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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning in a modern curriculum context. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research.


Education is Wales in soon to transformed with the arrival of Donaldson’s new curriculum implementing his ideas from the Successful Futures document. Currently, the expressive arts have been less prioritised compared to Maths, English, Science and the humanities, with drama not even being included in the current curriculum. The Expressive Arts are crucial in education from Foundation Phase onwards, as it allows children that perhaps aren’t as advanced in Numeracy or Literacy to thrive in other areas, giving every child the opportunity to practice their passions and succeed in subjects. Welsh Government (2017) states that teaching and learning the Expressive Arts results in acquisition of knowledge, understanding and skills and perfectly interprets Donaldson’s four purposes. However, from teaching experience and conversing with staff in schools, it is apparent that finding the space to fit the Expressive Arts in to a daily timetable proves difficult while Maths and English are being pushed to improve Welsh children’s competency in the subjects. Thus, the focus and improvement on Literacy and Numeracy may not be as strong with the new Expressive Arts scheme but this may result in a slower rise in Literacy/Numeracy competency. Additionally, not all children may be comfortable or confident enough to express themselves openly through the arts causing difficulty for the inclusion of every individual, so there are difficulties with the Expressive Arts, as with many other subjects. The new curriculum talks about extending the Foundation Phase and carrying through into Key Stage 2. Dewey (1934) believes that everyone has the capability of being an artist and living an artful life. From this, it is important to emphasise the arts in Key Stage 2 as typically art and music is more present in Foundation Phase as well as drama, usually through role play. As well as that, Key Stage 2 children are more familiar to practicing the Arts, so they will be more competent and experienced, therefore will be able to undertake more complex activities exploring the arts further. The artefact chosen for the Key Stage 2 Expressive Arts resource is the ‘Waking the Dragon’ Statue designed by Mark Wallinger under instruction from art expert Simon Wingett. The statue is still in development stages at present but is planned to be erected in Chirk, North Wales funded entirely by sponsorship, using no taxpayer money. It is hoped that the statue will be one of the largest sculptures in the World after the Spring Temple Buddha in China and the Statue of Liberty in New York City, while being the largest in the UK at 210ft. There are also plans for an interactive museum and restaurants around the statue, making it a true landmark of Wales. The intention of the project is to educate people about Wales rich history and culture, more specifically Welsh mythology (Narain, 2010). The artefact and the intention behind it links perfectly with Welsh Government’s Curriculum Cymreig document which is intended to celebrate Wales past and present, while creating a stronger sense of belonging in the children’s community and promoting global citizenship (Welsh Government, 2003). By linking to the Curriculum Cymreig, the resource fits well with one of Donaldson’s four purposes outlined in Successful Futures stating that children should be “ethical, informed citizens of Wales and the world” (Donaldson, 2015). The overall theme covering the artefact, being Dragons in Wales, fits several elements of the Curriculum Cymreig including Cultural and Historical and also touches Economical when talking about the benefits of the landmark. The theme of Dragons in Wales also allows for cross curricular learning, with lessons linking to History and ICT within the Expressive Arts lessons. Learning in a cross curricular approach can be beneficial for children, as they can learn take different skills from subjects and group them to complete tasks, as well as advancing their skills by not only using them in specific planned learning. “Progression in particular subjects may be hard to maintain.” (Smith, 2008, p. 68). This shows that if skills are only developed in certain subjects they will limited to what they can apply their skills to and therefore may not be as effective as a skill. However, this could mean that skills are limited to how far they could develop as they are not being focused on as they are mixed with a series of other skills in a cross curricular lesson. Despite this, links to History, specifically Welsh history, will be made through the Expressive Arts lessons.

