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Section 1 
[bookmark: _GoBack]This section discusses the importance of sensory, physical, and constructive play. It will also explore the role of self-directed play within these play types and how they support children’s holistic development.  
Sensory Play
Piaget suggests that a child’s intellectual development is supported through sensory play, (Cherry, 2019). According to Educational play care (online, 2016) sensory play includes any activity that stimulates a child’s senses: touch, smell, taste, movement, balance, sight and hearing, When a child engages in any of these senses a child can then learn best and  retain the most information. According to Famm (2018) Montessori agrees with this stance as allowing the child to actively use their senses while exploring the world through play,  allows for the child’s brain to develop, connecting pathways and building nerve systems. The Froebel Trust (2018) supports the stance that  Sensory play supports children to follow their own interests as they are enabled to explore objects through their senses, such as mouthing, sight and touch in any way that they choose. The Froebel trust (2018) also suggests that the adult role is to provide support but in a non- direct manner, again supporting self-directed play. According to The OAC (2018) Piaget argued, play involves more than a practitioner can observe and see, Sensory play experiences strengthens the child’s brain and creates neurological pathways which are important for learning, and developing an understanding of the world around them and develop skills which are needed to learn and develop. 
Physical Play
According to Famlii (online, no date) when children run, jump, and play games such as hide and seek and tag, they are engaging in physical play. Physical play offers a chance for children to develop holistically as while developing muscle strength, coordination, and exercise. Children also learn to take turns and accept winning or losing and may also engage in role play (Fammi, no date). Physical play has been evident since the time of the Greeks as discussed by Tonkin and Whitaker (2019) the Greeks concepts of play are Agon, Mimesis and Chaos, remain constants in contemporary attempts to create a framework for understanding the importance of play, History reveals Agon (physical play) has a valuable and positive contribution to play, as physical play has an impact on health and wellbeing. This suggests by allowing the children to enjoy physical play as a form of exercise not only helps them physically but mentally to. Physical play supports self-directed play as It can provide opportunities for independent learning and building confidence, resilience, self-esteem, and self-efficacy (Play England, 2012). According to Education Wales (2019) the new curriculum will be changed by 2022, it will include that all schools will need to reflect a more inclusive, holistic, rights and gender equity-based approach. Which suggests that the new curriculum for wales will be looking at the holistic development of children rather than an individual subject approach. It is important the practitioner looks at the child holistically, when planning and organising any type of play.
Constructive Play
According to Burman (2013) constructive play is an organized form of play that is, goal oriented and thoughtful. Children engage in constructive play by using materials to create something, this enables children to follow their own interests, this supports children to engage in deep learning.  It helps children to learn how to solve problems, through trial and error , this is important as Piaget suggests that this skill allows the child to understand objects and facts (Medical news today, 2019). According to Burman (2013) constructive play provides open-ended materials and allows children to think about the functions of the materials that they use. According to Feez (2010) Montessori encourages self-directed play as she explains, a constructive activity is a freely chosen activity, where children use real objects to achieve a purpose, this type of play involves concentration, where the thoughts and actions of the child is centred to one activity to the exclusion of others (Feez, 2010). According to Eyrf (no date) there are many positive learning skills when children play in a self-directed way, by being able to figure out things by themselves they learn to problem solve whether it is on their own or with others, the children also learn how to take healthy risks, children can find and work out how the world works based on their own interests, children can also experience self-discovery by being able to use their own creative ideas without the fear of failure. Although holistic play is not a type of play, holistic development is involved in each one, when looking at any type of play the practitioner should consider holistic involvement to the child as learning is holistic, it does not happen in isolation. There is evidence of holistic play in all play types, as all different types of skills are involved, as opportunities for all areas of learning can be experienced through self-led play.

Section 2
In this section it gives clear information on what risk is and why risk is beneficial to children, while clearly explaining the role of the Practitioner.
What is risk and the role of the Practitioner?
As suggested by Sandseter (2010) Risky play normally takes place outdoors, often challenging children in adventurous physical activities, it is a self-directed play rather than being organised and involving the Practitioner. Beckley (2012) also suggests risk is a safe environment where children can learn and have positive self-esteem when taking risks in play, trusting the practitioner allows the child to explore their surroundings and consolidate their learning in enjoyable ways, while making necessary links in their learning.
