Following completion of the micro-teaching session, reflect on can critically evaluate the experience, including an academic critique of the effectiveness of the contemporary pedagogies used, as well as the embedded cross-cutting enhancement theme, with regard to their impact on learning.

In this assignment I will be reflecting on and critically evaluating my second micro-teach delivered within the programme. I will specifically look at my uses of contemporary pedagogies and their effectiveness and the use of cross-cutting enhancement themes. I will also consider the lessons learned through my first micro-teach and how I applied my action plan into this second microteach. I will conclude with a second action plan identifying further learning opportunities and needs. 
In order to reflect on this process, I will be using two reflective models, Gibbs (1988) reflective cycle and Schon’s (1983) reflection in action. I have chosen to use these reflective cycles as they have worked for me in the past as reflective tools. I will explain later in this assignment how I used Schon’s reflection in action during my microteach but will use the process of Gibbs (1988) reflective cycle to critique the whole process. 
Gibbs (1988) says that in order to understand and learn from an experience a 6 stage cycle must be completed. These stages are describing what happened; exploring the feelings associates; evaluating the experience; analysing the situation; concluding the experience and producing an action plan to change or reinforce action. Gibbs (1998) claims that in order to reflect on an experience one must go through each of the stages one at a stime.
I will move through Gibbs (1988) model step by step ensuring I critically reflect upon the process to further understand my strengths and areas for development within teaching post compulsory education. 
I was set the task of planning and facilitating a second microteaching session which should last 45 minutes. Feedback from my previous microteach was that the topic (child sexual exploitation) was a challenging topic to engage in as it is so emotive and hard hitting. As a result of this I decided to look at leadership styles as my topic. I chose this as I thought I would be able to cover a range of learning styles and include a number of teaching strategies within the 45-minute lesson. I also felt that I would be able to deliver a lesson on leadership styles in which I would include contemporary pedagogies. Knowles (1984) describes pedagogies as the way in which people are taught. He explains that pedagogy is used, generally, to teach children and is an imparting of knowledge from one person to another. Whereas, according to Knowles (1984) andragogy is used predominantly in adult education and uses the experience of the adult in order to inform their learning.
As part of our taught sessions my colleagues and I had completed Honey and Mumford’s (1986) learning style questionnaire. Honey and Mumford (1986) claim that there are four learning styles that people generally fit within. These are activists who learn through action and experience, reflectors who learn through thinking about their topic before cementing their knowledge, theorists who like to know the rules and principles to a topic and pragmatists who learn from knowing the practical implications of their learning.
As a result of completing the learning style questionnaire I was aware that I would be teaching to a group with a mixed learning style. As a result of this during my planning I decided to incorporate a number of learning strategies within my microteach session. I also decided to look at different pedagogies within the lesson. I decided that rather than stand and talk at the group for the 45 minutes I wanted them to research and learn for themselves. Jarvis (2006 p. 80) says that in the case of adult learners “the straight lecture has generally seemed much less appropriate as a teaching method”. Jarvis (2006) goes on to suggest that more interactive and participative forms of education are better suited to adult learners. As a result of this I decided to use different learning styles and a more andragogical approach.
During this lesson I planned to use a PowerPoint presentation, YouTube clip, pair work, a self-identifying questionnaire, a whole group activity and some question and answers and reflection. I also decided to give out handouts and some self-directed study for further reflection.
I started with the learning outcomes of the lesson on PowerPoint and showed a YouTube clip on leadership, I defined what leadership is and the difference between leadership and management. This is where I then introduced Watkins four animals of leadership (2012) theory and planned to ask the learners in pairs to research one of the animals each, as there were only four learners, instead of the eight I had planned for I had to change my plan and ask them to research two animals each and then feedback to the rest of the group. This strategy of learning is research and jigsaw feedback. It is a more andragogical form of learning as the learner is finding the information for themselves and be in charge of their own learning. The learners were not however able to find the information in their research so I decided to change my approach. As I had the information on PowerPoint to bolster their research in the first place, I decided to ask the learners to tell me what they thought the characteristics of each animal as a leader was. This is an example of Schon’s (1983) reflection in action. I realised that the task was not working and changed my approach to suit the situation. 
I then asked the group to fill out a simple 10 question evaluation so that they would be able to identify their natural leadership style. There was some discussion about if the students agreed with their outcome. I then planned an activity as a whole group, in which I observed the learners, so that they could put Watkins (2012) theory to the test.
The learners all acted as their natural leadership style, which they recognised in our discussion. We discussed the importance of having a team of people with different characteristics and the consequences of having a team of the same leadership style. The learners were also able to recognise that this would be the same for learning styles too, which was not something I had considered as a link they would make.
I then completed my lesson by assessing if we had met our learning outcomes which we had. I also gave learners handouts of everything we had covered and some self-directed study to complete a reflective account of what they had learnt based on the brief reflection they had made in the lesson itself. As I designed this lecture to be part of a module looking at management and leadership, and a lesson that I will in the future use as part of my formal teaching I set reading for the following lecture instructing the learners to look at team work theories. 
