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Project Proposal
The Context:
I will be investigating the use of pronouns and their effect in relation to voice. This investigation will blend my existing workload as a peripatetic voice teacher in secondary schools across the UK and my current knowledge and experience from ten years of teaching adolescents to discover how, as an educator, I can provide an educational setting where each pupil feels welcomed and valued (Cayari, 2019) regardless of their preferred pronouns. Aguirre (2018) acknowledges the rise in conversations regarding personal pronouns and gender becoming more visible in recent years and this is the case within my own workplace. 
Within this paper, I will be using the term Trans*+ (pronounced; “trans star/Asterix plus”). The “* and + more broadly references the ever-evolving non-cis-gendered gender identities, which are identified as, but certainly not limited to, (a)gender, cross-dresser, bigender, genderfluid, genderf**k, genderqueer, non-binary, non-gender, third gender, trans man, trans woman, transsexual, and two-spirit. How the term trans*+ continues to take form will evolve as identities and theories morph in indeterminate ways” (Miller, 2016, p.2). And Gender expansive which is an umbrella term for those who do not follow gender stereotypes, or who expand ideas of gender expression or gender identity. Gender expansive does NOT mean non-binary and cisgender people can be gender expansive as well. (PFLAG, 2022) 
The Justification:
Voice change is determined by an individual’s biological sex, and gender identity is a matter of psychological and social factors that go beyond biology (Moller, 1985). Our voices are a significant aspect of our gender presentation which can often be overlooked when our gender and sex do not align (Zimman, 2018). Our voices are an integral part of our identity (Mills & Stoneham, 2017) and when met with factors of change, alongside personal identity struggles, the voice can often be cast aside. Cayari (2019) discusses how the importance of more research within the field of trans*+ voices is fundamental, specifically from allies of the trans*+ community, gender bias and transgender voices. Zimman (2018) also agrees that this is a field of “rapid expansion”  (Zimman, 2018 p1). This project has the potential to not only help the mental health of adolescents but also increase retention rates of the trans*+ community in the performing arts. In 2018 Aguirre stated that music educators feel unprepared when working with the trans*+ and LGBTQ community. Whilst there has been further research conducted since this paper, within my practice and community of peers, this still appears to be the case (Aguirre, 2018). Although educators have a positive attitude towards people from the trans*+ community (Aguirre, 2018., Cayari, 2019,) they do not feel supported or prepared to work with them. When speaking with my peers, I have found that guidance to help navigate these voice changes in trans*+ adolescents is not readily available. Through this study, I intend to discover if adolescents feel supported in their music lessons with their identity and if educators feel supported to help them with this. If this is not the case, I will make a change by developing strategies to ensure that allies and advocates of the trans*+ community feel they have the acceptable terminology and etiquette that can challenge their preconceived notions (Cayari, 2019). I acknowledge that this strategy may not be required by any or all of my pupils and will adapt my teaching accordingly.
The Intended Impact:
This project has the potential to not only help the mental health of adolescents (McFerran, Garrido and Saarikallio (2016) but also increase retention rates of the trans*+ community in the performing arts by creating safe and inclusive spaces for vocal exploration. Furthermore, evidence suggests that incorrect pedagogical teaching of specialists can hinder the development of adolescents (Cayari, 2019), therefore the wider reach of this project may impact thousands of educational specialists who are looking for new strategies. Research into trans*+ voices has been surfacing for decades. Garfinkel (1967) discusses how the trans*+ voice is a representation of how an adolescent acquires a gender, which is a process that all adolescents go through, and we, as educators, need to understand this process and be able to provide informed, pedagogically correct practice to suit the changing needs of the singer, fundamentally, creating a safe space for them to continue their musical journey. 
The Outlined Intention:
Phase one of this investigation approaches the topic of gender use within teaching from the pupil’s perspective. The intention is to discern if a non-gendered teaching strategy would be of value to all adolescents experiencing voice change, both trans*+ along with gender-normative pupils. This will be a structured, anonymous questionnaire distributed via email to my existing pupils after parental/guardian consent has been given. Whilst my initial intention was to run this as a focus group, given the short time frame of this project, this shall be distributed to my focus group participants in the form of a digital questionnaire. The questionnaire will be tested before distribution to mitigate bias (Acharya, 2010). The quantitative results will be analysed alongside the qualitative results, which will then be coded to generate questions which will be used to conduct a focus group to gain qualitative data.
Phase two of this investigation will be a focus group with invited participants who have expressed interest via a Google poll. Due to the sensitive nature of the investigation, a focus group will encourage discussion between the interviewer and participants and an opportunity to query suggestions and offer personal insight (George, 2013). 
The Ethics:
As the existing teacher of the participants in my study, I hold a position of power which may mean that my participants feel compelled or drawn to give answers that they know I want to hear. I will keep my questions anonymous to mitigate this as best as possible. Again, this runs the risk of participant bias (Greene, 2014). However, I will aim to facilitate open and spontaneous conversation as much as possible (Cohen and Crabtree, 2006). 
As I work with adolescents, I will ensure that safeguarding measures are in place. These include guaranteeing parental/guardian consent with all parts of participation as well as supplying a copy of my findings to the relevant schools and parents/guardians as requested. Although all the research will be conducted online, I will also gain permission from the schools that the pupils and I are based in.
Personal Learning Outcomes:
· Ensure I can use my findings to create a safe and inclusive practice for all participants during lessons
· Use my findings to inform my vocal pedagogy practice
· Continue to develop a teaching strategy 
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Project report
Project Title: “An investigation into the self-identity of adolescents and use of gendered pronouns within vocal lessons”
Introduction

My effort within this paper has been to use the most appropriate and culturally aware language as of January 2023. I am aware this may soon become outdated, and I acknowledge that I am not transgender or gender-expansive, but I am a voice specialist and an ally and advocate for the trans *+ community. 

