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Introduction: 
This portfolio will look to explain the definition of multi-agency services and how person-centred planning contributes to the work of a multi-agency team. The portfolio will look to explain the history of the Children Acts and how they have redesigned how multi-agency teams now work with children and young people (Walker, 2018). It will explain the positives, negatives and challenges the team faces when working with children and their families when looking into the team around the child (TAC) and the team around the family (TAF) (CWDC, 2009). The portfolio will lastly look at the concept of person-centred planning and how it empowers children to reach their full potential in a holistic approach by providing them with the tools and skills based on their strengths through an ecological system acknowledged through a Bronfenbrenner outlook (Harkonen, 2007) it will explain the role of advocacy within the team around the child and team around the family service and how it helps to support children and speak on behalf of the child or young person getting their opinion and view across to the whole team about issues that concern them or their development (Advocacy focus, 2021).

Analysis of definitions:
Firstly, this portfolio must explain that there are many different terms when working with multi-agency services such as multi-agency teams, partnership working, collaborative partnerships and integrated working which can be confusing (CYPSC, 2016) however, they all have the same vision when it comes to children and young people, to provide them with the best chance at reaching their full potential no matter their background (Governemnt, 2003). Multi-agency work is about providing support for individuals to thrive, providing them with the different services they specifically need in order to support the child and or young person (Atkinson, Jones and Lamont, 2007). Using a holistic approach enables multi-agencies to support all aspects of the individual’s life however, to provide this holistic support all agencies need to be able to communicate and work together efficiently with each other and with the child. (Atkins, Wilkin, Stott, Doherty and Kinder, 2002). The idea of a multi-agency team working together is to always have the child’s best interest at the centre of all decisions (NCPCC, 2019) allowing the child and family to also have their say and opinions heard as the decisions that are being made will affect the child’s life and development (Walker, 2018). 

In the 1980’s the foundation for multi-agency partnerships was implemented due to the Children’s Act set in 1989 (H M Government, 2018). This established a requirement for multi-agency collaboration and for healthy and strong parent and child partnerships with the agency services, these partnerships are paramount to help support the child or young person in question (Walker, 2018). The child was deemed the central element of the act and it stated all decisions that needed to be made should always be made in favour of the child in order to help empower, understand and safeguard the child or young person (Brotherton and McGillivray, 2010). 
Like it states above this legislation was formed to help empower the child or young person to use their voice and it was the responsibility of multi-agencies to help children understand they had a right to an opinion, and the opinion they had should be taken seriously as the decisions being made were about their life and development (Kitching, 1998). Children were starting to be seen as individuals who could make decisions for themselves with the assistance of adults making it possible for them to better their education, health, wellbeing, social environment and their overall development (H M Government, 2018). This was strengthened when the United Kingdom (UK) joined the United Nations Conventions Rights of The Child (UNCRC) a treaty designed to protect and advocate for the rights of all children (UNICEF, 2021). The UNCRC has fifty-four articles on how children should be treated and the children’s rights they have (Child Commissioner Wales, 2021). To make sure these rights are always considered in the Welsh legislation and policy, the Welsh Government introduced The Seven Core Aims in 2002 (Welsh Government, 2015). This was another positive move in the right direction for the protection, safeguarding and person-centred planning of all children and young people in Wales (Play Wales, 2021). These core aims are a guide for government’s, councils and multi- agencies to make sure that each decision that is made incorporates these seven cores aims and that each piece of legislation has been made in the best interest of the child (Welsh Government, 2015) the seven core aims stresses that everyone has a responsibility to communicate these rights and decision to each individual (Welsh Government, 2017).

