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	Targed/Target 
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn…. 
What I have done in this assignment…. 

	Targed/Target 1 
	. Please look at Academic Phrasebank | Being critical (manchester.ac.uk) which will help you develop a more academic style of writing. You should also always proofread your writing carefully. 
	I have started new sentences with different sentence starters, helped from the ‘Phrasebank’ to support my critical writing. 

	Targed/Target 2 
	You should refer to Harvard Ref (uwtsd.ac.uk) as you are making many errors with your referencing which you should address before your next assignment.
	Following the Harvard Referencing from the university has supported me when referencing texts/websites. 

	Targed/Target 3 
	You should ensure that you engage with a wider range of literature and use this to reinforce what you are trying to say - you need to avoid writing long sections that are not supported with useful literature. 
	I have researched numerous resources and read a wide range of literature to back my points and too also critically reflect against certain aspects of my topic. 






Introduction   
  A ‘school development plan’ (SDP) is a strategic plan, setting out action plans to improve learners’ outcomes. The plan is regularly monitored and evaluated throughout the academic year. The SDP is based on targets that the school deems imperative to pupils’ needs. Furthermore, an SDP is not only formed by the headteacher and staff, but by a team of partners and colleagues.
The school in this paper will be referred to as School A. This school comprises of a small setting, with just under 135 children in total enrolled. Two thirds of children come from neither prosperous nor economically disadvantaged backgrounds; however, a third are from economically disadvantaged backgrounds. This essay will be exploring School A’s SDP target based on wellbeing, exploring how this area was raised as a concern, how it is monitored, and has the changes required had an impact on the children. 
Literature Review
Importance of an SDP
“It is clearer today than ever that educators need to learn, and that’s why professional learning has replaced professional development. Developing is not enough. Educators must be knowledgeable and wise. They must know enough in order to change. They must change in order to get different results. They must become learners” (Easton, 2008). 
An SDP creates a learning environment for all staff. It structures long-term plans, focuses on specific ‘smart’ (Specific, Measurable, Attainable, Relevant, and Time-based) targets to improve pupils’ learning and wellbeing within an educational setting. Planning for improvement is a disciplined process involving honest self-evaluation using qualitative and quantitative data (Welsh Government, 2014). SDPs are influenced from school as a learning organisation (SLO). SLO which became popular in the 1980’s, involving a multi-level concept involving: behaviour, teamwork, culture, beliefs, values, and norms are brought to light in a supportive sustained learning environment (OECD, 2016 & UNICEF, 2023). As previously stated, to create an SDP there are numerous stakeholders involved; staff, parents, pupils, communities, local education authorities and government. It is the governing body however, which holds overall responsibility. In good practice, the headteacher will work with staff and governing body to produce an effective SDP (Welsh Government, 2014). In addition to the latter, education stakeholders need to believe in the school’s vision and goals for it to have an effective moral purpose. An inspiring, motivational vision is required to inspire the younger generation (OECD, 2016). Many schools and education systems around the world have seen an improvement in the learning outcomes of the most disadvantaged children. The Education Secretary outlined changing nature of disadvantage and a package of measures to support the most vulnerable in society, this has now made slight differences by tackling persistent absences and exploring the expansion of advocated within education for all children to receive support (Gov.uk, 2019). PISA (2012) shows countries such as Brazil, Germany, Greece have improved student performances significantly since the 2000’s and managed to reduce a small number of low-achieving students, by keeping track of whether their skills are keeping pace with the changes of maths, reading and science as society evolves.
How Covid-19 influenced learners.
  School A’s SDP is based on a three-year cycle dating back to 2022. The Covid-19 virus had an impact on everyone within society, but especially the vulnerable, including children. A report from the National Audit Office (2022) (NAO) stated children from diverse backgrounds had varied experiences in accessing remote learning and most vulnerable children did not attend school between the March 2020 and end of Summer 2020. Department of Education (DFE) created a recovery plan that was vital to ensure the recovery objectives could be delivered to meet the needs of the communities (Marchant et al, 2021). Relating to the wellbeing target of School A SDP, Ofsted (2020) stated children regressed in basic skills and learning due to the closure of schools. Indeed, the youngest of children who were potty trained lapsed back into nappies.
HM Chief Inspector Amanda Spielman (2020) shares that many children and families lack stamina in reading and writing, physical fitness, eating disorders and overall wellbeing being poor, since covid.
Children returning to school. 
  Regarding ‘School A’ when children eventually returned to school it was vital that a focus of the SDP was to improve pupils’ mental health. Many pupils were anxious having had time off from education. They had been isolated, less active and had received no access to pastoral support. Many local authorities (97%) offered training from the government to enable teachers and support staff in schools and colleges to support wellbeing (Gov.uk, 2020). Indeed, school A’s foremost priority was children’s wellbeing. 
School A used assessments to identify individuals or groups who needed additional support such as one-to-one interventions (Gov.uk, 2022). School A chose the ‘Thrive’ approach; a therapeutic technique to help children’s emotional wellbeing and development, demonstrating certain children are needed to learn about their emotions and how to express them correctly for their needs to be met (Structural learning, 2023). Maslow (1943, 1954) hierarchy of needs relates to the Thrive training as for a child to develop each level of needs, need to be met for them to progress forward.
Maslow's pyramid explains just this through the placement of survival needs at the bottom of the pyramid and the more creative and intellectually needs at the top. He argued that survival needs must be met before any child can move up a tier on the hierarchy of needs. However, the higher up they go the more difficult it is because of environmental barriers.
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(Poston, B., 2009)