As a voice specialist music teacher, I find myself in a position where I can work closely with pupils on a 1:1 basis to discuss their voices and how to make progress. I consider it my responsibility to ensure these lessons are inclusive and a safe space for experimenting. My current challenge is that I am experiencing an increase in pupils who are experimenting with their pronouns and gender. In 2018 Aguirre noted the rise in transgender conversations nationwide in schools; this certainly appears to be the case within my own practice. Although there is a plethora of research into the trans *+ community within the field of music in general, Aguirre identifies gaps when discussing the voice, such as the lack of support for voice teachers working with gender-expansive pupils and the personal biases of those teachers. Nichols’ (2013) ground-breaking paper on Ria’s vocal journey as a gender-expansive pupil has been a catalyst for creating a surge in research into the field of voice and the trans *+ community. In 2019 Silveira highlighted the lack of research on transgender voices and music education, and although it is a developing area, there are still significant gaps. I hypothesise that adolescents partaking in voice lessons feel internal dissonance between their voice, identity, and their gender when they choose to use gender-expansive pronouns, which negatively impacts their musical journey. This research project aims to:

· discuss with pupils currently receiving voice lessons how they perceive their self-identify 
· investigate how gender has an impact on their voice lessons (previously and currently) and if there are any significant findings which can help create a strategy to encourage safe and inclusive practice.  


The learning outcomes of the project include:
· Understand the terminology that members of the trans*+ community would like to be used as well as that of the individual I am teaching 
· Understanding the impact of music lessons where incorrect terminology is used
· Establish how I can improve and maximise the effect of my teaching in a hope that I can use these skills to create a teaching strategy that fellow teachers can use

Literature Review

This literature review will examine the current literature exploring adolescents' self-identity within their vocal lessons, emphasising the trans*+ community. It will then discuss how my hypothesis fits within the current research and conclude with a brief overview. Researchers, including Palkki (2020), Lagos (2019), Zimman (2018), note a shift in rapid progress in the trans *+ community and research. Despite trans youths “coming out younger and younger” (Palkki, 2020 p.127) they are still faced with worldwide discrimination and unsupportive teaching environments. I will use Driscoll’s (2007) model of reflection to ensure I reflect on my findings and adapt my research accordingly. By doing so, my investigation will remain at the centre of my research. 

What is gender?
Lagos (2019) determines that there are two aspects of gender: how an individual identifies and how a stranger identifies that person. Often these two are not aligned. To understand self-identity, we must first acknowledge the differences between sex and gender. The guidelines issued by the NHS state that gender “refers to our internal sense of who we are and how we see and describe ourselves” (NHS, 2021). Zimman (2018) ascertains that although we have our internal sense of ourselves, different ontological and epistemological perspectives will impact the process of categorising a person's gender for each individual. Furthermore, constructivists argue that gender is not universally accepted and understood and therefore is a “reflection of a particular cultural framework” (Zimman, 2018, p.2) which can differ and that this is the most widespread, universally accepted belief. Sex is determined by the characteristics of the body, whereas gender has the potential to be changed and is fluid. Although social practices distinguish gender, both gender and sex can be as recognised as social constructs and have a complex relationship (Carrera, DePalma and Lameiras, 2012). Pre-existing research about voice and gender tends to lean more towards a determinist perspective, which argue that physiology determines vocal output and that gender differences are usually determined by biology rather than social constructs (Zimman, 2018).
I categorise my gender as a cis-woman, meaning an individual “who possess[es], from birth and into adulthood, the male or female reproductive organs (sex) typical of the social category of man or woman (gender) to which that individual was assigned at birth” (Aultman, 2014 p.61), and I use she/her pronouns. Whilst I am not directly part of the trans*+ community, Cayari (2019) stresses the importance of allies within the trans*+ community and their role in changing the stigma and perception of trans *+ voices. As pedagogues, we need to give a voice to the smaller minorities who may not usually get heard (Orb, Eisenhauer & Wynaden, 2001). This starts with research.
 
What is my current position?
In my current vocal pedagogy, I aim to have a practice that is culturally sensitive and inclusive (Zimman, 2018). We have the opportunity as voice pedagogues to work closely with the trans*+ community in individual lessons, and conversations about gender and voice surface more within lessons (Aguirre, 2018). Nichols (2013) raises the question, do we know the people we teach? They urge people working with voices to ask themselves this question to understand how best to work with their voices. Many music educators do not feel they have the support, knowledge, and training to work with trans*+ pupils (Cayari, 2019), and when looking for a clear set of published guidelines, I found limited resources. The World Professional Association for Transgender Health provides clear guidelines for the “Standards of Care” (Coleman et al. 2022) However, there is limited information regarding vocal lessons, specifically with adolescents. The most thorough and helpful resource I could find is “The Singing Teacher’s Guide to Transgender Voices” by Jackson Hearns and Kremer (2018) however, when attempting to obtain a copy of this book, retail prices start at approximately £115, which puts it financially out of reach for most freelance voice teachers. With conversations rising around transgender voices, I feel it is paramount for there to be an easily obtainable source of help and clear guidance for music teachers. Both Cayari (2019) and Palkki (2020) highlight a lack of connection between the voice and gender both from the pupil and from educators. It falls to the individuals to incorporate gender into their teaching strategies. 



What are the current pedagogical strategies?
The voice gives us a clue as to an individual’s gender (Zimman, 2018) and therefore is an important aspect of our gender presentation, shaped by our social and cultural practices. When these social and cultural cues differ from the perceived ideas of what a female or male voice should sound like, we need to ensure we are equipped with the skills to encourage and develop pupils' self-identity and awareness of their voice. Biology will continue to lead the way in the development of an adolescent’s voice (Zimman, 2018); however, it is “insufficient to say that one’s larynx directly determines the gender of the voice” (Zimman, 2018 p.10) as we can produce a large range of sounds but use only a fraction of this in our day-to-day life. Singers are exploring more of this range, and discrepancies between a person's outward gender and their presenting voice can not only hinder confidence (Davies, Papp, and Antoni, 2018) but can result in the discontinuation of music lessons (Orton and Pitts 2019) which I have also noted within my own practice. We must, as professionals, aim for sensitive and inclusive treatment to all pupils. 

Monks (2003) highlights the importance of the relationship between our self-identity and voice, stating that professionals often overlook this area despite its importance. With limited research on the topic, it is evident that there is a gap in the current literature. I believe that to be able to provide the tools to help professionals, we must understand the adolescents at the centre of this pedagogical issue. To do this, we must first acknowledge how pupils wish to be addressed and, secondly, their feelings towards correlations between their voice and identity.

This report concludes by asking for there to be more research within this field, and I hope that this work-based project will continue to help fill the gaps which are missing in the literature and to help a community which is often overlooked.

