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	Module Learning Outcomes 
(from module syllabus)

	· Compare professional standards requirements within the police service to similar professional organisations and analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community. 
· Analyse the role that independent bodies such as the IPCC or HMICFRS play in holding the police accountable to the public.
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offence.
· Review how previous instances of misconduct/malpractice can influence future professional policing and review the progress being made within the police service to improve professional standards.
· Evaluate partnership collaboration in respect of offender rehabilitation and consider how the diversity of individuals and society impact on the criminal justice system.
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and analyse theories and concepts linked to ethics. 
· Examine instances where law enforcement personnel have misused their position of authority and police powers to commit sexual offences. 
· Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA and the use of community intelligence in managing offenders. 
· Explain how personal attitudes, values and biases can impact on a public protection investigation and the psychological impact of abuse on victims. 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm and the theories of how a person becomes a victim. 
· Understand the impact upon the offending curve of early intervention and theories about the onset of offending. 
· Evaluate and apply a range of theories and practices associated with communication.























	
TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 
Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.

Serious and organised crime and public protection issues in the UK affects more citizens than any other national security threat. UK Government (2018) states that groups involved are well established and often plan crimes well in advance to try and increase their profits financially. They cost the UK over £37 Billion each year and has increased by £13 billion since 2013. It also raises the risk to the vulnerable. There is potential links between serious and organised crime and public protection issues which assess the role of MAPPA. 
“Organised crime is commonly viewed within partner agencies as being in the stratosphere of offending; the preserve of the Police and tackled by highly specialist police teams. Now, previously considered low level nuisance activity is tested for links to other more serious or organised criminality.” (Roberts, 2015).
Serious and organised crimes in the UK centres on drug and human trafficking, organised illegal immigration, child sexual exploitation, fraud, financial and cybercrime. Class A drug Crack Cocaine has increased its street level purity which has increased the demand and addiction. Heroin and Crack Cocaine users commit around 45% of all theft offences in England & Wales (UK GOVERNMENT, 2018). 
The Police service has a huge responsibility for protecting the public hence why they have established a multi-agency public protection arrangement. Criminal Justice Act (2003) ensuring it covers each of the 42 criminal justice areas of England & Wales. These arrangements are designed to ensure protection for the public, including victims of crime, of whom are from serious harm by sexual or violent and other dangerous offenders.  
MAPPA agencies have a statuary duty to ensure they identify high risk offenders and carry out the correct risk assessment to ensure that such offenders are appropriately managed within the community. Nyame (2019) discusses the levels of MAPPA, with three in total; Category 1 – 3 with Category 1 being the highest level of offence. 
Under Mappa, offenders are managed at certain levels, this reflects the co-operation and risk management plan Level 1 is often the most common, they don’t often hold formal Multi agency meeting to discuss the offender’s case and all information is shared between police and probation. Level 2 is the level which requires the active involvement of several agencies via regular MAPPA meetings which oversees the implementation of a coordinated risk management plan. Level 3 is often for active involvement of several agencies and involves senior staff from agencies and can use additional resources such as specialised accommodation (Nyame, 2019).
