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Within this response, the Entrecomp framework will be utilised to reflect and evaluate my creativity and enterprise skills and suggest methods which will enable me to progress. Using knowledge of pedagogies and theory, I will consider ways to develop primary learners’ own creativity and enterprise skills. 
Through history, creativity has been defined in many ways. The word creativity was often used in association with the arts (Robson, 2014, p.122). A creative person was skilled in music, dance, theatre or art itself. The I-paradigm (Glăveanu, 2012, p.26) saw a shift in this relationship and re-established how creativity was perceived. Guilford proposed the ordinary person could too be creative and it was a skill used in everyday life (Guilford, cited by, Glăveanu, 2012, p.26). Creativity is now deemed to be a ‘universal’ (Burns, Machadob and Cortea, 2015, p.181: Siraj-Blatchford, 2007, p.7) skill, that anyone can possess. Since this shift, creativity has had a very prominent role in modern society. There is a strong emphasis on creativity in education in the 21st century (Craft, 2009, p.5) and work forces are beginning to see the increasing need for creative and innovative people (Thorne, 2007, p.8).
Before being able to evaluate my own creativity, it is important that a definition is explored. Deciding on an exact, universally-accepted definition has proven difficult among educationalists and wider professionals (Desailly, 2012, p.2). Creativity is a multi-faceted concept (Treffinger et al., 2002, cited by Lucas, Claxton and Spencer, 2013, p.6) and therefore has no truly accepted definition (Prentice, 2000, cited by Robson, 2014, p.122). This ‘difficulty’ was noted by Piaget and Vygotsky, who both found creativity to be a vital enigma to solve yet struggled to comprehend it (Craft, Cremin and Burnard, 2008, p.xiii). Robinson defines creativity as the ‘imaginative processes with outcomes that are original and of value’ (2001, cited by Fisher, 2004, p.7). Whereas Bronson and Merryman state that it is the ‘production of something original and useful’ (Bronson and Merryman, 2010), a rather simplistic explanation in comparison to Education Scotland’s definition; 
‘Creativity is a process which generates ideas that have value to the individual. It involves looking at familiar things with a fresh eye, examining problems with an open mind, making connections, learning from mistakes and using imagination to explore new possibilities’ (Education Scotland, 2013, p.3). 
Arguably, this definition is the most relevant and detailed, therefore, will be the definition in mind throughout this discussion. 
The QAA defines enterprise as ‘the generation and application of ideas, which are set within practical situations during a project or undertaking’ (QAA, 2018, p.7), whereas some regard it as a ‘series of personal skills and qualities’ (Rosa, 1992, cited by Breen, 2004, p.2). To be enterprising requires a person to be ‘intrigued by new concepts… creating new and innovative ways of developing existing ideas… being able to take calculated risks’ (Thorne, 2007, p.131). The interest in developing enterprise skills is growing since they are thought to be beneficial for personal development (Breen, 2004, p.32) and job prospects - it is thought that the demand for enterprise skills will rise by 70% in future jobs (Sander, 2017).
As the demand for aptitude in creativity and enterprise increases, it is important that all personnel within education can develop and nurture these skills.  Research has shown that teachers’ creativity can have a direct influence on that of their pupils (Dău-Gaşpar, 2011), and so teachers with a poor grasp of the skill could be negatively impacting the creativity of pupils. Teaching creatively can often lead to teaching for creativity, which can result in pupils being more innovative as they model their teacher’s approach (Jeffrey and Craft, 2004, p.84). 
It was highlighted that for teachers to be creative they must know themselves and their learners (Craft, 2000, p. 105). This is supported by Cremin who states ‘creative teachers are aware of themselves as creative beings’ (Cremin, 2015, p.43). It is suggested that teachers must be ‘nourished’ (Craft, 2000, p.105) to become creative, which requires focusing on personal development. This can prove difficult for some as research reveals that teachers spend little time focusing on themselves and their needs (Craft, 2000, p.105) and therefore, are unable to acknowledge their own abilities. 
In keeping with this, to develop my creative ability and understanding of my skills I will use the Entrecomp Framework to evaluate my current level and identify ways in which I can progress.
The Entrepreneurship Competence Framework, also known as the Entrecomp, was written in 2016 by the Joint Research Centre for the European Commission (Bacigalupo et al, 2016, p.2). It was produced as a tool to guide and encourage entrepreneurial skills in all persons in Europe (Bacigalupo et al, 2016, p.2). It is comprised of three main areas; ‘Ideas and Opportunities’, ‘Resources’ and ‘Into Action’ - they each contain five competencies, which are made up of eight levels of proficiency.
The Entrecomp Framework aims to help produce lifelong learners who can adapt to the changing environment (Bacigalupo and O’Keeffe, 2018, p.10). As society advances at a rate higher than ever, the need for lifelong learners is vital (World Economic Forum, 2018, p.ix). It is necessary for workforces to ensure they are upskilling their employees to promote lifelong learners (World Economic Forum, 2018, p.v) that can face the challenges of an uncertain future. This highlights the usefulness of such a framework in modern society. 
Regarding my own evaluation, there are some limitations to the framework. It is said that entrepreneurship requires enterprise skills, however enterprise is not confined to entrepreneurship (Breen, 2004, p.12). This is supported by QAA, who highlights that ‘entrepreneurship is defined as the application of enterprise skills’ (QAA, 2012, p.7). With this in mind, a note-worthy point is that using a framework designed to develop entrepreneurial skills may not allow for an in-depth assessment of enterprise, due to the fact that elements of enterprise exist outside of the framework. I believe this point is relevant for creativity as well.  
Additionally, from a trainee teachers’ perspective, it is sometimes difficult to apply teaching scenarios to levels of the framework. This could be improved with the introduction of the EntreCompEdu Professional Skills Framework (EntreCompEdu, 2019) which is aimed at practitioners and directly related to entrepreneurial education. 
Within the area ‘Ideas and Opportunities’ is the ‘Creativity’ competence. Each thread of Creativity will be used to evaluate my creative skills and note how to progress. I will use Practical Teaching Experience (PTE) in 2018 and 2019 to provide evidence of my current levels. 