Methodology

For this report, ethical approval was achieved for focus groups and the distribution of a questionnaire within this alongside observations, semi-structured interviews, and diary entries. Initially, I thought focus groups would be the best tool for data collection as they are efficient at collecting qualitative data (Edmunds, 1999). However, due to student time commitments and the limited timeframe of the MA, alongside my existing work commitments, I will no longer be able to use focus groups as my primary data collection method. When referring to my ethics proposal, I selected that I would use questionnaires in my scope of research activity. Therefore, I have decided to send my focus group questions to my participants in the form of a questionnaire to ensure it can be sent to as many participants as possible and require minimal effort for them to complete (Adams and Cox, 2008). Again, due to time constraints, I will only have time to conduct one semi-structured interview once this data is collected. Whilst I had wanted to collect multiple viewpoints for this research, I acknowledge my original intentions were an unrealistic workload. Although my research will use the methods I proposed in my ethics proposal, they have not been conducted as intended or in the format of a regular focus group. Upon research, a questionnaire was an appropriate change as this ensured that participants could remain anonymous and mitigate some of the ethical challenges which can be faced by researchers, such as the unpredictability of discussion (Sim and Waterfield, 2019) when conducting focus groups. The validity of research is dependent on how well the results from participants can be applied to similar individuals (Patino and Ferreira, 2018) by changing methodology, I am aware that this affects the validity of my research, but by comparing my results to those in the existing literature, I hope to add some further validity to my paper and will ensure I plan realistic expectations in future projects.

I will conduct two research phases, first gathering statistical quantitative data followed by in vivo coding to create qualitative results, achieving mixed methods data. To ensure participants feel that the research is relevant to them (Adams and Cox, 2008) and encourage participation, my phase one questionnaire will be a mixture of open and closed answers, not only allowing for mixed methods research but also allowing the participants to add their answers rather than those assumed by the researcher (Albudaiwi, 2017). Within these answers, I will look for quantitative correlations and create statistical data by analysing my questionnaire's closed-question results in pie charts. I will formulate qualitative data by applying in vivo coding to my open-question results from the same questionnaire.  

Phase two will continue my qualitative data trends by applying my in vivo coding system to my semi-structured interview transcripts, allowing the voices of my participants to create the data (Manning, 2017). I will aim to gather data supporting my hypothesis that adolescents feel their gender and voice are connected and how we approach this will impact our musical journey. To gain this insight, asking about their personal experiences in these situations is fundamental. I intend to place my research question at the centre of the project and focus on “what works” (Weaver, 2018), aligning this project with a pragmatic, mixed methods paradigm. The alignment of one’s ontological and epistemological position must be carefully considered (Ansari, 2019) when creating mixed methods data. Using a combination of a questionnaire and semi-structured interview, I can consider the associated assumptions of my paradigm whilst maintaining insight (Mackenzie and Knipe, 2006). Whilst this work could lead to transformative outcomes, the research must be guided by the participants and what works for them and their needs, it is the responsibility of the researcher to ensure the methods chosen align with the aim of the research (Creswell, 2009). In this study, the aim is to gather research which shows if adolescents feel gender bias alongside anti-trans*+ bias and how, as teachers, we can help eliminate this and create a safe space. To add rigour to these findings, I will ask confirmatory and exploratory questions simultaneously (Teddlie and Tashakkori, 2012) to add support to my assumptions but also to acknowledge the thoughts of others. I will conduct a deductive analysis of my quantitative data as I already assume there will be themes within it (Caulfield, 2022). Inductive analysis of my qualitative data using my in vivo coding will allow further themes to emerge. Creating meaningful and cohesive categories by assigning labels (Given, 2008) to sections of text that are relevant to each other provides a systematic record of participant accounts (Sun, 2017) using their own words.

It is fundamental to seek “convergence, corroboration, correspondence of results from different methods”  (Schoonenboom and Johnson, 2017 p.110) to add rigour and validity when triangulating data. By combining my literature review, my online questionnaire, and my online semi-structured interview, I will be triangulating the results (Gray, 2009), and therefore be improving the reliability of these findings. Using two methods of collecting data that complement each other will allow formal triangulation and add further rigour to my findings (Swain and King 2022). 

The most suitable location for my research project is my own workplace, as I have access to gender-expansive adolescents. I am aware of the issues of insider research which could impact my results, including my relationship with the participants and the true depth of the findings versus the loss of objectivity around collecting the data (Hewitt-Taylor, 2002). My investigation is “practice-led” (Candy, Edmonds and Vear, 2001, p.1) which allows me to create knowledge within or about my current field, which has the potential to impact adolescents that are having voice lessons which are empowering. Due to the limited and convenient sample size of my participants, the findings from this study have the potential to be generalised to the greater public (Andrade, 2021). To take my research further, I acknowledge that I will need to expand my sample size in future projects. I am aware of the limitations of this and that my participants may provide biased answers or not say what they wish to say due to the sensitive nature of the research topic (Hewitt-Taylor, 2002). To mitigate this as much as possible, the questionnaire responses will remain anonymous, and the participant's name in my interview will be redacted from my transcriptions along with any details that could identify a participant. 

To ensure rigour throughout this investigation, I will ensure my planning is diligent and that I am reflective and adaptable as my research and data takes shape whilst also ensuring that I have open and honest communication between myself, the participants and the audience who may read this paper (Johnson, Adkins and Chauvi, 2020).  

Project findings

This paper has been written from my perspective, using the thoughts and findings of others as evidence. For the reader’s reference, sections within this text which are italicised are direct quotes from questionnaire responses and sections from my semi-structured interview transcript. 

Questionnaire responses
My questionnaire was available for a two-week window and was completed by eleven participants. Whilst my responses have been thorough, I am aware that my sample is that of convenience, which may be biased to favour certain outcomes in their responses and, therefore not representative of the population (Sousa, Zauszniewski and Musil, 2004). To mitigate this bias and add further rigour to my findings, I have analysed the quantitative data received into percentages which could be compared to similar data from the wider population. The questions were designed to enable mixed methods data collection to allow me to understand my research more thoroughly (Migiro and Magangi, 2011), and using deductive and inductive analysis, I analysed the raw data (Fereday & Muir-Cochrane, 2006). My initial analysis was to create patterns through quantitative data, which can be used in support of my qualitative findings. It was my intention within this questionnaire to look at the relationship between the questions and answers to challenge my perceptions, assumptions, and expectations (Lietz, 2010). To triangulate and complement my quantitative data, I chose to apply both deductive analysis to confirm and validate my research question but also inductive analysis to help me further develop my theory (Streefkerk, 2022). Schuman and Presser (1979) discuss the merits of a combination of open and closed question responses, and by allowing my questionnaire to have a mixture, I was able to avoid bias in my results. There were no suggested responses to the individuals throughout, thus allowing them to give spontaneous answers and a safe space to explore their thoughts.
Participants' first experience of this came in question six when they were invited to think about their voice and musical journey in relation to their self-identity which yielded mixed results. 
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I used deductive analysis of the results and found that most pupils (63.6%) feel they can explore their gender identity in lessons. One participant feels they cannot explore their gender at all, whilst 27% feel they can in some way. Although four of my participants use the gender-expansive pronoun “they”, as this data is anonymous, there is no way of aligning the answers. However, this shows that there is room for improvement within lessons and ensuring they are inclusive for all. 
Following this, I used inductive analysis by in-vivo coding my extended response answers. I wanted my data to have meaning which was achieved by placing “emphasis on the actual spoken words of the participants” (Manning, 2017, p.2). I used a total of six cycles of coding. The first cycle was identifying key phrases or text which offered insight into gender, and self-identity. Cycle two was identifying sections of text which had meaning or value. Cycles three and four were collating these sections of text by identifying keywords or short phrases using a colour coding system shown below and, in the appendices, (appendices number 7, link to excel document with workings) which led me to the following nine subheadings:

