[bookmark: _GoBack]This assignment will endeavour to critically explore how increased parental engagement can help to overcome barriers to inclusion such as self-efficacy, culture, family structure, poverty and disability. Reference will be made to the Welsh Government (2016) FACE toolkit throughout. 

Parental involvement (PI) and its impact on children’s education has been known for some time (McMillan, 1919; Central Advisory Council for Education, 1967) and is considered an important part of a child’s development (Dowling, 1992; Ball, 1994). Research by Henderson and Berla (1994) suggests that increased parental involvement contributes to improved attainment and attitudes towards education. In agreement, Vassallo (2000, p1) identifies that “parental involvement in a child’s education is a strong predictor of learner achievement”.  However, this idea became more prominent with the introduction of the 1997 White Paper ‘Excellence in Schools’ which promoted the need for increased parental support at home for children to reach their potential and succeed. (Williams et al, 2002, p7). 
To ensure effective PI, settings must ensure an inclusive environment for both children and parents as well as increased opportunities for educator and parental involvement as research by Cox (2005); Desforges and Abouchaar (2003) suggests that parental involvement is valuable to children of all ages as their positive attitudes towards learning can help influence the children’s self-perception of cognitive competence. They proceed to state that by the age of seven, the level of parental involvement can have “six times more influence on the child’s attainment than the quality of the school” (Desforges and Abouchaar, 2003). Thus, suggesting that an increased opportunity for parental involvement should be available during early education both in and out of the classroom. This offers opportunities for parents to socialise with other parents as well as assist in outdoor activities which could influence and improve state of mind.  
However, whilst research suggests the positive aspects of parental involvement, Campbell, 2011, p5) reports that one of the main concerns, according to school leaders of running a school is “trying to get parents to engage more”. In order to improve this situation in Wales, the Welsh Government have introduced the FACE family and community engagement toolkit (2016a) which is a practical resource aimed and designed to help educational settings develop a positive relationship between families and the community. 
Murray (2014, p2) believes that parental involvement can be separated into two categories; home based and school based parental involvement (SBPI). Eccles and Harold (1993) state that home based involvement consists of helping children with homework as well as discussing and responding to academic issues. Furthermore, Hornby and Lafaele (2011, p37) believe home based parental involvement includes “listening to children read and the supervision of homework tasks”.  Conversely, SBPI consists of parents communicating with the settings through participating in meetings, attending school events as well as volunteering (Herrold & O’Donnell, 2008). Therefore, the definition of parental involvement is unclear leaving a natural path for misunderstanding.
It is reported by Cotton and Wikelund (1989) that the intensity of parental involvement can have a positive impact on a child’s achievement. However, parents may display an evident reluctance to engaging with the setting for various reasons.  With the intention of creating a successful working relationship with parents, educators must first identify the barriers that affect parents themselves (Snell et al, 2009, p242). Furthermore, the Welsh Government (2016a, p8) report that some parents deem children’s education to be the “sole responsibility of the school’. Regardless of the research promoting the need for parental involvement in schools there are several barriers that prevent parents in getting involved
Educators face unique challenges in their efforts to increase parental involvement as children transition from year to year. Snell et al, (2009, p246) reports that one significant barrier facing parental involvement is the diverse view of the “parental role”. Controversial views regarding level of participation of a parent can affect the success of a teacher- parent relationship. Whilst parents may feel like a ‘co-educator’ where they will naturally pursue involvement with the setting, alternatively, parents can believe that the school is the only educator, to which these parents will not be actively involved (Hornby and Lafaele, 2011 p 39). Therefore, to interact with all parents, settings must identify the parents’ views and their responsibility in their child’s education to develop strategies based on their personal views.
In conjunction with this comes another perception; self- efficacy. Hoover-Dempsey et al (1997) believed that self- efficacy is the way in which parents see their own ability in which to motivate their children’s education. This can be a crucial factor for educators to evaluate in order to build a close relationship with parents because educators need parents to feel confident in their own knowledge in order to positively help their children. Theorists such as Maslow (1943) and Bandura (1986) emphasise the importance that self-esteem has on a child’s development. Melhuish et al (2008, p1641) believes that parents with positive self-esteem “are more likely to become involved in their children’s education” as they are aware of the positive impact and contribution that they can make to a child’s development through their active participation and communication in school activities. However, this could be a potential barrier for parents with low self-esteem as they may not feel adequate in supporting their child and possibly avoid the setting at all costs. Therefore, educators need to be aware and sensitive in approaching these parents. 
One solution suggested on page 32 in the FACE toolkit lies with the Parent Teacher Association (PTA) within the setting whose role is to “build strong working relationships among parents, teachers and schools, in support of students” (BBC, 2015). In order to this, one duty includes organising social opportunities for all parents which in turn can help develop friendships and positive relationships between parents and educators. This would be beneficial to parents as it provides an opportunity to develop and increase self-esteem which in turn would allow for more parental involvement within the setting. Yet, attending such meetings may pose a difficulty to some parents therefore resulting in an instant barrier for involvement.  
According to Hornby and Lafaele , (2011, P43) low self- efficacy can predominantly be seen in parents with children with a learning disability or who are gifted. In dispute of this, Hornby and Lafaele, (2011) later state that having a child with a learning difficulty may increase parental involvement due to the number of development meetings needed. Thus, placing the parent at the centre of the child’s development and also giving parents the time and opportunity to build their self-efficacy effectively. 

