				1
		6











Student Number: 1701786











There is a plethora of reflective models that have been theorised over time, providing frameworks to demonstrate the various processes at play when an individual is engaged within reflection, examples being Schön’s (1983) reflective model, Kolb’s (1984) Experiential Learning Theory and Gibb’s (1988) Reflective Cycle. Each of these models describe the process of how an individual may contemplate their actions and thoughts and make amendments where necessary. With the basis of reflective models established, it may be prudent to examine the model’s suggestions for how an individual may reflect upon an experience. This will be achieved through two perspectives, the first being a critical analysis of the theoretical validity of a chosen reflective model. The second will be achieved through engaging in reflective practice and applying the chosen reflective model to a recent personal experience in a professional role, and then critically analysing the practical effectiveness of the reflective model when applied to said experience. It would also be necessary to analyse whether the critiques found through academic research will or will not be present within its application in the personal experience and vice versa. Through this, the effectiveness of the chosen reflective model will be established from both an academic and practical perspective. To facilitate this analysis, the reflective model chosen will be Kolb’s (1984) ‘Experiential Learning Theory’, the reasoning for this choice will detailed at a later point.


	Before analysing the validity of Kolb’s reflective model, it may be prudent to establish what the aforementioned term ‘reflective practice’, means. The meaning of ‘reflective practice’ is highly debated, as Kinsella (2009, p. 3) suggests that whilst reflective practice is a highly popular theory within professional development, much of the literature surrounding it is not effective in clearly demonstrating its meaning. One interpretation of reflective practice would include the journal article by Bolton (2010, p. xix), which suggests that reflective practice involves the individual dedicating their attention to critically analysing the everyday practical application of their values and knowledge that occurs during their practice. This engagement in reflective practice is suggested by Bolton (2010, p. xix) to result in the individual gaining a greater understanding of how they act within their profession. Another definition for reflective practice would include Schon (1983), in which its suggested that reflective practice involves examination into the underlying knowledge and thoughts that drive an individual’s professional practice, as opposed to examining what the individual say drives their practice. One may infer that this definition essentially suggests that reflective practice involves the individual engaging in an honest, critical and conscious examination into the subconscious thoughts that inform an individual’s professional practice. The implementation of reflective practice is suggested to be highly significant in professional development, as Reynolds (2010, p. 5) suggests that the use of reflection is crucial for an individual to learn and develop from their past and present experiences. This notion is also supported by Fook (2015, p. 440) in which it is suggested that the use of reflective practice allows for a greater level of accountability within professional practice. Fook (2015, p. 440) further suggests that reflective practice is highly important, and even essential, to the ongoing development of professional practice for professional individuals. One may infer that reflective practice would be highly beneficial for the development of personal qualities and professional ability. Based on this information, reflective practice appears to involve a professional engaging within an introspective process that requires honest and critical examination into the values, knowledge and thoughts that inform day-to-day professional practice, which allows for the individual to take professional responsibility and accountability for their actions and seek to learn from these past and present experiences, through the use of reflection. The information provided here not only provides clarity on what reflective practice entails, it also demonstrates that reflective practice is, theoretically speaking, significantly beneficial as it facilitates the development of professional practice.


	With the definition and the significance of reflective practice established, it would now be important to establish the reflective model that will be used for this critical analysis. As mentioned earlier, the chosen reflective model will be Kolb’s (1984) Experiential Learning Theory (ELT). This theory is composed of four stages, these being concrete experience, reflective observation, abstract conceptualisation and active experimentation (Kolb, 1984). The model essentially involves the individual attempting to understand the events that have occurred, developing ideas on how to alter their own actions in response to said event in the future and then implement said alterations to then assess the event that involves these alterations. (Kolb, 1984). Kolb (1984) also suggests that the process is cyclical in nature, so the individual may then re-enter this process of reflection once the individual has implemented their newly created ideas. In essence, the model details the continuous and cyclical learning of an individual through experience, contemplation and implementation. The theory is also highly focused on the personalised learning of the individual (Kolb, 1984).