Be Curious and Open
Based on evidence from 2018 it is apparent that my current level is three. During PTE, I tried and tested many different innovative ‘hooks’ using skills I had previously learned and applied them to a classroom setting as a trainee teacher. A few of the innovative ideas are highlighted in my Summative Assessment written at the end of the placement (Appendix 1).
This highlights my willingness to take risks, unsure of how the class would respond to these ideas. It is stated that creative teachers are ‘comfortable with risk-taking in both their private and professional lives’ (Boden, 2001; Craft, 2001; Ofsted, 2003, cited by Cremin, 2015, p.38). Additionally, this is an attribute seen in enterprising individuals (Thorne, 2007, p.131). Risk-taking is known to be an element of effective teaching and enables student teachers to appropriately deal with the unforeseen (Desailly, 2012, p.3). 
To progress onto Level 4, it states that I must be able to ‘actively search for new solutions that meet my needs’ (Bacigalupo, 2016, p.24).  One method to do this, suggested by Leizrowice (2018), is the Creative Sandbox. This involves interdisciplinary thinking and the merging of different ideas. One creative sandbox method noted is undertaking multiple projects simultaneously (Leizrowice, 2018). It is often found that focusing on another project can help with solutions to the original problem.  A more renowned approach is the Creative Problem Solving (CPS) model originally created by Osborn (1953 cited by Reynolds and Fletcher-Janzen, 2007, p.565). His approach to solution-finding involved both evaluation and adaptation of ideas. However, this model has since been adjusted and, some would say, improved, implying it was flawed (Yuan, date unknown, p.2). Despite this, the CPS model seems the most appropriate to help me achieve level 4. 
Develop Ideas 
Whilst on PTE, my mentor suggested I had my own behaviour strategy which I could implement to tackle the behavioural issues I had been having with the class. I identified several methods of solving the issue and decided the most appropriate to implement. This process of creating many ideas is known as ‘Fluency’, which is one of the four characteristics of Divergent Thinking - first introduced by Guilford (Guilford, 1967, cited by Almeida et al, 2008, p.54). The process of selecting a final idea is known as Convergent Thinking, and these are both important aspects of creative thinking (Craft, 2000, p.32). The week 2 end-of-week review and action plan, as well as my formative assessments, (Appendix 2) all show the process by which the behaviour strategy came about. This strategy was extremely successful, and I continued to use it the following year (Appendix 3). This shows ‘I can develop ideas that solve problems that are relevant to me and my surroundings’ which is Level 1. 
To progress, I must satisfy the following: ‘Alone and as part of a team, I can develop ideas that create value for others’. This will involve creative collaboration with others, and it is thought that working as a team can encourage people to be more creative (Fisher, 2004, p.15). It provides a support network that can enhance our capabilities. Vygotsky’s theory of the Zone of Proximal Development highlights that an increase in development will take place when working collaboratively (Vygotsky, 1978, cited by Lin, 2015, p.12). However, collaborative learning can sometimes be at the expense of individualism (Hillmann, 2004). This can cause a decrease in intrinsic motivations and ability to be creative (Hillmann, 2004) and so it is important to find a balance between the needs of the creative individual and the collective needs of the group dynamic (Craft, 2009, p.10).  
In order to reach this level, I will need to achieve a balance between the two. I will individually produce ideas using divergent thinking - I will then share these ideas in a group setting, where they can be built on and new ones can be shared. 
Define problems 
Currently, Level 2 best describes my skill set for this thread. It is apparent, from PTE ‘I can explore open-ended problems in many ways as to generate multiple solutions’ (Bacigalupo et al, 2016, p.24). During first-year PTE, my Assessment for Learning (AfL) strategies needed to be developed to ensure efficiency - this was noted in my formative assessment (Appendix 4). To ensure my approach to AfL was best suited to the class and their needs, I explored several different methods to find the most effective one (Appendix 5) thus producing multiple solutions. I was able to use the ‘Flexibility’ characteristic of Divergent Thinking to look at solutions from many different perspectives, giving me a holistic view of the problem. 
To develop onto Level 3, I must ‘take part in group dynamics aimed at defining open-ended problems’ (Bacigalupo et al, 2016, p.24). To do this I must be willing to collaborate with others. It is suggested by Costa and Kallick that working interdependently is one aspect that will enable people to successfully approach problems (Costa and Kallick, 2008, p.36). Additionally, in Welsh education, collaboration across all areas of school life including teachers is encouraged (Welsh Government, 2015, p.5). However, until I become a Newly Qualified Teacher, it will be difficult to collaborate with others since my degree programme is predominantly composed of individual assignments. 
Design Value 
During my time in a large Year 1/2 classroom in 2019, I struggled with ensuring I was always aware of the location of each child. The large space, with many different areas meant that children were often out of sight. This was a problem that I felt needed resolving. Appendix 6 shows the Area Board I planned, designed and created to resolve this issue. This shows I can design and create valuable tools to help my needs which is a Level 5 skill - ‘I can create (alone or with others) products or services that solve my problems and my needs’ (Bacigalupo et al, 2016, p.24/25).
To progress I must be able to ‘develop and deliver value in stages, launching with core features of my (or my teams) idea and progressively adding more’ (Bacigalupo et al, 2016, p.24/25).  Initially, I was confident in my idea; I made different versions and tested how durable it was at home. However, I omitted to think of the other people that would be using it and how the children would respond. The gradual introduction of the product with the children may have ensured its success. Additionally, being able to notice when a product needs adapting or developed would ensure a positive outcome. To do this I must be able to think flexibly, which is a Habit of Mind suggested by Costa and Kallick. It enables people to approach a situation holistically, thinking about all those involved and being able to overcome obstacles by perceive the bigger picture (Costa and Kallick, 2008, p.22).
Be innovative
