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Baker and Jones (1998) suggest that it is difficult to define someone who may be bilingual due to the questions that could be asked such as;
- Is bilingualism measured by how fluent someone is in the languages used? 
-Should a person be considered bilingual if they are less fluent in one language than the other? 
- Could people consider themselves bilingual if they can understand a second language but cannot speak the language? 
Broomfield (1993 cited in Bhatia and Ritchie, 2013: no page) believes that to be acknowledged as bilingual depends on the degree of fluency in both languages, Broomfield states that to be bilingual you must understand both languages and be equally fluent in the languages. 
However, Haugen (1953 cited in Bhatia and Richie, 2013: no page) suggests that using sentences in a second language effectively defines a person as bilingual. 
The purpose of this paper is to discuss bilingualism and the benefits of bilingualism. 
Benefits- 
Vaid and Hull (2001 cited in Rodriguez et al., 2014: 6) indicate that the left hemisphere of the brain dominates the process of language for monolinguals. Rodriguez et al. (2014) maintains that bilingual speakers are less left-laterized than monolinguals, this suggests that through using both languages and switching from one to the other there is more activity in the right frontal area of the brain, thus indicates that there is more attention and control being used. 
Gathercole et al. (2014a) suggests that bilinguals have an advantage over their monolingual peers in their cognitive and metalinguistic abilities. 
Bialystok’s research (1993, 1999, 2003 cited in Gathercole et al., 2014b) argues that bilinguals have better ability in control as they can control the use of two languages, they are able to supress the use of one language whilst communicating using the other language. 
Baker (2006 cited in Thomas and Mennen, 2014a: 165) suggests that translanguaging and transliteracy have these advantages; 
Firstly, Baker (2006) argues that monolingual teaching situations promote a child’s understanding and subject matter by allowing them to answer questions without fully understanding. ‘Processing for meaning may not have occurred (Baker, 2006).
Secondly, translanguaging allows pupils to enhance their communication and literacy in their weaker language, translanguaging helps to develop language skills in both languages to achieve a fuller bilingualism and biliteracy. 
Thirdly, Baker (2006) maintains that by integration of pupils who are fluent in a language such as Welsh and pupils who are learning the Welsh language and are at various stages of their learning are helped by translanguaging. 
And finally, translanguaging can also benefit in home life, if a child can go home from school after speaking Welsh and can speak to their parents in their comfortable language about what they have learnt in that school day, this is expanded and helps the parents understand the children’s learning therefore the parents can support their child’s learning. 
Thomas and Mennen (2014b) maintain that in the research undertaken in their article pupils themselves believe that being bilingual has advantages. In a study taken two pupils aged 10 gave their responses on bilingualism, one student came from a home where welsh was the home language and the other pupil from a home where mixed-languages were used; 
The students both argued that translanguaging allowed them to gather more information and that they received more information using the computer’s, the children also stated that using two languages in the classroom allowed them to read more and make sense of tasks that were given to them.  
Baker and Sienkiewicz (2002) suggest that bilingualism gives many advantages such as; 
-Communication Advantages- The child may have wider communication skills with others such as family, and literacy skills in both languages. 
-Cultural Advantages
-Cognitive Advantages- Thinking benefits through creativity and sensitivity to communicate. 
-Character Advantages- A high level of self-esteem and security in their identity. 
-Curriculum Advantages- Through easing the pressure of learning a third language if desired and increased curriculum achievement. 
-Career Advantages- Employment benefits. 
English as an Additional Language (EAL)
Pim (2012) has grouped English as and additional language learners (EAL) into three categories; 
1- New to English learners - These students are at their early stages of learning English. 
2- Beginner EAL learners – Usually have some English vocabulary through studying for more than two years or have used English previously, they may be beginning to read and write.  
3- Advances EAL learners- Those who have had several years of studying the English language, therefore have good skills and can read and write competently. 
Pim (2012) indicates that in order to help pupils we firstly need to gather background information about their educational history, this could include finding out what subjects they have previously studied, therefore if they have studied English previously you then need to examine how much English the child actually knows in order to provide them with the support needed to increase their English skills. 
