Module 3: Teaching, the Curriculum and Assessment M6X02188

Organisational Strategies and Teaching Methods

Organisational Strategies

Organisational Strategies are ways of grouping children to facilitate learning.  The three most common ways are in whole classes, in various groups smaller than a class, and individually.

Teachers employ each or combinations of the three according to the nature of the task or activity, and with an understanding and awareness of the needs and abilities of the children.  Other factors which influence the choice of strategies include availability of resources, the physical layout of the teaching area, and the staffing of the school.
Teaching Methods

Teaching Methods are the strategies a teacher uses to engage pupils’ interests and focus their energies on particular learning tasks or activities designed to meet specific learning objectives.  The choice of teaching methods to be used and judgements on their appropriateness for particular tasks are central to effective teaching.  Every teacher has an individual and highly personal style of teaching but all teachers should be familiar with the range of basic techniques and approaches which together are at the core of effective teaching.
From Classroom Organisation and Teaching Methods in Primary Schools in Wales, HMI Wales, 1992
Positioning
Correct seating and positioning are the starting points for everything.  Consider the pupil’s line of vision – don’t face a pupil (eg. in a wheelchair) away from the main focus of the room unless for specific tasks.  The table should always be at a suitable height and distance from the chair (eg. the wheelchair arms should fit beneath the table).

In general, ensure that work is at an appropriate height and distance and is presented in the pupil’s midline (but take the advice of the physiotherapist / Occupational Therapist).  Observe carefully and try to ensure that you present items to the pupil’s dominant hand.  Consider where you would be best to sit or stand to do this, particularly if using physical prompts.

Fixing
Pupils will perform best if their feet are well ‘planted’ on the floor or wheelchair footrests.  It may also help them if their non-dominant hand has something to fix or grasp on (consult your therapist about this).  Ensure items that could slip or slide about are also suitably fixed (blu-tac, Velcro, dycem or even carpentry G-cramps can all help achieve this, subject to appropriate risk assessment).
Teaching methods derived from TEACCH…
Making the task clear
Ensure the pupil knows what he or she is supposed to do.  Pictures, photographs or objects can act as ‘experiential signifiers’ (PMLD) or objects of reference (pupils with symbolic understanding).  The layout of the classroom can signal ‘work’ areas and the type of activity you expect the pupil to undertake in that area.

Encourage an orderly approach to tasks by showing the ‘flow of work’: items to be taken from a box on the left, to be worked on in the middle of the table and to be put in a box on the right when completed.  You might keep one table specifically for this structured work or even have individual work-stations for each pupil.

Promoting a concept of ‘finished’
Try to ensure that the task gives some signal to the pupil to let him or her know when it is finished, eg. when all the equipment has been used (put in the ‘out’ box).  Try to make it clear that the pupil can do something else when the task is completed and be consistent in letting them do so.  For some pupils, signing ‘finished’ consistently at the end of each task may help them perceive the structure of their day.
Teaching methods derived from behavioural psychology…
Task analysis and ‘Chaining’
Through task analysis, tasks are broken down into sub-steps expressed in terms of observable and measurable behaviours. Sequences of steps are taught, through chaining, as follows:
Forwards
· Teach step 1,

· then teach step 1 + step 2,

· then teach step 1 + step 2 + step 3

· etc.

Backwards
· Teach step 20,

· then teach step 20 + step 19,

· then teach step 20 + step 19 + step 18

· etc.
Shaping
Teach the appropriate behaviour, making the conditions very supportive at first.  Then gradually adjust the conditions so that they are nearer and nearer to normal; OR  accept the pupil’s best attempt at first (even though it may not be very accurate), gradually demand more and more accurate attempts.
Fading
Provide a lot of prompting at first, then gradually decrease prompts and cues to normal conditions.

Errorless Learning (EDL)
This technique is used to support a pupil in the early stages of learning a task which involves discrimination.  The key idea is to ensure that the child does not fail, by manipulating the amount of equipment available to them and the level of distraction it presents.

