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Introduction
As a student-teacher embarking on a journey of lifelong learning, it is recognised that there are many complexities to navigate in a 21st-century classroom. With a multitude of aspects and responsibilities to consider, it is crucial to reflect on personal or peer practice and analyse the findings to better inform future practice. Tripp's (1993) critical incident methodology is a well-regarded qualitative research tool within education for this purpose. Despite the firm inference of the term, a critical incident could translate as inconsequential and mundane; a typical classroom occurrence in the everyday life of an educator (Tripp, 2011). However, it is the meaning created from an interpretation of these interactions, after considerate analysis and reflection, that makes it critical and relevant for future practice (Tripp, 2011). For over a century, reflection has evolved into an indispensable instrument for the teaching profession since John Dewey (1910) published his theory. Reflection can be characterised as a recurring and dynamic process of acquiring knowledge, whereby significance and understanding are derived from personal experiences, resulting in the potential to modify existing thoughts or behaviours (Kolb, 2014; Schön, 2016; Gibbs, 2013). This essay aims to use Tripp's (1993) methodology to shed light on the significance of addressing pupil engagement in the classroom based on an observed critical incident. It will explore a range of educational theories and the use of reflection to illuminate these important aspects of teaching and learning, with the goal of applying findings to inform future practice.
     	                                             
[bookmark: _Toc119526257]Setting and participants
The incident observed was from the immersive room experience (YouTube, n.d), within a council maintained ‘all through school’ with approximately 694 mixed community pupils aged three to nineteen (Welsh Government,2022). There are approximately 7.1% pupils eligible for free school meals, an increase of 1.1% from 2020 (Welsh Government,2022). The observation was within a year eight maths class a period before lunch time, with approximately eight male identifying and nine female identifying pupils. It is unknown due to the nature of the observation if the class was of a mixed ability which poses limitations to the analysis. 

Case Study
During the observation of the classroom in the immersive room, many incidents could have led to further study, however a particular learner caught my attention throughout the experience (YouTube, n.d). 

To put the incident in context, pupil X seemed not to engage at any point during the lesson, from the moment they entered the classroom. An example of this was as soon as pupils entered the class, and the teacher instructed the pupils to open their books and write the date and title in their books. Pupil X did not respond to the instruction but instead was swinging the chair at their side with their foot back and forth. To add to context, pupil X was instructed to sit at the front of the class with one another pupil upon entering the class, which could suggest the class teacher is aware of the pupil’s discipline and characteristics and could be seen to be a classroom management strategy. However, this was not the incident that inspired my further research. 

During the observation, a notable incident occurred in the middle of the core lesson task, as documented in Appendix A. Pupil X displayed disengagement when, during the teacher's explanation of the next task segment, they leaned back in their chair, yawning and stretching. The teacher posed a question to the class, expecting a volunteer to answer with raised hands, regarding the upcoming part of the sequence. At this point, pupil X leaned forward, resting their head on their arms. The teacher promptly recognized this and called upon pupil X by name. In response, the pupil raised their head, appearing unsure and responded with a casual "yeah?". It became evident that pupil X had not been engaged in the task and seemed unclear about the question. The teacher instructed pupil X to sit up, providing a clear signal for their engagement. When the teacher repeated the original task-related question, pupil X quickly provided an incorrect answer, possibly indicating a lack of understanding or prior learning engagement. The classroom erupted in laughter following this, to which the teacher did not respond, instead immediately cold-calling another student to attempt the correct answer. The teacher redirected their focus to pupil X for solving the problem, offering guiding questions. Pupil X responded with uncertainty, providing two incorrect answers before self-correcting, suggesting an understanding of prior knowledge but a reluctance to answer under the spotlight. The teacher then remarked, "why you need to pay attention and not put your head on the desk…you can do it." Pupil X turned to a peer and giggled while the teacher moved on to the next question. This observation provides valuable insights into the dynamics of pupil engagement and teacher-student interactions within the classroom.