As for the reasoning for this choice of reflective model for critical analysis and implementation in personal experience, the first of these reasons would be to gain a greater understanding of the model through applying it to a personal experience. As opposed to Gibb’s (1988) and Schons (1983) reflective models, there is a lack of familiarity with the model. As such, the choice of the ELT provides ample opportunity to expand knowledge and understanding through research and application, making this model more appropriate for examination than the other models. Another reason for this choice of model would include its relevancy in being applied to my own personal experience as a Support Worker. This is because the role involved constant reflection upon the experiences that occurred, whether this being either during or after the event, continuously contemplating the events, learning from the experience and identifying the necessary responses, implementing those responses and then contemplating the effectiveness of those responses in the new event and so on and so forth, in a cyclical-like manner. This bears high levels of similarity with the ELT’s described stages of reflection, proving its implementation to be relevant to my personal experience, the only apparent difference being that ELT is described to not include reflection during the event itself, but instead focuses on reflection after the event (Vince, 1993). However, while this does bear similarities to Schon’s (1983) reflection-in-action stage, in which the individual is reflecting whilst the event is occurring, the reason as to why ELT has been chosen would be due to model providing a structured description of the reflective process as it details a variety of different stages involved within said process, allowing for more detailed reflection. Overall, the choice of ELT would not only allow for a far more detailed analysis of the reflective process that had occurred during the described personal experience because of the different reflective stages, it also provides an opportunity to explore other reflective models and, thereby, expand knowledge for the different reflective models, as well as being highly relevant due to the apparent similarities in ELT’s described reflective process and my own reflective process. 


	As to why ELT has been chosen, it would now be prudent to apply the reflective model to a recent personal experience of mine. To provide background on my role as a Support Worker, I am presented with situations which may require adaptability in my methods in order to ensure that the care provided is in the best interests of the client. The role requires a significant amount of independence in order to ensure effectiveness is achieved within the various care-related tasks. Tasks within the role would also include assisting individuals with engaging within various activities in the community, whether it be going out for food, shopping, etc. However, throughout my time in the role, particularly in the early weeks, I have reflected upon my proficiency and found room for improvements.


As mentioned earlier, ELT was chosen as it involves a cyclical process of experience, contemplation, learning and action, which may be necessary to implement within a role which requires continuous development. ELT’s implementation may lie within re-examining a personal experience and re-contextualising my reflective process through the use of ELT. To provide an example of ELT’s implementation in a personal experience, this would involve the first stage, ‘Concrete Experience’ (Kolb, 1984). This involves a tangible description of the event in question (Kolb, 1984). An example of this stage in my personal experience would involve a scenario in which I had encountered difficulty in fully understanding some of the care needs of my clients during their care. This had occurred during the early days and weeks of working with these clients. I worked with these clients and encountered difficulty in ensuring that effective care was provided to meet their needs. This serves as an example of applying the first stage of ELT to my personal experience due to a concrete description of my personal experience (Kolb, 1984).


Applying the second stage of ELT, I engaged in reflection, examining the successes and failures that may have occurred during any of the client’s care, based upon my own personal perspective of the situation. I realised that the issues were partially related to my inexperience in working independently, as well as my lack of familiarity with the clients care needs. This was also compounded by lack of guidance from other support workers due to being required to work independently. Whilst I was aware that information relating to the care of clients is available through a care plan located within the client’s home and through a digital application given by the care agency, the actual nuances and caveats involved with the clients care and behaviours were unknown to me and would require to be learned through experience as they were not all detailed in the relevant documentation. In addition, some clients also possess language barriers, creating further difficulty in ensuring that effective care was provided. As for reflections undertaken whilst the event took place, I had received feedback from particular clients on whether my efforts were successful or not, allowing me to gain insight into the efficacy of my actions whilst the care was ongoing, whether this be suggestions on how they may like their food prepared or their preferences during personal care. Again, applying the ELT to this situation, this serves as an example of the second stage of the model in which the individual engages within reflective observation of the experience, with their own personal understanding and perspective giving context to the meaning of what has occurred and identifying the positives and negatives of the situation (Kolb, 1984). However, my reflection during the event itself is not applicable to ELT as the model focuses on reflection not during, but after the fact (Vince, 1998) This is an example of the second stage of ELT applied to my personal experience as I had analysed situation and identified the issues that were present (Kolb, 1984).