However, there are still flaws within this system even after introducing legislation for multi-agency to work together, Statham (2011) stated practitioners did not always work efficiently by not sharing key information about the child or young person causing confusion and lack of clarity on the child’s needs, development and safety (H M Government, 2018). This sparked a need for change and this change came in form of a new legislation, The Children’s Act 2004, this act helped strengthen these communication issues between multi-agency services (Gheera, 2011). The act was introduced after the Lord Laming report, a report documenting the tragic death of a child due to the inorganization and lack of communication between services (Laming, 2003). Victoria Climbie’s had been visited and checked over by multiple agencies however, the communication between these agencies was non-existent resulting in her death (Laming, 2003). 
A child centre approach was fundamental to the 2004 children’s act, it kept the focus on the safeguarding issues a child might face. It explained to safeguard any child it is the responsibility of every person that comes into contact with a child (H M Government, 2018) making sure all agencies and adults who represented the child always made decisions in their best interest (Walker, 2018). This Act helped create a national database that is still used to share and document children’s needs and development (Gheera, 2011). A way of services sharing information quickly, safely and efficiently, the 2004 Children’s Act stressed the importance of multi-agencies, families and or carers have on keeping children healthy and safe (Atkinson, Doherty and Kinder, 2002). It stressed that everyone had a duty to safeguard every child and young person first and foremost (Walker, 2018). 
One-way multi-agencies can help the organisation and efficiency of their work is by using a multi-agency safeguarding hub (MASH) (SCIE, 2014). MASH provides a higher standard of safeguarding information by providing multi-agency professionals with more information a central office to work from and help in final decision making (Bridgend Council, 2021). 

Benefits and Disadvantages to Multi-agency work:
Estyn (2011) have reported positive findings of children’s confidence self-esteem, overall well-being and development when schools have worked in partnership with multi-agency services. When schools engage positively with multi-agency services and are active in establishing protocols that suit the child, the school and the multi-agencies team it strengthens the sharing of information and reduces unnecessary overlap, speeding up the time to make better decisions supporting the child in a more efficient manner (Estyn, 2011). However, each practitioner that works with the child will have a specific set of skills that contribute to a different aspect of the child’s development in ways that other agencies might not for instance a children’s rights advocate would be heavily focused on a child-centred approach based on the rights of the child guided by the UNCRC and the children’s commissioner (Harding, 2006). Whereas a social worker will be looking at all the decisions from a safeguarding aspect (Lughadha, 2016). All of these practitioners within the multi-agency team will have the child as the centre focus of all of these decisions but each practitioner will have a different outlook on what should take priority and lack of communication and clarity between agencies will hinder the child’s development (Brotherton, Davies and McGillivray, 2010). Harris and Allen (2011) research identified that children and family’s recognise when agencies are working cohesively, and found it benefits the overall outcome of meetings and development (Harris and Allen, 2011). 

Background to chosen service:
Team Around the Child is a network of multi-agency practitioners who work with an individual child who requires extra support with their health, well-being, education and or overall development (CWDC, 2009). The TAC is built up of several agencies from various backgrounds, and these individuals come up with a person-centred plan with the child that is strength-based, to help empower and promote their talents (IPC, 2021). Booth and Ainslow (2011) argue that person centred planning should be embedded in all working culture as it enables services and practitioners to treat everyone with the same respect and care, creating an inclusive environment for all children and young people.
When looking to support the child the TAC lead professional will normally carry out the first assessment on the child using a nationally prompted common assessment framework (CAF) (IPC, 2012) a framework that will help the multi-agency team determine where the child sits on a scale of ‘child with no identified needs’ to ‘a child with server complex needs’ (Trinity, 2011). Once they have identified these needs, the correct and specialised support can be appointed to the child to help them reach their full potential (IPC, 2012). TAC also looks at the child’s surroundings and the people closest to them, and when looking at family or carers they can identify if any additional support in needed (ISCP, 2016). However, TAC has been criticised as it does not support the entire support network due to it being predominantly focused on the child (IPC,2012). Evidence suggests to give the child the best support to enable them to develop and grow the whole family’s strengths, needs and opinions need to be identified and supported (IPC, 2012). 

TAF is also an early intervention service but one that identifies the strengths and needs of each individual family in more depth (Ceredigion County Council, 2021) it helps support individuals within the family to offer a support plan that is tailored to that household (Neath Port Talbot Council, 2021). When families need two or more different agencies TAF will appoint a lead professional to carry out the main assessment just like TAC and once this assessment has been carried out, they can offer advice and support and invite multiple agencies into the team to offer their expertise to make the family support plan work for them (FIS, 2021). Each plan has an individual person-centred plan to help each individual in the family to develop and thrive in order to help the child who the plan is focused on (IPC, 2012). This plan is regularly reviewed to ensure the multi-agency practitioners are all focusing and are offering the correct support based on the views, needs, wishes and voices of each member of the family but are always keeping the child at the centre of the plan (Neath Port Talbot Council, 2021). However, when working with one or more agency it is important that the lead professional that has been appointed makes sure each and every agency has their opinion and voice heard (Department of children and youth affairs, 2016). This can be a difficult job due to the many opinions of multiple agencies and the multiple ways of gathering data (IPC, 2012). To save time it is essential that the agency workers share their information and that all agencies keep in mind the child needs to be the centre of all decisions (H M Government, 2018).