Literature review
My critical incident organically led me to further investigate the literature surrounding engagement in the classroom which is a widely recognised and significant focus within the education sector. I aim to explore the definitions, factors, and the teacher’s influence on engagement to assimilate a foundation of knowledge to inform future practice. As Christenson, Reschly and Wylie (2012) highlight all pupils have the requirement to gain skill and knowledge through learning and engagement plays a pivotal role, it should be a focus for all teachers. 
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]It is clear from the plethora of literature surrounding pupil engagement (PE) that it is a multidimensional construct. Defining engagement in an educational context can be challenging due to the variety of interpretations derived from previous literature, however it is important to gain an informed understanding and focus to guide the inquiry (Filsecker, Fredricks and Lawson, 2016). Li and Lerner (2012) categorise PE into three subsections: behavioural, cognitive, and emotional. This categorisation is supported by Wang and Fredricks (2013) who establish that the externalisation of these components of engagement contributes toward understanding the pupils needs. Behavioural engagement can be characterised by active participation in the classroom including an attentive attitude toward learning and positive conduct (Mahatmya et al, 2012). Cevikbas and Kaiser (2021) state that cognitive engagement is the willingness and intrinsic desire or motivation to learn. Furthermore, Quin, Hemphill and Heerde (2017) defines emotional engagement as a pupils’ feelings toward school as an institution and the intercorrelated aspects of it for example, peer relationships. However, though a vast majority of literature supports this categorisation, it is important to recognise variations of this conceptualisation in the interest of transparency. For example, Reeve and Tseng (2011) introduced the concept of agentic engagement which is the pupils’ constructive and active input during the instructional flow of a task. Though this can be viewed as a practical application of pupil voice which can promote autonomy (Reeve and Shin, 2019), it has been argued that there is ambiguity toward the relationship between engagement and agency (Wang and Lee, 2021). Diverse interpretations of engagement emphasise the need to consider these variations and their practical implications for teachers.
The critical incident observations align with a focus on behavioural engagement through active participation (Mahatmya et al, 2012). Many practitioners discuss the desire for all pupils to be active in their learning and participation serves as a measurable representation of that (Sinatra, Heddy and Lombardi, 2015; Wang and Fredricks, 2013; Li and Lerner, 2012). Wang and Li (2021) define active participation as the learner taking ownership and pride in their learning. Deng (2021) supports this view and advocates that facilitation for autonomous learning and participating in curriculum and learning decisions, increase pupil engagement. Li and Lerner (2012) suggest pupils are more likely to become cognitively engaged in learning when they have an emotional interest or the ability to create meaning from the work, resulting in an active participation in learning. This is supported from a child development lens as Rose, Gilbert and Richards (2016) explain that as a child’s brain develops it is consistently attempting to create meaning and knowledge from the world by engaging with it and subsequently expanding on previous knowledge. However, many practitioners argue that the role of motivation directly influences engagement. Groccia (2018) views engagement as a process and suggests motivation and active participation collaborate because of this. This is supported by Christenson, Reschly, and Wylie, (2012) who present motivation and engagement as being interconnected; whilst the motivation holds responsibility for the feelings and purpose behind a person’s actions, engagement is the external representation of it. This suggests a holistic perspective on engagement, considering the combined behavioural, emotional, and cognitive facets, rather than isolating them as separate entities. The review of this literature highlights the interplay between active participation, motivation, autonomy, and the different dimensions of PE, shedding light on their interconnected nature within an educational context. 
As there are various perspectives on the factors that influence PE, it is essential to explore these viewpoints and their practical implications. Subramanian and Mahmoud (2020) highlight the significance of teaching methods, curriculum design, classroom environment, instructional strategies, relevance of content, and the use of technology as influential factors in shaping PE. On the contrary, this practical contextual notion of factors differs from the perspective of Rose, Gilbert, and Richards (2016), who emphasise the role of emotions as drivers of our actions, and their impact on engagement and learning. However, there is a consideration that facilitating a safe learning environment and practicing effective role modelling can have an encouraging effect on pupil engagement and consequently the brain’s capacity to support effective learning (‌Rose, Gilbert, and Richards,2016). Building upon the notion of social influences on PE, Ali and Hassan (2018) suggest that parents and family factors play a pivotal role. Inspiring a positive attitude toward learning, providing motivational support, and setting expectations can significantly impact student engagement. Moreover, they propose that a positive school environment with an inclusive and supportive culture also contributes positively to PE. Additionally, the socio-emotional context and peer relationships are seen as having a significant impact on student engagement, echoing the perspective of Cavanagh (2015), who advocates that positive relationships and collaboration with peers can contribute to positive pupil engagement. In addition to the crucial role of parents and family factors in influencing student engagement, another significant theme in the literature revolves around the impact of teachers. This perspective highlights the teacher's power in shaping and enhancing student engagement (Christenson, Reschly and Wylie,2012). 

