Student Number: 1600225 


Context of the school 

Woodland Primary School is situated on the outskirts of the town of Llanelli, in the county of Carmarthenshire. There are currently 210 pupils on roll who are aged from 3 to 11 years old. This includes 34 children of nursery age. There are eight single age classes within the school and they are currently taught by 8 full time teachers. 

The school has a natural catchment area that is neither prosperous nor economically disadvantaged. Currently 20% of the children receive free school meals, which is in line with the national average. 

Almost all pupils at the school, speak English as their home language, with very few pupils speaking Welsh at home. However, Welsh is taught as a second language within the school. There are currently very few pupils from a minority ethnic background or who learn English as an additional language. There have also been no exclusions within the school during the last 12 months.  

Scenario

Woodland Primary School has currently 0 pupils on roll from an economically disadvantaged area of the town. However, in September of 2018, a small nearby infant school in the town of Llanelli closed, resulting in Woodland Primary school having an increase of 6 pupils on roll.  

The natural catchment area of the children who arrived into Woodland Primary School was naturally disadvantaged. The 6 pupils who arrived at the school in September, had been identified through teacher assessment as having difficulty with the skill of reading. This was then further highlighted during Woodland Primary Schools’ recent Estyn inspection in October of 2018. The inspectors noted a trend between the reading skills of affluent and disadvantaged children. They found that those children from a more naturally disadvantaged area of the town needed more support with reading than those from a more affluent area (Appendix A). 

As a result of this, a reading intervention would be appropriate for these children in order for them to receive the help and support they need with the skill of reading. 

Context of the Pupils 

6 pupils have recently transitioned into Woodland Primary School, from a nearby infant school in the local area. Each of the 6 children who have arrived at the school are from a naturally disadvantaged area of Llanelli and are currently living in poverty. 

The children who are entering the school are 6 years old and are currently in Year 1. However, each of the 6 pupils have been identified as having limited reading skills and as a result they need help and support in order to reach the expected outcome for literacy at the end of the foundation phase. 

The Intervention

In order to improve the children’s literacy skills in reading, a reading intervention would be best suited in order to meet the needs of the learners. The intervention will be specifically designed for those children from a naturally disadvantaged area who are having difficulty with the skill of reading. 

The reading intervention will be aimed at children between the ages of 5 and 7 years old. The intervention will take place during Year 1 or Year 2 of the foundation phase and the intervention will focus on helping the children to improve their reading skills. The intervention programme will be called ‘Reading Recovery’. A more detailed overview of the intervention can be found in Appendix B. 

Reasons for my chosen intervention 

I have decided to explore the area of poverty for my intervention. I have decided to focus on this area as there are far too many young children and people living in poverty in Wales. As a result, it is an issue that I wanted to explore further. 

Whilst exploring the matter further, I discovered that many young children and people are living in poverty and are struggling with basic literacy skills such as reading. Therefore, I wanted to explore why this was the case and what can be done in order to help those learners struggling, with such an essential and important life skill. 

[bookmark: _GoBack]I also thought that this particular scenario would be beneficial to me once I have finished this course. This is because I may come across a scenario similar to this once I start working in a primary school environment. Therefore, I thought that this scenario would help me understand the needs of children living in poverty and how I can help them overcome skills that they are struggling with. 

As well as this, the scenario will help me with the QTS Standard S3.2.4 as this standard requires me to support those who are failing to achieve their potential in their learning. As a result, my chosen intervention will allow me to have a higher knowledge and understanding of how to do this. 

Intervention and Theory

The reading intervention that is going to be discussed in this assignment, is supported by a number of theoretical perspectives. These theoretical perspectives include the work of Bronfenbrenner, Maslow, Jensen and Dweck. 

In order for any intervention to work within the primary school, there needs to be a network of support around a child. This is supported by Bronfenbrenner’s ecological systems theory. He states that providing children with the opportunity to be immersed by specialist support, allows them to make steady progress in their development in the primary school. This is particularly important when referring to the reading intervention that has been discussed in the assignment as without this support network, a child would not be able to access the intervention programmes that they need to develop their skills in the primary school. This was highlighted to myself whilst on PTE. It was clear to see that a support network surrounding parents and teachers was key to a child’s success within intervention sessions (Wikiwand, 2018). 

In addition to this support network, a child must also develop a ‘growth mindset’ in order to achieve their best within the primary school. Dweck states the importance of a ‘growth mindset’ as it can help children overcome barriers to learning before they develop a ‘fixed mindset’. As a result, a ‘growth mindset’ can benefit learners as they will have the correct mental attitude to improve their work. This was highlighted to myself whilst on PTE. It was clear to see that interventions within the primary school helped children to develop a ‘growth mindset’. This is because those children who were involved in the intervention process realised that they could improve their work over a period of time. This echoes my chosen reading intervention for this assignment. This is because the intervention programme which I have chosen can help the children develop a ‘growth mindset’ as the more the children read, the more the children will realise that they can improve. Therefore, the support network, of teachers and parents as well as the children’s positive mental attitude towards reading can help them to achieve their full potential (Anderson and Nielsen, 2016). 