Activity 1

The first activity, planned in order to promote the Expressive Arts, is a Design Technology (DT) activity based on the artefact directly. The Learning Objective for this activity is to create a statue to represent the school, they will complete this by analysing other artist’s work and taking inspiration from them. This activity would be completed over a few afternoon sessions until the end goal is accomplished. The class will initially discuss the ‘Waking the Dragon’ statue, pointing out the pros, cons and the benefits it will have on the Welsh economy. This links closely to the Curriculum Cymreig that requires children to “Keep abreast of new business enterprise and economic change in the local area and in Wales” (Welsh Government, 2003). The children would question whether it’s a fitting design for a Welsh monument or whether it is stereotypical and lacks creation and authenticity. The specific features of the statue’s design would be analysed, this would result in transferring creative and eye-catching features being transferred to their own design once the main activity begins. The main activity is to design, and eventually create, a smaller model of the statue that will represent the school and take pride of place in the school reception. Many theorists believe that the children are the centre of learning and of the school, Kohn (2006) states that displaying the children’s work is a way of keeping the children engaged and encouraging them to behave positively, as well as having a lively and fun classroom that emphasises student learning, and this activity promotes those beliefs. During the design stages, they will be introduced to the dragon statue at Cardiff City Hall, made by H. C. Fehr, they will compare and contrast the two statues and discuss the different significant design features. This will allow the children to think deeper, add more creative features and will enlighten them to other renowned sculptures in Wales and their significance. This links with the Art and Design skill of Understanding outlined in the Curriculum, by making comparisons and examining the work of other artists. As well as fitting the range of the Curriculum that claims that “pupils should be stimulated and inspired, where appropriate, by: other artists … local and Welsh art … images and artefacts.” As well as fitting with the designing aspects of the Curriculum, which will eventually lead to making. (Welsh Government, 2008). As its part of a series of sessions, after the design stages and the decision of which design to follow, appropriate materials to create the sculpture, this not only meets the Design and Technology Curriculum where it states that “pupils should be given opportunity to choose appropriate materials and measure, mark out, cut materials” (Welsh Government, 2008). This is a great opportunity for cross curricular learning as the determining of materials falls into the science curriculum: “the properties of materials relating to its uses” (Welsh Government, 2008). The discussion of materials, could possibly link to ESDGC if the children want to use recycled materials, linking to Identity and Culture which includes recognising that they are global citizens of an interconnected world, Choices and Decisions, as well as Consumption and Waste. (Welsh Government, 2008). Moreover, the measuring aspect of making has strong links to LNF. This emphasises the importance of the cross curricular teaching in the Expressive Arts as it allows children to apply various skills and knowledge to different contexts, which displays that they truly understand/are skilled in that area. Barnes supports this “Cross-curricular learning recognises these multiple viewpoints and seeks to build more knowledgeable, lasting and transferable understandings of the world around us.” (Barnes, 2015). Challenges that may occur with this activity may include children’s confidence when it comes to creativity and design. In Key Stage 2, children may be more commonly taught through teacher led lessons, with children sitting at desks, whereas this activity is introduced by the teacher but has a large portion of child led and design elements. This is an attempt to carry the Foundation Phase into Key Stage 2 and is supportive of the claim of Vygotsky (1930) that everyone is creative, and that creativity/imagination is part of human consciousness. This could be overcome by constant praise and encouragement to the children. The benefits of this activity may possibly include children having ownership of work and therefore take pride in it. Glasser (1997) states that ownership of work will result in the children feeling pride in their participation, having a higher self-esteem and greater levels of confidence in themselves. This will not only be beneficial in terms of confidence but could also be considered a strong behaviour management strategy that may ensure the project runs smoothly. 
Activity 2