Welsh Government (2015) have placed statutory responsibility on the importance of local authorities to ensure all services are developed with the concept and understanding of how important early intervention and prevention for young children are on their development. They have embedded into every service that each individual is placed at the centre of all services, and also that each child is a part of the decision making so their voice and opinions are heard and valid (Welsh Government, 2015). Giving them the opportunity to help make decisions about their early life prepares them to understand that this should be a natural process in every part of their life as they grow up (Welsh Government, 2015).
Bronfenbrenner ecological system theory defines child development as a complex system of relationships (Harkonen, 2015). He says a child or young person’s environment will be influenced by the people and organisations that live within their systems (Agaodwin and O’Neil, 2015). There are five different levels to this theory with level one starting with the closest and immediate influences on a child’s development and life such as family, friends, teachers and their neighbourhood (Ryan, 2001). Each layer of the ecological system provides different influences that affect the child and if the change or a conflict happens within these layers it will ripple down having an effect on the child, this change can be a positive or a negative change to their development (Ryan, 2001).  The first level within the ecological system is the microsystem and the influences within this level will have the greatest effect on the child’s values, opinions, beliefs, behaviours and development (Berk, 2000).  
Relationships that are responsive and help children understand their emotions are vital for children to be able to communicate, socialise, play key skills that help children develop (Keenan, Evans and Crowley, 2016). Murray (2014) explains that because children are completely dependent on adults for care, affection, and survival within the first years of being born, positive relationships with their parents or carers are essential for children to not have long-lasting negative effects on their development (Keehan, Evans and Crowley, 2016). Unfortunately, there are children within the UK who do not grow up in a loving, caring and stable environment and to ensure everyone is working together to support the child TAF can provide support for these parents and families to ensure these children have the best possible chance and a happy healthy life (Welsh Government, 2013). 
Families have a key role in developing children, and by equipping parents and carers with the knowledge on how to providing love and care or deal with difficult situations, multi-agencies are providing less stressful and harmful environments through creating person-centred plans with each family (IPC, 2012). These family support plans allow the adults to model and create positive behaviours for their child, enabling them to grow and learn these behaviours encourage the child to carry them throughout their life creating positive change (Institute of Public Care, 2012).
The second layer within Bronfenbrenner’s ecological system is called the mesosystem, this layer of the theory is all about the important relationships, the contact and linkage between each microsystem (Harkonen, 2007). Bronfenbrenner stressed the importance of these systems working together and how if they were conflicting this would have a great effect on the child and their development (Hayes, O’Toole and Halpenny, 2017). Something that this essay has pointed out when talking about the 1989 and 2004 Children’s Act (Brotherton and McGillivray, 2010). It has clearly outlined that sharing information about the child is an efficient way of safeguarding and how all agencies need to be working together to keep the child safe and at the centre of all decisions to provide the best outcome (Keehan, Evans and Crowley, 2016). The third layer is called the exosystem, a layer that has more formal influences such as school council’s, governments and the legislations that are put in place to advocate or suppress the individual child’s voice (Ryan, 2001). The children’s act’s that have been talked about throughout this essay are all influences that have greatly affected children for the better (Brotherton and McGillivray, 2010). Due to these children’s act, they strengthened the communication between each layer strengthening the child’s development and they changed legislation that allowed practitioners to develop a person-centred approach again strengthening the child holistically (Welsh Government, 2016). 
By having so many close relationships being involved in the process of helping and developing a child it can affect the different relationships within the TAC and TAF plan (CYPSC, 2016). Within these meetings honesty about the child’s development or needs will need to play a role which can be upsetting for the child, young person or family member to hear however, to create a realistic plan on how to help and empower the individual and create actions to move forward uncomfortable conversations need to be had and everyone the child and family will need to trust the multi-agency services always help make decisions in favour of the child’s best interest (Brotherton and McGillivray, 2010).