The third stage of ELT, ‘abstract conceptualisation’, involves analysing the information attained from the previous stage of ‘reflective observation’ and contemplating ways in which to improve any efforts in future events (Kolb, 1984). For example, through this reflection, I also began to conceptualise potential ways in which I may learn from this experience and reflective process, and how this learning may allow me to improve upon my efforts in future scenarios. I concluded that the issue of lacking confidence is related to a personal lack of experience within the role, my suggested solution being to seek feedback from other support workers whenever possible, as this may allow me to develop my skills and efficacy within the role and by extension, allow me to develop my confidence in the role. As for engaging in this stage during the event itself, feedback from clients presented an opportunity to not only improve my efforts in providing care in future visits, it may also allow me to adapt my efforts during the current event itself. Doing so allows me to understand their preferences in personal care much more comprehensively, how they may like their meals prepared, etc, and allows me to adapt my provision of care in accordance, whilst the event is occurring. In addition, it may be possible that by engaging with the clients in feedback, this may then allow me to learn more about their personalities, enabling me a greater ability to ask the client questions related to their care if necessary. Finally, during the care of an individual where language barriers were present, I thought that perhaps using gestures whilst vocalising may be useful in attempting to establish a means of communication with the client. This would then benefit the previous strategy, as it would allow me to ask the clients about the specifics of their care as I would then possess the means to communicate with the client. This is an example of the third stage of ELT as I had theorised strategies, based on the observations of the second stage (Kolb, 1984). However, much like before, ELT does not account for engaging in the entire reflective process during the event itself, so my described experience of engaging in this reflective process whilst the event is occurring is not applicable with ELT, theoretically speaking. Therefore, this serves as an example of applying ELT’s third stage to a personal experience.


	The fourth and final stage of ELT being applied to my personal experience would be ‘Active Experimentation’, which involves taking the ideas from the previous stage and applying them to future iterations of the situation in question (Kolb, 1984). For example, I begun to seek feedback from other support workers where possible, and the feedback allowed to gain additional insight into my successes and failures. This proved to be highly effective in allowing me to develop my provision of care as it I gained information from another perspective, allowing me a greater understanding of my overall efficacy in the role. The positive feedback also allowed for a greater sense of confidence within the role. In addition, I implemented the idea of taking feedback from the client’s themselves, with regards to the learning of specific aspects of their care, such as how they like food prepared for example, that are not explicitly detailed in the relevant documentation. This, much like the previous strategy, proved to be highly effective as it allowed me gain information from yet another perspective, a perspective that pertained to the personal experience of the individual that is directly affected by my provision of care. The feedback allowed me to understand more about the preferences of the client and understand their personalities much more comprehensively, thereby granting me the confidence necessary to ask them questions about their care if needed. By achieving this, I was then able to adapt my provision of care in response to these preferences and align my provision of care to be far more greatly aligned to their preferences, allowing for the provision of a more effective person-centred approach. Finally, for situations which involved language barriers, I suggested a strategy of using gestures, such as pointing towards an object that my verbal communication was referring to, in order to improve communicative efforts during my provision of care. The implementation of this strategy proved to be effective as it allowed me to communicate my message more effectively to the client. However, there were still moments of misunderstanding during the communicative process, creating mild disruption, as this would mostly require reiterating the gesture and the verbal message. Despite this, the use of gestures, in addition to verbal communication, provided additional benefit when attempting to communicate with a client where a language barrier may be present, as it allowed for greater ease in communicating my message to the individual. By reflecting on the effectiveness of these strategies, I may then continue to look at what recommendations would be required in order to improve efforts in future scenarios, therefore restarting the reflective process, with the information gained from the previous process, in a cyclical manner. As mentioned earlier, this aspect of my personal experience serves as an example of an application of the fourth stage of ELT as it had involved myself taking the learning and strategies created during the third stage and implementing them in future events, as well as during the event itself, which then allowed myself to then continue to analyse the effectiveness of these strategies through further reflection, effectively restarting the reflective process to begin anew, in a cyclical-like nature, as described in ELT (Kolb, 1984). Therefore, each stage of the ELT has been applied to the entirety of this described personal experience.


