Critical discusses classroom management includes are inclusive for all learners.
All learners regardless of age, ability, additional learning need, race and religion are entitled to an inclusive fulfilling education, where they can reach their full potential whilst in an educational setting. Effective classroom management is seen as a fundamental component of teachers’ professional competence (Biermann, Brünken and Grub, 2020, P75). A classroom or educational environment should be a place where all learners feel safe, comfortable and can be inspired (Slavin, 2014). This is viewed as a significant requirement for proactive control of a teacher (Kounin, 2006). Therefore, is vitally important to the performance of learners (Piwowar, Thiel and Ophardt, 2013). Classroom management requires various strategies used by teachers that support inclusivity to all abilities. During this assignment, I will explore classroom management and how strategies and emphasize on behaviors has an impact the learner's education.
Classroom management plays a vital role in the teaching of learners, impacting the learner's attitude and self-efficacy. Effective classroom management is the organisation and planning of all activities in the classroom and to avoid interruptions and misconduct to maximize the time for teaching and learning (Kounin, 2006). However, classroom management can be one of the most challenging aspects of teaching and learning, often leading to negative viewpoints of teachers, poor professional attitude, and burnout (Levings, 2020). Teachers can also be aware of poor performance if their classroom management is not effective.  All these factors impact the teacher's ability to actually teach. Elements of teaching practice can have an impact on the effectiveness of classroom management, one of those areas is focusing on negative behaviors such as non-conforming to classroom rules, being disruptive, confrontational, or aggressive.  This can affect the learner if it is not addressed early in the professional relationship built between teacher and learner with positive expectations being drawn up for the classroom. Many educational settings recognise and understand the importance of a professional relationship between teacher and learner, on the impact this positive relationship can have of the development of the affective learning environments in school, its ethos and attitudes. Teacher and learner relationships should be guided and provide structure to enable the building of strong relationships that in turn supports independent learning (Marzano, 2003). Classroom management as part of the generic dimension of Knowledge, understanding and relationships of pedagogical affects the ability to perceive and anticipate potential disruptive behavior and thus, the organisation of disturbance-free lessons (Wolff , 2015). One aspect is the physical environment itself, mainly a classroom and how this is set out, again good planning and good organisation can establish seating plans where learners are allocated seats positioned to meet their needs. Visual cues and educational posters support learners when searching for answers such as sentence builders, high frequency words. This can help support setting the tone for the classroom and the way forward in which the teacher expects the lesson to be conducted. However, this alone is not enough to promote positive behaviour (Emerson and Einfeld, 2014).
Engagement and participation within an effective way to support classroom management where the learner feels involved, their wellbeing is improved, and this supports the overall ethos within the classroom. However, it could be argued that even with structured, well managed classrooms, certain behaviours will occur regardless of what strategies and approaches are implemented (Slavin, 2014).
According to the Welsh Assembly Government Document Additional Learning Needs Code of practices (2021), it sets out to deliver a fully inclusive education system for all learners in Wales. Inclusivity is a challenge for any educational establishment and practitioner, it is important for teachers to develop professionally with inclusivity in mind. The new ALN Reform Act (2018) outlined the needs of the learner to be identified quickly and support to be put in place effectively, all learners should be supported for them to reach their full potential (Gov.Wales, 2021). Learners with additional learning need (ALN) require specific additional learning provisions (ALP). It is important that classroom management and the approaches or strategies implemented are inclusive to learners with ALN. Professional practitioners such as teachers or Level 3 teaching assistants (TA) that have the responsibility to manage a class may need to implement certain strategies that will help to reduce behaviours and disruptions of learners within a classroom setting, allowing teaching and learning to continue, strategies such as, visual diaries or visual support to help support structure with autistic spectrum disorder (ASD) or verbal transitional queues for learners with pathological demand avoidance (PDA). Studies show that active inclusive classes, so long as they are purposeful, and well organised with applied strategies to support ALN, are often the ones in which learners learn effectively in a positive environment (Gov.Wales, 2021). Engaging fully and usefully means that learners can creatively think about what they have learnt and apply it in real situations or toward further learning, and can become independent leaners (Mazarno, 2003). 
In terms of the learner and what role they play within the classroom, you could argue this is clear, a learner is there to learn, to access knowledge, respond with their understanding and to engage fully in the content that is being delivered by the teacher (Estyn , 2021). (Rogers, 2009) argues that when it comes to managing behaviour in your classroom this judgement in turn can have a significant effect on the relationship between the child and the teacher.
Learners tend to interact with the classroom environmental influences around them and this interaction informs their behaviour. This goes to show that nature and nurture are involved in our development, although when dealing with behaviour attention needs to be paid in developing a positive classroom environment and creating experiences to promote good behaviour (Welsh Government, 2012).
