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Part 1 – Behaviour Management and Effective Learner Engagement

This section of the assignment will consider the topics of behaviour management and effective learner engagement from a legislative, strategic and academic perspective in the modern day classroom. On researching these topics I have found strategy documents from both the UK Government and the Welsh Government which will be interchangeably discussed. 
Before considering the details around these topics it is important to consider their origin. Avis, Fisher and Thompson (2019, p5) discuss the major reform in education and its subsequent iterations that were born out of the New Labour Government in what was termed ‘Learning and Skills Sector’ This was a move away from traditional educational pathways and a recognition that learning should be accessible to everyone in the context of ‘social inclusion’. Whilst this may appear tenuous to behaviour management and learner engagement, it could be postulated that this was an early recognition that not only accessibility but also the way in which post 16 education is delivered and its students managed. 
Avis Fisher and Thompson also discuss the relationships between socio-economic and political drivers and how they shape education. Skills based education is seen to ‘benefit all member of society’ as education programmes, in this context are designed to produce individuals who will contribute to the global economy. The Welsh Government ( If we start to consider what might motivate an adult learner, this can be linked to Jones, Kwo and Moore (2004, p.101) who state that an motivational factor in learners could be ‘career achievement, and a collective responsibility to family and peer groups. This idea is also supported by the Department of Education (2015) which states that in order to engage learners it is ‘vital that we understand their motivations’. 
Both the Department of Education (2022) and Welsh Government (2015) focus on student funding. Becoming an adult learner must be a financially viable option and so both Governments consider funding as a key driver, not only to bring people into education but to prevent financial issues becoming a fundamental reason behind not completing study. Vroom’s Expectancy Theory (1960) fundamentally consists of three elements; Effort, Performance and Reward. If we link this theory to the financial and skills theme we can assume that the reward is employment, or career progression. This in itself becomes a motivational factor for an adult learner to remain engaged in their studies. The Department of Education (2022) supports this theory of reward and states that ‘must strive to ensure that the quality of student outcomes, including in terms of continuation, completion and progression to high-skilled employment, is supported and improved’
There are clear drivers from the UK and Welsh Government in engaging learners to access learning from a strategic perspective but what about keeping learners engaged for the duration of their studies at an operational level? How can we measure what effective student engagement looks like? Avis, Fisher and Thompson (2019) discusses the Office for Standards in Education (Ofsted) and the requirement on teachers to evaluate learner experience based on their evaluation and feedback. An example of measures that can be taken from teaching evaluations of achievement of learning outcomes, did student enjoy the session etc. These types of measures and feedback can be gathered by questionnaires or evaluation sheets. These types of measures not only give an indication of how students collectively feel, but also gives an incite into individuals and whether specific supporting measures need to be taken to sustain, or encourage student engagement participation and engagement.
Level of student engagement and the behaviours students may exhibit directly or indirectly require the educator to deploy various behaviour management techniques. Unlike school environments there are no specific guidelines or legislature directly related behaviour management in the Post Compulsory Education Training (PCET) sector. 
There is a set of core values, and professional standards that educators are expected to adhere to and this, in turn, informs how behaviours are managed in the classroom. The UK body Advance HE 2011, (referenced by Avis, Fisher and Thompson) have identified four core professional values. The first value resonates directly with management of learner behaviour as this directly refers to respect to ‘individual learners and diverse learning communities. At a first glance and when initially conducting research the subject of managing learner behaviour in a lifelong or adult setting appears aligned to management of adults with additional learning needs. This will be underpinned by the Equality Act 2010, legislation which prevents discrimination of any kind against nine pre-defined characteristics. This impacts behaviour management as educators must be cognisant of individuals who may need additional support, linked to behaviour exhibited. These approaches will be very tailored to the individual and managed to ensure that any person is not prevented from successfully undertaking or completing study.
Alongside these values there is a Professional Standards in the UK for Higher Education (2011) and in Wales there is a specific set of Professional Standards for Further Education and Work Based Learners (Welsh Government 2017). Robinson (2019, p.131) discusses how, in particular the three sections (Professional Values and Attributes, Professional Knowledge and Understanding and Professional Skills) of the Professional Standards for Higher Education Framework is aligned with ‘promoting positive behaviour management’. This also highlights a larger point, that when considering behaviour management; the assumption is how educators manage negative behaviour; however what this brings to the fore, is that behaviour can also be positive and therefore actively encouraged as part of a behaviour management strategy. A similar ethos can be seen in the Welsh Government (2017) Further Education Professional Standards, where positive attitudes to learning are promoted. 
Where the adult learners are accessing their education through Further Education, Higher Education or via other training providers, each organisation will have local policies with which they need to comply in terms of engagement with the learner. For example in a Higher Education organisation such as the University of Wales Trinity Saint David, the lecturing staff must abide by a set of policies and procedures are contained within a so-called Academic Quality Handbook (2021-2022) and contains strategies to engage with and work with students as a collective, or on an individual basis. Similarly as adult learners, they themselves have a responsibility to conduct themselves within appropriate standards. Using the University of Wales Trinity Saint David as an example, there are multiple policy documents that details expectations around student behaviour both on and off campus that can also be found in the Academic Quality Handbook. 
When first considering legislative and best practice guidelines relating to behaviour management and effective learner engagement for Post Compulsory Education and Training settings, initially assumptions were made that robust legislation, targets and strategy would be scarce in comparison to school settings; however on conducting further research this is not the case. Government strategies and funding schemes are very much focussed on attracting students into life-long education and provisions to allow students to complete studies, with the recognised benefits a capable workforce brings into the country. Behaviour management is very much driven by core values and professional standards that educators must exhibit as a professional in the field of education. Whilst the areas of behaviour management and learner engagement have been discussed separately there two very distinctive common theme running through both topics. The first in inclusivity both in accessing education and how those students are supported and managed through their studies. The second is the recognition students are individuals and therefore access to education, motivations to study and how they feel about their education must be considered at all times. 