	With each stage of the ELT applied to my personal experience, this would then necessitate a critique on whether the model was suitable for my personal experience, as well as critiquing the theoretical validity of the model itself. To begin with a theoretical critique, Mughal and Zafar (2011, p. 30) suggest that Kolb’s (1984) model does not consider the emotional experience of the individual at the start of the reflective process. If placing this information in context with the suggestion that anxiety may limit an individual’s ability to learn (Vince, 1998), one may infer that ELT does not consider how the emotional experience or state of the individual may impact their ability to reflect and learn from the event. While the personal experience I have provided does not entail anxiety being present, I have experienced anxiety during the concrete experience stage. As such, this has caused difficulty in attempting to reflect and learn effectively due to a lack of rationality being present. Therefore, I may personally attest to the impact that one’s emotional state may have upon the reflective process and ELT’s lack of consideration for this factor would prove to be a limitation, both theoretically and practically speaking. This would prove to be a limitation to the model, both from a theoretical and personal perspective and detracting from the model’s theoretical validity and practical effectiveness.


Building upon the criticism of ELT not considering one’s emotional state during the reflective process, by adhering to ELT during the reflective process, I also neglected to acknowledge how my own emotional state may have affected my ability to reflect. This implicates an additional criticism, this being that following a reflective model strictly may result in the individual neglecting to acknowledge other aspects of the reflective process, thereby possibly hindering the individual’s ability to reflect and learn. This notion has been observed Coward’s (2011, p. 833) article in which they suggest that structured reflective models are overused, as they may be hindering an individual’s ability to critically reflect on their experiences. However, despite Coward’s (2011) suggestion that this might be the case, there appears to be a general lack of research which identifies this. Perhaps further research into this notion may be necessary as it may determine whether reflective models are restrictive in an individual’s ability to reflect if adhered to strictly. While this does not pertain to ELT specifically, it would still prove relevant as my lack of consideration for my emotional state during the reflective process was due to my strict adherence to the stages of ELT, thereby restricting examination into an aspect of my experience during the reflective process. Overall, my adherence to the ELT had resulted in part of my experience being neglected during reflection. There is a modicum of research which supports this notion (e.g. Coward, 2011), but it appears that the suggestion is underdeveloped in theoretical research. As such, recommendations have been provided to determine whether or not structured reflective models may have a negative impact on an individual’s ability to reflect. As such, this may prove to potentially be a limitation from a theoretical and personal perspective, based on the elaborations and limited research provided. This also detracts from ELT’s theoretical validity and practical effectiveness.


An additional criticism against ELT would include a suggestion by Vince (1993), in which they suggest that ELT does not consider reflection whilst the event is occurring. Throughout application of the ELT to my personal experience, I have stated that during reflection whilst the event was occurring, ELT is theoretically described to account for events that have already occurred. However, through exploration of my personal experience and reflective process, I have determined that despite ELT’s lack of consideration for detailing the reflective process during the event, the model was still highly applicable in my personal experience and may be applied to a personal experience as it is ongoing, much like what is described in Schon’s (1983) ‘reflection-in-action’, as I was able to reflect on an event, learn and the adapt to it as it was ongoing, as opposed to reflecting on it once I was removed from the situation at a later time. Therefore, despite theoretical suggestions that ELT does not include consideration for reflection whilst the event is ongoing, practical application of the model to a personal experience has demonstrated that ELT may be applied to these scenarios, even if this was not part of the original intention of the model. While Vince’s (1993) suggestion may serve as a theoretical limitation for the model, my experience of using the model through means which were not theoretically intended would prove to be a strength in my personal experience, as it had assisted me to learn from the event and adapt my methods whilst the event was still occurring. While this may serve as a detraction from the theoretical validity of the model, the success found in its application for purposes not originally intended would serve to demonstrates the practical effectiveness ELT.