This development highlights the significant role that UK police have come to play in the community management of violent offenders. Partnerships which are working include multi agency domestic abuse forums MARAC’S community safety partnerships, criminal justice and local safeguarding boards. Sharing of information is key to the effectiveness of these partnerships and this allows for a clearer assessment of the risk to the public. Specialist roles within the police services further aid good management of communication and media strategies. The media will often impact on this by suggesting stereotypical views against individuals and making value judgments which can rise to local tension within the community. MAPPA are not only present to protect the vulnerable it also provides a positive framework for successful reintegration of offenders into the community (Wood, 2007).
The media can have a profound effect on public protection; it can be a vehicle for negativity, generating and increasing fear amongst the public; it may focus on financial cuts which suggest the Police Service can no longer be effective in its fight against serious crime. Accounts of police misconduct affect perceptions of the police and exposure to media reports of police abuse or corruption is a strong influencer of perceptions of misconduct and supports the belief that it is common. On the other hand, the media can also be used to educate individuals and communities and to demonstrate evidence of successful police or multi-agency operations, promoting understanding of cultural differences. An example of this is the police response to Domestic Violence during the lockdown period of the 2020 Covid 19 pandemic (Knowles, 2020).
Social media can be used to help to engage the public and encourage shared responsibility in the tackling of serious and organised crime in their area. How individual Police Officers present themselves is also vitally important; if the community can see the Service as a human organisation which is honest and respectful this should generate greater trust and investment in the strategies put in place to keep the public safe.
One major link between serious and organised crimes and issues within the public protection are children and vulnerable adults involved in country lines. “The NPCC definition of a County Line is to describe gangs and organised criminal networks involved in exporting illegal drugs into one or more importing areas, using dedicated mobile phone lines or other form of “deal line”. They are likely to exploit children and vulnerable adults to move the drugs and money and they will often use coercion, intimidation, violence and weapons”. (County Lines, 2018)
Organised crime groups tend to target children or vulnerable adults who are going through a crisis and are often from broken homes, or in care or missing and then often groomed and enticed by organise groups to work within the drug distribution network. Another aspect is that they often start sexual grooming girls into being coerced into relationships with gang members. “The Children's Society called for better education to alert potential victims to the risks of involvement with gangs offering drugs, alcohol and the false promise of status and wealth” (Dearden, 2017).
It is clear there are links between serious and organised crime and public protection and MAPPA enables specialists to come together in an attempt to reduce crime and protect vulnerable people, yet rates are still continuing to rise, could more be done to educate young people to have a better understanding of organised crime and how to avoid being involved? Could we as response officers build even stronger connections with organisations such as schools (for example, educating teachers and children how to recognised the signs that a pupil or peer member is being drawn into organised crime and who contact about preventing it) NHS and mental health specialists to see greater improvements?  It would be beneficial for more people to understand the risk categories and how to protect the vulnerable within the community, this could create a relationship with the police and local community by valuing them as part of a neighbourhood watch.  