Emerson (no date) explains that risky play is good for every child, as it is play that enables the child to experience new things like jumping, running, climbing. Enabling children to accomplish their own challenges and by doing this it enables children to develop self-esteem  and confidence, although no one tells the child how to do it or how far to go the child can recognise boundaries by having trust with the practitioner, if a child can accomplish what they set out to do, they will learn how to problem solve, Moyles (2010) discusses how Piaget states that by allowing the child to be self-directed during risk in play the child will acquire skills such as problem solving. 
Bruce (2011) and Piaget (Bruce, 2011, page 48) suggests that risk in play is beneficial as children learn by being active, which develops skills such as gross motor coordination which supports  fine motor skills and  future learning. Hawkins (2013) suggests while children participate with risk in play they can recognise different terrains and learn how to cope with different environments whether it be different height and underfoot weight ground, while working with it or against it, by allowing children to experience different physical landscapes will allow children to inspire their creativity and imagination, through their physical and mental senses. 
Moyles (2013) suggests that by providing risk within play the child builds resilience this allows the child to persevere and begin to trust themselves. In most risk play activities where the outcome is unknown, Tovey (2007) discusses how children will experience adrenaline, which will allow children to be more daring, but without any real danger, children can then overcome any fear, which allows children to set themselves additional challenges this is suggested by Tovey (2007). Tovey (2007) and Moyles (2013) also suggest that  allowing the child to participate in risky play enables the child to overcome fears of unknown outcomes through adrenaline which enables the child to accomplish self-challenges, by doing this the child will recognise that is it okay to fail something, Tovey (2007) and Moyles (2013) continue to suggest that this enables children to build strategies become self-motivated and resilient to achieve the child’s own goals.
Practitioners should be able to recognise anything that may lead to a hazard and remove it to enable a safe play environment within risk, The Foundation Phase (date) suggests that as all children have different capabilities, knowing the individual child’s abilities has to be considered an evaluated by doing risk assessments, to allow risk within play to be a safe environment, for all children.
Practitioners must also be able to think carefully and plan to be positive, interested and motivated within their role, while in the outside environment the practitioner needs to show an interest in what the children are doing by watching and observing, and by being careful the Practitioner does not transfer their own fears to children. Bruner (2005, cited in Bruce, T) explains how practitioners should scaffold children’s learning by seeing and noticing where children may need help, they can do this by showing an interest and encouraging the child in what they are doing. This emphasises the importance of practitioners preparing a play environment  as  Moyles (2013)  suggests  that is open ended and allows children to test themselves  that enables successful strategies for  later learning and knowledge for children.






Section 3.
This section gives clear understanding of a descriptive narrative recording or running record method for young children, what the narrative recording is and how it is used, also explaining the advantages and disadvantages of the narrative observation method.
Running record observation on young children in school.
The role of the running record observation is important within early years setting as it enables practitioners to gather information on individual children, Cleaver (2018) suggests a running record observation is widely used, and also open-ended allowing the child to act freely, while the practitioner observes and writes down what they see the child do and say for a length of time in an objective way with only facts. Javis, 
George and Holland (2010) also suggest the Practitioner observing and recording in an objective way allows the Practitioner to ensure a level of validity when analysing the findings of each child.
Naughton, Rolfe and Blatchford (2010) suggest from analysing a running record, a lot of information can be taken, as it focuses on all behaviours, not just one particular behaviour, while the practitioner can not only see what behaviours occurred during the observation but also in what context the behaviour occurred. Naughton, Rolfe and Blatchford (2010) also suggest for the practitioner it does not require a great deal of training. Although a running record can be time consuming, and only works well for observing one individual, as it is difficult to use when observing a group of children. The Practitioner observes the child while keeping themselves away from the children, although the Practitioner may find this difficult to do.
The information gained from a running record will be in depth, the Practitioner can see how the child can learn and develop and can then use the same strategies to enable the child a positive learning experience. The Foundation Phase (2010) and Neaum (2016) suggest by observing the child throughout the foundation phase will allow the Practitioner to have a great understanding of how the child can progress and what is needed to do so, at the end of the foundation phase the Practitioner can get an understanding children’s likes and dislikes, to incorporate into future learning and developing, which ensures individual needs to each child.
Suggested by Fleet, Patterson and Robertson (2017) suggest by observing children in a school setting, will allow the Practitioner to have an insight of the individual child, by learning the child’s interests and dislikes, can provide the Practitioner with a better insight and a more positive strategy for further learning and development for each child.