Part 2 – Reflective Account

This reflective account will examine how learner engagement is managed in the classroom. I have undertaken 2 observations of lectures being undertaken and in addition will reflect on one lecture I have conducted. For anonymity purposes, I have used the pseudonyms Danielle and Kelly for my observations and those forms can be found in Appendices A and B respectively. I have also provided a lesson plan by my own lecture (Appendix C) and an action plan for improvement of my own practice (Appendix D). Observations and my own lecture were delivered to Level 4 students in Higher Education and were all delivered online.

My first observation was Danielle. The group of students have been nominated by their employer organisation to complete this qualification and this was their first lecture. Many of the group have never undertaken academic studies before. Rogers, 2015 (referenced by Leber, 2017) recommends  that when opening a class for the first time the lecturer should ‘set a task upon arrival’. Once the class were settled and the format for the session laid out Danielle asked the class to complete a task. This was in the form of an online quiz. The quiz itself was general knowledge and not related to the material but did succeed in establishing Danielle as the facilitator and gave students a focus. Hunt et al (2012) (referenced by Race 2020) postulates that student engagement can be increased through use of technology and that it forces an immediate response from the class, which was observed

In contrast to the innovative start Danielle delivered the taught portion of the lectures in a very traditional manner. There were PowerPoint slides used as a visual aid and Danielle talked around these. The subject itself is very specific, as the topic was cellular biology so not a lot of areas to debate or encourage discussion. Whilst students were told they could ask questions, none of the group took this opportunity. In terms of delivery this was in direct opposition to Kelly and her delivery style. This was the first lecture for this module, but not the first lecture in their studies. She did not use slides and was very informal and conversational in her approach. Race (2020 p.169) argues that using presentation notes can be viewed as a ‘diversion’ tactic’ and that as lecturers are less visible when they are in use. 
Learner engagement appeared low and learners appeared passive which  Avis, Fisher and Thompson discuss as an example of challenging behaviour. Kelly did persevere and continually invited participation by asking questions and checking for understanding throughout her delivery. One student did start to become more verbal and was questioning why they needed to do the module, her tone was combative. Kelly remained very calm and explained what the students will achieve by undertaking this module and these pieces of coursework. She explained their direct relevance to their career and the skills they would acquire. This was a non-adversarial approach, coined by Jones (2007) (discussed by Leber 2017). Her tone remained friendly and she listened to the concerns of the student. This approach was successful and Kelly continued the session.