Developing an action point 
  When School A’s SDP was created in 2022, the school was continuing to recover from the effects of Covid-19. The targets focused on attendance and literacy. It additionally established a recognition of children who were having meltdowns or an outburst and strategies to deal with this, such as Thrive training and a new relationship policy. The first target is a cluster objective with it based on attendance, the second is a school objective which focuses on wellbeing. Lastly, a Local authority objective which focuses on literacy (implementing Read, Write, Inc). However, barriers can arise when inter-school collaboration happens and stated by a member of SLT said just this; imbalances between schools, additional workloads, difficulties establishing shared views and to try and compromise on common goals for all schools is proven to be difficult as every school is different (Lindsey et al, 2007 & Aiston, 2002 & Woods et al, 2010).
Well-being was a specific target that the school had chosen specifically as one of their priorities, due to an increase in unsettled or distressed behaviours. Questionnaires were sent to parents when children returned to school after covid based on wellbeing. The results of these questionnaires showed 14% of children were feeling okay, 4% were concerned and 83% of parents felt their child’s wellbeing was good. 
How did they find this was an issue? 
  The school identified that following covid a few children remained unsettled, and many children arrived at school with underdeveloped social and listening skills. Most children started school in nappies which led to them being less engaged. Elkin (2014) report states that 25% of children missed classroom time for this reason alone. With less time in class, social skills were not being developed and this resulted in behavioural issues. Skinner (1948) implemented the ‘Operant Conditioning theory’ when a child behaves in a mannerly way, they get rewarded, however if the child does not, they receive a consequence from parents. This specifically is not being followed through; parents these days are being labelled as ‘lazy’ for not toilet training their children (Elkin, 2014). The key problem to this area is that Children and Families Act 2014 requires schools to support children with medical issues and not discriminate children which is stated in the Equality Act 2010, proving a difficult area of discussion (Legislations, 2024). In addition to this, they had an increase percentage of children with ‘Additional Learning Needs’ (ALN) entering the school year. Some were undiagnosed, however some children entered the school with an IDP – Individual development plan, outlining their voice, needs and support, while following the Additional learning needs and education tribunal (Wales) act 2018 (Ware, J., 2019). 
At the beginning of 2023, many children suffered with separation anxiety. Staff training in this area improved. However, it was noted that there was a need for staff to identify if a child was having an ‘Outburst’ (tantrum) or a ‘Meltdown’ (becoming dysregulated). Furthermore, training was needed to be able to identify both behaviours and how to deal with each appropriately. According to World Health Organization (1992) there are many categories of psychiatric disorders revolving around fear and anxiety, however since Covid – 19 children have been affected the most by being the vulnerable population (Walsh, K., Furey, W.J. and Malhi, N., 2021). 


