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Young People’s Well-being and Resilience.  
I confirm that I have not used any AI tools in the research and creation of this 
assignment. I confirm that I have not presented any AI generated materials as my own 
work. I confirm I have copies of my drafts, notes, and other resources I used, which I 
may be asked to provide in evidence.
Introduction.
This assignment will set out the possibilities youth work practice has, to increase resilience and well-being among young people within Wales. The writer will do this by analysing through drawing on theory and the writer's own youth work experiences, critically looking at what youth work is. Youth work is defined by the National Youth Agency (N/A) as being a crucial part of young people's lives, offering young people safe spaces to be themselves. Bringing  fun, structure, and opportunities for young people to develop  and enhance their social, emotional, educational, and physical skills, in order for them to develop holistically this is supported by the National Occupational Standards and Youth Work in Wales and  Principles and Purposes (CLD Standards Council Scotland, 2019; Youth Work in Wales Review Group, 2022). And what well-being means in this capacity, the World Health Organisation (2025) states that well-being is being in a positive state physically, and mentally, much like health, well-being is a resource essential for daily life, influenced by social, economic, and environmental factors (World Health Organisation, 2025). Factors such as, an increase in mental health issues and insufficient support being provided through young people being isolated during the pandemic. Poverty, the impact of digital media, lack of safety or cohesion in the home, and poor support during transitioning, for example moving schools, or moving house (Barnardos, 2022; The Children's Society, 2024).
This assignment will provide three examples from practice of how youth work has or hasn’t promoted or supported well-being and the development of resilience in young people. The first example will look at the Outreach Team, working with post 16 young people.  focusing on the way the team have set up a ‘Girls Group’ when working with individuals who are Not in Education, Employment or Training (NEET). They work to build on the young person's well-being and resilience for them to be able to develop and providing opportunities leading them to adulthood (Barrie and Day, 2023).The second example will be looking into the practice of street work and how it supports the development young people with internal issues such as well-being in young people portraying a decline issues within the community such as, Anti-Social Behaviour, anti-social behaviour is defined as causing harassment, alarm and/or distress to someone outside of your household (Metropolitan Police, 2025). The third example will explore the setting of a youth club and how they work individually and in group sessions to promote healthy choices and opportunities that supports well-being and encourage the building of resilience in young people.
These will involve looking at the theory defining resilience and well-being, exploring theories such as, Social Support Theory (Meuleman, 2024). Bandura’s Social learning Theory (Tassoni et al, 2005), Maslow Hierarchy of Needs (McLeod, 2025) and Bronfenbrenner’s ecological systems theory (Bronfenbrenner, 1979), to explain how young people develop resilience and a state of well-being. While delving into the likes of Jeffs and Smith (2005), concepts of youth work is and its core values and principles and how youth work uses this to empower young people focusing on the importance of building meaningful relationships and empowerment (Sapin, 2013; Richardson and Wolfe, 2006; YWWRG, 2022; CLD, 2019). It will explore the differences between Subjective and objective such as, inter/internal well-being as subjective and biased, and external well-being as objective and factual well-being (Alatartseva and Barysheva, 2015) and what trauma and adversity is in this context, trauma is when there are challenging situations or experiences that humans are unable to cope with, whereas, adversity is living through those challenges (Young Minds, 2025). Following this, with the barriers and challenges faced with delivering or accessing such youth work. 
The importance of youth work on building resilience and well-being.