On the other hand, having gifted children can also see parents working in collaboration with educators. However, this also depends on the level of the parents’ self-efficacy and also their view of their role as a parent. Do these parents feel adequate enough to support their children or do their view of the role of the parent effect their opportunities? Despite the situations, parent self-efficacy is fundamental in building a positive relationship with educators (Sheldon, 2002, p306)

In recognition of this, as mentioned in the FACE toolkit on page 35 the setting could implement a Family Learning Signature Programme which is aimed to “stimulate family engagement and …strengthen family school relationship” (Welsh Government, 2016a, p35). Whilst, such programmes have a good intention, getting the parents to attend the session may be a barrier resulting in the programme not reaching the families that it needs to.

Every parent has their personal issues surrounding involvement with their child/ren’s education, however, certain individuals have additional difficulties. These difficulties appear to be from culturally diverse parents, low income families and non- traditional family structure.  Such diverse additional factors, allow educators to assume that these parents have had the same life experiences and have the same resources as White middle class parents (Christianakis, 2011, 159). 

Research indicates that settings today have a wide diverse ethnicity attendance, with such diversity educators must identify what this means in regards to parental involvement. A study in 2011 indicated that teachers are predominantly White middle class citizens (LaRocque et al p 116). Thus indicating that there is an imbalance within demographics, therefore, potentially increasing the risk of cultural conflicts where possibly educator and parents culture differ causing feelings of misunderstanding and possibly lack of respect (Carlisle et al, 2005, p156). Having said that, in some cultures it is seen as’ disrespectful to communicate with teachers’ (Carlisle et al, 2005 p155). With this in mind, educators may perceive this attitude as being ignorant, which can be detrimental to building a relationship. 

Another common barrier noted on page 28 in the FACE toolkit is that of family economics. Poverty is a key common issue in preventing parents getting involved with their child’s setting. Many factors contribute to the inability of parental involvement such as, work patterns, lack of transport, lack of child care (Freeman, 2010, p 193). Employment situations for low income families bare a large burden on parents as their hours of working, hourly wages are highly depended on as opposed to parents with salary and permanent jobs (La Rocque et al, 2011, p 116). Again this poses a negative view from educators in that these parents are disengaged from their child’s education. However, a study indicated that it was the parents who were made to feel wary to attempt to get involved due to the reactions received from the setting. With such negative results, thus indicating that due to ignorance on behalf of the setting and educators in not understanding the actual circumstances of these parents the ability to build a positive relationship is lost. 