The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness.
Title 2: Analyse the role of professional standards and independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.
The police are held accountable to the public by the following bodies, professional standards, independent office for Police Conduct and Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Service (HMICFRS).
Professional Standards (PSD) play a huge role in ensuring the trust and confidence within the police service by ensuring the correct vetting producers are adhered to, managing misconduct, and any counter corruption activities. 
Profession Standards have prevention measures in place to reduce corruption by having transparency and accountability in the vetting system which has 12 principles that underpin all decision-making within vetting. They also allow members of the public to have formally make complaints and tackle misconduct directly to avoid internal bias (Professional Standards, 2017). 
The Independent Office for Police Conduct (IOPC), formed in 2018 oversees all referrals from the professional standard, they deal with complaints made against the police in England and Wales. They also deal with the more serious cases such as deaths following police contact (Who We Are, IOPC, 2018).
HMICFRS focuses on the effectiveness, efficiency, ethics and accountability of police service. Services are rated as either outstanding, good, requires improvement or inadequate. In a 2013 review, HMICFRS found stop and search powers were often ineffective in tackling crime, procedurally incorrect and rarely targeted at priority crimes (Stop and Search Powers 1, 2013). Several recommendations were made and was revisited in 2014 to see improvements. Officers were able to explain why the power was being used. It still found there was a lack of training in officers which had an impact on public confidence in the services (Stop and Search Powers 2, 2015).
The police are held responsible and accountable to the public by the codes of ethics, which relates to the 10 standards. These standards are underpinned by the policing principles such as being fair, honest, and open, being a leader, having accountability, respect and being selflessness. This relates to all matters when investigations as either PSD or IOPC will challenge if an officer has breached one of these standards (Pearce, 2014).
Often in situations where police officers are caught having seriously breached one the professional policing standards the case will make the news. In these cases, the police officer will have been placed on the police barred list and no longer working in service. The news is a way of reassuring the confidence in the public that cases are rare and handled without bias. 
Examples of police malpractice can be found online, recently within South Wales Police an officer was found with cocaine in his system (Wales Online). There may also be cases of malpractice where a complaint is made against a police officer and investigated by PSD and IOPC where no further action is taken, the police officer is found to have been acting accordingly and within their powers. An example of this from could be seen in a case, from July 2020, was a claim of racial profiling which involved an incident where police stopped and searched a blacked- out car which was carrying family including a black female, who they later discovered was a British Olympic athlete. The main issue was the use of hand cuffs and the family group felt targeted due to their race. All material from this case was reviewed by PSD and decided that no misconduct had been found, however referred the case to IOPC anyway to portray openness and honesty to the public (Siddique, 2020). 
Since 2015, more than 900 police officers have been caught and dismissed for police corruption, some of these have been jailed for the offences. (Morris, 2019). While this number might seem alarming this only accounts for about 0.7% of the UK police service which indicates the small minority who do not have the values and ethics expected as a police officer.  This also shows that police are not exempt from the law and that any cases of corruption are taken extremely seriously.
The IOPC investigated whistle-blowers claims of malpractice and corruption at Scotland Yard’s own standards unit (DPS) in 2018 the IOPC investigated claims of senior officers interfering with investigations and “turning a blind eye” to wrongdoing. Three officers were issued with gross-misconduct notices, and one was subject to CPS (Watchdog, 2018). By IOPC investigating this case independently and without bias, both those in the standards unit, the rest of the police service and the public could have confidence in a fair and unbiased decision with appropriate consequences in place for those found to be guilty of gross-misconduct. 
The public can have further confidence in the IOPC that they will not change their views on their final findings, an example of this is related to an officer known as case W80, who fired a fatal shot, killing 28 year-old male from north London in December 2015. In this event the officer concerned appealed the IOPC’s finding at the high court but they stood. The IOPC director at the time to state “We consider that if no sanction is available against an officer who uses force, possible lethal force, on the basis of an unreasonable belief, that public confidence will be undermined... we should not be weakening police accountability” (Taylor, 2020).
The police have a difficult balance of exercising or refraining from use of police powers. There have been many questions as to the use of stop and search. London Metropolitan Police received complaints for performing over 22,000 stop searches during lockdown on young black people (Grierson, 2020) yet many in the police might feel it is necessary especially after a stop and search was not performed and resulted in the fatal shooting of a police officer in Croydon in September 2020 (Casciani, 2020).
To further combat public wariness, changes were made to oversee police misconduct, the process for making complaints is much simpler, the police and crime commissioners (PCCs) have greater responsibility for reviewing any “unsatisfactory” outcomes of a complaint and any misconduct hearing. These are also now chaired by independent legally qualified persons and the hearings are held in public. Outcomes of such cases include written warning, final warnings, reduction in rank and dismissal (Professional Standards, 2017). 
Professional standards and the independent bodies ensure police officers are held accountable. A vigorous recruitment process aims to select those who display the ethics of a good police officer, a lack of knowledge is being counteracted by training (newly recruited police officers are undergoing degrees) and public perception is being targeted through openness and honestly in the media and access to independent and non-bias complaint systems. These help to keep a reliable and non-corrupt police service. 
 