	Technique or terminology reference 

	Gender reference 

	Pitch

	Self-Identity 

	Gender comparisons 

	Emotional insights

	Sexuality 

	Gender/Misgendering

	Mental health 








Cycle five identified the main themes from the data and cycle six led me to my theory formulation - helping me to write the questions for my semi-structured interview.  I created questions that allowed my participant to expand on the above themes and space for them to tell me their own experiences in their own words. I have included these questions below: [image: Text

Description automatically generated]


Negative interactions during lessons between self-identity and the voice
All participants were asked to recall and share a moment or time during their musical journey when they felt their gender had been disregarded. Whilst seven of the participants were unable to do so, the participants who had experiences and negative interaction described how they feel “invalidated as a gender fluid person” and how they feel frustrated towards not just their voice but also their gender such as “being referred to as a girl, I’m not a girl”. Whilst these frustrations and feelings of invalidation were not felt throughout my sample of participants, I believe that no one should feel this when using their voice. Whilst not exclusively a negative interaction, pupils also noted they often found themselves comparing their voices to others and felt they were not supported with techniques to encourage their own self-awareness rather than comparisons. When pupils feel confusion within their voice lessons, this can lead to feelings of isolation, embarrassment, and frustration (Sweet, 2020), regardless of whether this is an internal or external experience within their voice lessons. The responses within the questionnaire support that this can have an impact on how they perceive their voice. 

Positive interactions during lessons between self-identity and the voice 
Participants were then asked to recall and share a moment or time during their musical journey when they felt their lessons were fully inclusive and welcoming. Seven out of the eleven participants were able to recall a positive interaction citing statements like “learnt to love my low voice” and “lessons are inclusive and welcoming” as well as “fully understanding and supportive”. After re-reading and becoming familiar with the answers from both the negative and positive experiences within lessons, it highlighted my assumption that the content and the inclusivity of the lessons have an impact on participants' self-identities as well as their gender validation. Nannen (2017) clarifies the importance of the role of the teacher during lessons, stating that ineffective teaching strategies will lead to pupils discontinuing their musical education. Successful strategies should include ensuring lessons are inclusive for all pupils not just for the physiology of the voice.

Semi-Structured interview
Whilst my initial intention was to run a series of focus groups, unfortunately, participant uptake was low. To create qualitative data which is both reliable and trustworthy (Kitto, Chesters and Grbich, 2008), it became paramount for me to select a new data collection method. A semi-structured interview provided flexibility and versatility (Kallio et al., 2016) and ensured the results were in keeping with the rigour of my previous work. Although this undermines my intention to conduct a focus group, the data I received from my participant was valuable and insightful to this project. To improve uptake for future projects, I will ensure I set realistic expectations and expand my scope of research as well as my sample size. 
My participant remained at the forefront of my research, with particular attention given to ensuring they felt comfortable discussing personal and emotional content without the formality of a structured interview. I allowed my participant to lead the conversation rather than following a formal set of questions. However, using my previous knowledge of this topic, I had a list of guide questions to ensure we stayed close to my research question (Kallio et al., 2016).
My semi-structured interview was recorded via Zoom, and the verbal exchanges were transcribed. After listening to the audio recordings and familiarising myself with the content, I engaged in my first cycle of in-vivo coding by selecting the keywords spoken more than three times within the text. This was followed by cycle two, highlighting key sections of text relating to gender, voice and self-identity. I received a large quantity of data from my participant (see appendix 6). It is my assumption that they were eager to provide information on my research topic and offer something valuable (Leavy, 2020) as they are part of the trans*+ community. This has provided me with a large section of qualitative data, which in the future, I will use to further my research and form the basis of my inclusive teaching strategy. Using my previously highlighted sections of text, I reread these sections and allocated them an annotation to summarise their content (see comments made in the transcript, Appendix 6). Cycle four of my in vivo coding considered the responses from my questionnaire, and I highlighted sections of my text that related to the keyword responses listed below, I have included an extract from this process with which include key statements from the transcript:
	Gender 