Person centred plan:
Giving children a person-centred plan develops children’s health and well-being, their emotional, social and cognitive development, it’s a holistic way of encouraging every child to reach their full potential (Welsh Government, 2016). This approach will allow individuals to have increased motivation and self-confidence by practitioners helping children and young people take responsibility for the informed decision they make by using their voice (Tower Hamlet, 2015). Estyn has stated person-centred planning is at the heart of transforming individual pupil’s performance in schools, as it includes the child’s efforts and voice to help them reach their full potential, by taking ownership and responsibility (Estyn, 2020).

Under the UNCRC articles, children have the right to be consulted on decisions being made for them, but more importantly, adults should empower children and young people to promote independence and should enable them to reach their full potential (Tower Hamlet, 2015). 
One way of helping individuals learn they have a voice is through advocacy and in the early 2000’s independent advocacy service was developed for children in Wales to help protect children from abuse and harm and to give children a voice to be heard (Joseph Roundtree Foundation, 2014). As part of the TAC team, the child might have an advocate there to support them when making decisions. 
Advocacy is the act of listening to a child, supporting their opinions and speaking on their behalf to get these opinions heard (Ofsted, 2008). Children have expressed the importance of an advocate in their life by explaining they help them when other adults want to make decisions for them that they do not agree with they give them the opportunity to be heard and understood (Children in Wales, 2014). Advocacy allows children to understand they are entitled to their voice and it should be taken seriously no matter their circumstance (Welsh Government, 2019). However, even though advocacy was established almost twenty years ago it is still reported children do not understand the role of an advocate, and do not understand the right’s they have (Ofsted, 2008). The vision of an advocate is to make sure all children are seen and heard but attitudes can affect this vision especially with children who have additional learning needs (ALN) (Advocacy focus, 2021). 
Service such as advocacy work within multi-agency teams supporting children, this service is seen to be effective when aiding children and young people by enabling children to understand what is happening around them and helping them to have a voice in situations where outcomes are being made on their behalf (Mercer, 2003). 
Unfortunately, attitudes can affect how individuals are treated and the archaic medical model proves agencies and practitioners used to and can still make decisions on behalf of the child because they do not believe the child is capable of making their own decisions based on their disability (Kirstie, 2017). The medical model looks at a child or a young person and will only see a disability and what can be fixed about the child in order to help them develop. practitioners did not try to empower or provide the support needed to enable children, but rather exclude and disempower them from having a voice or a say in the decisions that affected them (Davies, 2004). However, since the mid 1980’s the social model has been introduced into society allowing agencies and children to challenge and remove the attitudes and opinions of the medical model (Welsh Government, 2015). It allows practitioners, governments and individuals to tackle the attitude that inclusivity is not for all (Shakespeare, 2010). The model emphasises the notion that individuals in society such as multi-agencies should be empowering children to reach their full potential by providing them with the individual tools needed, a tailored person-centred model where multiple practitioners can help develop, support and empower each individual child and young person (Peer and Reid, 2016). The social model was given more recognition when The Equality Act 2010 was introduced to promote inclusivity, equity and opportunities for all (H M Government, 2018). It states no child or group of children should be excluded because of their disability (Welsh Government, 2015). The social model stresses the notion that as a society the adult’s and the multi-agencies that are provided to help individuals succeed, enable children to help make all the decision that is needed to be made about their life into their own hands rather than have them made for them (O’Brien & O’Brien, 2000). The social model is a person-centred approach that promotes inclusivity and reflects this by stressing the importance of empowering children to use their voice and disability to their advantage by using each individual person’s strengths to succeed in the world they live in (O’Brien & O’Brien, 2000).  