In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.   Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.

There are many developing issues within youth gangs and there is a number of reasons why people are being drawn into becoming part of a gang culture, such as for protection, enjoyment, respect, money or they are influenced by friends (Howell, 2010). I will be exploring the theories of victimology and looking at why Gangs often target the most vulnerable members of society.
The House of Commons, Home Affairs committee completed a report based on findings between 2017-2019 which looked at the rise of serious youth violence. Parliament (2019), indicated that knife crime had risen by 70% and that there is a surge in knife killings at 149 homicides in London in 2019. This report found that there is an increase because of County Lines and the changing drug market is contributing to the rise serious violence (Parliament 2019 & Dodd, 2019).
The Children’s commissioner for England estimated there was around 27,000 children in gangs. Alarmingly this report indicates that of these numbers only around 6,000 are known to children services or youth offending teams (Elkin, 2020).
The National Police Chief’s council children and young people portfolio state that early intervention and prevention is the key and therefore, is the main strategy. Early intervention is looking at the factors such as primary schools which play a key role within children as they are able to identify potential adverse childhood experiences and this is reflecting that living with adverse experiences as a child will impact on teenage and adult life. The National Police Chief’s Council report 2018, also indicated that there was a reluctance to identify and label children as needing support due to the fear it would be seen to be negative, so instead they was a watch and wait mentality with no professionals surprised at the results. 
 A gang is a group of three or more individuals who have an identifiable name or symbol, a specific area or location and engage in criminal activities” (Gullotta et al, 1998).
Saenz (2010), suggests that children are one of the most vulnerable groups to target that the reason children are influenced into joining gangs is because they suffer with a lack of self-esteem, feel the sense of belonging, or the perceived protection and often depending on where in society they live. Often shows that young children join gangs as they lack a cohesive family themselves and often find loyalty, love and bonds within a family in a gang. They often lack opportunities in both education or jobs which are contributors as such are peer pressure.  However this is an America study and might not fully representative of the UK, this has been used as there are limited articles on this topic.
Similarly, Decker & Van Winkle (1996), suggests that children join youth gangs because there is a certain attractiveness of gangs, but enhancing status within friends which gives them a sense of belonging. It also suggests that Gangs provide the chance for fun by selling drugs and making money. It also suggested that by joining a gang it give a perceived protection from other gangs and it shows a loyalty. 
Hesketh (2019) suggests that children or young people believe that by joining a gang gave them a sense of belonging and an identity within their local neighbourhood. It also shows that there is a level of excitement within a gang by earning Money by drug dealing. 
South Wales Police SWP information confirms that urban gangs target vulnerable young people and adults who have a lack of stable home life, are socially isolated, have physical or learning difficulties and vulnerable residents of drug hotspots. Recruitment into gang activity can be through various methods and as a sign of the times increasingly through social media by posting money or glamorising the lifestyle (Wightwick, 2018). 
From my own experience I have seen how easy it is for children to be drawn into Gang life especially during the lockdown when they have all conformed to creating gangs via social media terrorising other gangs and encouraging vulnerable children within the social services networks to form a new identification.
There are various academics theories as to why people become victims, it wasn’t until 1660 that the word victim was first used to describe someone who had been hurt, tortured or killed, however a victim referring to crime didn’t exist into the 17th Century. Mendelsohn (1976) suggests that there are six categories of victims, referring as Innocent victims, the victim with minor guilt, the guilty victim and guilty offender, the guilty offender and the guiltier victim, guilty victim, and the imaginary victim. Mendelsohn is often referred to as the “father” of victimology but his views are somewhat controversial suggestions that most victims have an unconscious attitude that led to their victimisation. 
Von Hentifg (1976) explored similar typologies however expanded on biological, sociological and psychological factors, he classed victims into categories including the young, female, old, immigrants, minorities, dull normals, the depressed and the acquisitive. Von Hentig’s suggests that victims play many different roles, first the victim was acted during the offence and secondly the victim instigated the offence. To add that they were trying to show that victims may have a role in the victimisation and are not truly innocent. 
There are many commonalities between the developing issues of youth gangs and how gangs target vulnerable people. If people join gangs for protection, are we failing as a Police Service in offering the protection? We could be directing young people to other sources of socialisation and friendships through sports clubs or social clubs. There are more opportunities to be done within schools to educate the younger generations and to identify any potential adverse childhood experiences and to allow then a sense of belonging. It would benefit many more people if there were earlier interventions, and the real reality to what gang life is. The true test is how many more will pay the ultimate price.

Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost.  Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.

When working with different communities as a police officer you are required to effectively communicate to ensure you always meet the high ethical standards which is expected.  
The nine policing principles are accountability, integrity, openness, fairness, leadership, respect, honesty, objectivity and selflessness. These principles are underpinned by the policy and procedure of professional behaviour by all police officers and without this, the public confidence would be lost .These principles are never more important than when working within diverse communities, ensuring police officers act fairly and impartially and the need to respect culture and rights of others without condoning law breaking.  The Public expect the police to act in an professional manner at all times such as if any discrimination of any kind should be challenged and reported, use of force should only be if absolutely necessary (Code of Ethics (2014).
The police workforce found in a recent census, of white police officers (92.7%) and South wales has (97.4%). This clearly shows that within the police service these communities are underrepresented and it’s not a true representation of the local communities (Police workforce, 2021). Similarly, I was no able to find anything about gender representation. 

