Introduction

This critical reflection focuses on the aspect derived from part 1, Marking Work. The section discusses how during my teaching experience I followed my placement schools marking policy using marking codes, different colored highlighters, and providing the students with formative feedback. Therefore, this critical reflection and discussion will focus predominantly on teachers written feedback. 

“Smarter marking could save valuable teachers’ time while improving standards. This can make a real difference to how pupils learn and to teachers’ workload.”
(Little evidence to show which types of marking improve pupil progress, 2016).

The statement above rings true for many teachers across the UK with 53% of teachers believing that the depth and amount of necessary marking is taxing, (Independent Teacher Workload Review Group, 2016). It is however, believed that effective marking and feedback is essential to the learning process and a vital aspect of teaching practice, (Independent Teacher Workload Review Group, 2016), as it has the power to enhance learning, (Coe, et al., 2020).
Promoting independence is a key feature in the Welsh Curriculum, (Education Wales, 2020), specifically as part of the four purposes. This is important to note when considering providing children with formative feedback as it has the potential to help children become independent learners, (Eriksson, 2018, p. 189-205). According to Hargreaves, (2014, p. 259-309) teacher feedback can potentially have an immediate and long-term impact on a Childs development, independence, and critical inquiry. There are many different types of feedback and a range of ways feedback can be presented. Gipps, McCallum & Hargreaves, (2000, p. 91-110) state that feedback can be presented verbally, written or both at the same time. This discussion will focus predominantly on written feedback. 
I aim to have a positive impact on Childrens lives by supporting them to achieve to the best of their abilities. I believe part of that is through effective formative assessment. 

Critical Discussion of Chosen Aspect

Feedback 
Gipps, McCallum & Hargreaves, (2000, p. 91-110) define feedback as when a teacher imparts a judgement of a child, their strategies, skills, attainment, or work product and provide them with information on the judgement. They believe that feedback can be split into two categories, evaluative feedback; a critical, judgmental approach, and descriptive feedback; specific to the child, relating to their achievements or improvements that can be made. Feedback, (2021) define feedback as information that is provided to the student in relation to their performance regarding goals or outcomes. 
	Otnes and Solheim, (2019, p. 700-720) believe that written feedback often focuses on the wrong things by highlighting spelling, punctuation, and grammatical errors, with emphasis on fault finding rather than being meaningful or helping a student improve. This is a common perspective across literature with Clarke, (2003) agreeing but additionally stating that although feedback is an essential tool in assessment, it is regularly associated with bad practice, allowing children to lose self-esteem and motivation. Little evidence to show which types of marking improve pupil progress, (2016) conclude that there is little evidence to prove what feedback strategies impact pupil progress. 
	Many studies disagree with this claim by stating that feedback can promote and encourage independence, (Eriksson, 2018, p. 189-205) and (Hargreaves, 2014, p. 259-309). Eriksson, (2018, p. 189-205) 
 also believes that feedback is closely linked with learning outcomes, can inspire children to achieve academic excellence and can be a tool for meeting needs. These are important considerations for teachers in Wales due to the curriculum having a greater focus on independent learners and child centered practice, (Education Wales, 2020).  
	Although Otnes and Solheim, (2019, p. 700-720) believe that teacher feedback is often negative they show a realization throughout the study of the many benefits it can have on the learner such as developing their capabilities and the child taking responsibility for their work. 
	Feedback can also influence teaching practice however, due to the complexity of written feedback there is no simple way of providing feedback, (Coe, et al., 2020) and it is a common grievance for teachers and a task of which they dread, (The key to effective marking and feedback in schools, 2016). It is deemed as a time-consuming process that takes away from teaching, (Independent teacher workload review group, 2016). This, however, does not remove the fact that it is an important aspect of teaching as it helps to form future lesson plans, (Cohen et al., 2010, p. 387-411) and helps create and maintain a comprehensive, day-to-day record of a Childs achievement in accordance with the national curriculum, (Clarke, 1998, p. 68-80). It can also be a powerful tool for supporting students to further achieve, (Cohen et al., 2010, p. 387-411). 
	It is also important to consider what impact our practice has on the children. A range of studies conclude that although there are many ways of giving feedback, certain feedback such as grading is ineffective and has little impact on student improvement, (Cohen et al., 2010, p. 387-411). Wiliam, (2011, p.108-109) believes that grading Childrens work detrimentally impacts their achievement. A number of literature also suggests how feedback can negatively affect a student’s self-esteem and learning particularly on occasions when work is graded or all errors including grammar and spelling are corrected, (Eriksson, 2018, p. 189-205), (Otnes and Solheim, 2019, p. 700-720) and (Clarke, 2003). 
	Although a range of literature suggests that providing feedback can have a negative impact on a child the literature additionally discusses the ways in which feedback, when done well, can have a positive impact on the child and their intellectual development and capabilities, (Eriksson, 2018, p. 189-205) and (Otnes and Solheim, 2019, p. 700-720). As previously mentioned, literature regularly discusses how feedback promotes the independence of our learners, (Otnes and Solheim, 2019, p. 700-720) and (Hargreaves, 2014, p. 259-309). Other benefits of feedback include, developing a Childs critical thinking skills, (Hargreaves, 2014, p. 259-309), developing their own capabilities, (Otnes and Solheim, 2019, p. 700-720) and promoting learner reflection, (Cohen et al., 2010, p. 387-411). The feedback that tends to derive the more positive learner results tends to be one where the teacher involves the child, (Clarke, 2003) and states exactly what they can do to improve, (Gipps, McCallum & Hargreaves, 2000, p. 91-110). This often leads to teachers leaving long detailed comments on student work. The key to effective marking and feedback in schools, (2016) states that this again has little impact on pupil progress.  