As suggested by Podmore and Luff (2012) Piaget’s carried out observations on children in their everyday surroundings, to develop an understanding of a child’s growth and development of thinking, Podmore and Luff (2012) also go on to suggest that similarly Vygotsky carried out observations on children to get a better understanding of what a child can do alone and with assistance, this suggests that without observations the Practitioner may not be able to gather a clear understanding of individual children, by gathering information and analysing the results, the Practitioner can then get a true picture of the child needs to scaffold their learning and development.
Featherstone (2008) suggest Practitioner’s observing children as they play will give information which practitioner’s should base future plans and activities on to enable a rich learning place for every individual child, Featherstone (2008) also suggests when children play using their own initiative, repetitive behaviours should be observed and recorded, so practitioners can plan to ensure children to learn new skills which builds on their existing abilities and interests.  Nutbrown (2011) suggests in order to build up a detailed picture of a child’s development and subsequent learning needs, the practitioner should identify the details of the child’s knowledge, skills and understanding from analysing the information from recorded observations, allowing the practitioner to fully understand a child’s play thus supporting their development.






Section 4.
This section discusses understanding of the role of play when undertaking observation and assessments of children and how this effects the child’s engagements and accuracy of the observations.
Observation within play.
West Sussex Council (2015) suggest the way the Practitioners carries out any observation, has to be done so it does not interfere with children’s play. Children need to feel at ease, if children are uncomfortable,  the observation will not portray a true reflection as the children may become withdrawn, shy, upset. West Sussex Council (2015) go on to explain the role of play in enabling you to gather information on individual children’s development, this will inform planning to support and extend development, help to provide a stimulating environment, resources that support children and their interest development needs, play enables the Practitioner to view their holistic development and where they need any help.
Howard and Mclnnes (2012) discuss the importance of the location of the play and where the Practitioner is, as this effects whether children view the activities as play, in relation to the information gained from observation. Howard and Mclnnes (2012) go on to explain that it is important the practitioner has an in-depth understanding on what  play is for every individual child, as one child’s perspective may not be the same as another. In recognising this the Practitioner will gather a more positive observation, to show a true picture of every child. Howard and Mclnnes (2012) suggest that if a child looks at something they see as play, the child will begin to develop skills such as  problem solving and self-regulation. This supports Donaldson (2015) who suggests that by providing opportunities for children to engage in hands-on experiential play they will be supported to develop such skills as problem solving. Fox (2018) suggests that Piaget claims play is just for pleasure and it’s a time where children can practise things they have previously learned, this supports Howard and McInnes (2012) discussion that children show signs of emotional well-being when they engage in play.  Fox (2018) explains that Piaget claimed that observing a child at play, will enable the Practitioner to see what the child has learned and also witness the holistic development of individual children. 	Comment by Guest User: CONSIDER INCLUDING WHAT pIAGET STATES ABOUT CHILDREN'S PLAY AND OBSERVATIONS HERE. 
Early years matters (2020) suggests in order to have a successful observation, the practitioner must plan what activities to put out, for the observation,  in the interest of each child getting observed, also the Practitioner should keep in mind what mood the child is in on that day, starting school tired or upset may not show the child’s true self and potential.  This also agrees with The Foundation Phase (2010) as they suggest when a child is happy or sad, they can reflect how they feel in what they do, Practitioner’s should begin to recognise children’s different moods, through observation.  
Flood and Hardy (2013) explain that although there are many different methods of observation, in order for the observation to be a positive part of the learning process, the Practitioner must plan any method, with the child’s individual needs being met, Flood and Hardy (2013) also suggest while planning an observation the child’s opinions and preferences should always be taken into consideration, as experiences in early years can effect children later in life, it is important the child is not excluded from any plans for the observation and are allowed to take part in any aspect of the planning. This also agrees with Howard and McInnes (2012) as they suggest that play environments need to consider the opinions of the children.
Neaum (2006) suggests by observing children in play, the Practitioner can see the richness of children’s play and the interactions of learning is evident in their play, which allows the Practitioner to have an understanding of how children make meaning in their world, to then understand what children know and what they can do ,Neaum (2006) continues that by the Practitioner knowing this they can then understand how children can learn best, to enable the Practitioner to support their development efficiently.
Bruce (2010) suggests observing a child through play will enable the Practitioner, to see the child in a self-directed play, where newly learned skills like their creativity and critical thinking skills, will come more natural to the child, by developing through active learning, again agreeing with Donaldson (2015) who encourages active learning within the curriculum. Bruce (2010) continues that with every child their development milestones may be achieved at different stages, so by observing the child through play the practitioner, can see what milestone the child is at and how they learn best. 
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