Whilst on PTE the school celebrated World Toilet Day, a day dedicated to learning about sanitation and water supply around the world. I took this opportunity to educate children on the innovative designs of toilets internationally and how a small aspect of their day-to-day life has rid many countries of dangerous disease. This highlights my capabilities in communicating innovations and illustrates my acquirement of Level 2. My lesson plan (Appendix 7) illustrates how I communicated this to the children. 
To progress to Level 3, I must be able to ‘tell the difference between types of innovations’ (Bacigalupo et al, 2016, p.24). To achieve this level, I must educate myself on the different types of innovation. Based on the theory The Learning Cone by Edgar Dale, one of the most effective ways to remember new information is through discussion. 70% of what we say is remembered according to this model (Dale, 1969, cited by Sivathanu, 2014). However, there are many misconceptions about his concept, some of which Dale highlights himself (Dale, 1969, p.128-134, cited by Kovalchick and Dawson, 2004, p.163). One misconception is the intended use of the Cone, as there was no clarification on whether it was a classification system or intended for lesson planning (Kovalchick and Dawson, 2004, p.163). From experience, I am aware that I benefit greatly from group discussion and therefore feel this will be an appropriate strategy to gain an understanding of the different types of innovations.
To further evaluate my creativity and enterprise skills, I used the competence ‘Motivation and Perseverance’.  I made this decision in view of the notation that resilience is an attribute of an enterprising person (QAA, 2018, p.9) and persistence is a habit necessary for effective problem solving (Costa and Kallick, 2008, p.18). The thread ‘Be resilient’ will be used to assess my creativity and enterprise skills. During PTE I experienced many challenges with one 5-year-old pupil. His behaviour and negative attitude made teaching him difficult. I persevered with him with the help of my mentor, which produced some positive results however his behaviour remained an issue (Appendix 8). This demonstrates the skill required to reach level 5. 
To reach level 6 I must develop strategies to overcome similar situations in the future as it is clear the approach I took, despite persevering, was not beneficial. Building Learning Power is an approach to education with the aim of producing better learners, prepared for lifelong learning. The approach proposed by Claxton, has 4R’s which underpin the method, one of which is resilience. Claxton suggests a model for perseverance and notes the implementation of it in a classroom would support pupils’ progression in becoming resilient (Claxton, 2002, p.23). Therefore, a slightly altered version may prove beneficial for an adult. However, I believe the best approach to achieve level 6 would be to implement the suggestions of Costa and Kallick. They describe a persistent person who can find strategies and overcome challenges, simply research, communicate, re-evaluate the situation and use prior knowledge (Costa and Kallick, 2008, p.178). 
Using the Entrecomp Framework as a tool for self-evaluation has been both challenging and thought provoking. I have shown strengths in curiosity and designing value, but there are areas I must work to improve on. The strategies for progression I have discussed will ensure I can advance my creativity and enterprise skills for professional and personal benefits. 
Creative and enterprising opportunities are important in childhood. Creativity can encourage children to have increased motivation and self-esteem (Fisher and Williams, 2004, p.1). High self-esteem is a necessary trait according to Maslow’s Hierarchy of Need. He proposes that ‘Esteem’ is a vital need of every child and will enable them to progress to ‘Self-actualisation’, which is deemed a ‘conception of creativity’ (Craft, 2000, p.54). Creative activities have also been known to induce ‘flow’ a theory proposed by Csikszentmihalyi (1992, cited by Fisher and Williams, 2004, p.11). When a person experiences ‘flow’ there is complete engagement in the experience (Shernoff and Csikszentmihalyi, 2009, p.131). This increases the chances of learning becoming consolidated and memorable. 
Enabling children to develop enterprising skills will allow them to see the relevance in their learning and form connections (Young, 2014, p.15). It will encourage them to develop their ‘adaptability, perseverance, determination, creativeness and flexibility’ (Millard, Menzies and Baars, date unknown, p.10) as well as, developing attitudes in ‘self-reliance, open-mindedness and pragmatism’ (Millard, Menzies and Baars, date unknown, p.10). These skills and attitudes will help prepare children for the challenges in an uncertain future (Millard, Menzies and Baars, date unknown, p.16) and increase job opportunities as there is an increasing demand for children to have transferrable enterprise skills (Sander, 2017). 
Despite the clear benefits to teaching and learning creativity and enterprise skills, it is thought that education supresses creativity (Robinson, 2009, p.16). Robinson reasons this is because children are being taught in an education system that was designed for the industrial economy as opposed to the 21st century (Robinson, 2009, p.16). This is supported by Sahlberg who adds that policy makers believe improvements in education can be achieved by focusing on information and competitiveness instead of creativity and innovation (Sahlberg, 2009, p.54).  Data from a longitudinal study, conducted by Land in 1968 which measured levels of creativity in individuals, supports Robinson’s claim. He found that 98% of children at aged five could be defined as a ‘Creative Genius’ whereas only 12% were, at aged fifteen (George Land & Beth Jarman, 1992, cited by Vint, 2005, p.20). This research illustrates a vast decrease in creative children throughout their time in education. 
Research conducted by Sommer and Sommer in respect of creativity and education show that individuals felt ‘the school system primarily encourages intellectual conformity’ (Sommer, 2014). This is supported by Robinson’s view that education systems are based on two models, one of which is The Intellectual Model (Robinson, 2001, p.23, cited by Sahlberg, 2009, p.54). This dismisses intelligence as anything other than academic skill, setting aside emotional knowledge, creative capability. However, this view can be criticised using Gardner’s Theory of Multiple Intelligence (1983, 1993a cited by Craft, 2000, p.10). He originally proposed seven intelligences that looked beyond academic ability and focused on individual strengths (Craft, 2000, p,10). 