	Normalising conversations about gender, pronouns, identity and the voice 

	Content on how to improve teaching strategies for the trans *+ community 

	Self-identity 
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Gender and the voice
My participant describes their gender as “non-binary”, uses the pronouns “they/them”. They have been receiving voice lessons for four years with me, and throughout that time, have experimented with several pronouns. Whilst their responses are thorough, it is paramount to acknowledge that my assumptions, values, and prejudices will have influenced the interview (Whiting, 2008). The first finding of importance came early when discussing gender and pronouns, “I think gender is kind of like how you choose to express yourself, yeah how you best feel describes who you are as a person and where you feel you sit within, like the social, like the social constructs of society.” This further supports my theory that before we, as teachers, identify and categorise a pupil, we first need to clarify how they identify themselves. Gender has multiple meanings and is viewed by individuals in different ways, and like my participant, my view is the “constructs of society” that form gender. Garrett and Palkki (2021) pertain to the need for clear communication when discussing gender and identity, as the language is not only reductive but also faced with challenges. Bergonzi (2009) pertains to the “heterosexual privileges” of pupils taking part in music lessons and societal norms such as the lyrics of love songs and discussing your love interests alongside the pedagogical content of lessons. This, in turn, alienates and is not inclusive of the trans*+ community, even if unintentional or unspoken, thus identifying the starting point is to clarify how each pupil identifies` personally and within the context of society.  
Within my own practice and pedagogy, once a term I check all pupil's pronouns. However, it was brought to my attention that “pronouns don’t always equal gender” and that to fully appreciate a personal self-identity, we must look at how their “gender and sexuality” overlap. Morrison (2001, p,28) highlights this by stating “The diversity within our classrooms is created by what students bring from outside. The unity that develops within our classroom is created by experiences shared” however, to be able to ensure we can provide and nurture this diversity we must first be respectful of social values and provide inclusive musical opportunities for each pupil.
Normalising conversations about gender, pronouns, identity and the voice
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Almost half of my questionnaire participants feel that their tutor occasionally used their biological sex rather than gender in lessons. In my semi-structured interviews, I aimed to discern how to rectify this. To do so, one must look toward their own practice. When starting this project, I intended to create a new teaching strategy that is inclusive for all. However, after analysing my results, I found that the data reveals that members of the trans*+ community strive for the normalisation of discussion surrounding gender, pronouns and identity and inclusivity in current practise rather than further alienation, demonstrating that creating separate strategies for pupils who are gender expansive or trans*+ can be interpreted as a negative. Feelings of “invalidation” and “frustration” were present in both the questionnaire responses alongside the interview transcript when discussing occasions when teachers have misgendered a pupil. Hendricks (2018) describes compassion as a music teacher as someone who feels and understands a pupil's enthusiasm and who shares and supports a pupil's passions, desires and visions thus enabling them to feel more passionate. To attain this, we must first normalise conversations and have “open discussions” surrounding the above topics, therefore “not making it a big deal anymore”.
Leading researchers in the field of trans and gender-expansive students in music education Garrett and Palkki (2021, p.4) highlight the need for these conversations to become integrated within our everyday pedagogy, citing how we are experiencing a cultural shift and its impact as a “movement to recognise beyond the concept of gender as a binary”. Pupils are coming out with their gender identity at a younger age (Garrett and Palkki, 2021) and increasing visibility of the trans* community within music education through communication and inclusivity will ensure we provide safe teaching spaces for all musicians and a “safe space to be able to experiment with your pronouns”.
Self- Identity 
We know from the current literature that adolescents struggle with their self-identity and that it is a time to try different ways of being your best “possible selves” (Freer, 2009, p.1). Music can often be a way of letting go and exploring for them and Freer (2009) suggests that if we can make this experience enjoyable and positive, this will lead to a more positive outlook towards your self-identity as our thoughts towards ourselves are assisted by positive as well as negative experiences. Furthermore, Sipley (1994) highlights that it is not only the psychological hurdles that can influence voice change but also the vocal models of popular singers and the external images that we wish to portray. When faced with not only external vocal hurdles as mentioned by Sipley but also internal dissonance around one's voice, pupils can feel invalidated and confused. This was highlighted by my participant when discussing an occasion before they used gender-expansive pronouns. “And I'd said something, and then the person who I didn't know particularly well said, "you've got a really like a fairly low voice to think it's like a girl." And I just kind of like, at that point in my life. I was like, I was like, No, I am I am girl, I am female, I need to, you know, like, oh, you know, like the whole, like, it was me trying to always lean into the construct to being female, because you know, anything other than that would be perceived as weird.” This interaction not only left the participant feeling confused, but they also added that from that moment on they “did actually unconsciously try to, like, raise my voice pitch.” Although this interaction was small and fleeting, my participant noted the long term and lasting impact on their voice, claiming they are still trying to “break down those walls that have been put up by society.” If these small interactions can lead to such “deep-rooted” feelings alongside the internal struggles that adolescents feel on a day-to-day basis as they try to find their best “possible self” (Freer, 2009), then it is the responsibility of the teacher to ensure their own pedagogy is inclusive and engage in open conversations about their needs and requirements of each individual pupil.  One of the resources that has been made available to aid and enable these conversations is “The Gender Unicorn” (Trans Student Educational Resources, 2015):
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This resource can provide a starting spectrum to encourage conversation early to discuss your gender as “it can be difficult when people will kind of not talk about the large spectrum of gender”, by having a clear image and spectrum, we can help to ensure validation to a pupil especially when they may be feeling confusion towards their identity when “everything else in your life is telling you otherwise.”

