Reading a story to children with a rationale and reflection

Task 1
The story chosen was ‘Y Tri Bwch Gafr’ that will be read to a group of six year two pupils. The trainee has three Personal Training Targets, which are to make starters more visual, adjust tone of voice to appropriate level for whole class/group sessions, and to use more incidental Welsh during sessions, which relates to the QTS standards S2, S3.1 and S3.3. The lesson objective is ‘to listen to a book being read and respond appropriately’. The success criteria that had to be met was to listen and engage with the book, recognise patterns used in the book, and to answer questions appropriately. Although there were no clear links to previous learning in the Welsh Development Area of Learning, the children had been learning about different tales (including the English version of this story) and the different parts of a book relating to the Language, Literacy and Communication Area of Learning. The resources required for this session is the book, a whiteboard, a pen and a camera to record the session. This lesson met many areas of the Foundation Phase Framework and the Literacy and Numeracy Framework, which can be seen in ‘Appendix 1’. Some of the patterns which will be introduced include ‘_____ ydw i’, ‘_____ yw’r dalaf/byrraf’ and ‘Mae _____ yn dod nesaf’.

Task 2
https://youtu.be/ffouIjzwK74 

Task 3
[bookmark: _GoBack]The children all settled down quickly as they knew what the trainee expected of them. Setting high standards is important because it helps ‘students [to] build self-esteem, increase confidence and improve academic performance’ (Williamson, 2012). It also means that the trainee was meeting the QTS standard S3.3.1 which states that one must ‘have high expectations of learners and build successful relationships ,centred on teaching and learning’ (Welsh Government, 2009). The trainee introduced the book as the introduction and felt happy as all of the children immediately recognised the book. The trainee wrote down the relevant vocabulary on the whiteboard. Using ‘think, pair, share’ the children were asked if they could work out the meanings, e.g. ‘teitl’ means title. The trainee then modelled a sentence enabling the children to say sentences that described the different parts of the book e.g. ‘Y teitl yw Y Tri Bwch Gafr’. Modelling the work was an effective teaching method based on Bandura’s ‘Social Learning Theory’, which states ‘Most human behavior is learned observationally through modeling’ (Bandura, 1977, p. 22). The trainee was pleased that the children recognised the pattern ‘Y(r) _____ yw _____’ so they knew that they just had to fill in the blanks. The children's pronunciation improved during the introduction as they were pronouncing the words with a slightly English accent but once the trainee corrected them, they remembered and were able to pronounce all of the words correctly. In the future, the trainee will continue to use modelling as this ensures that the children use the correct sentence structure and pronunciation. The trainee will improve by writing down the sentence structures on the whiteboard so the children can see what it looks like when it is written down. This will help the children when it comes to their writing. During the introduction, the trainee made progress in all of the Personal Training Targets set. The trainee’s tone of voice during the introduction was good because all of the children could hear and were engaged throughout which helped the trainee to meet her target of adjusting tone of voice to an appropriate level for whole class/group sessions. As the trainee was talking in English and repeating it in Welsh, the children were becoming more familiar with the Welsh language also helping to meet the trainee’s target of using more incidental Welsh during sessions. The starter was also visual and colourful allowing the trainee to make progress against the third target of making starters more visual.

For the main session, the trainee read the children the story. The trainee was happy that the children listened to the story quietly and responded to the questions asked. The children joined in during simple parts of the story e.g. when counting. The trainee used questioning as an assessment for learning strategy, ensuring that the children understood the vocabulary. It is crucial that questioning is used in lessons as it shows what pupils already know and identifies gaps in knowledge, as well as allowing teachers to ‘scaffold the development of [the children’s] understanding to enable them to close the gap between what they currently know and the learning goals’ (Hall, 2016). When questioning, the trainee ensured that the questions were said in Welsh and then repeated in English e.g. the trainee said “Pwy yw’r dalaf? Who’s the tallest?”. This allowed the children to hear the Welsh vocabulary and allowed the children who spoke very little Welsh to understand what was being said so that they could participate. In the future, the trainee will continue to ask questions in both English and Welsh, not only in Welsh Development sessions, but in all Areas of Learning as this will help the children in developing their Welsh language skills and help the trainee to meet the personal target of using more incidental Welsh. Welsh should be spoken wherever possible as this will help to create ‘a Wales of vibrant culture and thriving Welsh language’ (The Future Generations Commissioner for Wales, 2019). To improve, in the future, the trainee will ensure that the children answer all of the questions in Welsh and in full sentences. The trainee will do this by instructing the children at the start of the session to try to answer in Welsh and putting different sentence structures on the whiteboard. This will help the children when completing writing activities, also with reading Welsh. The trainee will also ensure to speak more clearly as the trainee felt that she was speaking quite quietly at times. The trainee will also ensure that she reads the book slightly slower as this will allow the children time to work out words if they do not understand and follow the story better. Both of these points will help the trainee to make progress in her personal target of adjusting her tone of voice to an appropriate level during whole class/group sessions.

The conclusion went well as the trainee was able to check that all of the children understood the vocabulary. The trainee tried to allow the children who did not speak as much Welsh to read the easier words. This shows that the trainee tried to differentiate when questioning. It is important to differentiate work because it ‘[enables] students of all levels to attain their full potential’ (Taylor, 2017). The child who read ‘un’ did not speak much Welsh and had not learnt much about the sounds of Welsh letters. As the child had been learning the sounds of letters in English, she read it as the phonetic sounding ‘uh-n’ and found it hard to grasp that letter sounds in Welsh are different to those in English. This highlighted that the children needed to learn about phonics in Welsh so that they could see the difference between the two languages. As the child did not know what ‘un’ meant, the trainee used questioning to prompt her asking “Pa rhif yw un? What number is ‘un’?”. Once the child knew it was a number, she could answer the question. This worked well as the trainee did not simply give the child the answer, but asked her an additional question that guided her to the correct answer. The trainee continued to ask questions in both languages to ensure the children understood and when they needed help to figure out the meanings of words such as ‘canolig’. Again, the trainee made good progress on the target of using more incidental Welsh during sessions as she was asking questions in both languages and praising the children mainly in Welsh e.g. ‘da iawn’. 