The Intellectual Model is visible in the content of the 2008 National Curriculum in Wales. The only subjects  focused on creativity were Art and Design and Design Technology, in Key Stage 2 and 3 (NASUWT, 2017, p.32). In 2015, the need for emphasis on creativity skills in modern society was highlighted by The Arts Council of Wales action plan (Welsh Government, 2015, p.5). To achieve this, a Lead Creative Schools Scheme was set up to give creativity a prominent position in the curriculum and provide children with the necessary skills for a future in Wales (Welsh Government, 2015, p.8). The scheme has been used in conjunction with core subjects such as mathematics and shown to be extremely beneficial; developing curiosity, collaboration and imagination (Estyn, date unknown). 
In the same year, the new curriculum for 2022 was released: Successful Futures, written by Professor Donaldson. Donaldson recognises the importance of creativity and enterprise in the 21st century and states that they ‘are central features of modern life that should be developed and extended throughout a school career’ (Donaldson, 2015, p.28). One of the four purposes of Successful Futures, which underpin all teaching and learning in Wales, is that all learners should be ‘enterprising, creative contributors’ (Donaldson, 2015, p.29). 
With this in mind, it would be prudent to design a pedagogy that supports and enhances this new legislation. 
One dimension of creativity is divergent thinking (Acar and Runco, 2012, p.115). Guilford, supports this, highlighting it is only an element of creativity, not to be mistaken as creativity (1967, cited by Baer, 2015, p.107). Divergent thinking and its connection with creativity was given considerable focus in the 1950’s when Guilford proposed the foundations for testing creativity which used divergent thinking (Baer, 2015, p.107). However, much research had already taken place regarding divergent thinking in the 19th century by psychologist, Binet (Baer, 2015, p.107) and it is not to be mistaken as Guilford’s concept, although his influence was ground-breaking in assessing creativity. 
Divergent thinking can be defined as a ‘thought process used to generate original ideas by exploring diverse possible solutions, which is involved in many creative efforts’ (Kaufman, Plucker, & Baer, 2008; Runco & Acar, 2012 cited by Yuan, Lu and Hao, 2018, p.93). Guilford defined it as the ‘broad search for logical alternatives’ (Guilford, 1975, p.40, cited by Ivcevic and Nusbaum, 2017, p.343-365). 
Guilford proposed four characteristics to divergent thinking: fluidity, flexibility, originality and elaboration (Guilford, 1967, cited by Almeida et al, 2008, p.54). Torrance (1969, 1974) used these characteristics within his own creativity test, Torrance Thinking Creative Test (cited by Almeida et al, 2008, p.54). Both tests developed by these psychologists have had an influential effect on creativity being assessed and measured. 
It is clear that divergent thinking has many strong links to enterprise skills. The Entrecomp Framework, designed to develop entrepreneurship and enterprise skills, sees the discussion of producing multiple solutions and ideas as a competence within the framework (Bacigalupo et al, 2016, p.24). Thorne suggests for one to be enterprising they must possess the skill of ‘developing new ideas’ (Thorne, 2007, p.131) which is the process of divergent thinking. QAA states that enterprise is a combination of many skills including ‘idea generation’ (QAA, 2018, p.7). 
My reasoning for choosing divergent thinking originated from Craft (2004). She states that ‘possibility thinking is the ‘engine’ of creativity’ (Craft, 2004, p.8) and that within divergent and convergent thinking is possibility thinking. This indicates, developing children’s divergent thinking will provide them with the skills to access their creative potential. However, despite Craft’s view, research has shown divergent thinking does not play a role in high levels of creative performance (Baer, 2016, p.110). Silvia suggested that divergent thinking is seen more frequently in ‘little-c creativity’ as opposed to ‘Big C-creativity’ (Silvia, 2008a, cited by Baer, 2016, p.110). Little-c creativity is referred to as ‘everyday creativity’ (Richards, 1990, cited by Kaufman and Beghetto, 2009, p.1) whereas Big-C creativity can be used to describe ‘creative greatness’ (Kaufman and Beghetto, 2009, p.1). Based on research, I believe everyday creativity merits encouragement. It is these small aspects of creativity that will help everyday people face challenges in their workplace and create new, innovative ideas. 
Barnes notes that a curriculum that assists ‘children see different possibilities or make new connections in order to find answers to real questions is likely to promote creativity’ (Barnes, 2015, p.87). With this in mind, it is my belief that to develop the use of divergent thinking it would be beneficial to apply it to a real-life scenario. 
To engage children in a real question or problem I feel it would be beneficial to utilise pupil voice when deciding the topic. When pupils feel listened to, they have increased self-esteem, motivation and achievement (Walker and Logan, 2008, p.2). Literature notes that using topics of interest to the children and allowing freedom of decision can strengthen creativity (Fedena, 2014; Hicks, 2015; Wilson, 2013 cited by Brockunier, 2016, p.5). Barnes formulated a list of real-life issues children are interested in, based on qualitative data from Year 6 children (Barnes, 2015, p.232). One issue is global warming, the real-life question in this scenario could be ‘How can we help reduce the effects of global warming?’. This question in particular would be aimed at upper Key Stage 2 however, could easily be adapted for all year groups. 
A frequently used method to develop divergent thinking is brainstorming. Brainstorming was first proposed by Osborn as a method of producing many ideas to a creative problem or question.  He suggested brainstorming should be completed in large groups with four rules: ‘focus on quantity, withhold criticism, welcome unusual ideas and combine and improve ideas’ (Osborn, 1942, cited by The Build Network, 2013). Many teachers still approach brainstorming in this way. Thorne advocates for this group work to solve creative problems stating it is the ‘simplest yet most effective technique’ (Thorne, 2007, p.55). However, it is often criticised and its ability to help groups produce creative ideas is questioned (Baer, 2016, p.110). Research has shown that brainstorming in groups can ‘hinder creativity’ (Baer, 2016, p.110) and if practitioners hope to develop creativity and originality then brainstorming will not work (Kaufman and Sternberg, 2010, p.416). A development of this method suggests the original brainstorming activity should be completed individually (Baer, 2016, p.110: Kaufman and Sternberg, 2010, p.416). Considering the aforementioned points, the approach I intend to implement regarding brainstorming to develop divergent thinking is as follows:  brainstorming will be at first completed individually, for original thought to flourish. Then, I propose the class shares ideas, without judgement. Utilising these suggestions individually, children will generate more ideas. This is the ‘fluency’ aspect of divergent thinking. Finally, children will meet in groups of four to share ideas and expand on them; this is the ‘elaboration’ component. 