With many unique barriers facing parents’ involvement with their child’s education one issue drastically manifested over the years is family structure. In today’s society the reality of ‘traditional family structure’ is typically rare, with many families consisting of one parent. This again presents many issues that includes economical, high levels of stress and less free time. Thus, resulting in parents physically finding it difficult to get involved with the setting. With this, educators need to be mindful again of the family structure of each child and make appropriate changes in their approach as mentioned within the FACE toolkit on page 32 settings can include the extended family to possibly. However, this may affect certain families such as immigrants as their immediate family may be in their home country. 
As previously mentioned, children show an increased performance with the involvement of parents. Whilst this has been on the governments agenda across the UK for many years, research suggests that one critical barrier that poses an issue for parental involvement is; disability. Parents with disabilities “face multiple barriers to involvement with their child’s education” (Maguire et al, 2009).
In accordance with Article 28 of the UNCRC every child has a right to an education, Equally, it is imperative that settings remember that all parents, regardless of ability have equal rights and responsibilities regarding their child’s education and have the ability to make decisions and be involved with their child’s development. Thus requiring settings to implement a proactive approach and make reasonable adjustments to the setting such as policies or physical changes under the Disability Discrimination Act (1995) in order to provide an inclusive and appealing environment for all parents (Dewis Wales, 2017). 
However, in order to identify any potential barriers faced by parents of various disabilities, educators must gather a clear understanding of the term ‘disability’ in order to provide an accessible setting. This can be influenced by two different models; namely the social and medical model of disability.  Traditionally the medical model of disability highlights that “disabled people were seen as being disabled by their impairments” (Alliance for Inclusive Education, 2019) and only when the impairment was cured would individuals have access to society. Consequently, suggesting that society does not need to change in order to accommodate individuals with disabilities. However, many disabilities are not visible and may not have a cure therefore an issue arises whereby individuals do not have an equal access to society or education. In opposition, the social model of disability encourages changes in society and the environment in order to encourage an equal environment and opportunity for learning for individuals of all ages in accordance with Article 28 of the UNCRC (1989).  
According to recent available statistics, 18% of working age adults with children have a disability (National Statistics, 2017) such as autism, physical or specifically vision impairment. Moreover, recent statistics show that there are an estimated 107,000 individuals living with a vision impairment in Wales (Office for National Statistics, 2015 & Deloitte Access Economics,2017) of which 16,000 are considered to be living with a severe sight impairment (Welsh Government, 2016b) With this in mind, settings must provide a proactive approach in recognising possible barriers in which they may face and provide appropriate facilities in order to promote an inclusive environment and a sense of belonging for all parents. In relation to this, one theorist who emphasised and promoted a sense of belonging was Maslow’s Hierarchy of Needs (McLeod, 2007). He believed that in order for individuals to reach self-actualisation, “a number of more basic needs must be met such as the need for food, safety, love, and self-esteem” (Cherry, 2018). One part of Maslow’s Hierarchy emphasises the need for acceptance and belonging which can be applied to parents with disabilities as they face various barriers to parental involvement within educational settings.
One issue predominantly associated with visual impairment is access to data and information (JRF, 2004*, p7). Within educational settings, information regarding a child’s progress is provided in written format for parents. Similarly, the Government release written or typed performance tables at the end of each academic year. This in turn, would be a barrier for parents with visual impairment as under the Disability Discrimination Act (,1995) data should be accessible to all. Consequently, allowing parents to feel a sense of not belonging which would further remove parents from interacting with the setting and increase their barrier to parental involvement.  
Whilst the FACE toolkit (2016) does not specifically mention sight impairment within the document, on page 10 it mentions that every setting should ensure that “the school tailors its communications and engagement activities to the needs of parents/carers based on an understanding of barriers to engagement”. It proceeds to mention on page 16 that settings should implement “a range of communication methods that are appropriate to families’ needs and preferences”. In order to provide such individuals with a sense of independence, one solution would be to provide information in other formats such as Braille or audio recording (Index Braille, 2014). However, even though settings are legally required to correspond and provide data in appropriate methods, it is believed that funding for this provision is reduced (JRF, 2004). To improve this situation, one possibility would be for educators to maximise the opportunity for communication and arrange meetings at the end of the school as the parents would be collecting their children from school. 
With such an array of literature and research over the past decade regarding parental involvement in children’s education it is fair to say that there is indisputable evidence that suggests that parental involvement is a key factor in every child’s academic success. However, it is clear to see that generating the teacher – parent relationship can involve many different barriers to which teachers have to seek many strategies in order to obtain the perfect working partnership and parental involvement.  Although there are many common barriers such as lack of communication, lack of time, attitudes and cultural differences that effect positive parental involvement, there are many effective solutions to overcome these barriers. Encouragement to participate in discussions regarding their child/ren can make a positive partnership. Having both parent and teacher in collaboration sees increased attainment within the child that results in better attendance and higher self- esteem within the child. On the other hand, having such a relationship can also aid parents in understanding how the school operates to which can result in teachers offering parents community support another positive solution to some barriers.  Nevertheless, what is apparent is that parents are key to any child’s future, and when teachers and parents come together in partnership, a child can flourish positively as such barriers are merely stepping stones to greater results. Regardless of the reasons and factors, it is imperative that the settings become aware of these factors and find a proactive way of overcoming these barriers as stated by Estyn (2009) “parents like to be involved in their child’s school”.
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