Formative Feedback Strategies
During my PTE experience I was not expected to leave large comments on students work or provide them with grades. I instead used a range of literacy and numeracy codes to help the children to improve their work. We also used pink and green highlighters on parts that need improvement or are completed well.
Literature and studies recommend a range of different strategies to provide effective formative feedback however, this critical discussion will focus solely on the strategies recommended in Welsh government guidance: How to develop thinking and assessment for learning in the classroom, (2010). 

Closing the Gap
	This feedback is similar to the marking I have done, it focuses on the child’s achievements and highlights areas needing improvement. It is slightly different as it can provide the necessary scaffolding to help them achieve more, (Young Wales, 2010). It provides the learner with specific information and support to help the child to close the gap, (Young Wales, 2010). 
	Egelandsdal and Riese, (2020, p. 91-104) believe that closing the gap as a formative assessment approach is destructive and assumes learning is a linear process that functions only to get a child to reach a predetermined destination. The article describes how it can limit the achievements of a child and force them to conform. It is described as a theoretical weakness that has a negative impact on the Childs identity and self-esteem, (Egelandsdal and Riese, 2020, p. 91-104). They believe that this derives from a lack of connection between what there is potential to learn and the learning focus, (Egelandsdal and Riese, 2020, p. 91-104). 
	Gan and Leung, (2020, p. 10-19) however, believe that the approach helps to formulate effective questioning and discussion, helping to understand the topic better. It is also a useful tool for scaffolding and provides the teacher with a greater understanding of what a child needs to improve their learning, (Gan and Leung, 2020, p. 10-19). Grosas, et al., (2014, p. 1595-1611) focuses on how using the approach can help a teacher to scaffold work in a way that supports the child to achieve higher levels. Dann, (2014, p. 149-166) believes that it is essential for both parties to recognize what/where the students’ gap is, for them to be able to progress. 

Next steps - Showing how to improve.
This approach requires the teacher to provide the student with a next step or goal and most importantly give the child the necessary instruction on how to achieve the goal, (Young Wales, 2010). It is helpful when the goal is presented by starting with an imperative such as add, remove, tell, etc., (Young Wales, 2010). 
	Nicol and Macfarlane-Dick, (2006, p.199-218) suggests that teachers highlighting next steps are often requested by students. It also helps students to reflect upon their work and engage in their feedback and develop some knowledge around how they can improve. Clarke, (1998, p. 68-80) states that target setting is an important aspect of formative feedback however, it is a time-consuming process so should only be conducted occasionally and children should instead be trained to create and manage their own targets. Gipps, McCallum & Hargreaves, (2000, p. 91-110) state that setting personalized targets for children can allow the teacher to give the child constructive criticism in a way that can be positive and how this approach is best used in situations that allow the child to act immediately. 



Conclusion
Although written feedback is a controversial subject across literature it is something I will be doing throughout my career. My placement gave me the opportunity to mark several pieces of work across a range of topics/AoLE’s, for pupils of various abilities. I provided the children with marking codes most of which were to correct spelling errors or to correct a wrong answer. I also used highlighters to note what was done well or needed improvement. On the surface this was a great strategy, it was quick, and I believed that my marking was purposeful, I realize now that it was not. My strategy was lacking. I did not provide next steps, scaffold, or give the children the tools they needed to further improve. My marking was superficial at best. 
	There are, however, a number of ways of improving my marking and making it meaningful. I can do this by implementing several formative feedback strategies discussed in Welsh government guidance: How to develop thinking and assessment for learning in the classroom. 
	The first strategy I would like to implement is Closing the Gap, (Young Wales, 2010). As discussed previously this strategy is similar to what I have done previously except this approach requires the teacher to pay attention to where improvements can be made and how the child can make them, the teacher should then translate that to the child in a way they can understand through the use of scaffolding, (Young Wales, 2010). 
	To do this I need to pay more attention to the learning intention and success criteria of each task. This will allow me to understand what the child has achieved and what they need to do to improve. I can then use this information to provide the children with marking that they can engage with and help them to improve. I would also need to provide the children with time to make any improvements, this is another strategy discussed in Welsh government guidance: How to develop thinking and assessment for learning in the classroom, (2010).
	I can also implement the next steps approach. Again, I would need to focus on the learning intention and success criteria so that I can set meaningful goals for the child. This approach will allow me to focus on the academic content and on the individual Childs needs. 
	Young Wales, (2010) discusses a range of other strategies that could be beneficial to use in the classroom. Unfortunately, the restrictions of this essay mean that I am unable to discuss them in detail. They are, however, worth mentioning as I believe that they may become valuable during my career. These strategies include the use of wrong answers, to dispose of any misconceptions, (Young Wales, 2010), and three stars and a wish, to provide positive feedback and feedback to help push the child further, (Young Wales, 2010). 
	I believe that by using a combination of approaches and having a renewed focus on learning intentions and success criteria I will be able to meet the needs of individual children and support them to further improve their outcomes. I believe that writing this essay has given me the opportunity to reflect on my marking and find a number of ways to make it meaningful. It has also given me the necessary knowledge to understand how my marking impacts both my teaching practice and the children.
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