‘Flexibility’ within divergent thinking involves viewing the problem from all perspectives (SparcIt, 2016). One way to teach this skill is to play ‘Devil’s advocate’ (Khatri and Dutta. 2018, p.1008). By doing this, children are challenged to create ideas/ solutions from perspectives they may not have thought of or even agree with. Another method used commonly in schools is the DeBono Thinking Hats. The six thinking hats, designed by Edward De Bono, is a tool for developing six different perspectives in any situation. One value of De Bono’s was to help focus attention (De Bono, 1985, p.14). This provides a methodical way of parallel thinking that allows children to think of all perspectives. Within the classroom, this can help develop children’s perspectives on global warming, which may help them generate new ideas. To implement in the class, I would adapt the use of ‘Thinking books’ (Fisher, 2004, p.164). Thinking books are a strategy used during registration for children to have individual, daily creative challenges. To make these challenges relevant to their learning every morning each child must develop their ideas/ perspectives based on their hat colour. 
One method to improve divergent thinking is walking. Research has shown that walking can enhance original thoughts and ideas (Yanyun et al, 2017, p.2). This is supported by Oppezzo and Schwartz (2014) who found pupils had improved brainstorming skills when they were walking (cited by Orry, 2017). Additionally, walking outdoors can further enhance pupils’ skills (Orry, 2017). It is noted that the natural environment can increase creativity (Beames, Higgins and Nicol, 2012). In light of this, to further develop divergent thinking skills, I would utilise the outdoor environment halfway through a lesson to promote creative thought. This exercise should be completed in silence to further enhance original, individual ideas. 
For these activities to be successful and for children to continue to develop their divergent thinking, I feel the environment created by teachers is a very important aspect. For children to be able to think divergently they must feel comfortable making mistakes (Khatri and Dutta, 2018, p.1009) and safe in the knowledge that none of the suggestions they produce will be deemed incorrect (Faculty Innovation Center, date unknown). This is an environment advocated by Carol Dweck, who developed The Growth Mindset (Brainwaves, 2017). This results in an environment where children can take risks. Risk-taking will enable divergent thinking skills to thrive (Khatri and Dutta, 2018, p.1009).  This is supported by research suggesting a positive correlation between risk-taking and divergent thinking (Shen et al, 2017, p.3). However, a recent study contradicts this and found no correlation (Tyagi et al, 2017, p.5).  Despite this, the ability to take risks clearly has an influence on divergent thinking and thus I feel it is an important ability to develop and nurture in the classroom environment. One method of doing this, proposed by Costa and Kallick, is the ‘thought-full environment’. This environment is ‘full of thought and… thoughtful’ (Costa and Kallick, 2008, p.99). They state it is the teacher’s role to create this environment. I propose this environment would best be implemented using positive language, attitudes and behaviour strategies. Children should always consistently be encouraged to think outside of the box and be praised for original thinking. The ethos inside the classroom should be one of mutual respect and positivity. 
It is evident that creativity and enterprising skills are essential to succeed both educationally and in employment. With the advances in modern technology, the demand for both skills should increase. The inclusion of creativity and enterprise, as one of the four purposes in Successful Futures, should ensure the next generation will be suitably equipped with the necessary skills to meet these demands. Emphasis is placed on the abilities of teachers to produce creative and enterprising individuals. At this stage, it is important for practitioners to identify gaps in their abilities in order to be prepared to meet the expectations of the new curriculum. In light of this, in my position as a trainee teacher it is advantageous to identify my levels of proficiency using the Entrecomp Framework.  Utilising the framework now will ensure I can act on the relevant areas in need of development to guarantee I am properly equipped to educate pupils.  I am aware that there are elements within creativity and enterprise that may not be included in the framework and do seek to address all areas. 
The use of divergent thinking as a way of developing creativity and enterprise skills is clearly valuable and relevant. Complex problem solving is the number one skill needed to thrive in 2020 according to World Economic Forum (Gray, 2016). Solving problems requires the ability to use divergent thinking. This illustrates the importance of acquiring and developing this skill in the 21st century. Baer notes the act of producing numerous ideas is not considered to be the creative element, but the ability to produce original ideas is (Baer, 2016, p.110). It can be deduced that as only aspects of divergent thinking involve creativity, it is questionable whether divergent thinking is the best skill to teach for the development of creativity and enterprise. 
The most important element in developing divergent thinking is having a suitable environment in which children can freely express themselves without fear of ridicule. I feel this applies to all elements of creativity and enterprise because it facilitates the production of originality. 
An education in creativity and enterprise has never been more relevant. Going forward, it is vital that teachers educate themselves in order to facilitate children’s learning. I think a key element to preparing children for the demands of their future careers will be promoting divergent thinking. 
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Appendix 
Appendix 1- End of Placement Summative Assessment (2018) written by the deputy head of Pembroke Dock CP School
Appendix 2- Series of evidence demonstrating the implementation of my behaviour strategy.
Appendix 3- Report 3- Mentor (2019)
Appendix 4- Formative Assessment Report written by Tom Cox (2018)
Appendix 5- Week 3 Action Plan demonstrating how I plan on developing many AfL strategies.
Appendix 6- Area board I designed and created independently to effectively manage the location of children.
Appendix 7- Lesson plan which shows I was able to educate learners on how some innovations have helped us and the planet.
Appendix 8- ARCs to show my perseverance with challenging behaviour.