Furthermore, these points are echoed by Jensens’ (2013) seven engagement factors. The factors clearly state that all children and teachers should develop positive mind sets and relationships as well as applying the maximum amount of effort and energy. As a result, this will allow children to reach their full potential within the primary school. 

However, in order for these factors to work, a child must have all of their needs catered for. These include basic, psychological and self-fulfilment needs. These needs are essential in order for a child to reach their upmost potential. Therefore, in order for a child to make rapid progress in my chosen intervention (Reading Recovery) they must have their basic needs such as food and water catered for before their self-esteem needs are raised within reading. Although reading is not a ‘basic need’ it is still a ‘basic life skill’ that all individuals need in life in order to achieve (Simply Psychology, 2018). 

Progression

Progression is an important part of a child’s learning journey within the primary school. This is because progression tracks a child’s learning and at what pace. Schools can use Donaldson (2015) progression steps as a reference point to support children’s thinking and learning within the primary school. 

These progression steps ensure all stakeholders are aware and they can track if a child is making appropriate progress in their learning by setting achievable goals (Donaldson, 2015). 

Benefits of progression for my reading intervention include:  

· The fact that the children are able to show an improvement in their grammar and their ability to spell. 

· That the school is able to keep in line with national curricular targets and outcomes for literacy. 

Each of these benefits are in line with the progression steps published within Successful Futures (Donaldson, 2015). 

Furthermore, a school development plan can also help with progression within the primary school.  This is because a school development plan ensures that all stakeholders are aware of what needs to be done in order to support a child’s learning. As a result, a school development plan has been created for this assignment. This is located within Appendix C.  

Inclusion 

Inclusion is important within the primary school learning environment as according to Ofsted an “inclusive school is one in which the teaching and learning achievements, attitudes and well-being of every young person matter” (Department for Education and Skills, 2001, p.3). 

It is clear, that schools who are educationally inclusive, strive for the best in their learners, regardless of their backgrounds or difficulties. As a result, according to Ofsted many effective inclusive schools show a willingness to offer new opportunities to pupils who may be developing difficulties within their learning (Department for Education and Skills, 2001). 

The intervention programme that the author has created promotes this inclusive learning environment for children developing difficulties with their work. This is because the intervention programme focuses on children living in poverty who are struggling with their literacy skills (in particular the skill of reading). The programme therefore provides the children with the equal opportunity of being able to read successfully and as a result it promotes inclusion within the school environment. The Inclusion Policy echoes this and can be found within (Appendix E). 

However, in order to promote ‘inclusion’ within the primary school all stakeholders must work together. As a parent and a teacher knew their own child the best, it is imperative that schools must form a great partnership with families as this can help a child to reach their full academic potential. As a result, the author of this assignment has created a letter about intervention support to ensure that parents are included within their child’s learning (Appendix D). 

Well-Being

A child’s well-being is particularly important within the primary school. This is because the overall health of a child can enable them to successfully overcome difficulties in their learning and as a result it can help them achieve their goals.  

However, certain aspects and experiences can have an overall impact on a child’s well-being. One of these aspects that has an impact on a child’s well-being is poverty. Poverty can have a detrimental impact on a child’s well-being because they may not be able to develop basic life skills such as reading.  This can have a negative impact on a child in later life, as if they are not able to read when they are young, then they will not be able to progress into further education and the world of work and this may result in low self-esteem and confidence (Welsh Government, 2015d). 

As a result, the ‘Well-being Goals’ for Wales aims to ensure that all individuals are able to develop basic life skills such as reading. The goals are set in place to ensure that all individuals needs are met and catered for, especially for those living in disadvantaged circumstances such as poverty (Welsh Government, 2015d). 

United Nations Convention on the Rights of the Child

The United Nations Convention on the Rights of the Child is an extremely important document. This is because it is a document that ensures that all children have the “right” to be able to do something (UNICEF, 2018). 

One of the most important points of the document is that all children have the right to an education regardless of their background. This is demonstrated in Article 28 of the United Nations Convention on the Rights of the Child. This right clearly supports the authors intervention on children surrounded by poverty. This is because it clearly shows that although those children living in poverty are naturally disadvantaged, they are still entitled to an education like other children from more affluent areas (UNICEF, 2018). 

Evaluation 

Throughout this module, I believe that I have worked well and have engaged with a variety of documents and sources, I feel as though this is reflected in my video presentation as well as within my supporting file.