How can we improve our teaching strategies to be more inclusive?
The inclusive schooling movement has been in action in the USA for over twenty years (Kluth and Colleary, 2002) and from it we see teachers challenging and reinventing strategies that have an impact and support all pupils. From this movement we have five tenets that are the foundations of creating inclusive practices:
· Recognise differences
· Interrogating labels
· Preserving student dignity 
· Designing sensitive and relevant curricula
· Encouraging advocacy 
(Kluth and Colleary, 2002)
It is my assumption that these five tenets are not being met in music education. This is supported by evidence of pupils feelings of “invalidation” with regard to their gender and their voice. Within my practice, if I find myself misgendering or using the wrong preferred pronouns it has been my practice to ensure I apologise, correct myself and then ask the pupil if they are ok to continue. When discussing this with my participant, they disclosed that “So the best thing to do is to just, you know, say for example, if someone used she/her pronouns, but you’d accidentally said he, you know, for example, like, oh, yeah, he walks to the shops, sorry, she walks to the shops and you just continue with what you’re saying because it shows to the person that you are trying and yes, you still make mistakes, but you are actively trying to make a difference.” I consider myself an ally of the trans*+ community and it will remain my intention to be inclusive and supportive however, this has highlighted that although my intentions were that of inclusivity, I was making pupils feel “awkward’ by over-apologising where as small acts and “subtle things” can increase this inclusivity and normalise these conversations. Highlighting that often, although our intentions are noble, as allies and advocates, we must ensure we are delivering the correct terminology and strategies to ensure pupils feel supported and not made to feel uncomfortable and frustrated. 
It is through these “open conversations” that we will be able to best ascertain how a pupil is feeling and their view of their own self-identity on that day. Sensoy and DiAngelo (2012) describes how we make sense of ourselves and liken it to a pair of glasses. The frames are society and culture and the norms we learn from birth, but the lenses are how we individually perceive all these things. The lenses change over time, and sometimes we may or may not need our glasses, but they are not a fixed entity, just like a pupil’s view of themselves: “some days, you know, wake up, that’d be a yes, you know my voice fits my gender fairly well…. And other days like it won’t align in my head. Yeah, even though it’s the exact same thing, it just won’t go together the same”. Our perceptions of our voice and how we value it, and how we communicate will drive our desire to change our voice and develop it to align with our gender and that is unique to each individual (Mills and Stoneham, 2017). Voice does not have a gender, although it has qualities that may align with our ideas of gender roles (Dacakis, Oates & Douglas 2012), like the pitch being lighter or lower which can mean they sound “more feminine”, but it is our responsibility not to categorise voices based upon these roles. My participant highlights how they often view their voice differently in different settings and on different days. Combined with the existing research on the struggle singers face being “unable to hear their voices the way that listeners do” (Southcott and Mitchell 2013, p.1) due to internal bone conduction and external resonance when listening to recordings, we must ensure we are having open conversations about the expectations of our voices without the use of gender. Whilst informed vocal teaching pedagogy should remain at the forefront of our practice, we can adapt this to the needs of trans*+ and gender-expansive pupils. Using colour and imagery can help engage pupils who feel their voices do not fit within the usual descriptors (Rooney, 2014). This encourages the use of words not associated with gender or sex. To develop my practice, I intend to explore different techniques within my lessons, including audio recordings and discussions around resonance to promote feelings of validation and inclusivity alongside regular gender and pronoun conversations.
Jackson Hearns and Kremer (2018) highlight that to understand gender and what that means to an individual, we must also acknowledge that gender identity is personal and internal, whereas gender expression is how an individual would like their gender to be presented to others. These two factors can vary and often do not align with gender perception, which is how society and the world perceive a person’s identity. To make a change, we must challenge our gender perceptions and engage in conversation to ascertain the information concerning how an individual identifies and how they would like to express this through their music. As my participant claims, “breaking those constructs in your head is really difficult” as often they are deep-rooted constructs within our society, but we must attempt to support the notion that “pronouns don’t always equal gender” and to mitigate mistakes, conversations between teachers and pupils are paramount. An open conversation which is authentic and spontaneous shows not only interest towards an individual but also empathy and a curiosity to understand that individual more (Mills and Stoneham, 2017). Being able to challenge these social constructs and engage in conversations with a teacher who is interested in their values and how they view themselves within these social constructs will allow for progress to happen safely and spontaneously fuelling emotional connections to our voices that can be perceived in a positive light regardless of the gender associated with the sound. 
My participant disclosed an occasion when their identity and gender were acknowledged within song lyrics and pertained to how they felt “really happy” and that it made them feel more comfortable changing the lyrics of existing songs. Upon reflection on this, I will ensure I create the opportunity for pupils in lessons to discuss and change the lyrics of existing songs to better suit their self-identity. To preserve pupils’ dignity and to design relevant curricula, we must put aside our viewpoints and regard how it will feel for pupils to feel seen and represented as individuals. Whilst music has always faced gender barriers (Epps-Darling, Cramer and Bouyer, 2020), asking ourselves what role gender plays within our musical journey (Dibben, 2002) and making the relevant changes to our lessons will impact individuals instantly. With artists including Sam Smith using their platform to highlight their gender and voice, we can use their music and lyrics as a starting point. These findings focus on pronouns and gender, but the wider findings highlight that identity remains paramount for individuals within their voice lessons. I was able to add further validity to my findings by triangulating the work of highly regarded researchers in the field of gender inclusivity and the voice, including Cayari (2019) and Palkki (2020) with my own my qualitative data and my quantitative statistic. These findings lead me to believe that pupils who are gender-expansive and part of the trans*+ community do not wish for a new teaching strategy. Instead, wishing for our current practices and strategies to be updated to be inclusive for all voices.  
Conclusions and Recommendations
When faced with large amounts of data, it can be difficult to analyse and extract value (Katal et al. 2013). It has remained my aim to highlight the thoughts and feelings of participants in support of the currently existing but limited research. In doing so, I have highlighted gaps within this literature and plans for future research. Although I was aware of the issues when conducting insider research, I found it difficult to ensure I kept my distance from participants and their responses. By reading literature and expanding my assumptions, I was able to keep grounded throughout this report. However, I will be more aware of this when conducting further insider research. I will also note that this topic can encourage pupils to disclose information that could become safeguarding risks, so it remains paramount to ensure that my safeguarding training and protocol procedures remain up to date.
This project is part of the growing body of work that aims to encourage conversation and create effective, inclusive teaching strategies that work for all voices. By continuing to make changes throughout our careers we can engage in inclusivity, develop pedagogical practices and create a lasting impact for the trans*+ community.
It falls to the responsibility of the teacher to ensure that we are providing a safe space for pupils to explore and develop their voice, and as Sipley (1994) states, teachers and pedagogues are often found to lack background knowledge when working with children and adolescents and whilst this is dated literature, I have also found this to be the case when discussing trans*+ voices with colleagues.
Scholars, including Bergonzi (2009) and Sipley (1994), clarify the importance of the reputation of music teachers and the history they hold of working to provide responsive lessons for musicians from all backgrounds and abilities. Many other researchers do not hold this view. Evidence from this study supported by the wider literature leads me to conclude that we need to broaden our gaze to include ways to eliminate heterosexual and cis-gender privilege within vocal tuition and, furthermore, acknowledge the beneficial presence that individuals, including teachers, can have on pupils.  
Good intentions within lessons are no longer enough to support change. Creating teaching strategies specifically aimed at trans*+ pupils risks further alienating a community that strives for normalisation. Ensuring my pedagogy is inclusive to all pupils will now be at the forefront of my practice, and I intend to continue my research within this field with specific emphasis on the gaps within the literature regarding trans*+ adolescents, their voices, and continuing to create inclusive and supportive strategies for all. I believe that an informed teaching strategy should work for all voices regardless of gender when combined with open and inclusive conversations led by the individual and their values. 
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Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Emily May Lowe 

	2
	Tick all boxes which apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	3
	Undergraduate Student
	☐
	Taught Postgraduate Student
	☒
	Postgraduate Research Student
	☐




	4
	Institute/Academic Discipline/Centre:
	WAPPAR

	5
	Campus:
	Carmarthen

	6
	E-mail address:
	emilymaylowe@gmail.com

	7
	Contact Telephone Number:
	07538185301

	
	For students:

	8
	Student Number:
	2116273

	9
	Programme of Study:
	MA in Professional Practice (Voice Pedagogy)

	10
	Director of Studies/Supervisor:
	Debbie Winter/Louise Emanuel







SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒
	NO
	☐

	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐
	

	3
	
	Institute Research Committee
	☐
	

	4
	
	Other (write in)
WAPPAR Ethics Board Representative
	☒
	




SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒

	2
	
UWTSD Research Data Management Policy
	☒

	3
	
	☐




SECTION D: External Collaborative Research Activity
	1
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	2
	If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	3
	Institution
	

	4
	Contact person name
	

	5
	Contact person e-mail address
	

	6
	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	7
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	8
	Is your research externally funded
	YES
	☐
	NO
	☐

	9
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	10
	
	Employed
	YES
	☐
	NO
	☐

	11
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	12
	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐





Where research activity is carried out in collaboration with an external organisation
	13
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	14
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	1
	Indicative title:
	Do adolescents feel the use of gender terms during lessons have an impact on progress? 