Precision teaching

Pupils experience a number of stages in learning new skills. These can be described as:

· acquisition 

· fluency 

· generalisation

· adaptation

Precision teaching, like other behavioural methods relies upon translating learning tasks into concrete, directly observable behaviours that can be counted and recorded. However, unlike the methods above, it focuses much more on the stages which follow acquisition.

The technique is based on evidence that pupils are far more likely to retain and use existing skills competently if teachers help them to increase their accuracy and speed of performance (fluency). ‘Probe sheets’ or ‘frequency charts’ are a typical tool in this method and pupils’ success rate on them is recorded in ‘counts per minute’.  Pupils are encouraged to chart their own progress.
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interactionist Teaching approaches …
Teaching in the ‘zone’  (Vygotsky)

There is always a gap between what a pupil can achieve alone and what he can achieve with help from someone more knowledgeable or skilled than himself.
The teacher’s task is therefore to assess very carefully the exact level at which a pupil is currently achieving in any task and then to give exactly enough help for the pupil to achieve more.  Equally, it is about assessing when that help can be withdrawn to raise the pupil’s level of independent achievement.

Dividing the task between two (or more)

In a similar way, dividing the task between the pupil and someone more skilled than themselves (another pupil or an adult) reduces the demand upon them and increases their performance level. For example, in counting: the pupil recites the numbers, whilst the adult points to the objects, then they do the same in reverse. The adult puts the toe of a sock on the pupil’s foot and the pupil pulls it up.
Rhythmical intention 

This approach used in ‘conductive education’ is derived from the views of Vygotsky and Luria, who saw thinking as growing out of accompanying language that becomes internalised.  The adult states what the pupil is going to do (the goal) and this is done in a rhythmical way, either by repeating the important word two or three times, or by counting, eg.  “I lie down, 1, 2, 3”.  After the adult states the intention, the pupil repeats it and performs the movement rhythmically.  The main function of rhythmical intention is to provide the child with the ability, through language, to prepare for and then carry out the task.  It is also based on the idea that motor actions can be trained or ‘programmed’ by the higher brain (through language).
Verbal rehearsal
When you expect a pupil to carry out a new or more complex task (especially where involving memory – eg. running an errand), first explain to the pupil what he is to do, then get him to repeat it.  You can support and enhance this by also providing a visual cue (eg. a picture or symbol card which can be carried).  Help them to repeat the task again at intervals using the picture.

Reducing the verbal demand
When speaking to pupils, consider and adjust:

· the vocabulary you use 

· the length of the sentence you use

· the ‘form’ of the sentence

· the overall amount of information the sentence contains

You can further reduce the verbal demand by using pointing, gesture and signing for key words

Social routines
Studies of caregiver/child interactions show that activities which encourage ordinary children to develop language tend to have the following characteristics:

· They are ‘contexts of joint enterprise’ – ie. tasks which naturally involve both child and adult

· Child and adult have a 50:50 share in the interaction (turns and length of turn)

· The adult follows the child’s interest
Role Reversal

Establish routine activities/games in which pupils have clear expectations about the rules, then swap roles so that a pupil acts as the teacher, telling you / the group what to do.  This encourages pupils to formulate requests, to be active and independent.

Intensive interaction

Intensive interaction is derived from studies of normal caregiver/infant interaction. The teacher’s role focuses on attracting and holding the attention of the pupil, attempting to engage them in one-to-one interactive games whose emphasis is pleasure (play) first and foremost.  Instead of expecting the pupil to conform to the teacher’s particular objective and teaching context, the pupil is encouraged to control the interaction with the teacher responding to / mirroring the pupil’s behaviour.  

“There is generally no particular task to be achieved and the focus is the quality of the activity of the two participants. Teachers using intensive interaction abandon the formal pre-structured teaching role and instead employ intuitive abilities to interact at this fundamental level”.  (Nind, M., Hewitt, D.,1994)
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An example of a precision teaching frequency chart (for learning to name the lower case alphabet letters.  The pupil reads from left to right and top to bottom.  The teacher encourages speed and prompts for errors
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