Evaluation of the Video Presentation

Throughout my video, I believe that I successfully completed most of the learning outcomes. I think that I showed this within my video presentation by answering the following questions:

· Who was my intervention targeted towards?
· What was my intervention about? 
· Where would the intervention would take place? 
· Why should the intervention take place?
· How would the intervention happen within a school context? 

I believe that by answering each of these questions within my presentation I was able to clearly articulate my thoughts and views on my chosen intervention to the proposed audience of governors and staff members.

As well as this, throughout my presentation I believe that I spoke professionally.  The tone of my voice was clear throughout and was suitable to the target audience and as a result it showed that the video presentation was conducted in a professional manner. Although this was the case, I do believe that parts of my video clip were spoken too quickly. Therefore, in order to improve this aspect within other presentations and assignments, I believe that I could have spoken slower and more concisely. However, for this particular assignment I felt as though this was difficult to do and as a result of this, I could not ask my target audience many questions throughout the meeting. Although I was able to ask one question at the end of the meeting, it would have been ideal to ask several more questions whilst the meeting was taking place. However, with that being said, I do feel as though my presentation covered a large amount of content about the proposed intervention programme. 

My video presentation was recorded within my home environment. Although it would have been ideal to record in a primary school setting for this particular assignment, and it was not a route that I was able to undertake as I am unaware of an individual who works within this setting. Therefore, although my video clip was recorded in my home environment, I still ensured that the video clip was presented in a professional manner. 

Furthermore, I decided to film my video clip as though the camera was to the side of the meeting. I decided to do it this way, I was wanted to be looking directly at my target audience of governors and staff members.  I thought that by doing it in this manner, I was able to show what a professional meeting would look like within a primary school environment. 

Overall, I feel as though my video presentation is of good quality and that it has covered the learning outcomes of this particular module. 

Evaluation of the Supporting File

The overall content of my supporting file is of good quality. It clearly shows my thoughts throughout as I have incorporated a wide variety of mind maps as well as annotations on key documents, policies and articles. The file also shows that I have read a range of sources that link to my proposed intervention programme and focus area for this assignment. As well as this, the file also shows that I have engaged with the different focus areas of transitions, poverty, well-being, children’s rights and stakeholders for my assignment. However, in order to improve my file further I could have limited the amounted of areas that I focused on in order to make the quality of those areas a little better. Although with that being said, I am happy with the overall quality of the file. 

Overall, I personally believe that I have engaged well with the file and reading for this module. 
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Appendix A
A report on
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Woodland Primary School
Llanelli

Date of inspection: October 2018

	Inspection Area
	Judgement 

	Teaching and learning experiences
	Adequate

	Well-being and attitudes to learning
	Adequate

	Care, support and guidance 
	Adequate 


 

Teaching and learning experiences: Adequate 

All teachers and support staff at the school have good relationships with the children. However, the quality of teaching in Language in the foundation phase varies too much from class to class. This was particularly seen with the skill of reading. Some reading tasks were far too challenging for some pupils and others did not have high enough expectations of what their pupils can achieve. As a result, reading tasks do not always meet the needs and abilities of all pupils within the foundation phase. It was noted that more disadvantaged learners struggled with their reading compared to their peers. 

Well-being and attitudes to learning: Adequate 

Most pupils engage positively with their learning especially in the foundation phase. The children often settle well into their tasks, with very few children being disruptive. However, some children do not sustain concentration for long enough periods of time, especially within language. As a result, only a few pupils can speak confidently about their work. 

Across the school, most pupils work effectively in groups. They listen carefully and interact with other adults. However, children from disadvantaged areas are not provided with intervention to help support them with their reading skills. 

Care, support and guidance: Adequate 

The school has an inclusive and welcoming ethos. All adults and pupils show respect, care and concern for one another. The school has a good system in place for tracking all pupils’ academic progress. However, leaders and teachers need to identify groups of learners such as disadvantaged children who are not achieving as well as they could in areas such as reading. They need to use this information, in order to ensure that all learners needs are catered for. 






















Appendix B

Detailed Overview of the Intervention


Intervention Name: Reading Recovery 

Focus of the Intervention: The focus of the intervention is to improve the literacy skills (in particular the skill of reading) for disadvantaged learners. 

When will the intervention take place? 

The intervention programme will take place when children are in Year 1 or Year 2. The programme will be specifically targeted for this age group and as a result it will be used within the foundation phase. 

What will the intervention aim to do?

The intervention will aim to improve the reading skills of disadvantaged areas. The programme will do this by allowing children to access different reading materials such as books. On the programme, the children will read a wide variety of books and stories, in order to improve their reading skills. Phonics will also be used on the programme in order for the children to develop their reading skills further. The children will also create, read and write their own stories and books whilst they are on the programme. 

Who will carry out the intervention?

The intervention will be carried out by a specially trained ‘Reading Recovery’ teacher. 
How often will the intervention take place?