Under the Special Education and Disability act (2001) all children are entitled to an inclusive education where they are entitled to attend a mainstream school (Welsh Government 2016).  However, due to the opinion’s and views of others, some children are automatically sent to a school that supports children with ALN (Ainslow and Sandill, 2010).  An advocate can speak on behalf of the child with ALN who wants to be included in a mainstream school and it is the duty of the school to make sure every child is supported to reach their full potential no matter their disability (Welsh Government, 2015). Once a child with ALN is in a mainstream school a multi-agency team will be put in place to help the child receive the additional support they need by coming up with a person-centred plan tailored to their needs (Welsh Government, 2018). This plan will look to help the achievement of the pupil, support them in their development throughout school and make sure the child is included in every aspect of school life (welsh Government, 2015). Without advocacy, a child may not have the opportunity to attend a mainstream school missing out on opportunities and experiences but due to acts like the Special Education and Disability act (2001) and the Equality Act (2010) children are able to be included (H M Government, 2018). The importance of children having a multi-agency team around them enables them to access person-centred planning a tool that allows children to reach their full potential (Welsh Government, 2016). However, when children or families are set on one option it is the responsibility of an advocate to help them make educated and informed decisions (Welsh Government, 2019). If the multi-agency team and family still do not agree the matter will be resolved by escalating the matter through the TAC team lead (Hull safeguarding children’s partnership, 2021). 

In 2001 Wales was the first country in the UK to appoint a children’s commissioner, the role of the commissioner is to campaign for the child and their rights, to fight, support and defend the voices of children in Wales and to look into the decisions that are being made by Government on behalf of the children and young people of Wales (Children’s commissioner Wales, 2021). It is important that children can see that their opinion matters and are their opinions are being heard by the government’s responding to their views. And the 2019-2020 Annual report by the children’s commissioner shows the work being done to support the children and empower them to use their voice is working and empowering children to make a change. In 2017 the Right way framework was published, a framework to encourage schools to embed the UNCRC in their daily lifestyle to help make real changes (Child commissioner, 2021). The framework has five main principles to embed children’s rights, not to discriminate, to empower children, for everyone to participate and for authorities to be accountable if this is not happening (Child commissioner Wales, 2021). These are all the same attributes as having a person-centred plan and by embedding this into every school it is making sure every single child has the opportunity to express their voice and use their rights (Welsh government, 2019). This framework shows that by giving children and young people a voice they will start to use it to make real change. Young Wales are an organisation that works with youth councils and forums to gather a collective voice of children and young people that influences legislation and policies that affect them first hand (Welsh Government, 2016). Young parliament is another organisation made of young individuals who use their voice to represent the children and young people to make a real change in society (Youth Parliament, 2021). In 2008 the youth parliament made a change to the national curriculum where they announced plans to input sex and relationship education into the curriculum, a campaign organised and run by them based on the opinions and views of children and young people (Youth Parliament, 2021). Not only are youth councils and youth parliament’s allowing children to take accountability for their actions but they are allowing children and young people to participate in changes that are affecting them. They are empowering children to get involved in the decisions that affect them fist hand (local government group, 2010). 

In conclusion, this portfolio has demonstrated how the cooperation of multi-agencies working together is important to the development of children and how multi-agency work provides a holistic approach to child development (Walker, 2018). It has shown how laws and legislation have progressed over the years to help produce the positive way in which agencies work today and how important communication is in order to provide the best service and safeguarding provision of children who need extra support (H M Government, 2018). 
The main agency this portfolio has looked into, is the team around the child and team around the family, showing off how this service provides early intervention help in order to allow agencies to use a person-centred plan enables agencies to empower and support children and young people’s views and wishes on how they wanted to be treated based on a strength-based approach (O’Brien & O’Brien, 2000).  They stress the importance of always keeping the child at the centre of all decisions and due to the UNCRC children have the right to be included and empowered to help make these decisions that affect them first hand (UNICEF, 2021). The UNCRC also states how important it is that the agencies around the child or young person have a responsibility to empower a child and their voice and see themselves as capable individuals like the new social model and if someone is not able to speak up, they have the right to an advocate on their behalf (Advocacy focus, 2021).
lastly, the portfolio demonstrates how multi-agency and person-centred planning work so well together as they both believe inclusivity should be embedded in to all working culture’s as it enables services and practitioners to treat everyone with the same respect and care, creating an inclusive environment where children and young people can thrive and excel in all aspects of their development (Booth and Ainslow, 2011)
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