	2
	Proposed start date:
	
	Proposed end date:
	

	3
	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	4
	Purpose of Research Activity
The purpose of this research is to determine if adolescents are aware of gender terms being used within lessons and if they find them helpful or that they hinder progress or indicate bias. Within my practice I am becoming increasingly aware of adolescents changing their pronouns and the associated emotions towards their previous pronouns, with this in mind, my question is do they need to be used when discussing the voice and if they are being used, are they having a positive impact during the lesson. 
(this box should expand as you type)

	5
	Research Question
Is there a need to create a non gendered approach to teaching the voice to adolescents? Do gender terms and pronouns need to be used in lessons?


(this box should expand as you type)

	6
	Aims of Research Activity
To determine if adolescents are aware of gender terms being used within lessons and if they feel bias towards certain pronouns, furthermore to determine if adolescents would benefit from an inclusive and non gendered teaching strategy within voice lessons 

(this box should expand as you type)

	7
	Objectives of Research Activity
· To gather data on the use of gender terms when working with adolescents 
· To consult with adolescents to gain their views on gender terms and pronouns
· To question a plethora of adolescents to determine if they are aware of the use of gender terms within music
· To increase my own awareness of gender bias within adolescent musical education 
· To observe and consult with other teaching professionals and peers to determine their views on the use of gender terms and pronouns within lessons 

(this box should expand as you type)

	8
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	9
	I will be looking towards 3 viewpoints in my research, the first being the adolescents who are receiving music lessons, the second being the teachers who are teaching these adolescents, the third being my own experiences.

Focus Groups - I will run several small focus groups to first determine how adolescents feel with regards to their pronouns being used in lessons as well as how they feel with regards to gender bias. I will also run a focus group with my peers and fellow teaching professionals to gauge their views. These will be audio recorded and transcribed.

Observations and semi structured interviews - Following the focus groups I will then observe my peers and fellow tutors in their own lessons to determine their use of pronouns and gender terms within their own practice. I also intend to run semi structured interviews with a cross section of participants from my focus groups. These will be audio recorded and transcribed.

Diary - My own account will take the form of a diary/journal kept through my own teaching practice. 

I will be using a cycle of reflection within this research and asking participants to provide feedback to ensure I can create a teaching strategy which will provide them with the skills they are requiring.

(this box should expand as you type)





	10
	Location of research activity
Identify all locations where research activity will take place.

	11
	The research will take place within my current work setting which is a group of secondary schools in the UK.
(this box should expand as you type)

	12
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	13
	
N/A

(this box should expand as you type)




	14
	Use of documentation not in the public domain: Are any documents NOT publicly available?   
	NO
	☒

	
	
	YES
	☐

	15
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)




SECTION F: Scope of Research Activity
	1
	Will the research activity include:
	
YES
	
NO

	2
	Use of a questionnaire or similar research instrument?
	☒
	☐

	3
	Use of interviews?
	☒
	☐

	4
	Use of diaries?
	☒
	☐

	5
	Participant observation with their knowledge?
	☒
	☐

	6
	Participant observation without their knowledge?
	☐
	☒

	7
	Use of video or audio recording?
	☒
	☐

	8
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	9
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	10
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	11
	Investigation of participants involved in illegal activities?
	☐
	☒

	12
	Use of procedures that involve deception?
	☐
	☒

	13
	Administration of any substance, agent or placebo?
	☐
	☒

	14
	Working with live vertebrate animals?
	☐
	☒

	15
	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☒
	☐

	16
	Details of any other primary data collection method:

Focus Groups

(this box should expand as you type)
	
	



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
	1
	Who are the intended participants:
	
YES
	
NO

	2
	Students or staff at the University?
	☐
	☒

	3
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	4
	Vulnerable adults?
	☐
	☒

	5
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	6
	Prisoners?
	☐
	☒

	7
	Young offenders?
	☐
	☒

	8
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	9
	People engaged in illegal activities?
	☐
	☒

	10
	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.
	☐
	☒

	11
	Other – please indicate here:

(this box should expand as you type)
	
	




	12
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	13
	How many participants are expected?
	I expect no more that 15 participants 
(this box should expand as you type)

	14
	Who will the participants be?
	
9 - 12 adolescent pupils 
3 teachers 

(this box should expand as you type)

	15
	How will you identify the participants?
	I will provide each participant under the age of 18 with a code unique to them that does not include any details about themselves.

Teachers will be identified by the use of “Teacher 1, Teacher 2 and Teacher 3” 


(this box should expand as you type)






	16
	Information for participants:
	
YES
	NO
	
N/A

	17
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	18
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	19
	Will you obtain written consent for participation?
	☒
	☐
	☐

	20
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	21
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	22
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	23
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	24
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	25
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	26
	If NO to any of above questions, please give an explanation 

	27
	

(this box should expand as you type)




	28
	Information for participants:
	
YES
	NO
	
N/A

	29
	Will participants be paid?
	☐
	☒
	☐

	30
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	31
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	32
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	33
	If YES to any question, please provide full details 

	34
	


(this box should expand as you type)




SECTION H: Anticipated Risks
	1
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	2
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	3
	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	4
	Risk to Participant:
I intend to use audio recording in my focus groups and interviews and providing a transcript of these which will provide a risk of some personal data disclosed.

There is a risk that students may find gender identity and terminology distressing.
(this box should expand as you type)
	How will you mitigate the Risk to Participant
By using codes to identify participants and ensuring safe storage of this data to which only I have access I will mitigate the risk to participants

I will use college pastoral systems where appropriate and contact with personal tutors where needed. These systems specialize in referring to relevant external bodies.

(this box should expand as you type)

	5
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	Discussing pronouns and gender terms may be a sensitive topic for participants and I will offer then the option to terminate any focus groups or interviews and ensure that any disclosures are followed up with the correct safe guarding protocol. I will also ensure I have parent/guardian consent for any work done with participants under the age of 18


(this box should expand as you type)

	6
	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to Investigator:
There may be a risk of this research being emotionally challenging and I may find myself having a conflict of interest with my peer and teaching professionals 

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
I am aware that my research topic can be emotionally distressing and I will seek support should I need it. I intend to ensure I can distance myself from my research and if I find myself with a conflict of interest I shall withdrawn that participants interactions with my research and seek further support if needed. 