Ahamed et al (2022) emphasises that implementing effective pedagogies that promote active learning, student participation, and interaction can positively influence PE. Virtanen et al (2013) expands on the teacher’s role by suggesting their responsibility in provide clear instructions, expectations and to facilitate learning that promotes an achievable challenge, alongside differentiated task formats. Cavanagh (2015) echoes this view and proposes that student engagement is a fine balance between ensuring the pupils have the skills and foundation of knowledge required to complete a task, whilst also feeling challenged and motivated to learn. Building on this perspective Ahamed et al (2022) emphasises the significance of self-efficacy in promoting positive PE, as well as collaboration with peers. However, Subramainan and Mahmoud (2020) state that teachers must have an awareness and understanding of the indicators (active participation, asking questions, completing assignments) of student engagement in order to reflect and adapt if necessary. To clarify, if the teacher promotes an encouraging classroom environment filled with meaningful content with the facility for autonomy, engagement in learning will be present (Christenson, Reschly and Wylie, 2012). Additionally, Viratenen et al (2013) evidences a simple method to fulfil a positive pupil-teacher relationship; active engagement of teacher interaction. This is supported by Hagenauer, Hascher and Volet (2015) who discuss a study that discovered student engagement was a recognised influence on teacher motivation and emotion which suggest that a positive and engaging learning environment impacts both teacher and pupils. Sökmen (2019) personifies a positive relationship as a form of mutual respect, which is required to provide a positive learning atmosphere. Despite this, a study shows that emotional support did not have a significant influence on pupil engagement (Virtanen et al., 2013). Nevertheless, building on the shared responsibility of pupil and teacher, Filsecker, Fredricks and Lawson (2016) echo that engagement is a reciprocal process where each party influence one another. In support of this, teachers who use positive classroom management strategies such as proactive and modelled responses and explanations, as well as verbal praise, can increase positive pupil-teacher relationships (Larson et al, 2020). Notwithstanding, it is significant to consider the notion that punitive responses may damage student engagement and perceptions of the classroom culture (Larson et al., 2020).

In conclusion, this review underscores the complexity of student engagement in the classroom, which comprises behavioural, cognitive, and emotional dimensions influenced by various factors. Recognising the pivotal role of educators in shaping engaging learning environments, fostering active participation, motivation, and positive relationships, this review provides a solid foundation of knowledge to inform future practice. 

Teaching and learning methods
The literature explored around PE reveals clear connections to appropriate educational theories that can be applied practically in a classroom and can be linked to world-renown educational theorists, across the constructivist, behaviourist and humanistic approaches to learning. The aim is to synthesise these links into practical suggestions within the context of the critical incident as outlined above (see appendix A). 

The constructivist approach to learning promotes active participation and encourages learners to construct knowledge through meaningful connections and experiences (Akpan and Kennedy, 2020). This approach could help address pupil X's engagement challenges by implementing active learning strategies.
An instinctive strategy that comes to mind is "think-pair-share," which encourages students to think individually about a question or scenario, discuss their ideas with a peer, and then share their combined thoughts with the class. For pupil X, this approach allows for the construction of knowledge through interaction and collaboration, catering to their need for meaningful connections (Akpan and Kennedy, 2020).

Additionally, Csikszentmihalyi's Flow Theory (FT) highlights the importance of achieving a state of ‘flow’ in which pupils are fully engaged and immersed in the learning activity (1975). In support of this theory and to stimulate pupil X's curiosity and motivation, interactive technology could be integrated into the classroom. For example, incorporating educational apps or tools that make learning more interactive and perhaps game-orientated, could aid the creation of an engaging learning environment and potentially leading to a state of ‘flow’ (Csikszentmihalyi, 1975).

Despite this, it's essential to acknowledge the potential challenges of implementing these strategies. Time constraints may limit the extent that interactive technology can be used, and some learners may not benefit from these methods. Therefore, it's important to consider alternative approaches and the use of differentiation to accommodate every learner. 

The teacher's role is central in this process, acting as a facilitator to guide pupils in constructing their knowledge. This helps ensure that pupil X receives the necessary support to find a balance between challenge and ability, as outlined in Virtanen et al.'s view of teachers' responsibilities (2013). The teacher could also be attentive to the emotional and motivational aspects of learning, aligning with Christenson, Reschly, and Wylie's theory of engagement and motivation (2012). This could create a positive classroom culture that fosters curiosity and active participation. While the constructivist approach emphasizes the importance of active participation and meaningful connections, it's also valuable to consider external factors that can influence pupil engagement.

Bottom of Form
The behaviourist approach to learning, as characterised by Akpan and Kennedy (2020) revolves around external factors that influence an individual's behaviour. Learners respond to external stimuli, and their behaviour is shaped by reinforcements, rewards, and incentives. To address pupil X's lack of engagement exploring strategies that align with these principles could be effective.