Appendix 1- End of Placement Summative Assessment (2018) written by the deputy head of Pembroke Dock CP School 
[image: ]Accessed via https://swwcte.ac.uk/















Appendix 2- Series of evidence demonstrating the implementation of my behaviour strategy.
[image: ]End of Week Review showing the agreed upon targets suggested by my mentor. 





[image: ]Action plan for Week 3 showing how I plan to achieve my target (number 4)

[image: ]End of Placement Summative Assessment (2018) written by deputy headteacher- This comment is on the strategy’s successful implantation in Reception however it was originally implemented in Year 3. 
 
Appendix 3- Report 3- Mentor (2019)
This illustrates the successful implementation of the behaviour strategy within another school. 
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[image: ]Appendix 4- Formative Assessment Report written by Tom Cox (2018)




[image: ]Appendix 5- Week 3 Action Plan demonstrating how I plan on developing many AfL strategies. Highlighted in yellow are the areas which apply

Appendix 6- Area board I designed and created independently to effectively manage the location of children. 
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Appendix 7- Lesson plan which shows I was able to educate learners on how some innovations have helped us and the planet. 
Highlighted in yellow are the areas which apply. [image: ]
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Appendix 8- ARCs to show my perseverance with challenging behaviour. 
Highlighted in yellow are the areas which apply.
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up this level of hard work and motivation, you will have no problem moving to an excellent standard.

Professional Learning

Throughout both placements, Eleasha has demonstrated good subject knowledge, and uses this to motivate learners. She has planned and taught a
broad range of lessons, and has clearly used research to do so. She has shown a creative flair in her teaching, demonstrating some innovative ideas
to engage learners. She has used a range of techniques to do this, such as using ICT on the whiteboard to create alien instructions and plotting
dinosaur bones around the classroom to stimulate a crime scene to write a newspaper report on. She has made use of NEARPOD, an innovative and
interactive resource which has recently been introduced to the school. To see this being used by Eleasha is great - well done for trying these new
things! Eleasha has shown she is interested in educating the whole child, and has shown a clear understanding of how learners physical, intellectual,
social, cultural and emotional development can affect their learning. During Eleasha's placement in foundation phase, she has also been able to use
her own subject knowledge in an appropriate way to motivate learners - her enthusiasm and subject knowledge has inspired the children. Eleasha
has made good reference to the learning intentions and success criteria in through skill slips and modelling as well as building confidence when

incorporating a range of AFL strategies into her teaching.
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Name of Trainee: Eleasha Carridge Name of School: Pembroke Dock CP School __ Date: 09.03.18  Year Group: 3

1% Share

Prioriies Action Deadiine Success criteria
(whet I need to do) (How il achieve this?) When?) (How il know?)
1. Beginlessons witha hook | 1.By creating nteresting Spins’on lessans that can involve
2. Making lessons enjoyable for | the children more. For example, PowerPoints, "What's under N il k':iw ‘:f;“ “h‘:‘f" ”I"i
all pupils the sheet? a box o nteresting ftems ecause the children will be a o
3. Ensuring lessons achievable 2.By looking at individual needs and interests this will enable more involved and engaged in my
4. Implement behaviour stategy | the lesson to be engaging for ll pupis nthe nextfew | VY.
5. Monitor the involvement days, definiely
throughout the session . bythe endof | - Individual children will work
5.8y discussing with my mentor the children's previous Brthe e Harder and involve themsalves

knowledge | may be teaching. This willallow me to assess
their learning needs and decide what workload would be
achievable for a session.

4.8y designing and creating my own behaviour strategy to
help manage behaviour when | am teaching. It should be:
‘engaging and rewarding for the children.

5.This can be achieved by stopping them halfay through
the session and discussing with them their work they have
been doing 5o far, how can we improve this work and whatis
good about it

more at every opportunity.

- When work is successfully
completed to a high standard and
the children feel they have
achieved all the Success Criteria.

When the children’s behaviour is
improved for me without the help
of my mentor.

- When all children are working
and being actively involved
throughout the whole session,
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PEDAGOGY - Advancing learning (through effective application of subject knowledge and discipline)