Resilience is the capacity to effectively manage and recover from setbacks. Individuals who maintain composure during times of crisis to demonstrate resilience. Resilience refers to both the process and the outcome of effectively adapting to adversity or challenging life circumstances. It involves the capacity for mental, emotional, and behavioural flexibility, as well as the ability to adjust to both external and internal demands (Cherry, 2023; Herrman, 2011). Therefore, Resilience is linked to well-being; Waugh and Sali (2023) argues that resilience is the ability to monitor and stabilise well-being. Having and maintaining positive emotions and well-being is imperative in building the ability to have high resilience (Waugh and Sali, 2023). Building on this theory Robson (2025) that states “Research shows that the ability to navigate, overcome and recover from adversity is the key ingredient for happiness, success, engagement and achievement” (Robson, 2025). Rutter (2006) defines resilience as “An interactive concept that is concerned with the combination of serious risk experiences and a relatively positive psychological outcome despite those experiences” (Rutter, 2006). Masten (2011) echos this defining resilience as, “The capacity of a dynamic system to withstand or recover from significant changes that threaten its stability, viability, or development” (Masten, 2011). This brings strong research on resilience built through being able to cope with trauma and challenges, leading the writer to explore what are the challenges and experiences that young people might face.  
Aynsley-Green (2019) notes that negative experiences and risk factors can stem from issues such as, excessive individualism, this is when a person focuses too much on their own needs and desires, ignoring the well-being of others. Changes in family structure, such as, divorce, separation, death, or even if a sibling is grown and left home. Lifestyle. Absence of values, for example, feelings of emptiness or a lack of direction. Challenges with school together, such and exams, learning difficulties, bullying, and difficulties in friendships. Economic inequalities, for instance, poverty, wealth, income, education, and access to resources (Aynsley-Green, 2019) supported by Zimmerman, Stoddard, Eisman, et al, 2014). When these are challenged with Proctective factors: such as, positive interactions with peers, such as, peer mentoring and social participation. Sense of community or belonging- having a sense of ownership of a youth club. Youth clubs are only there because and for young people, they are there to provide safe spaces and support for young people. Additionally, youth clubs are often associated with community engagements such as, litter picks, charity events. Having at least two non-parent adults who genuinely cared, for example a teacher, neighbour, or youth worker. Youth workers are knowledgeable in sign posting young people and their families to services and agencies that can alleviate the challenges around feeling protected and safe by adults in their home (Norrell-Aitch, 2024; Pinetree institute, 2025; Young Minds, 2025; W.G, 2019; W.G, 2015). Opie and Williams (N/A) notes that “youth work fosters positive, trusting relationships which can provide the basis for improving well-being, via the underpinning five pillars of youth work - expressive, educative, participative, empowering and inclusive” (Opie and Williams, N/A).
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Figure 1, The Protection Wheel (Young Minds, 2025).

Showing the ways, youth workers can support young people, to be able to build resilience and develop wellbeing. Furthermore, the roles of youth workers in building resilience and creating strong, trusting relationships with young people. How youth workers work through acting a mentors and positive role models to young people and encouraging reinforcement through peer support and promoting skills development through informal, and non-formal learning approaches. Allowing young people to share their experiences and building a social supportive network by creating safe spaces for peer relationships to develop and grow. Youth workers have set out comes to their practice set out in The National Youth Work Strategy for Wales 2014-2018, these outcomes are what is expected to be achieved from participating in youth work, these are set out under three themes; Active participation, where the young people build relationships, have a voice and be heard. Wider skills development, where young people can gain new skills or build on there already existing skill set, through taking part in team building, communication and problem-solving exercises. Enhanced emotional competence, this is where confidence, self-awareness, relationship building and consideration for others is built upon (W.G, 2019; Sapin, 2013; Richardson and Wolfe, 2006; YWWRG, 2022; CLD, 2019). 
Examples from practice and theory.