The intervention will take place every day. The intervention will last for 30 minutes each day. 

How long will the intervention last?

The intervention programme will last for as long as needed. However, it is expected that the children will only be on the programme for between 12 and 20 weeks. 

How much will the intervention programme cost?

The cost to train a reading recovery teacher is between £1200 and £1400. 

What resources will be needed for the intervention? 

· Reading Books
· Reading Records
· Whiteboard
· Phonological Alphabet 
























Appendix C

School Development Plan

Date: 18th October 2018

Academic Year: 2018/ 2019 

Area of Development: Literacy – Looking at the skill of reading 

Members of staff: All staff members 

Context: 6 new pupils have transitioned into Woodland Primary School. These pupils are from a disadvantaged catchment area. After our recent Estyn inspection in October 2018, the inspectors highlighted that those children from a disadvantaged area needed support with their reading. 

	Aims


What are we going to do?
	Objectives

What do we want to achieve?
	Timeline


When will this be achieved?
	Stakeholders


Who will be involved?
	Cost


How much will it cost?
	Effectiveness


How effective will it be?
	Review

How will it be reviewed / measured?

	· To put in place a reading intervention for those children living in a disadvantaged area who are struggling with their reading. 

· The intervention programme will be called ‘Reading Recovery’ and it will focus on the children’s ability to read and understand texts. 
	· To ensure that those children affected are able to read a variety of texts and to ensure that they grasp an understanding of what they are reading. 

· To ensure the children are achieving the recommended outcome by the end of their school year. 
	· The children will be placed on the intervention programme for a minimum of 12 weeks (3 months.
· However, it can last between 12 and 20 weeks. 
	· The child
· The parents / carers of the child 
· The class teachers
· The intervention teacher (Reading Recovery Teacher) 
	· The cost of 1 reading recovery teacher will cost £1200. 
· This is because the teacher will need to be highly trained. 
	· The reading recovery programme is a highly effective literacy intervention programme according to the Welsh Government. 

· According to the Welsh Government 79% of learners catch up with their peers.

·  The Welsh Government states that on average a child gains a reading age of 24 months in the period of 3 to 5 months. 
	· The children on the programme will be reviewed every 2 weeks by the Reading Recovery Teacher. 















Appendix D
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Woodland Primary School 



18th October 2018
Dear Parent / Carer 

Intervention Support

I am writing to inform you that we have identified ____________ as needing additional support with literacy this year. I have decided that a reading intervention is necessary for ___________ in order for (him/her) to reach (his/her) full potential this academic year. 

I will be working closely with Mrs Williams and __________ to improve (his/her) reading skills. The intervention will last between 12 and 20 weeks and will be carefully planned in order to support ____________ needs. The intervention will allow ____________ to reach (his/her) full potential by improving (his/her) reading skills, this will then improve (his/her) participation and achievement in the classroom. 

Once the intervention programme has finished I will look at ____________ report. I will then update you of the improvement _____________ has made. I will also provide you with some information on how you can support __________ at home. 

If you have any queries regarding this intervention programme, please do not hesitate to contact me. I will be more than happy to answer any questions you may have.  Please contact me on 01554 772233 or email teacher@woodlandprimary.com. 

I look forward to working with _____________ and yourself. 

Kind Regards, 
Mrs C
Class Teacher 





































Appendix E 
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Woodland Primary School

Inclusion Policy

Revised in October 2018

Woodland Primary School is an inclusive school where we focus on the well-being and progress of every child. We ensure that all members of our school community are treated equally and that all children are entitled to follow a broad and balanced curriculum which suits their learning needs. 

At Woodland Primary School we respect and value differences and diversity. We take accounts of differences and strive to remove barriers to learning. These differences may be in relation to disability, poverty, ethnicity or religion. 

We want all our members of the school community to feel welcomed and to know that they are fully respected and able to fully participate in school life.


Aims and Objectives

1. To ensure that all pupils achieve their potential.
2. To remove the barriers of learning that can hinder individuals or groups of children. 
3. To use whole school assessment procedures to track the progress of groups of pupils and identify strengths and weaknesses amongst them. These groups include:
· Girls and Boys 
· Disadvantaged Pupils 
· Children with special educational needs
· Children with disabilities or medical needs
4. To provide early intervention for children who are in need of help and support with their learning. 

Targets
· To raise attainment in literacy for disadvantaged learners.
· To provide well-structured intervention to raise standards in literacy for disadvantaged learners.  









Appendix G

You Tube Video Link: 

https://youtu.be/8PSEBua3Va4

image1.tiff
ﬁ Estyn




image2.tiff





D TR —
i T oty 20 o e o S b

[ ———————

JrT——————

P A

[ —— ]

B e —
R ———————

ettt e i v e Wl iy Sl
g T oot e ol St ke
[ T ————————
i Ty o e s e ey st

[