For pupil X, implementing a system of positive reinforcement could be beneficial. The teacher could establish a rewards system where pupil X receives recognition and incentives for active participation and correct responses during class activities. This approach aligns with the behaviourist perspective of influencing behaviour through reinforcement (Akpan and Kennedy, 2020). However, it is important to note that in the context of the critical incident, positive reinforcement through way of points was included in parts of the lesson, but perhaps a stronger emphasis would entice pupil x’s interest in it. 

Additionally, elements of Csikszentmihalyi's FT (1975) can also be integrated into the classroom through a behaviourist lens. To promote this state of flow, the teacher can set clear expectations and provide immediate feedback to pupil X. Another effective behaviourist technique would be the use of a behaviour chart for pupil X. This chart could include specific behavioural goals related to engagement, such as active participation, asking questions, or completing tasks. When pupil X meets these goals, they receive a tick on the chart. After a certain number of ticks, pupil X can earn a reward, reinforcing their engagement and aligning with FT's concept of finding balance between challenge and ability (Csikszentmihalyi, 1975). However, in a classroom with multiple students, it's important to consider how social dynamics can influence the effectiveness of behaviourist strategies. For example, if peers view rewards differently, it might affect the outcomes.

It is worth considering, in line with Bandura's (1986) Social Learning Theory (SLT), self-efficacy plays a significant role in engagement. Pupil X's belief in their ability to perform a task and achieve a specific outcome is crucial (Ahamed et al., 2022). The teacher can enhance pupil X's self-efficacy by offering positive feedback and modelling the desired behaviours. Encouraging peer interactions, peer-teaching, or collaborative tasks can further align with SLT's agentic perspective, where individuals take on an active role in their learning (Reeve and Tseng, 2011).

Furthermore, creating a supportive classroom culture, as advocated by Sökmen (2019), could boost pupil X's confidence and sense of self-efficacy. The teacher's use of positive classroom management strategies, combined with fostering peer support and collaborative learning, could be instrumental in this process. By doing so, the teacher creates an environment in which pupil X can actively engage and take ownership of their learning, ultimately aligning with social learning theories while incorporating behaviourist reinforcement. In addition to external influences on behaviour, we must also recognise the significance of intrinsic motivation and learner autonomy.

The humanistic approach to learning underscores the importance of providing students with a holistic and learner-centred educational experience, emphasising pupil autonomy and self-growth (Akpan and Kennedy, 2020). In line with this perspective, we must consider the significance of autonomy, particularly when addressing the critical incident involving pupil X. Facilitating a sense of control and autonomy over one’s learning is underpinned significantly in Self-Determination Theory (Deci and Ryan,1985).
Self-Determination Theory (SDT) is built from an individual’s psychological need for autonomy, relatedness and competence and determines that when these needs are met, intrinsic motivation is more likely to flourish (Deci and Ryan,1985). They define intrinsic motivation as engagement in activities for the internal pride and joy, as well as recognising internal factors such as personal interest and curiosity (Deci and Ryan,1985).

Research by Li and Lerner (2012) highlights the connection between active participation and emotional interest in tasks, while Rose, Gilbert, and Richards (2016) emphasise the role of personal meaning-making in cognitive development. These insights align with the humanistic approach, emphasising autonomy and the intrinsic motivation to engage in learning activities.

For pupil X, an emphasis on autonomy and intrinsic motivation could have a positive impact. By allowing pupil X to have more say in their learning process and including elements in the task that could pique their interest, we could expect greater engagement, improved focus, and a more valuable learning experience. A strategy that could be applied to encourage autonomy is offering choices wherever possible. Having the choice in perhaps selecting different topics within a scheme of work or choosing a method to complete a task could increase the sense of pride a learner has in their learning. 

Though the strengths of promoting autonomy and intrinsic motivation are evident in the potential for enhanced engagement and deeper understanding, as well as encouraging a more positive learning experience, the challenge lies in striking a balance. Too much autonomy without proper guidance and structure may lead to confusion or incorrect knowledge. Additionally, some tasks or topics can be difficult to find interest in, which can pose challenges in maintaining intrinsic motivation. Despite these challenges, creating a learning environment that aligns with the humanistic approach could empower pupil X to take ownership of their learning, thereby promoting active engagement and intrinsic motivation.

Discussion 
The case study and surrounding literature, alongside the exploration of teaching and learning methods highlights the dynamic and demanding nature of teaching. It serves as a reminder that a one-size-fits-all approach does not apply in education, emphasising the need for responsive pedagogical choices. Using the Rolfe, Freshwater and Jasper (2001) model of reflection of, I have consolidated my learning surrounding this critical incident and considered how it effects my personal pedagogical choices and future practice. 