Example one; This will be exploring the youth work role of street-based youth work, and working closely with the Youth Prevention Team and  Community Team the ways in which young people are supported with their well-being, to build a resilience, with the aim of young people being able to make more positive choices in avoiding taking part in Anti-Social Behaviour (ASB) and crime. ASB is subjective in the fact that ASB can be dependent on the incident and the ‘victim’ or witness. For example, some individuals say might see loitering and ASB, while others see it as young people are just standing around in the streets not causing any issues. Whereas crimes are objective, a law has been broken (Home Office, 2023). ASB related crimes are strongly related to poverty, Kingston and Webster (2015) note that “Living in poverty makes offending and being the victim of a property or violent crime much more likely” (Kingston and Webster, 2015). This is agreed with Bjerk, (2007) and Hay and Forrest (2009) in finding direct links between poverty and offending behaviour (Bjerk, 2007; Hay and Forrest, 2009). Looking at Malow’s Hierarchy of Needs poverty is the lower ‘step’ in the triangulation of needs that need to be met so to being able to develop self-actualisation; the best you can be. Not fulfilling the lowest, Physiological Needs can often be the primary factor in motivating behaviour (McLeod, 2025; Sapin, 2013). 
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Figure 2; Maslow’s Hierarchy of Needs pyramid (McLeod, 2025).

Piaget suggests that as young people grow, they shift their focus toward their friends and begin to spend less time with their parents and families. This marks a key transition toward adulthood, as they prepare to gain independence and separate from their parents. Building on Piaget's theory, Kohlberg further explains that during this stage, young individuals become more attuned to societal needs and develop a greater readiness to challenge established rules (Cited in Tassoni et al, 2005).
Bandura’s Social Learning Theory suggests that behaviour is learned and developed through observing and imitating others (Tassoni et al., 2005). This theory is supported by Bronfenbrenner's Ecological Systems Theory, which emphasizes that a person's development is shaped not only by their immediate family but also by the broader community. Bronfenbrenner argues that various environmental factors surrounding an individual play a crucial role in their development. He outlines five interconnected systems that influence this process. These are: Microsystem: The young person's personal environment, including family, friends and school. Mesosystem: The connections between different parts of the young person's microsystem, such as the eneagement between home and school. Exosystem: The external factors that not immediately affect the young person, like a parent's workplace or community services. Macrosystem: The larger cultural and societal framework, surrounding values, traditions, and laws. Chronosystem: The influence of time on the young person, attracting both personal development and environmental changes over the years (Sapin, 2013; University College London, N/A; Bronfenbrenner, 1979; Geldard, Geldard, and Yin Foo,2016)).
[image: ]Figure 3; Bronfenbrenner's Ecological Systems Theory (University College London, N/A).

The people within an individual's microsystem can impact their behaviour depending on how they are treated by them. Bronfenbrenner (1979) suggests that humans are naturally social, and their development can be shaped by the relationships they form. While some of these relationships are meaningful, others may not be, however, all of them contribute to influencing social development. (Bronfenbrenner, 1979; Guy-Evans, 2024; Antony, 2022).
Using these theories, youth workers can implement long-term interventions that foster positive change and challenge stereotypes within the community. By engaging with local businesses and being present in the community, youth workers can advocate for young people and facilitate meaningful conversations. Smith (1994) emphasizes that building relationships through conversation is essential to effective community work. Approaches such as street-based outreach and community profiling can help better understand the circumstances of young people. Monitoring and documenting the oppressive surveillance present in the community, as well as identifying trouble areas, can help guide interventions, target specific areas, and improve their delivery. Additionally, action programs can be developed and implemented, even without direct participation from young people, to address key issues within the community (Smith, 1994). Youth Workers build meaningful trusting relationships with the young people and their families to support them and be able to sign post or refer to agencies and services that can elevate these struggles while educating them informally on risks of offending and to their future, by providing alternative distractions, such as, youth clubs and other activities (CLD, 2019, W.G, 2019). For some young people facing numerous challenges, anti-social or self-destructive behaviours may result from their struggle to find either status or comfort (Coleman and Hendry, 2004; Sapin, 2013). Youth work offers restorative experiences that create new, beneficial memories to help overcome the impact of past negative experiences. Youth workers facilitate participation by tailoring their methods to address the issues that directly affect young people’s challenges and interests, providing them with the confidence of empowerment, to be able to express themselves, and have a say in the things that affect their lives. These beneficial interventions can help mitigate the negative experiences or social oppression (Sapin, 2013; UNICEF, 1989; W.G 2024; W.G, 2019; W.G, 2018).