“The fact that virtually all segments of society have changed dramatically by information technologies and will continue to change in the future cannot be ignored. Schools must be a part of these changes and research should proceed with the assumption that technology is and will continue to be a growing element within the schools” (Fouts, 2000). The second activity planned to promote the importance and relevance of the Expressive Arts is a lesson that includes elements of art, film and media. The Learning Objective of this lesson is to be able to retell the story of the White and Red Dragon from Welsh Mythology. They will fulfil this objective by creating a clay animation in groups, with musical accompaniment. This will follow lessons regarding the story of the White and Red Dragons (see appendix 1) and will take place over a morning. Dewey (1916) believed that children should be given opportunities to link present learning with previous knowledge. By this activity linking to previous lessons and relying on the children’s memory to confidently and correctly recall the story, it fits with Dewey’s beliefs and may challenge the children and allow the teacher to assess whether the information was absorbed by the children in prior lessons. The activity would start with the children being shown in basic instructions how to work the programme they will be filming on, as it may have been used previously in their school experience. Following this, they will be put into groups and instructed to create the dragons out of clay which fits with the Art and Design Curriculum which states children should be given the opportunity to “explore, experiment with … texture, … shape, … form” when making 3 Dimensional objects (Welsh Government, 2008). As well as creating a background for their animation on a piece of card, to ensure autonomous decisions the children will choose from charcoal, crayons, chalk, pencils or felt and will be asked to consider lines, tone and colour in their background as Welsh Government (2008) require. Furthermore, their animation will require a musical accompaniment, composed by the group, that embodies the story. The children will meet the requirements of the Music Curriculum as they would “improvise, compose and arrange music and explore, use, create, select and organise sounds for a musical purpose” (Welsh Government, 2008). Following this, they will actually record the animation on the school tablets with their background, clay models and music all coming together. This is another example of how the Expressive Arts is a gateway for learning in a cross-curricular approach. As well as the subjects intertwining, this activity also links directly to the Digital Competence Framework from Welsh Government (2018) who call it a cross curricular responsibility, and specifically highlight that children should be able to create various things, like animations. As already stated, this may prove extremely beneficial as technology is rapidly growing and is predicted to play a massive part in both education and life in general in the future. This activity fits with both the Cultural and Historical strands of the Curriculum Cymreig as it explores Welsh mythology and the history of the flag. To finish the lesson, each animation will be shown to the class who will complete the ‘2 Stars and a Wish’ assessment for learning strategy for the music and the animation itself. By peer assessing and self-assessing the music in the animations it allows children to appraise the music created, which is in line with the Music Curriculum, they should also be advised to recognise the musical elements within the composition and describe the musical characteristics (Welsh Government, 2008). This, like activity 1, is something that cannot really be differentiated for the child as it’s based more on creativity than Literacy/Numeracy and other forms of written work, this could prove daunting to children that are used to having simpler work or more support and is a challenge of the Expressive Arts. In order to resolve this, the lower attaining children could be placed in groups with higher attaining children that will help them, or if a teaching assistant or any other additional adult is available to help then they could be placed with the lower attaining for that required support. However, in some cases the children that are lower attaining in Numeracy/Literacy can sometimes flourish in the creative setting as there is less pressure and it may be something they are more comfortable with, from the Foundation Phase or activities at home/clubs. The hands-on approach in this activity is a further attempt to meet Donaldson’s new curriculum aim of drawing out the Foundation Phase into Key Stage 2 (as is Activity 1), this activity fits the purpose of producing “Enterprising, creative contributors who are ready to play a full part in life and work” (Donaldson, 2015). This is a result of the use of technology being an element that is growing in importance and that the children may be able to access their creative minds are required to contribute to the group work and overall result in order to be successful. The Institute of Education at London University researcher Ed Baines stated that “Group work serves the learning needs of pupils. What teachers should do is encourage pupils to get over their personal difficulties. Teachers shouldn't dominate a group but support it” (Smith, 2006). This says that group work allows children to truly learn from each other and not be taught strictly from the teacher, but the teacher is there more for encouragement and the additional support, as mentioned previously, when the child requires it. 