Observing other teaching professionals assists me in improving my own practice. My own session that I am using in this assignment was comparable in size to my observation classes, at level 4 and held online. They were partway through this module which is based around communication. From my perspective there were positives and negatives to this session. I am conversational in my style, use PowerPoint presentation slides, videos, discussion points and group work. Beetham and Sharpe (2020 p.173) discuss the concepts of the ICAP (Interactive, Constructive, Active, Passive) Framework for engagement activities and I feel the session I ran with the students inadvertently fits this framework i.e. Passive - PowerPoint presentations, Active - video elements, Constructive – asking questions/asking what students thoughts are, Interactive – group work. This model worked well and student engagement was high.
I encountered one challenging student. Part of the session was to go through questions from a multiple choice quiz that was part of the assessment. This individual had contacted my prior to this and was extremely frustrated that he had failed. I offered to speak to him about it and acknowledged his frustrations. He did not speak to me about it and I did not actively pursue the issue. During the class, there was one question in particular that he did not agree with. He was palpably angry and stated he had spoken to his work supervisors and they agreed with him. I calmly told him that I was not prepared to discuss this now and that we could discuss it after the lecture but this did not placate him and he refused to do this. I quite forcefully told him that I would review it later and would not discuss it now. He did not pursue the matter but was visibly annoyed. I finished the questions and then called an impromptu break so I could gather my thoughts and to allow him to do the same. Once we had reconvened the rest of the session went well and he engaged as he normally would. I have reflected on this and feel I let my own feelings of embarrassment and frustration start to overtake. I changed my model of teaching from Facilitator to Authoritarian (Robinson, 2019). The student has verbalised previously that they feel forced into doing this course and this could be the cause of his frustrations. Robinson argues the merit is understanding behaviour rather than controlling it. I knew and understood his feelings before this session if a similar situation arose I would proactively manage it by having that conversation with him before it got to the point where he was unable to manage his emotions in the class. We later discussed this and he made an apology. I decided to turn this negative into a positive and discussed the merits in learning how to effectively communicate things that we find frustrating and how what we had learned in the class room applied to this situation. 
From my observations and experiences I have learned that managing learner engagement can vary and there are many factors to consider. We need to consider self and our own style, the learners (as a group and as individuals), the environment and the subject matter. These can all impact learner engagement. I have also learned the importance of being flexible in your approach as an educator. If a particular strategy is not working then a good educator with flex this to suit the learner and encourage positive engagement. I have also learned the need to develop my skills in managing conflict and how managing own emotions and trying to find the root cause in the behaviour of students can ultimately prevent escalation.
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Appendix A – Observation Form (Danielle)
	Teacher

	Danielle

	Date
	


	Group
	Level 4 Diploma


	Topic/Context
	Introduction to Anatomy and Physiology


	Notes on the lesson:

	
This was an 4 hour online session delivered to approximately 23 students. This is a part time online course and the students are mature learners who are all professionals in a relevant field. This course has been made mandatory as part of their role

Danielle is the lecturer for this first module and this is the first session for the group, many of whom have not done any formal study before.

Danielle opened with assurances that the sessions are recorded and it is normal for students not to take in all of the information right away – and therefore can refer to the recordings as a way of recapping topics discussed. The class appear nervous but from those students with cameras on, they appear to relax at this early discussion. 

Danielle then went on to discuss how the session will be run.

There were some technical issues. Firstly, as an ice-breaker exercise they asked students to access an online quiz via their mobile phones; however some students had logged in as a ‘guest’ and therefore could not see the website that had been put into the chat section of MS Teams. This then needed to be managed by verbally calling out the website address. There were also students who could not log onto the site. Alongside this another student had stated that another student could not access the meeting, so there were multiple technical issues to manage simultaneously. Students were then distracted in discussion on how to access their group WhatsApp group
As an alternative they then read out the questions on the website for people who could not access this online. 

There were also issues with sound and students not muting their microphones.

The session was split into 3 areas, each with their own presentation slides. The content was detailed and specific as this is around cellular biology and the focus was on delivery. There were no groups activities or discussions.




	What I have learned:

	
· To ensure that if using technology, that there are alternatives in the event of login issues or user error
· To keep students on topic and not get distracted
· Set the scene early and include online learning etiquette, such as ensuring microphones are on muted when not speaking
· To ensure that there are breaks built into the lessons when the sessions are particularly long
· To check for understanding, particularly when teaching an online session as you cannot see all of the students so visual cues are difficult to read



	Targets to improve my own practice (mapped to professional standards where appropriate):

	
· To assess and give feedback to learners, throughout the sessions
· Ensure there are strong links between the taught material and professional practice for the student
















Appendix B – Observation Form (Kelly)
	Teacher

	Kelly

	Date
	


	Group
	Level 4 Diploma


	Topic/Context
	Industry Engagement for Professionalism


	Notes on the lesson:

	
This module is vocational, in that it invites students to look at own skills and attributes in line with industry standards. In this case the industry is the health and care sector

The module is taught 10am-6pm in a block of 6 weeks and is solely online.

This observation is on the first session of the module.

There were some technical issues initially with some students unable to join the call. Kelly had to spend time at the start of the lecture dealing with this and the subsequent interruptions. They were apologetic and remained calm.

Used humour to relax the students.

Opened the lecture by setting the context of this module as it had been noted that in previous years, students had struggled to see its value. 

The lecture ran from 10-4 with breaks, including lunch and the 4-6pm block was used for students to speak with the lecturer one-to-one.