Example two; The Outreach Team work with post 16 NEET young people.  They have developed a ‘Girls Group’ within this cohort of young people, these sessions are directed for females that have had negative interactions with males, to build on their well-being, and for them to be able to develop their resilience with the aim of being able to move forwards in making more positive developments, for example building trust with others and feeling comfortable with them, then to have adult males  join sessions at times to build positive relationships with males. Moving forward in being able to take part in education, employment, and/or training (Day, 2024; CLD, 2019; W.G, 2019). In doing this, youth workers are actively working against the guidelines that supports them to be inclusive to all (YWWRG, 2022; CLD, 2019; W.G, 2018). However, the writers experience of this is that young people need to have good well-being to be able to thrive by gaining employment, education, or training therefore, by meeting the needs of individuals, while offering them opportunities that they would otherwise not feel they could attend and to by going against inclusivity to be able to meet the needs of the young people being supported. Therefore, empowering them and leading in anti-oppressive practice and furthering liberation. Cotter (2023) summarises Paulo Freire’s ‘pedagogy of the Oppressed’ by saying that “Humanization involves recognizing one’s individuality, dignity, and capacity for critical thought and creativity. Liberatory education seeks to humanize both the oppressed and the oppressors by challenging dehumanizing systems” (Cotter, 2023; Freire, 1972). This supports the notion of challenging things that exist in society that take away a person's dignity, autonomy, and humanity. 
Many of the barriers that the young people face are subjective, such as, anxiety and lack of confidence, and low self-esteem it targets these as well as the objective barriers they face, such as, lack of skills, lack of access, and poverty. However, Bradford (2012) Argues that “no single objective social reality exists: only alternate subjective or positioned experiences of the social world” (Bradford, 2012, p.196). Therefore, Bradford would see these barriers as being subjective as they are all to the personal experiences of the young person and not to all. The writer acknowledges this, however, agrees with Alatartseva and Barysheva (2015) that argues “Inner well-being is seen as a human, spiritual well-being associated with one’s personal characteristics and features. External well-being develops from the perspective of perception and one’s evaluation of human society” (Alatartseva and Barysheva, 2015). 
The youth workers use many ways to support and empower these young people to take control over their own lives, for example, they use the five ways to well-being, Connecting with other people-, bringing together young people that have similar barriers to facilitate peer support, using Social Support Theory this theory suggests that having a strong social network can support individuals with their coping against life's challenges (Meuleman, 2024; W.G, 2018; W.G,2024). Being physically active- going on walks, and beach cooking days. Learning new skills, through having a sense of belonging by learning how to use a washing machine and cooking and developing on their knowledge of personal health.  Giving to others, offering opportunities to do voluntary work within the community such as, litter picks, this way they can be involved alongside their peers without the added pressures of community work such as, talking to the public or stakeholders. Paying attention, to the world around them and offering them the opportunity to have their view on the things that affect their lives. (Live Life Well, 2022: MIND, 2024; National Health Service, 2022; UNCEF, 1989). 