Activity 3

“Dramatic methods, which have the potential to arouse excitement, curiosity and interest toward a subject matter, can be quite effective in capturing the imaginations and attention of young people” (Ozbek, 2014). This quote captures the real benefits of the Expressive Arts and in particular drama, which activity 3 surrounds. Activity 3 is a Drama lesson, once again linked to previous learning of the story of the White and Red Dragon that stems from Wales’s rich mythological history. The Learning Objective for this lesson is to retell the story using their bodies only. They will do this by being split into groups in the class and within the groups they will use physical theatre to embody the dragons, the children may select two children to be one wing, with another being the tail, for example, until everybody has a role and the dragon is complete. Then they choreograph the fight scene as a whole group. The group will channel their ‘Habits of Mind’ to succeed in the task, including Persisting, Applying Past Knowledge, Communicating and Imagining. The ‘Habits of Mind’ were created by Costa and Kallick (2000), they describe them as a set of problem solving skills relevant to everyday life that encourages them to think in particular ways to gain a positive outcome. The Expressive Arts provides a doorway for the ‘Habits of Mind’ to be integrated in lessons as there is very rarely one right way of doing things, the Expressive Arts promotes a child’s own thoughts and interpretations and by accessing the ‘Habits of Mind’ they may be able to reach the best outcome they possibly can. Depending on whether the children would be familiar with physical theatre or not would determine the introduction, a quick brief on what it is would be carried out if necessary but if the children are familiar with the concept, they would dive into the activity. By the end of the lesson the groups should have come together as produced the story of the dragon fight using physical theatre, moving in sync and being creative with their body parts. This may prove challenging to the participating pupils as they are used to conveying ideas through speaking or writing, not using their arms and legs in groups with other people. This may prove as a bonding experience for the children as they have to get close together in order to be successful, this will allow them to think collaboratively and communicate differently than perhaps sitting at a table completing a written task. In 1985, Edward De Bono created the ‘Six Thinking Hats’ system to help children think methodically and with meaning. During this activity, children will need to access their White Hats, which calls for information, by thinking back to previous learning and remembering the facts of the story and what took place; their Black (judgement) Hats, in order to think critically of their performance and adjust it appropriately; the ‘feelings’ Red Hat which enables the children to feedback to one another and make changes; and most importantly their Green Hats which promotes creativity, encouraging the children to think of new and innovative ways to complete the task provided. By pointing out the hats to the children, they can track through each aspect and may eventually produce a more creative and polished dragon performance. Drama currently has no place in the curriculum, but links can be made with the English Oracy framework which states that children should be given the opportunity to “keep in role and support others in role play, explore different situations through role play, explore issues and themes through role play” (Welsh Government, 2015). Those are guidelines through Key Stage 2 and from this activity the children could touch most of the points. However, in Donaldson’s new curriculum Drama will play a bigger part and by performing and working in a group, they meet another of his four purposes: “All children and young people will be … Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (Donaldson, 2015). This activity teaches them that each group member needs to play an active part and that are all equally important and valued for the success of this task. The hands on and end-result aspects of this task may improve pupils’ confidence and the movement aspect of it, although not a physical lesson, may advocate further activity and therefore a healthy lifestyle. Again, similar links to the Curriculum Cymreig appear where it links to the Historical and Cultural importance of Wales.
To conclude, the importance of the Expressive Arts has been demonstrated throughout this resource. It helps build confidence in children and develops their creative thinking, as well as improving their collaboration skills through group work and whole class discussion and activities. Additionally, it is a suitable ground for the ‘Habits of Mind’ and Thinking Hats to be developed further and allows children to apply previously learnt skills into new and exciting contexts that vary from each other. Moreover, it is in line with the Donaldson’s new curriculum arriving in 2020 in the respect that it encourages a more playful and fun way of learning, as promoted by Vygotsky and Piaget, that carries the Foundation Phase further down the school. It also prepares students for future life by teaching varying skills that meet Donaldson’s Four Purposes to create an all-round educated child ready for what life throws at them. Furthermore, it is an ideal opportunity for cross-curricular learning as each subject area can apply itself and appear in other lessons, including Numeracy; Literacy; ICT, due to its adaptability and flexibility. This is also helped by the choice of artefact in this resource, the ‘Waking the Dragon’ statue links closely to the Curriculum Cymreig as it is celebrating Welsh heritage through its mythology which will eventually benefit Wales’s economy and honour Welsh culture and history, teaching the children about their past and providing them with a great sense of belonging and identity. As demonstrated, other links can be made to ESDGC and DCF for example. However, there is the possibility for some obstacles within the Expressive Arts. Some children may be intimidated by the intensity of the Arts and may be shy, therefore will feel uncomfortable completely activities involved in the Expressive Arts. This could be resolved by offering additional adult assistance when required and continuous praise for the child in an attempt to encourage them. Also, some children may switch themselves off from creative tasks as they believe they cannot complete them well enough, an effort would be made by the teacher to ridicule the belief that a child cannot be creative and similarly, praise and support would be provided. The Expressive Arts can prove difficult to fit the needs of each child as the tasks might be difficult to differentiate due to most of them being interpretation and creativity led, again additional support may be a solution to this. Overall, this resource promotes the Expressive Arts positively, accentuating its cross-curricular abilities and long-lasting benefits on the children, and is relevant to Welsh children to promote a sense of identity that Welsh children may lack. It also highlights the relevance in the upcoming curriculum and how it develops skills in other areas as well as provided varying contexts for children to apply previously developed skills. 
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you providing a reasoned and informed debate within your work. Furthermore, you should provide
evidence that you are able to make sound judgements and convincing arguments using data and concepts,
with an understanding of the limits of knowledge, and how this influences analyses and interpretations.
Sound, valid conclusions are necessary and must be derived from the content of your work. ~Where
relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment:

You should show that you can consider differing perspectives/ theories/ arguments around the teaching
and learning of the Expressive Arts and Y Cwrciwlwm Cymreig and critically discuss their values and
purposes. You should also ensure that you justify judgements you might make about your own subject
knowledge of teaching and learning of the Expressive Arts and the Cwricwiwm Cymreig, by referring to
range of sources of evidence (e.g. things that may have happened in school/lessons, lectures and / or
readings as found in the handbook. Provide informed debates within your work. Contrasting opinions that
is further supported with research would be desirable in order to be able to make good and sensible
judgements and sound concluding statements.