However, if a child is experiencing or has a need both socially and educationally with regards to barriers due to their ALN this can affect the learner's potential within education, causing behaviours within the classroom that can affect their own learning and the learning of others. Learners that have behavioural issues should be supported and upskilled with the social and emotional tools they need to manage their behaviour well and should instill a sense of responsibility and ownership to regulate and reflect on their behaviour. Barriers to communication which spark inappropriate behaviours should be removed and structured environments with explicit teaching of rules and procedures should be created (Hollo and Chow, 2015).
In order to approach and overcome, teachers must ensure that their environment, content and delivery is accessible and adaptable to all learners to engage fully in their learning. That teachers place high emphasis on building professional relationships and setting well-structured boundaries within the classroom. Does this put undue pressure on teachers that are already overstretched, have high class ratios and administrative pressures?
According to a recent survey conducted by Department for Education (2024) On average, in May, teachers reported that for every 30 minutes of lesson time, 7 minutes were lost due to misbehaviour furthermore teachers were asked about the shared understanding amongst staff of what was meant by “good behaviour”. The majority (81%) of teachers agreed that there was a shared understanding of what “good behaviour” means. However, it is important that we understand and identify what is classed as bad behaviour, in my assignment I have addressed this as being disruptive, non-compliant and confrontational. I have also highlighted that behaviour is a form of communication and whether or not these are directly or indirectly linked to the learner having an additional learning need or a diagnosis such as ASD. 
[bookmark: _Int_DAT3wzpS]Another aspect of classroom management is knowing your learner and their learning styles effectively being able to teach one to one within a classroom setting, this is achieved by the implantation of one-page profiles, these are documents that look at a specific set of questions centered around the learner, such as ‘How best to support me’.(WAG, 2022) These are an extremely useful tool when teachers are designing or planning their lessons. However, this does raise concerns with how far differentiation can go within the classroom before content and thematic focus is lost. Valiant attempts to ‘differentiate’ often prove counterproductive because, cumulatively, they decrease challenge in the long-term. (Tharby, 2014). Every Indvidual has a specific learning style The development of the VARK model by Neil.D.Fleming (1987) was proposed to support and improve teaching and support learners in strengthening their knowledge and understanding. The definition of the VARK model, visual, aural, read/write and kinesthetics. It underpins the understanding that learners have different learning styles, furthermore that learners may prefer to use not just one kerning style but several, known as modes. According to Fleming (1987) he concluded that a learner can be multi model. That a classroom was widely diverse when utilising modes. In this case classrooms would consist of multi model learners (Harrington-Atkinson , 2016). In order to facilitate all learning styles, teachers' awareness of multi model learners and their styles and which mode to introduce within the classroom, this may mean a variety of modes are used allowing for inclusivity for every learner. There is a vast difference in the approaches between primary and secondary school teachers in their management of a classroom setting, from their language to delivery of regulations to managing behaviour. It could be argued that if appropriate support, well-structured boundaries and good professional relationships are developed in the early stages of a learner's educational life within primary school that miss behaviour or behaviour could be diminished or reduced (Cooper, Yonca Tiknaz and Netlibrary, 2007).
At this point within classroom management, it is clear to note that a large focus of classroom management is on the behaviour of the learner. We have made reference to behaviour being a form of communication, however, I feel it is necessary to define behaviour as we have mentioned throughout the assignment ‘behaviour’ yet we have not placed it in context. 
The Oxford Dictionary defines behaviour, the way in which an animal or person behaves in response to a particular situation or stimulus (Oxford Dictionary, 2024).
Skinner (1974) stated that behaviour can be modified through ‘conditioning ‘. This is achieved by another event following an action. Classical conditioning looks at the behaviour  connected with a certain stimulus. An example of this is if the learner feels happy and excited on an afternoon as this is the time the whole class has ‘Golden hour’. Operant conditioning is a  behaviour connected to repeatedly rewarding of positive behaviour and issuing points via class charts or Dojo as a visual representation. (O’donohue and Ferguson, 2001). However, even though many of Skinners tests in order to prove his conditioning methods were conducted with animals, many have argued this cannot be characterised within the same manner as human beings (Gauthier and Latham, 2022). 
Furthermore, an observation of the cognitive approach in terms of classroom management helps the learner judge and reason effectively and have a perception of their classroom surroundings. This means that the way in which we behave is influenced by our thinking. Understanding behaviour, the cortex is the conscious, rational-thinking part of the brain and determines the learners behavioural and emotional response to certain situations. Research has shown that if a learner is constantly being subjected to negative situations, for example experiencing a negative teacher who is consistently blaming or not understanding the learners needs, then the connections that form the cortex to help deal with situations in a rational way are limited. In situations such as this the learner is left to rely on the limbic system which is the body‘s alarm system (Welsh Government publication, 2012).