What actions did they take/How did they implement this target? 
  The actions taken by the school was to first introduce training to all staff. This was done through twilight sessions. Senior leadership team (SLT) wanted to implement this target as soon as possible with the new academic year approaching. All staff reflected on their relationship policy and were asked to complete a high/middle/low level behaviour sheet and present ways of dealing with each behaviour. This created a clearer view on current behaviour approaches across the school and provide a starting point for a new policy. The completion of the latter allowed SLT to self-evaluate each member of staff and pinpoint a beginning to training session. Moving forward in line with the Welsh Government (2014), school A was then able re-evaluate their set milestones/targets by regularly monitoring the situation. Estyn (2020) states that it is important that all staff are included in a whole school self-evaluation, allowing staff to take ownership of their own professional development.
Head of health and wellbeing delivered a refreshment course on restorative approaches and explained an overview of the Thrive approach, defining the differences between Outbursts and Meltdowns. Ruggeri (2022) highlighted an alternative which is ‘emotion coaching’ helping children understand their emotions. The approach is based on the idea on whining, tantrums or hitting out is misbehaviour that needs to be ‘corrected’ but is also a sign that the child is dysregulated. The school had observed this in children and put strategies in place to help these children, which is similar to the Thrive restorative approaches. 
A new relationship policy was created for all staff to lead the same and appropriate modelling. However, it was important to have the pupils involved in the process. A whole school assembly was held to discuss creating a new relationship policy. The children had an opportunity to voice their ideas and opinions on the new school rules.; for example, walking in the corridors, indoor voices, using a range of manners – please and thank you. All these ideas came from children and put into child friendly terms for their understanding. 
Pupils voice can be a whole school assembly discussion, suggestion box, classroom discussion. Using pupils’ voice and their opinions on their education is so important as it gives them innovation and collaborative skills from day one (Anna Freud, no date).
A consistent reward system was then created; but not just for school hours, but for breakfast club and lunch hour. ‘Tost terrifig’ was created for breakfast club and ‘Banana bendigedig’ was created for lunch time, children who were spotted following the rules would earn a spot on the ‘Tost’ or ‘Banana’ and at the end of the week the children who were placed on the display would receive a reward, such as all eating on the same tables or getting special drawings they requested.
Gateshead council (2020) states rewarding children’s good behaviour during lunchtime and setting standards is key to making lunchtimes successful. This can be linked to classroom reward systems. School A is remarkably like this council, reinforcing ‘Friday Golden Table,’ where children received most tickets sit at a special table at the end of the week. Lunch time staff are trained to use positive language consistent with classroom approach.
A calm ethos was encouraged; e.g. if a child did something that was unking then they would be sat down and encouraged to talk about their issues and discuss what their consequences should be. Class dojo was also a reward chart they had in class which worked effective, as their parents could have an insight at what their children were achieving. 

Reflection and Evaluation 
  Monitoring and evaluating a target need to be well equipped for numerous of reasons but for the target to have an impact, which is where self-evaluation is so important to critically reflect on the good and the bad. Estyn (2020) highlights the importance of self-evaluation in schools to identify weaknesses and strengths across areas of development. It identifies strong correlation between school self-evaluation and improvements and then focuses on impact, outcomes and improvements being made for learning (Welsh Government, 2014). The health and wellbeing lead monitors the behaviour overall within the school and ensures the new relationship policy is implemented correctly by staff. Staff receive continuous feedback of their approaches regarding behaviour by the ALNCo and Health and wellbeing lead. Further supporting evidence was supplied through a college student who received feedback regarding the use of different type of language concerning the child misbehaviour, e.g. instead of only stating ‘you are naughty’ – ‘that made me sad’ was added. “Children behave in socially appropriate ways, when they feel connected. When they feel loved, respected, supported” Sophie Havighurst (Denham, Burton, Havighurst, 2003). Children need to be respected and spoken to correctly, to prevent the argumentative behaviour coming out and to realise their behaviour was wrong. Monitoring the consistency of the different approaches specifically towards the two different behaviours, was implemented. One-page profile was used to inform staff of children who were prone to meltdowns, which made any member of staff aware of what to spot and how to deal with it. This helped when teachers from outside agencies would cover a class. This allowed the child to only deal with one change rather than how they would be treated to change too. One-page profiles help by providing key information about an individual's character, gifts, and talents, also informs teachers of their good and difficult day, allowing teachers to spot when a child is agitated (Welsh Government, 2015).
This target was very well handled, with all staff across the school, which included breakfast and lunchtime staff. Reward display walls were put up in the canteen, ‘Tost Terrifig’ for breakfast club and ‘Banana Bendigedig’ for lunch time. These were display walls with a list of rules the children had produced on how they should behave in the canteen. If a child was seen following the rules, their name was placed on the Toast or Banana depending on time of day. At the end of the week, they were then chosen to sit at a table with a reward. Admin (2022) states members of staff, lunchtime supervisors should have access to all copies of behaviour policies, and rainy-day resources to help with lunch time behaviour. Alongside the reward chart, additional staff would be placed during these trickier times for children if needed to help with situations. 

Conclusion 
  Wellbeing has been big priority in most schools since the pandemic, with parents stating their children had become more dysregulated, with an increase of anxiety, depression, and post-traumatic stress due to the virus and the unknown (Gov.uk, 2022). The school identified this area as a priority. They required an action plan due to the effects of Covid. A questionnaire was sent out to parents regarding the wellbeing of their children. This in tune raised red flags for the school along with an influx of different behaviours and an increase in ALN children attending the school. The action, impact and the monitoring School A has produced has been exceptionally good and informative. Staff are aware of differing challenging behaviours and are well equipped to deal with them should they arise. This school involves outside agencies regarding the differing needs of children, and whole school behaviour is particularly good due to a positive approach and additionally due to the impact this action plan is having. Within this SDP the three targets interlink in one way or another. In summary if the attendance of a pupil is not good, it will cause an effect on their behaviour through many varied reasons, which then will cause a problem within in their learning which will influence not just their literacy but their whole learning progress.
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