What? In the critical incident involving pupil X, it became evident that there were teaching and learning methods that could be applied to help aid pupil X’s engagement levels. The incident highlighted a common challenge most teacher’s will face in their career, especially when considering there are an eclectic range of pupils and needs that need to be catered to. 

So What? The incident underscores the significance of revising pedagogical choices and reflecting on practice constantly is a requirement for this profession. Implementing the proposed teaching and learning methods, which draw on constructivist, behaviourist, and humanistic approaches, is crucial. However, it is important to note that these methods can be interchanged, there is no requirement to apply all methods simultaneously. What works for one or two pupils may not work for others, so it is vital that a trial an error approach to attempt to find the ultimate balance for each pupil in the classroom is a continuous reflective process. 
These choices have significant implications for pupil X, their peers, and the school. By promoting active participation and autonomy, these methods can enhance pupil X's engagement, learning experience, and self-efficacy. They can also contribute to a more inclusive and supportive classroom environment. 

Now What? The incident calls attention to the importance of continuous reflection and adaptation in the teaching profession. It is a reminder that there is no one-size-fits-all approach, and pedagogical choices should be responsive to the diverse needs of students. Considering my personal pedagogy and development, I aim to consider the following aspects as previously discussed, in future practice. 

I will aim to introduce the "think-pair-share" method into my lessons, encouraging peer collaboration which can be easily implemented in a drama classroom. I will also consider how incorporating interactive technology in a practical subject and environment could aid pupil engagement and development. Alongside this, I aim to introduce elements of choice into my lessons and planning, ensuring the pupil voice is heard to encourage intrinsic motivation. Additionally, I aim to incorporate a range of scaffolding and differentiation techniques within my planning to ensure there is scope and accessibility for each pupil to find the balance between challenge and competence. I will actively seek feedback from pupils and colleagues to ensure any methods or strategies introduce are positively impacting the pupil’s progression and learning, with the flexibility to adapt my practice as required. Moving forward, I want to focus my pedagogical choices on encouraging a positive and inclusive classroom culture where pupils feel capable and in control of their learning. This will not only enhance the pupil’s learning experience but will hopefully have a positive effect on the school as a whole. 

These intentions align coherently with the four purposes central to the Curriculum for Wales (Welsh Government, 2021). Facilitating autonomy and implementing active participation strategies enable the pupils to become 'ambitious and capable learners' (Welsh Government, 2021). Offering pupils choices and promoting intrinsic motivation align with fostering well-being and self-confidence amongst learners, making them 'healthy, confident individuals' (Welsh Government, 2021). The importance of creating a supportive and collaborative classroom environment while modelling ethical behaviour contributes to students becoming 'ethical and informed citizens' (Welsh Government, 2021). Finally, adopting an approach that encourages creativity and active participation can prepare pupils to become 'enterprising, creative contributors' (Welsh Government, 2021).

The critical incident reinforces the importance of adapting teaching methods to meet diverse student needs. By utilising varied approaches, supporting student autonomy, and encouraging active participation, it could facilitate a rich and positive learning experience. Thus, ensuring all pupils are engaged in their progression and learning in line with the purposes of Curriculum for Wales.

Conclusion and recommendations 
In this essay, the critical incident concerning PE has been examined and its implications for teaching and learning pedagogies has been explored. The literature and analysis have led to key conclusions and recommendations. The teaching approaches discussed, drawn from constructivist, behaviourist, and humanistic perspectives, offer practical strategies for engaging students effectively. These methods can be adapted to the diverse needs of students, creating a more inclusive and engaging learning environment. The critical incident methodology has strengthened an understanding of learning theories and child development. It accentuates the dynamic and demanding nature of teaching, highlighting the importance of responsive pedagogical choices. These implications also align with the Teacher Professional Standards, promoting the facilitation of an inclusive and supportive learning environment, fostering pupil participation and progression, whilst also demonstrating a commitment to professional development. An intervention to address engagement issues involves setting clear expectations, providing immediate feedback, and creating a rewards system for participation and responses. Offering choices in tasks empowers students to take ownership of their learning. These findings should be integrated into teaching practice. By embracing a holistic pedagogical approach and fostering PE, teachers can aim to create meaningful learning experiences. Regular reflection and adaptation should be central to pedagogical practice, cultivating a dynamic and inclusive classroom culture. In conclusion, the commitment to reflective practice and adaptation is essential for creating a positive and dynamic learning environment that benefits all students.
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