	An additional point of critique would include an article by Mollaei and Rahnama (2012) in which they discuss the usefulness of experiential learning in educational settings. Mollaei and Rahnama (2012, p. 268) suggest that experiential learning is essential for an individual’s growth and development, as it accounts for individual preferences and differences in learning processes, thereby allowing for flexibility in the individual’s ability to learn. While the article does not specifically pertain to ELT, it provides suggestions on how integral experiential learning is to one’s ability to learn, experiential learning being the core concept of ELT. Therefore, this suggested benefit of experiential learning may also be applied to ELT. One may elaborate on this information and suggest that the flexibility of learning processes in experiential learning would serve to be highly beneficial for individuals using ELT during their reflective processes, as this would provide the means for an individual to explore their experiences and learn from them through means which are preferable to the individual. As such, this may serve as strength of ELT due to its allowance of flexible reflective and learning processes. Therefore, the flexibility of various learning styles and preferences that is inherent within experiential learning, and thereby ELT, serves to be a strength of ELT as accounts for aspects such as individual differences and allowing individuals freedom to engage in reflection through means which suit them, as opposed to following a strict set of rules for how one’s reflection is conducted. As this serves as a strength for the model from a theoretical perspective and bolstering its theoretical validity as a result.


As for the next point of discussion, it was previously mentioned that one of strengths found in my personal experience of the model was the ability to use the model as the situation is still occurring and then using the ideas developed during the event to immediately inform actions within the immediate situation, despite this not being part of the model’s original theoretical concept. In my personal experience, applying the model to an event as it was occurring appeared to be successful and suitable, despite theoretical writings suggesting this should be otherwise. This notion contextualises another point of discussion for the model’s suitability and effectiveness in my personal experience, this being that this provides evidence of the aforementioned suggestion of flexibility in allowing for individual differences in the reflective process, as my personal experience had involved use of the ELT during an event whilst it was in progress, as opposed to reflecting on the event after the event had concluded. Despite theoretical suggestions, the flexibility in allowing individual differences found in experiential learning and by extension, ELT, has allowed me flexibility to use the model to explore my model through means which were not originally intended. Therefore, this serves as strength for ELT from a personal perspective and therefore, bolsters the model’s practical effectiveness.


	Analysis pertaining to the theoretical perspective demonstrates that whilst some modicum of theoretical validity has been found in the research gathered here, a number of limitations have been found, thereby hindering the theoretical validity of the model. This is not so true with regards to analysis from a personal perspective however, as the findings are more mixed. Whilst several strengths were observed through this analysis, an equal level of limitations were also observed which negates ELT’s effectiveness in my personal experience and reflective processes. Because of this, the model’s practical effectiveness in my personal experience is mixed. However, some points that had proven to be strengths from a personal perspective, had found contradiction from a theoretical perspective, such as the utilising ELT whilst the event had occurred in my personal experience, as opposed to theory suggesting otherwise, potentially suggesting a potential disconnect between theory and practical application of ELT. Perhaps future research may be conducted to explore the notion of a disconnect between theoretical consideration and practical applications of reflective models. Overall, from both a theoretical and personal perspective, the information provided regarding ELT’s demonstrates its practical effectiveness and theoretical validity to be questionable, due to several examples of criticisms being present, with a modicum of strengths speaking in the model’s favour. 


	In conclusion, ELT has been applied to a personal experience and as such, the effectiveness and validity of the ELT has been analysed from the two perspectives, theoretical and personal. Analysis has determined that there are several areas in which ELT may be limited in its theoretical validity, such as its lack of consideration for emotional states during reflection or the suggestion that there is lack of focus upon the reflective process, as it is occurring. However, some strengths were also determined, but were far exceeded by the model’s theoretical weaknesses and therefore, demonstrates issues with the model’s theoretical validity. As for the personal perspective, analysis had determined that ELT had fared better when applied to my personal experience, as opposed to analysis from a theoretical standpoint. Limitations were observed which hindered its practical effectiveness in my personal perspective. However, ELT had also demonstrated strengths, which at points, contradicted the notions brought forward in theory, possibly revealing a disconnect between theory and practical application. Recommendations for further research have been suggested to explore this notion further. Despite this, based on the research and personal observations gathered, the overall abundance of weaknesses found exceed the model’s strengths, therefore, these notions detract significantly from ELT and by extension, detract from the model’s theoretical validity and practical effectiveness as a result. 
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