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and
apply underlying concepts and principles outside the context in which they were first studied, including,
where appropriate, the application of those principles in an employment context. You should be able to
demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular
context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in
that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to
create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world
artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one
theory or organisation against others based on stated criteria. You should show awareness of the
limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment:

Demonstrate good knowledge of curriculum content in the application of practical activities at either
Foundation Phase (3 — 7yrs) or at Key Stage 2 (7 — 11yrs). Provide a range of activities / ideas / practical
lessons that promote creativity and YCC (Y Cwricwlwm Cymreig) through the Expressive Arts. Integrate
theory with practice to further support plans. Demonstrate sound knowledge of good cross-curricular
teaching and learning using a model presented by Barnes, J. (2015) Cross—curricular learning 3 — 14.
London. SAGE. Critically evaluate and show an awareness of the limitations of the above when being
applied in school based learning activities. Need to show an ability to reflect critically by using examples
from Professional Teaching Experiences.

5. Transferable Skills for Life and Professional Practice

Your work must provide evidence of the qualities and transferable skills necessary for employment
requiring the exercise of personal responsibility and decision-making. This includes demonstrating:
professional development to advance existing skills and acquire new competences that will enable you to
assume significant responsibility within organisations; that you can initiate and complete tasks and
procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively
communicate information, arguments and analysis in a variety of forms to specialist and non-specialist
audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should
be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment:

You should show that you are able to present your own points, thoughts and reflections in a coherent and
clear written assignment, which is well presented and well written. As a possible future teacher you should
ensure that work is grammatically correct, with professional, precise and accurate use of language.
Develop professional skills of referencing accurately — use Referencing Handbook Harvard for guidance.
Any appendices provided should be relevant and should support points made within the assignment.
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STUDENT FEEDBACK FORM

This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines
your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to
comment on the achievement of the task(s), including those areas in which you have performed well and areas that

would benefit from development/improvement.

o °
2 )
Generic Assessment Criteria % E 'E !;,
= ;': =3
1. Engagement with Literature Skills 20
2. Knowledge and Understanding Skills 20
3. Cognitive and Intellectual Skills 20
4. Practical Application Skills 20
5. Transferable Skills for Life and Professional Practice 20
Assessment Mark (assossment marks are subject o atfication atthe | pare ouorliss!on Penaltios (tokif %

Exam Board. These comments and marks are to give feedback on module work

Up to 1 week late (40% Max)

and are for guidance only until they are confirmed. )

Over 1 week late (0%)
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LEVEL 5 ASSESSMENT SPECIFICATION

Student name:

Student ID number:

Dylan Howlett 1701257

Programme: BA Primary Education with QTS
Module: The Visual and Expressive Arts in Wales
Module code: | ECAD5005 Contribution ' to | 4040,
Overall Module
Assessment (%):
Lecturer: Miss Heddwen Davies Internal Verifier: Miss Heddwen
Davies
Assignment Title: Cr_eate a thematic resource that is Word count (or
suitable for teachers to use as an equivalent):

inspiration for children’s learning
(either3—7 or 7—-11yrolds) ina
modern curriculum

context. Choose a modern
artefact as a basis to the work.
The resource could include music,
drama, dance, art, design, film
and/or media activities.

Justify your reasoning with
references to theorists and
relevant current research.

Equivalent to 4,000
words.

Submission 4 - 6pm hard copy CJ 1 date of | Hard copy between
deadline: . e onal marks | 3-5& Turnitin
23:59pm turn it in & written feedback: | from 5pm.
12'" of November, 2018 11""December,
2018.
Submission All written assessments, where practical and possible, must be submitted via
5 Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this
method: e ph P P .
assessment specification into Turnitin or it will match many similarities with
other students’ submissions.)
Alternative submission method (if applicable):
Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.
Academic Academic honesty is required. In the main body of your submission you must
honesty / give credit to authors on whose research and ideas your work is based.
referencing: Append to your submission a reference list that indicates the books, articles,

etc. that you have used, cited or quoted in order to complete this assessment.
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Module Learning Outcomes
(from modaule syllabus)

Upon the successful completion of this module, the student should be able to:
LO 1: recognise the contribution of cultural, economic, environmental, historical and linguistic
characteristics of Wales to pupils’ learning and appreciation of the creative arts;

LO 2: plan effectively for the teaching of art, design and technology, music and physical education
in the context of Y Cwricwlwm Cymreig;

LO 3: evaluate the contribution made by individuals to our understanding of Welsh culture and
heritage both past and present;

LO 4: organise their knowledge and learning through the use of a range of information sources
and present their work at the appropriate level.