In key stage two, Eleasha has shown to be confident in the delivery of her lessons. She is engaging to watch, and puts a great amount of thought and
effortinto ensuring pupils enjoy her lessons. The transformation in Eleasha's confidence during her placement has been wonderful to see, and her
ability to manage to whole class behaviour has improved over time. Eleasha has organised her teaching spaces well, using classroom and outside of

classroom spaces, and using a range of tools and resources. Eleasha has worked well with a classroom LSA, 1:1 and biased with other year 3

appropriate and activity was successful. This is then fed into her evaluations and planning for the following lessons. Eleasha has fully embraced our
Visible Learning approach, which has been shown to successful motivate and stimulate her learners. Eleasha has also used solo taxonomy to create
appropriate questioning to the children's level to ensure that the correct level of challenge is given. During her time in foundation phase, Eleasha
has had to use different strategies in her approach to manage behaviour in the classroom. This has has challenged her, but it has been great to see
how she deals with different aged children. She has introduced the ‘Reception B8l Pom Points Pot whereby pupils can gain pompoms for good
sitting, listening, questions, ideas, effort etc in the classroom - This has been highly effective in helping her to manage some tricky children in the
class and also has helped older pupils to model to nursery age children how to behaviour during carpet time.She ensures she discusses activities
with all reception teachers during PPA, ensuring the level of challenge was appropriate and activity was successful. This is then fed into her
evaluations and planning for the following lessons. Eleasha has organised and managed skills within the teaching space, with use of appropriate
materials and resources. Eleasha has demonstrated her ability to challenge pupils through highly effective differentiated questions and her activities
have had a positive impact on learning. Eleasha has  lovely, warm and engaging manner with the pupils she teaches and always praises when

needed.

teachers to share planning and resources. She ensures she discusses activities delivered with support staff, ensuring the level of challenge was |
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Areas of strength/Areas for development

PEDAGOGY - Advancing learning (through effective application of subject knowledge and discipline)

« Comments and Evidence
« Targets for improvement and suggested ways forward

Various effective management strategies are in place and used consisently. Pupils are keen to try their best and work collaboratively to 'fill the pom
B8 jar'. Eleasha is able to manage the whole class and can keep calm whilst being firm with some of the more boisterous pupils. She coped well
with changes to the planned outdoors activity and liaised with other staff to ensure the Hall wasn't being used by anyone else. Giving pupils the

chance to ask their peer to help when they are unable to answer a question is a lovely way to relieve the pressure they may be feeling.
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Collaboration & Reflection

Not on track

« Targets for improvement and suggested ways forward

Eleasha is beginning to show a good level of independence with pupils. She has high expectations for the pupils and uses a range of strategies to
encourage positive behaviour - pupils particularly like the BBl pom jar' reward idea. She is keen to listen to suggestions and ideas from mentor.
There is a good relationship with the pupils who responded in a positive manner throughout the lesson. Transition can be difficult to manage but it
worked well today - previous observed sessions were particularly static, especially during the introduction. Eleasha has taken on board the advice of
mentor and pupils were not sitting/listening for so long today. Most pupils were engaged throughout the session and enthusiastic to take part in the
lesson. Ensure that all pupils are fully aware of the Success Criteria of the task - a few were unsure of what was expected of them. Possibly ask

pupils to explain to a partner 5o you can check that everyone fully understands what they need to do to achieve a level of success.
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S3.2: Teaching: Wonitoring and Assessment: Excellont
Eleasha, the ongoing self-assessment of your progress is good. All ARC reflections are completed with extremely good detail;
there is evidence of very good engagement with personal reflection. This demonstrates your development in becoming a
reflective practitioner who is focused on constant development of pedagogy. Class teacher reports that you are able to clearly
identify what went well and what needs tweaking after your sessions. Excellent understanding of solo taxonomy and this was
appropriately introduced into to session intro. You are monitoring your own progress through appropriate engagement with
weekly evaluation meetings where specific targets are set. Well done for creating you own skills slips with appropriate.
learning intentions and success criteria.

Twould encourage you to start to include specific AfL strategies that enable pupils to selfand peer assess their progress

during the act of production, 50 they have time to make changes to their work.

3.3 Teaching: Teaching and Class Nanagement Very G ood with elemens of Excellent.

Eleasha, you are an engaging, gentle and very friendly teacher and you were able to not only demonstrate some very good
class management but also some successful teaching pedagogy today. Session began with cartoon and audio voice alien
talking to children. You may want to lookinto ‘Morfo’ and "Yakit'to enhance this type of hook. | was very impressed with your
kmowledge and understanding of ‘Solo taxonomy', this was incorporated well into your introduction. Eleasha, you
demonstrated excellent interaction with pupils outlining the purpose with the forthcoming learning experience. You were
able to use a clear voice, vocabulary and utilised this to great effect. Very good use of simple AfL strategies, thumbs and.
lollipop sticks. I would encourage to to ensure that these are meaningful and that the feedback gained from these approaches
isused effectively. The main practical activity was extremely well resourced and I really liked the two types of scales used.
Ireally liked the plan to use the WB message from the aliens during the act of production as a mini plenary to allow children
to self-assess and re focus on their skillsto use to be successful, it was a real shame that you didn't do it! To move forward a
‘more effective use of planned mini plenary with a clear focus on skill development would enhance your teaching further and
1845 the production of even more quality work.

08/01/2020) 1liked your use of key questions and mental maths. One of your strengths Eleasha, is your ability to maintain consistent 5
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Year Group: 3

Eleasha Carridge

1% Share

Priorities
(what | need to do)

Action

(How will I achieve this?)

Deadline
(When?)

Success criteria
(How will | know?)

1. Plan key questions for all
phases of the session.

2. Plan for even greater
creativity within my
introductions.

3. Chunk your timings on your
plan

4. Have a greater amount of
“doing detail for the delivery
of the introduction and tasks
set.

1

Writing my lesson plans with more thought to the
questions | will use throughout the whole session
and remember it s a 70:30 ratio of the children
speaking and discussing the work and me speaking.
By researching more and taking more time to think
about my lesson plans. Think about how | can

engage with the learners and their likes and dislikes.

Discuss with Rachel Lewis how long she thinks the
children will take to do specific time and my own
knowledge to keep the phases of my lessons to
specific time periods.

By being more precise with my planning of the
lessons.

In the next few

the week.

1. 1 will be able to gauge this by
the amount of speaking | am
doing against the children.

2. Children are to use their
creative skills and engaged in
the whole lesson.

When | have filled in my
timing sections on the lesson
plan.

When each section is
thoroughly planned, and each
step is discussed.