A particular young person involved with this group, has been a prime example of why it was set up, this young person was subjected to horrific abuse from a group of males, that sexually exploited this young person and publicly shamed on multiple occasions. At a young age this young person had been through a lot of traumas, with the added disloyalty of having parents that also financially exploited them. Through the work of the youth service and this group in particular, the young person had the opportunity to rebuild her trust with others especially adults along with the now ability to engage appropriately with male adults. This young person has developed the ability through these interventions to have financial security through holding jobs and has secured a flat within the community. This young person now has the skills set to live independently however, due to this young person not having sufficient family support has become reliant on the youth work that has been the main sauce of support. This young person was due to be ‘closed’ to the young service as it had done its ‘work’ to support them however, as this young person has not been exposed to a positive support system the attachment has been strong to the youth worker, and the transition to leave has had to be extended in order for them to be able to build on resilience further of being independent. Bowlby has described this as like the attachment a baby has to its mother, although the youth worker followed the guidelines of professional boundaries such as, the National Youth Agency, Guidance on personal, professional, and environmental Boundaries, the National Occupational Standards, and the Local Authorities own, Outreach & Detached Youth Work Guidelines (National Youth Agency, 2012; Barrie and Day, 2023; CLD, 2019; W.G, 2019);  to minimise the risks of such occurrence, the young person has had such a lack of positive adult contact that this has had to be prolonged and treated sensitively to avoid  regression. Bowlby (1969) believes this has happened due to an unselfish bond that has been built because of the biological transition of survival, the relationship built provided a secure based for the young person to explore the world around them (Cited in Geldard, Geldard, and Yin Foo, 2016). In another cite, Bowlby (1973) describes how a young person might also feel rejected by a trusted adult when the time comes to depart from there ‘care’, this may be seen in the display of negative behaviour directly or indirectly against this adult (Bowlby, 1973). In this instance it has not got to that stage and the youth service are providing slow steps in the youth worker ‘pulling’ away from the young person with other youth workers sharing a more group supported role in phasing out the service provided while still giving reassurance to the young person. This young person has found her process resilience, resilience to be financially stable and make good living decisions to be able to be independent, however, lacks in process-resilience, where extra work is needed to build on inner, emotional resilience (Egan, 2010).
Example three; The third example from practice will look at the impact that being involved with a youth club session where the writer delivered two sessions to females on their self-worth. This came about due to several young females displaying inappropriate clothing for the weather and what seemed to be very male focused in their actions. This was addressed in a voluntary, informal manner to promote the awareness of subjective well-being and their personal thought about themselves (Smith, 1994; CLD, 2019: YWWRG, 2022; UNICEF, 1989). It was done in a room very relaxed, with open questioning and discussions around fashion, it’s their body and no-one has the right to touch or comment on it, there choices of clothing and how they think others' perceptions might be, offering them the opportunity to reflect on their choices and thoughts and listen to their peers opinions. Providing the young people with the opportunity to empower themselves and others around them, to be expressive and share their views and opinions about the world around them, without judgement (CLD, 2019; YWWRG, 2022; W.G, 2024; W.G, 2218). Paulo Freire is saying that education can either keep people stuck in the system (domestication) or help them break free from it (liberation). The way we organize learning groups and teach can either support or challenge unfairness and discrimination in society. If education is used to make people think critically and understand their world, it can help fight oppression. But if it just follows strict rules and doesn't encourage questioning, it can keep people controlled and unaware of the injustice around them. (Beck and Purcell, 2010; Freire, 1972). However, for the sessions to be successful learning has to take place, there needs to be Acceptance, trust, and empathic understanding and meaning full relationships for young people to have a real learning experience (Rogers, 2020). The young people were then offered a follow up session to talk about why they are a ‘Supper Star’ the writer had cards in star shapes, the young people decorated these, some were the same young people that attended the previous session others were new. Young people did affirmations on why they were a super star, no names were put on them, therefore the young people could have anonymity, to express themselves, young people were offered to take these home or have them displayed on the walls of the young club, almost all chose to display them. Although, the original discussions were centred around females, males showed an interest in the stars and this activity was then switched to an open invite in the later stages, providing inclusivity to all young people that attended young club (CLD, 2019; YWWRG, 2022; W.G, 2019). 
Youth clubs are one of the few of the Youth Service provisions that is not targeted youth work, a prime example of how youth workers can be involved with young people with different needs, situations, and experiences that are not ‘targeted’ to work with for a specific need, young people attend because they want to not necessarily because they need to, it is their leisure time. Jeffs and Smith (1989) note that “The Thompson Report acknowledges the true meaning of leisure can hardly exist outside the framework of work and denying young people the possibility of real leisure” (Jeffs and Smith, 1989). However, in the writers experience young people can learn all the time without realising, youth clubs simply facilitate learning in a fun and inviting way, which is offered voluntarily to young people, young people then choose if they want to take part or not (CLD, 2019; W.G, 2019; YWWRG, 2022). 