TASK DESCRIPTION

1. This is an individual piece of work

2. You need to show how investigating the visual and expressive arts can enhance children’s learning

3. Choose your modern artefact carefully (thinking of the children’s age/ experience)

4. By choosing your modern artefact ensure that a consideration for Cwricwlwm Cymreig has been provided.
5. The work should give a rationale for the age group chosen

6. Ensure you include references to current educational issues where appropriate

7. Provide good examples of artists from Wales that may influence the content of the resource. Discuss how
including them would enhance the activities planned within the essay.

8. Ensure you include sufficient information with regard to the influence of economic, environmental, historic and

linguistic aspects that have a direct link to the resource.

9. Explain the age range and needs of the pupils detailing this information in your planning

10. Ensure planning includes at least three of the Expressive Arts subject areas as experienced in the module.

11. Graphs, photographs, thinking maps etc can be included where appropriate

12. Links should be made to WG documentation and theories. In particular documents such as ‘Well-being’,
‘Creativitiy’ & Cwricwlwm Cymreig’

13. Consider the wider benefits and effects of teaching the Arts within a Primary School

14. Include a bibliography as evidence of wider reading

15. Include an appendix of additional evidence where appropriate (ensure links are made within the main body to

the appendices)

Indication of words : Introduction : 500 — 700 words. Main body : 2,500 - 2,900. Conclusion : 600 - 800

Page 2 of 9




image3.tiff
GUIDANCE FOR STUDENTS IN THE COMPLETION OF
TASKS

NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the
task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which
may be academic, governmental and industrial; these sources may include academic journal articles,
textbooks, current news articles, organisational documents, and websites. You should consider the
credibility of your sources; academic journals are normally highly credible sources while websites require
careful consideration/selection and should be used sparingly. Any sources you use should be current and
up-to-date, mostly published within the last five years or so, though seminal/important works in the field
may be older. You must provide evidence of your research/own reading throughout your work, using a
suitable referencing system, including in-text citations in the main body of your work and a reference list at
the end of your work.

Guidance specific to this assessment:

You should read widely and consider different perspectives on the value of teaching the Expressive Arts
and Y Cwrciwlwm Cymreig. To support with this aspect use readings from the essential and recommended
readings in the module handbook and from Moodle. Highlight key points (avoid simply reporting what has
been read), identify differing perspectives and apply these to your discussions and debates (see Cognitive
and Intellectual Skills below). Welsh Government and/or Estyn documentation and publications in relation
to the developing curriculum could also be useful.

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-
established concepts and principles of the subject area and the way in which those principles have
developed; knowledge of the main methods of enquiry in the discipline. Knowledge relates to the facts,
information and skills you have acquired through your learning. You demonstrate your understanding by
interpreting the meaning of the facts and information (knowledge). This means that you need to select and
include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You
should be able to explain the theories, concepts, etc. meaningfully to show your understanding. Your
mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding.

Guidance specific to this assessment:

You need to show that you are aware of the debates that may exist around teaching the Expressive Arts
and how it relates to teaching and learning in the primary school. You will also need to show an
understanding of key aspects of teacher confidence and ability to teach creatively (this should be reflected
within the activities planned). Demonstrate appropriate understanding of content and purpose for Y
Cwricwlwm Cymreig when teaching the Expressive Arts. You will need to show that you understand how
the curriculum is evolving in Wales and consider how this might have implications for future teaching of the
Expressive Arts. Demonstrate knowledge of those that have contributed to the Expressive Arts within
Wales in order to inspire and enrich the teaching within Primary Schools.

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that
analysis, including the critical evaluation of the appropriateness of different approaches to solving
problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For
example, to examine and break information down into parts, make inferences, compile, compare and
contrast information. This means not just describing what! But also justifying: Why? How? When? Who?
Where? At what cost? At all times, you must provide justification/evidence for your arguments and
judgements. Evidence that you have reflected upon the ideas of others within the subject area is crucial to
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