Diverse communities can be categorised by variations in racial, ethnic, religious, sexual and gender identities. Having a police service which is underrepresented by these minority groups can lead to a lack of understanding in varying cultures and religions. Historically white males have dominate the police service, and were often criticised for having sexist and racist culture and were inadequate amount of black, Asian and female officers. These numbers were highlighted in the Macpherson report 1999 which investigated 1999 Stephen Lawrence’s Murder (Bhugowandeen, 2013). The Race Relations Act of 2000 was introduced to try and discourage racial discrimination and encourage racial equality and promote good relationships between all members of different racial groups. The entire police service within England & Wales were given targets to increase their recruits from minority ethnic communities. The National Target was to average 7% of minority officers by 2009. 
French (2020) suggests that there is still more work to be done and that she has recently received a report of ethnic minority key workers have had to justify why they were out and that they were often being targeted more by the police. French suggested that it’s due to their skin colour and perceptions that those people are often up to no good rather than law abiding citizens (Dearden and French, 2020).
Crimes such as forced marriage and female genital mutilation are invariably related to minority cultures, they are emotive crimes and need firm but sensitive handling and rely on good networks with the local community and the ability to communication effectively. 
Similarly the Met states that there is reasons behind the stop and search disproportionate 
The Met defended its actions saying youths from an “African-Caribbean heritage” were more likely than whites to be knife attackers or victims, and it was a crucial way to catch criminals and keep youngsters safe. It said violence “disproportionately affects areas with a more ethnically diverse population”. (Dodd, 2019)
The image of the police within the media is often portrayed  as an negative or criticised and this may be a response to why many police services struggle with recruiting people from the Black, Asian and Minority ethnic (BAME) (Townsend, 2020).
Police Officers should be integrated into their communities, communicating with local groups and learning about varied cultures and traditions, for example, the need to interact differently with men and women among ethnic minority groups such as removing shoes in a household, or place of worship to show respect (Bhugowandeen, 2013). 
The service makes targeted responses to major events and incidents such as anti-social behaviour and hate crime; critical incident management requires a preparation phase; a management phase and a third phase looks to restoring public confidence after the incident particularly where an individual particularly where an individual or community feel disappointed by the police service response (Clements, 2008). 
I have found that there is a lack of evidence and research into other minority groups such as gender identify or religious groups.  
People often think that communication just refers to talking to someone, however there are 5 types of communication, these are; verbal, nonverbal, written, listening and visual. Each of these are important to the effective communication when working within these communities. Visual communication could include use of social media or TV to portray a clear representation of those with different values, ethnics and norms. Verbal communication is when we engaged in speaking to others ensuring the calibre and complexity matches those we speak to having knowledge of their important phases and terms which are associated with that individual/group. Nonverbal communication links to body language which often says more than actual words and this a key to effective communication by making someone feel comfortable. Active listening is needed to effectively engage with people to fully understand what that person is needing. Written communication needs to be clear and concise it is important that language barriers or reading skills are not limiting to allow effective communication within the police (Willkonmm, 2018).
Communication is key to helping individuals and communities understand the limits of the law and the police officer’s role within it.  Understanding of culture maters, awareness of influences and stereotypes, careful use of language and sensitivity in handling issues goes a long way to establishing a relationship of trust and this is greatly improved where it has been possible to include community leaders’ support and cooperation (Engagement, 2013).

I believe that having an understanding of religious views such as carrying shoe covers, respecting wishes to be referred to in a certain person (they/he/she), ensuring when needed that a translator is available or attending certain households outside of pray time would allow more respect and effective communication. These help to avoid people feeling judged or discriminated against forming a closer relationship between these communities and the police.  
In my opinion Police officers are subject to an in-depth training which gives then the qualities to understand how to police within different communities. I am aware that the majority of police officers are white, this means that most of these communities are underrepresented. The recruitment of more diverse police officers could help bridge this gap, Dearden and French (2020) suggested that police officers often target black or ethnic minorities more than white, however Dodd (2019) stated that youths from African-Caribbean Heritage are more likely to attack or be victims of crime. Could the media be held more responsible for the portrayal of police like the handling of Stephen Lawrence?
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 
[bookmark: _GoBack]
Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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