To ensure that New to English learners feel welcome it is important that the setting make the child and their family feel like their culture and language has been acknowledged and that the setting is promoting multilingualism (Pim 2012).
Practitioners who work in a classroom environment can prepare for a new arrival to enter their class with limited English by using resources and learning a few basic words in the child’s first language to make them feel that they have been welcomed and have a dual language dictionary on hand. 
Practitioners could also provide a visual chart that indicates how the routine of the day is planned, for children that are young they may not be used to a school setting and will be finding the new routine and learning a new language stressful, therefore the visual chart allows them to see how there day is planned out through using pictures. This is also useful for children who have moved from abroad and have not used structure in their daily routine, it is a simple way for both teacher and pupils to communicate effectively. 
The recording allows children with EAL to be able to communicate and understand effectively, they are able to see for themselves what the practitioner is trying to explain by the materials used in the clip, also by reading a book and seeing pictures the children gain an understanding even if they cannot understand the language used. 
Activity Plan
	Activity- We will be going outdoors into a shed and looking at how we look after sheep and lambs during the lambing season, we also will be having a story. 
	Description-The practitioner will be showing the children how lambs and their mothers are looked after, what they eat, sleep on and how they stay warm.
There will also be a book reading which will be recited through English and Welsh. 


[bookmark: _GoBack] The activity plan links to the Curriculum Cymreig (2003) as the practitioner will be using the Welsh language to promote children’s learning and will be giving the children hands on experiences through the medium of Welsh, the children will also be enhancing their developmental skills through reading and linguistic skills.  
Foundation Phase
The Department of Education (2017: 6) state that The Early Years Foundation Stage (EYFS) presents these four guiding themes; 
· A Unique Child- Every child is unique, children learn using their own techniques and at their own pace, practitioners need to consider this when planning activities for children. The practitioner in the recording considered that one child was fluent in Welsh and had little English whilst the other child had Fluent English and little Welsh, by providing both languages and resources she enabled the children to learn through doing. 
· Positive Relationships- In the clip it shows that the practitioner and children were interacting and engaging in conversation, this shows that they are creating a positive relationship between practitioner and child. 
· Enabling Environments- The environment that is shown in the clip is an outdoor environment that enables children to learn through hands on experience and being outdoors and seeing how to care for the animals other than trying to describe on paper. 
· Learning and Development- The child’s learning and developmental skills were challenged in this clip as they were learning how to care for the animals and developing many skills. 
The recording above complies with the EYFS developmental skills framework.
Firstly, it shows communication and language skills, this is shown using two languages and by interacting in conversation with the children and asking questions. 
Secondly, their physical development was enhanced by being outdoors and interacting with the animals. They also used their sensory skills by feeling a jar of water to make sure it was warm. 
Thirdly, their personal, social and emotional development was challenged by interacting with the practitioner they could communicate and achieve a healthy relationship between practitioner and child, by including both languages it enables the children to communicate effectively using the language in which they are comfortable speaking and allows the other child to understand the second language better. Also, the children understood to respect each other’s language preference therefore their emotional development was enhanced. 
The children increased their literacy skills by listening to the practitioner read a book in both languages this allows the children to listen to different sounds in both languages and encourages children to link sounds and words with certain languages. 
Mathematical development was challenged in this activity by providing a measuring jug where the children could measure the amount of water in the jug if they desired, also at the end of the book it asks a series of questions which also help the children’s mathematical development as they had to answer one question which asked about in which order the sheep had eaten flowers. 
The children got a sense of understanding of the world by going out onto a farm setting and being shown how to care for the animals in the recording this allowed the children to see first hand what a farm life setting entails and they received more knowledge through being shown the animals and the materials needed to care for them. 
Their art and design development were enhanced by allowing the children to use the materials and feel the difference between hay and straw, they also had to answer a question about the colours of the flowers at the end of the book, this allowed them to challenge their creative side.
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