In conclusion, the session went well. The trainee made progress against all of her Personal Training Targets, especially using more incidental Welsh during sessions. The trainee must improve further in this target by using more incidental Welsh across the curriculum and outside of lessons. The trainee had good pronunciation when reading the book and made good use of questioning to check the children’s understanding and to prompt them. The trainee included writing in the introduction and plenary however could have incorporated this into the main session by writing down sentence structures to help the children. The trainee had an appropriate tone of voice as she was only reading to a small group who were sat close. 

Word count:
· Task 1 - 216
· Task 2 - 5 minutes 22 seconds
· Task 3 - 1201
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Appendix 1

Lesson Plan: Y Tri Bwch Gafr

Name of trainee: Phoebe Hewitt-Fisher
Session ref: 12, 14/04/19
Personal targets in relation to QTS: S2, S3.1 and S3.3
· To make starters more visual.
· To adjust tone of voice to appropriate level for whole class/group sessions.
· To use more incidental Welsh during sessions.
Area of Learning: Welsh Language Development
Age group: Year 2
No. of learners: 6
ALN: One child with learning difficulties. One child with physical difficulties.
Additional adults: Mrs Elias (filming)

Learning Objective(s):
To listen to a book being read and respond appropriately.

Success Criteria:
· To listen and engage with the book.
· To recognise patterns used in the book e.g. Y bwch gafr ______ ydw i.
· To answer questions appropriately.

Links to Previous Learning:
The children have been learning about different tales and the different parts of a book e.g. author, blurb, title, etc. The children are familiar with this book in English, which allows them to work out what the words mean without having heard them in Welsh before.

Key Vocabulary:

Phoebe Hewitt-Fisher
1801532
· 
7

· Author/Awdur
· Blurb/Broliant
· Title/Teitl
· Illustrator/Darlunydd
· Goat/Bwch gafr
· Small/Bach
· Medium/Canolig
· Big/Mawr
· First/Cyntaf
· Second/Ail
· Third/Trydydd
· Grass/Gwair
· Bridge/Pont
· River/Afon

Meeting Learners’ Needs:
The trainee will prompt the children if they are struggling with the vocabulary.

Resources:

· 
· ‘Y tri bwch gafr’ book
· Whiteboard
· Whiteboard pen
· Camera (to record session)




Curriculum Coverage (Skills and Range)

Welsh Language Development
	Skills
	Range

	· Make themselves understood.
· Show that they understand basic instructions.
· Speak using correct pronunciation and appropriate intonation.
· Follow stories read to them and respond as appropriate.
· Listen to others reading appropriate imaginative material.
· Listen to a story being read by following the print.
· Show an understanding of what they or others have read by responding orally or non-verbally to the content.
· Communicate by using symbols, pictures, words, phrases and short sentences.
	· Experience a range of stimuli including: simple rhymes, nursery rhymes, songs, stories and poetry.
· Appreciate books, stories and words around them.



Literacy/Numeracy/Digital Competence Framework
	Literacy
	Numeracy
	Digital Competence

	· Listen to others with concentration, understanding the main points and asking for clarification if needed.
· Contribute to discussion, keeping a focus on the topic and taking turns to speak.
	
	



Key Skills
	Communication
	The children will use their communication skills when answering questions.

	Thinking
	The children will use their thinking skills when thinking of the correct pronunciation and when working out the meaning of different words.

	ICT
	N/A

	YCC
	YCC will be incorporated through the use of incidental Welsh.



Links to ESDGC Themes
	N/A
	N/A








Introduction
The trainee will introduce the book ‘Y tri bwch gafr’. The trainee will then ask the children questions about the book and the children will discuss the answers in partners and then the trainee will choose someone to answer.

Assessment for learning and key outcomes
Think, Pair, Share: The children will be asked a question. They must then think of an answer, discuss it with a partner and the trainee will choose a child to answer.
Observation: The trainee will be observing the children when discussing in partners.
Questioning: The trainee will question the children about different aspects of the book.
· Pwy yw’r awdur/darlunydd?
· Beth yw’r teitl?
· Beth/Ble yw’r broliant?

Main Activities
For the main activity, the trainee will read the story, questioning the children to check their understanding and getting them to join in where appropriate e.g. when counting.

Assessment for learning and key outcomes
Observation: The trainee can observe the children to ensure that they are listening and engaged.
Questioning: The trainee will question the children to check their understanding.
· Pwy yw’r bwch gafr dalaf/byrraf/canolig?
· Beth yw gwair?
· Pwy sydd o dan y bont?

Plenary
For the plenary, the trainee will write down words on the whiteboard. The trainee will then ask the children to read out the words and ask what they mean. The trainee will prompt the children if they do not know a word.

Assessment for learning and key outcomes
Observation: The trainee can observe the children to ensure that they are engaged.
Questioning: The trainee will question the children to ensure that they understand all of the relevant vocabulary.
· Os yw ‘mawr' yn golygu big, a 'bach' yn golygu small, beth allai canolig ei olygu?
· Beth mae ‘un’ yn meddwl yn Saesneg?
· Beth oedd rhaid i'r geifr ei groesi?

Progression in the children’s learning onto the next session
The children will be split into groups to act out the book using the vocabulary learnt.