I was more nervous this time than the last micro-teach. I think this is because I had been on placement and had started to lecture. I was hoping to improve on the last micro-teach as I had done very well and did not want to do worse. I was also nervous as I had originally planned to deliver my lesson to eight people with only four in the lesson, I had to re-think my plan before I even started. 
During the lesson I realised that the research part of my lesson wasn’t working as the learners could not find the information needed to complete the task. As this was part of my modern pedagogies, I started to worry that I would not meet this part of the assessment criteria. I quickly processed this however and changed my plan. I believe I am able to do this because of my previous experiences in the workplace. I was however concerned also, that as the research part of my lesson was designed for the theorists, that I would not meet the learning styles of all my learners.
During the lesson I spoke slower and was confident quicker than in the first microteach, although no more confident than last time. I settled into the process of teaching quicker. I think this is again because of being in placement and practicing more. Also having seen qualified lecturers teach it has given me confidence in my teaching style.
I was worried at the beginning that I would not be able to stick to the 45-minute timeframe, however, I was able to time manage and stay within those constraints whilst still delivering a good which all learners understood and enjoyed.
Good learning was achieved by the learners. Some were initially shocked at their natural leadership style, however, as they completed the group task and were able to reflect on which roles they took within the activity, they were all able to recognise that they were in fact the animal they had identified themselves as.
At the end of my lesson I think it was clear that was good learning achieved. All learners said that they had not heard about leadership theory or did they know what animal they would be but could, by the end of the lesson, identify what animal they were. I believe this learning was achieved by a good mix of learning styles being catered for and strategies for teaching which met the learning needs of the students. This was evidenced by the positive and consistent interaction with the learners throughout the microteach.
At the end of my microteach I was, in the main, happy with the lesson but disappointed that my research and jigsaw strategy had not worked. I feel overall this microteach was more confident and assured than my previous one. At the end of my last microteach I identified a number of areas for improvement and developed an action plan. I believe I have improved upon some of the areas for improvement that I identified in that action pan. These were using a wider range of teaching strategies, better assessment of learning which included reflecting on learning, my delivery style and slowing down my speech when teaching and keeping to time.
When I received the feedback from my assessor, I was both happy and a little disappointed. I received very positive feedback, with all criteria being ticked as very good. Feedback included I had planned well, my delivery style was good and there was recognition for the amount of work I had put into the microteach. I received feedback that I was confident throughout and that I have a lively approach to teaching with an excellent use of the learning cycle, including reflection within my lesson. I received feedback that my lesson had andragogical underpinning and that my use of different strategies was good. I would have however appreciated more of a critical approach to the feedback of my microteach with some comments about how to improve in the future and my areas for development. I feel the feedback from the assessor and my feelings on the lesson didn’t entirely match.
I enjoyed this second attempt at a microteach and am happy that I chose a lighter topic as I feel I was able to have fun with the learners this time. 
As part of the microteach I was able to draw on other areas that students would learn about. As a coincidence of the lesson we spoke about and discussed the need for mixed personalities and strengths within a team. Although this was not a direct aim of my lesson it was an important theme to recognise and discuss.
I have identified that my microteach went well and that I was happy with it, however in order to complete Gibbs (1988) model of reflection there needs to be an action plan. These are the areas I would like to develop further within my teaching practice:
· Back-up plan - I need to consider developing a back up plan within my lesson plan so that I don’t have to think on my feet when something doesn’t work. This will increase my confidence when delivering a lesson. This includes when I have organised activities for more participants than attend.
· Emergent technologies - I still need to consider other emergent technologies and how to use them within my delivery so that there is variety in my lessons.
· Entry level behaviour – I need to continue to develop new and effective ways to gain an understanding of the student’s entry level behaviour and how this will impact on my taught lessons.
· I have identified that, although I was more at ease and spoke slower and clearer this time that my confidence was no better than the last microteach. I need to increase my confidence and recognise my knowledge within the field I am teaching.

It is important that throughout this process I am working towards and within the UK Professional Standards for teaching and supporting learning in higher education (2011). I was able to do this in the micro teach and assignment by ensuring that designed and planned activities included different methods and strategies for different learners and pedagogies as described within the assignment and used in my microteach - A1, K2, K3, K4.
I have been able to support and assess learning, ensuring that feedback is given through the use of reflection, question and answers, identifying appropriate teaching strategies and activities. My prior knowledge in the topic also made this possible – A2, A3, K1, V3.
Prior to the start of my microteach I organised the room so that it would suit a more group work and discussion process. I had tables in a horseshoe shape so that everyone could see each other and everyone could participate and therefore be respected as individual learners, it also gave me the opportunity to engage with quieter students and ensure those who might struggle with the topic had the appropriate support – V1, V2, A4.
At the end of the lesson I not only gave feedback and the opportunity for further reflection in self-directed study, I also fed this into further lessons which would look at teamwork and fit it into the wider context of working as a team – A5, K6, V4, K6 
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