The delivery was very conversational and no slides were used

The students were largely silent when asked to contribute, however there was one individual who repeatedly expressed dissatisfaction with the module and the content. 





	What I have learned:

	
· The need to manage my own emotions and remain calm when there are technical issues that disrupt the lecture
· To remain calm when students are demonstrating challenging behaviour



	Targets to improve my own practice (mapped to professional standards where appropriate):

	
· To use visual aids such as slides, videos etc to aid in delivery
· To speak to students one-to-one if they appear disgruntled and ensure I am fully aware of the standards of behaviour expected from students
· To research and practice strategies to encourage student participation; particularly when delivering online sessions
















Appendix C – Lesson Plan

	Topic: Part 1 Team Working in a Healthcare setting
           Part 2 – Professional Communication in health and barriers
	Class: L4 Therapy Assistant Practitioner Diploma


	Date: 20/05/2022

	Length of lesson: 2hours
	Number of students:23

	Resources required:
Laptop
Microsoft Teams
Audio on YouTube videos
PowerPoint




	Aim of Lesson

The aim of the lesson is to :

Recap on quiz answers from previous week
Understand the concepts of co-production in relation to healthcare




	Learning Outcomes – The Learners Should Be Able To:

· Understand the rationale behind all answers to questions from the previous week’s multiple choice quiz
· Understand the background to co-production
· Understand the how the concept of co-production applies to healthcare
· Analyse their own team/organisational approach to co-production
· Identify barriers/challenges in achieving co-production


	Previous student knowledge required for the session:	

No previous knowledge required but students will have undertaken a timed, open book multiple choice quiz in the previous week




	Anticipated difficulties (if applicable):


· Students who have not achieved a passing score in the quiz may challenge the answers
· Issues with audio on the videos played as part of the lesson
· Online class, however some students physically locate in the same room on different PC’s. This can create difficulty for group work in the virtual breakout rooms
· Students will not have been put into virtual breakout rooms and may find the technology challenging, or feel uncomfortable to reticent to participate








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction









Development 


















Plenary/conclusion
	· To gauge how students are feeling about the test
· To outline what will be covered in the session



· Run through answers of test from previous week and rationale of answers


· 10 minute break


· Co-production








	· Welcome and open with questions about how the group felt about the quiz
· Discuss next steps for students who did not pass
· Use introductory slide to discuss topic to be discussed and format for the session


· Share a pre-populated document with answers and questions on screen and run through answers. Engage students by asking them what the answer is and rationale before confirming/explaining. Answering any queries




· Start with a definition and move into applications and relation to healthcare and strategic links to Welbeing of Future Generations Act 2015. Also show  2 x videos

· Group work reflecting on co-production in their own organisation/department/team

· Feedback from groups

· Remaining slides









· End with answering any questions
· Let students know I am available for support

	15 minutes







30 minutes





20 minutes



15 minutes


10 minutes
5 minutes






10 minutes





















	Assessment Strategies: when and how are they included within the lesson?

No formal assessment; however students are informally asked questions throughout to encourage engagement and check for understanding







	Informal reflection (to be completed after the session)

Estimations on timings were inaccurate and the portions of the session on discussions post group work were longer than anticipated. This is a 4 hour block so there is a lot of tolerance if the taught portion of the morning overruns, however I will need to ensure that I improve on this for sessions that have a stricter time window.

One of the students became very combative with regards to the quiz answers. I attempted to placate them and stated repeatedly that I was happy to discuss is after the session but they would not allow this to happen. I felt frustrated and irate and feel this affected my tone of voice. This student has previously behaved this way and so on reflection I could have approached the quiz feedback session differently. 

I will also be speaking to him and his employer (as they have nominated these students to undertake the course) about conduct in class. I will also try to understand the root cause of this frustration in order to ascertain whether there is additional support required.

Aside from this incident, the sessions appeared to go well and there was a lot of positive engagement in the material. The discussions generated as a result of group work, indicates that the students were engaged in the material.





























Appendix D – Action Plan
	Objective
	Tasks (what you need to do to achieve goal)
	Success Criteria
	Timeframe

	Gain more experience in managing challenging behaviour
	· More observation
· More teaching experience
	· To feel more confident at the prospect of managing challenging behaviour in the classroom
	· 3 months

	To learn to manage my own emotions in the classroom
	· Gain advise from my mentor
· Practical exercises such as mindfulness
· Research best practice
	· The ability to remain calm and objective when faced with challenging behaviours or situations
	· 3 months

	To use online technology such as menti-meter in my lessons
	· Research the tools
· Ask advice from my mentor
· Trial this with one of my classes
	· To feel confident in use of technology in the classroom outside of MS teams
	· 1 month