Conclusion.
To summarise, there are key themes throughout the assignment of consistency, that youth work works in supporting the building of resilience and well-being is the main theme of young work. The writer has explained that resilience is over coming or coping with challenges or negative experiences. This is done by being exposed to protective factors such as, positive relationships, social support networks, and peer mentoring, due to social participation (W.G, 2018; UNICEF, 1989; W.G, 2015). The Risk factors young people could face, changes to family dynamics, through divorce, separation or death (Aynsley-Green, 2019; Zimmerman, Stoddard, Eisman, et al, 2014). Protective models were explored showing, having trusting relationships and safe spaces, strong friendship groups, and a sense of being a part of a community even if it is within a youth setting, how this can because a base for other protective factors and the building of well-being (YWWRG, 2022; CLD, 2019; W.G, 2019). Delving into the likes of The Protection Wheel and how this can be used by youth workers to develop initiatives to challenge the risk factors by providing opportunities for young people to develop and to explore the world around them. Showing its links to youth work policies and the outcomes set out in The National Youth Work Strategy for Wales 2014-2018 (Young Minds, 2025; W.G, 2019; CLD, 2019; Richardson and Wolfe, 2006).
Following this, the three examples used to show how youth work practice can support young people to develop in their skills through different teams focusing on different areas, however all working through the same guidance set out for youth workers. Example one explores street-based youth work and its strengths through being available when the young people are, going to the places where they are and building on relationships on their ‘turf’. Keeping present and up to date on issues that are relevant to them within their community. Street-based youth work has no base, therefore, uses the strength of the community through networking and making use of multi-agency working to be able to provide signposting, information and advice to young people, their families, and wider community. Doing this in hopes that in brings communities together to widen the protective structures around the young people to be able to better support them and for other to be able to support them therefore, having the ability to grow and develop in their well-being and Maslow’s Hierarchy of Needs showed how the basic needs need to be met in order for the progression of well-being. This is followed by all youth work, at the heart of young work is for the young people to be able to develop holistically (Kingston and webster, 2015; McLeod, 2025; YWWRG, 2022). Moving forward, to who are the important and influential relationships that young people drawn to, for example, Piaget with the acknowledgement form Koghlberg discussed that friends become more influential to young people than their families, therefore, the reason why young people are more susceptible to peer pressure , crime and potential parental avoidance (Cited in Tassoni, et al, 2005). Bandura’s Social Learning Theory was brought further develop the thinking around relationships and learning through the examples that are shown to us, therefore, if there are positive people around young people, they will have positive experiences (ibid). Whereas Bronfenbrenner’s Ecological Systems Theory explored the difference in the systems within the young person life (University College London, N/A). I all three examples peer support was relevant in the building of a secure network of relationships, young people needing trusting, positive peers and adults around them. 
The examples explore, going against inclusivity to be able to target support to vulnerable young females however, the writer acknowledges that in doing this it makes the youth work more inclusive in adapting for need to be able to challenge the risks to again access for more young people at risk and in need (W.G, 2019; CLD, 2019, YWWRG, 2022). Bowlby was considered when discussing relationships, although all guidance was followed by the youth worker, there has been times when a young person with more complex challenges has become overly attached and reliant on a youth worker, this then needs immediately addressing in a sensitive manner as to not undo the positive reinforcement, development, and progress that has been made (Bowlby, 1979; Egan, 2010).  Freire explains how for the full learning experience to take place there must be a relationship built on trust, for the young people to feel comfortable to express their thoughts and feelings with the people around them. As well as the importance of leisure time for young people to have. The writer ends with the view that youth work is voluntary therefore, if the young people do not enjoy it, they can choose not to participate however, the role of the youth worker is to make the learning a positive enjoyable experience for young people to be able to learn and develop. 
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