When a learner is faced with a negative situation, for example the learner sitting next to them takes their pencil without asking, instead of the rational-thinking cortex the reptilian brain engages the limbic (emotional dysregulation) system is triggered displaying the flight/fight reaction. This ends in a situation where the term ‘bad behaviour’ is often used resulting in a negative consequence for the learner (Welsh Government publication , 2012).
Other aspects of classroom management and strategies look at the praise aspect, the importance of praise both verbally and visually such as a rewards board helps establish a positive trust and attitude with the learner building their confidence and self-esteem, this can improve performance, attendance and significantly improve behviour and the repetition of positive behaviour within the class. However, it can be argued that although this fits within the Skinner theory of operant conditioning, Kohn disagrees stating that praise with regards to learners' progression can be detrimental and negatively affect a learner's motivation and aspiration within the classroom. Kohn further states that where there are learner’s achieving positive rewards there are always a number of individuals who do not achieve the reward, thus creating a ‘loser effect’ self-esteem diminishes and the feelings of being a constant failure is overwhelming (Alfie Kohn, 2006).  However, positive praise can instill an ethos, for example a learner shows good work or good behaviour and gets rewarded through class charts or dojo where their parents become aware of this instantly, this can have a tremendous effect on all learners within the class creating an inclusive learning environment that everybody has equal opportunity to have praise and reward (Watts, 2021). 
An effective way to bring ownership to the rules and regulations within the classroom is to include learner’s voice and establish a charter for your classroom. A list of rules that all can abide by; by allowing the learner’s to be involved with the decision making they are more likely to abide and follow, bringing ownership to the learner. Making this charter visual and for all learners to see can help strengthen and maintain the rules long-term (Watts, 2021)
Throughout classroom management, teachers can communicate reasonable levels of dominance or leadership setting robust and structured goals that are adaptable and can incorporate flexibility for learners to reach. For teachers to give opportunities for learners to include their own objectives this raises aspirational values (Spillane, 2004).
One of the most integral and important strategies is conversation, communicating with the learner, reflection, and feedback, reviewing, and responding allowing the learner to talk about their viewpoints, having their own voice is important, especially when involving decisions around their education. This forms part of the pupil-centered planning or PCP, part of the ALN code of practice. 
In conclusion, classroom management is not just teaching and learning, that is but one aspect. A teacher requires skills, understanding and knowledge to fulfill inclusivity in the classroom. A teacher must have the ability to utilise a range of strategies in order to facilitate all learning styles, have the information available of learners who have ALN and behavioural need, be able to plan effectively, provide a well-structured and organised environment such as the classroom, be flexible and adaptable to the situations that may present throughout a day, remain positive in the face of negativity, support in the development of positive relationships with each learner, provide a well-regulated reward system that supports the positive praise. Creating an ethos and attitude to change the learner's perception of their belief and ability to achieve (Reid, 2003).
However, what support is there for the teacher in order for them to sustain this. From primary school to secondary school are having issues surrounding classroom management, does this mean that there needs to be more support for teachers to be able to actually teach and learn. 
Learners are bringing an increasing number (and range) of behaviour issues into school: Increases in difficulties with mental health issues and anxiety. The increased diagnosis of special needs and complex needs that affect behaviour (such as ADHD, autism, attachment disorder, foetal alcohol spectrum disorder etc.). Issues with parental decisions , leading to different or negative expectations and disruptions in the classroom. Increased deprivation which can cause increased family stress, resulting in challenging behaviours in schools. Learners finding it ever more difficult to regulate their emotions, not to mention Estyn expectations on schools and teachers. Wales reported its highest ever levels of permanent exclusion for challenging behaviour in 2020 2021- that's the equivalent of 42 children being expelled every day (beaconschoolsupport.co.uk, 2022). We need to make sure our teachers know how to use effective behaviour management strategies in order for all our learners to achieve success.












Reference list
Alfie Kohn (2006). The homework myth : why our kids get too much of a bad thing. Cambridge, Ma: Da Capo Life Long.
beaconschoolsupport.co.uk. (2019). Behaviour training for schools. [online] Available at: https://beaconschoolsupport.co.uk/behaviour-management-training-for-teachers.php [Accessed 1 Nov. 2024].
Biermann, A., Brünken, R. and Grub, A.-S. (2020). Process-based measurement of professional vision of (prospective) teachers in the fi eld of classroom management: A systematic review Prozessbasierte Erfassung professioneller Wahrnehmung der Klassenführung bei (angehenden) Lehrkräften: Ein systematisches Review Zusammenfassung. Journal for Educational Research Online Journal für Bildungsforschung Online, 12(3), pp.75–102.