O Focus. B -
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+ lused lollypop sicks during the introduction

+ I assess the chldrens work with pink and green as they vorked and gave
verbal feedback.

+ | used effective questioning to help them gain an understanding of what
they were doing.

+ Both groups were engaged inthe activy.

+ The independent learners were engaged inthe different areas.

The causes of some of the isappointing elements were.

* With welsh before hand the introduction vias not interactive enough for
them,

Eleasha Carridge

s

1% Share

B -

© Comments

®




image13.png
ARCS for 210119 - Compaibity Mode - Saved - Elessh Caridge

& share & Comments  ©

File  Home Inset  Design  layout  References  Maings  Review  View Help  TableDesign Layout

(e]

i Casfladans TR | Solutions to the Gisappointing ssues.
Eonevcons and octons
e eractive and short as possble f
e et i etre e
e st
[E——
Vi
¥ At iG] Trarormed exerence
o x
o8/01/2020
Lo -
T Foaus B -—+ Far

Page2of2  4sBwords [




image14.png
ARCS for 28.01.19 - Compatibiliy. Eleasha Carridge

= File Home  Insert  Design  layout  References  Mailngs  Review  View  Help  Table Design  Layout @ share T Comments  ©
o Model Beirniadau Wedi Adfyfyrio (BWA) e ok e cafumbtr oy sy 140
Assisted Reflective Conclusions (ARC) Model Eanclusonsond ections et conuon. 1t a0 s st

=

Spend one 1o one time with 2. o hlp er separateth gy fom he
ssessment srocess then gradualy rantroduce the.

Dutdiag/oore: 25/01/15
Disvoutdid izl Ffocwsl/Critica ncident focus: Tgic

. ius it my menorsnther sprose o discpring e boys who
. e o et me
ST AT T S
P Bperen Formed e
T T R o T G e, e G ware S S
Feeings Ssion and were Thoroughy ngaged roughat.
r - ey egaged o
[E—
St ol Topeee ST e TR RE AT
Sememberand & he e snjoyed he e n ware engeged traughout
Undersand iroducion.
IR i —
i e sl worked wa, s they e o one ancer
& i hlaran rjoyet o shees bl and s of v oo
problem o
Some s et war dsapponng.
e\ i et ot et ot s it wanted e 0.
LTINS |+ 2 it ot sses areaming ey,
R EEEY | omEonE 5% R e 3 e o DR
Eucuate andorae & aealapop stk drn thenrocucion,
oG | 1 1 et alingpainrs and s, i, e,
LSRRG | i sesseed i ring efrs hand and ware g bse on
A i undartandng
oot + assessed the childrens work with pink and green as they worked and gave.
et A— Ve feedoack
Sl 4 sactue ausstionin o help the ginsnanderstaningofwhst
i ey wars ding.
« ot groups wereengage i he sty and asesed st h e
+ The ndependentesmas wereengagd  h iferentres nd were
= dx crallengevithth challnge card.
3 he cauee of s fth dasppoiingsements ware.
& hadzome cotuson ver i il 3nouid e my sz .
e : w0 s e laringhoweve canget confuad
miovas
06/01/2020 .

= -
Page2or2  S27words [R s B - + %




image15.png
ARCS for 05.02.19 - Compatibility. Eleasha Carridge

= File Home  Insert  Design  layout  References  Mailngs  Review  View  Help  Table Design  Layout @ share T Comments  ©

Model Beirniadau Wedi Adfyfyrio (BWA) B

Assisted Reflective Conclusions (ARC) Model freeen) "l ke el th chlaan now whts expectadf shm n s

Conchsionsond ations s

(e]

=

Ll show them il WAGOLL.
 Tomortow il ursthegroup hefsh they made today and asked them
o they coud mpravethem, s thy ook e my WAGOLL

Duiiag/vore; 05102115
Disvoutdiad izl Ffocwsl/Critica ncident focus: Tgic

1wl make sure 1 m chllnging th ndependant earnrs s oftn 351
il g praise when s ceserved nd not uncesary. when chicren
Gl Rave cons work that parhaps s not herbes, il s hem how thy.
e hink theycan mprove this.
TR X peHRg Wk s G, Tom pessed Wi ey and Tl o ke ‘
Feslngs necassary mprovements required. TSl i e aprants
W
[r—
-
e Bl Hepecs ST Rt eson Tt WeR W ware
Rémemter onz ' he chiren ware engaga nth inoduction nd enoyed th isusl.
Understan sspactafi

e focus task scieved neir .
in discussion shout the sniml.
Some fators nat wers dissppaintin.
" otall th independnt ares creation staion) challenged he chidren
“Thir kil wera ot being developed efectily

< Critarissnd wers consanty inolved

e 15 unncessan pric t thoss hat perhaps id ot need it and could
e Rave woried harder

i not g0 sraund sl the different s and make sure the ndependint
leames wers engagig sropely vith the sty
ORI = GRARSGRAl | SoTeone s gtk s was a afective sessom Because

Evalvot ond onlyse " 1usad talingparnerssnd tink, g, shre
oo s | o 1 e pass o’
o WAL | e cridran assessed on thel knowladge of groupinganmlsbeforehand.

loued e e o goup a1 o g vl 0 o

e o mbasandng of ek menied

S s |+ | ved eFectvs aossioin el hem g s understacin of what
- ey wer g

S, |+ Som o waresvgsdinche sty s s eing st e

o dx Thecauses o some of the issppointingslements ware.
" 1thought b notghing the chiren asucces e nthecreaion
d taton t would alw hem to explorsthe materils and se hei
imagination however by it showin them my expecisions t e they
18 3 o new things or bl on chee praious sl

w2 e i e
L) . =
Fage2of2  GTwords [ s B -+ P