Boxall, M. and Lucas, S. (2010). Nurture groups in school : principles and practice. London: Sage Publications Ltd.
[bookmark: _Int_jXq8ivWF]Cooper, P., Yonca Tiknaz and Netlibrary, I. (2007). Nurture groups in school and at home : connecting with children with social, emotional and behavioural difficulties. London ; Philadelphia: Jessica Kingsley Publishers.
Department for Education (2024). National behaviour survey Findings from Academic Year 2022/23. [online] Available at: https://assets.publishing.service.gov.uk/media/6628dd9bdb4b9f0448a7e584/National_behaviour_survey_academic_year_2022_to_2023.pdf [Accessed 28 Oct. 24AD].
Emerson, E. and Einfeld, S.L. (2014). Challenging Behaviour. 3rd ed. New York: Cambridge University Press.
Estyn (2021). Supplementary guidance: learners with additional learning needs (ALN). [online] Available at: https://estyn.gov.wales/system/files/2022-12/Supplementary%20guidance%20-%20learners%20with%20additional%20learning%20needs%20(ALN)_0.pdf [Accessed 28 Oct. 24AD].
Gauthier, J. and Latham, G. (2022). Albert Bandura (1925–2021). Canadian Psychology, [online] 63(1), pp.161–162. doi:https://doi.org/10.1037/cap0000311.
Harrington-Atkinson , T. (2016). Learning by Example - Paving the Way. [online] Paving the Way. Available at: https://tracyharringtonatkinson.com/lifelong-learning-by-example/learning-by-example/ [Accessed 2 Nov. 2024].
Hollo, A. and Chow, J. (2015). Communicative functions of problem behavior for students with high-incidence disabilities. Beyond Behavior, [online] 24, pp.23–30. doi:https://doi.org/10.1177/107429561502400304.
J, P.I. and A, M.S. (2014). Understanding your student: Using the VARK model. Journal of Postgraduate Medicine, [online] 60(2), pp.183–186. doi:https://doi.org/10.4103/00223859.132337.
Kounin, J.S. (2006). Techniken der Klassenführung [Techniques of classroom management]. Münster: Waxmann..
Levings, K. (2020). Classroom Management: The Most Common Mistakes and How to Avoid Them. [online] Insights to Behavior. Available at: https://insightstobehavior.com/blog/classroom-management-common-mistakes-avoid/ [Accessed 24 Oct. 2024].
[bookmark: _Int_A0GEauxg]Marzano , Robert.D. (2003). keY to classroom management. Educational Leadership: journal of the department of Supervision and curriculum development..
O’donohue, W. and Ferguson , Kyle.E. (2001). The Psychology of B. F. Skinner. The Physcology of B.F. Skinner . doi:https://doi.org/10.4135/9781452229409.
Oxford Dictionary (2024). Oxford Learner’s Dictionaries. [online] Oxfordlearnersdictionaries.com. Available at: https://www.oxfordlearnersdictionaries.com/ [Accessed 2 Nov. 2024].
[bookmark: _Int_niVYptSg]Piwowar, V., Thiel, F. and Ophardt, D. (2013). Training inservice teachers’ competencies in classroom management. A quasi-experimental study with teachers of secondary schools. Teaching and Teacher Education, 30, pp.1–12. doi:https://doi.org/10.1016/j.tate.2012.09.007.
Reid, K. (2003). Tackling Truancy in Schools. Routledge.
Slavin, R.E. (2014). Proven Programs in Education: Classroom Management and Assessment. Corwin Press.
Spillane , James.P. (2004). educational leadership. educational evaluation and policy analysis, Volume 25, pp. 343-346..
Tharby, A. (2014). The dangers of differentiation…and what to do about them. [online] Reflecting English. Available at: https://reflectingenglish.wordpress.com/2014/10/05/the-dangers-of-differentiation-and-what-to-do-about-them/.
[bookmark: _Int_5G5Rj3tg]WAG (2022). Moving to the Additional Learning Needs (ALN) system: parents guide Explains how and when children move from the Special Educational Needs system to the Additional Learning Needs system Go to https://www.gov.wales/moving-additional-learning-needs-aln-system-parents-guide-html for the latest version. Get information on copyright. [online] Available at: https://www.gov.wales/sites/default/files/pdf-versions/2024/4/4/1712229884/moving-additional-learning-needs-aln-system-parents-guide.pdf.
Watts , C. (2021). High speed training . [online] Available at: https://www.highspeedtraining.co.uk/courses [Accessed 28 Oct. 24AD].
[bookmark: _Int_SZbw0ZYE]Welsh Government publication (2012). Practical approaches to behaviour management in the classroom A handbook for classroom teachers in primary schools Information.