(this box should expand as you type)

	7
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to University:
The risk to the University will be Data protection 


(this box should expand as you type)
	How will you mitigate the Risk to University:
By using code to identify participants and all the data being safely and securely stored in m own password protected computer I intend to mitigate this risk. All data will be destroyed at the end of the research.


(this box should expand as you type)




	8
	Disclosure and Barring Service

	9
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES
	NO
	N/A

	10
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality
	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Particiapnts will already have my contact details however I will ensure they are provided with another copy of my email address during the research process


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	I will require formal consent from all participants and their parents/guardians prior to the research. This will give details of their time, involvement and what I am seeking to achieve through the research. I will send a formal consent from through email


(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	Code will be used to ensure participants remain anonymous. These details will be stored in my password protected MAC laptop. At no point will I name any participant or provide details of the school/workplace that they are affiliated with, 


(this box should expand as you type)




SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	1
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☒
	☐

	2
	If YES, provide a description of the data and explain why this data needs to be collected:

	
	Personal data that will be collected includes the email address and names of participants, the signed consent forms and the audio recordings and transcripts from the focus groups and interviews 

(this box should expand as you type)

	3
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
x☐
	

	4
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
	Gender is a sensitive area and links to sexual identity. The purpose is to find which terminologies the students find helpful it is not to delve into issues of sexual identity. The data needs to be collected to improve knowledge understanding and my teaching practice.

(this box should expand as you type)




	5
	Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	6
	Manual files (i.e. in paper form)?
	☐
	☒

	7
	University computers?
	☐
	☒

	8
	Private company computers?
	☐
	☒

	9
	Home or other personal computers?
	☒
	☐

	10
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	11
	“Cloud” storage or websites?
	☒
	☐

	12
	Other – specify:
	☐
	☒

	13
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
	
All data will be kept in password protected cloud storage on my personal MAC laptop which will not be shared. Audio/visual data will be transcribed and would be shown to participants to check accuracy of reporting. Any USB sticks used to store or transfer data will be password protected. All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. 


(this box should expand as you type)

	14
	All Data Storage

	15
	Will the research activity involve any of the following activities:
	YES
	NO

	16
	Electronic transfer of data in any form?
	☒
	☐

	17
	Sharing of data with others at the University?
	☐
	☒

	18
	Sharing of data with other organisations?
	☐
	☒

	19
	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	20
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☒
	☐

	21
	Publication of data that might allow identification of individuals?
	☐
	☒

	22
	Use of data management system?
	☐
	☒

	23
	Data archiving?
	☐
	☒

	24
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
	
All data will be encrypted and kept in password protected cloud storage on my personal MAC laptop which will not be shared. Any USB sticks used to store or transfer data will be password protected. All data transfers will be encrypted and password protected.  All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. The data will be stored until the completion of the project and then deleted. In accordance with the DPA2018, participants will have the right to ask to see what data is held relating to them, and this data will be deleted immediately if the participant requests this, in which case the data will not be used in the project.


(this box should expand as you type)

	25
	List all who will have access to the data generated by the research activity:

	
	Only myself, the principal researcher 

(this box should expand as you type)

	26
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Only myself, the principal researcher

(this box should expand as you type)

	27
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
All data will be encrypted and kept in password protected cloud storage on my personal MAC laptop which will not be shared. Any USB sticks used to store or transfer data will be password protected, and will be reformatted at the end of the project in order to destroy the data. The data will be stored until the completion of the project and then deleted. 

(this box should expand as you type)

	28
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

(this box should expand as you type)

	29
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	
	
	NO
	☐

	30
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	
	NO
	☐






SECTION K: Declaration
	31
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	
	Signature of applicant:
	Emily Lowe 
	Date:
3/8/2022




For STUDENT Submissions:
	32
	Director of Studies/Supervisor:
	Louise Emanuel
	Date:

	33
	Signature:
	Louise Emanuel
	




For STAFF Submissions:
	34
	Academic Director/ Assistant Dean:
	
	Date:

	35
	Signature:
	
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☒
	I have deleted the guidance notes before submitting the PG2 for consideration




	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 


Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Institutes.  Institutes will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Institute will refer these to the University Research Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
Research students, by application on form PG1 to the Research Degrees Committee
Taught students by review of research proposal within Institutes (Institutes provide specific details of these processes)
Staff, by agreement by the Academic Director/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.

Indicative Title:  please use the same title as used on the research proposal.

Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.

Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  This section must explain how the methods described will lead to the collection of necessary and sufficient data, but not excessive data.  Please be specific.

Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.

Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.

If you have answered no to all questions in F then sections G and I do not need to be completed.  .  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.

Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?

Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Academic Director/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.

Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.

Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?

Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
falsification: manipulating research processes or changing or omitting data without good cause
plagiarism: using other people’s material without giving proper credit
failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality

Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?

Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Academic Director / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.

Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.

In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
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Which parts of your lessons (if any) do you feel could benefit from a more gender-neutral approach? 
1) The choice of repitoire
2) N/A
3) maybe instead of calling my voice a “female voice” call it a higher register/other gender nonspecific technical terms
4) Honestly I don’t really know of the top of my head how vowels are pronounced
5) When it comes to grouping voice types.
6) Non
7) N/a
8) Ask about preferred pronouns
9) None that I can think of :)
10) Mybe singing riffs for guys with low voices
11) Any part
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Which parts of your lessons could be more inclusive?
1) Understanding that the choice of repertoire should be based on range and capability rather than gender
2) N/A
3) less use of gendered terms, most of the time it is not necessary to bring up an artists gender when referring to their work.
4) Mybe how not to compare yourself to other singers and evyone voice will sound different
5) When figuring out ability to sing high or low notes. Eg. I’m a girl but that doesn’t mean I can sing higher notes better than a boy.
6) Non


7) N/a
8) No
9) I would like to be able to explore all aspects of my vocal range. Although I do want my voice to be beeper overall, I do like that fact that I can reach fairly high notes and would like to see what I can do with that. I also think I would be nice to try songs from many different singers (both masculine and feminine aligning voices) :)
10) Sexality
11) Any part

Are you able to recall a time during your musical journey when you feel like your gender identity was disregarded? Please feel free to share this experience if you feel comfortable
1) No
2) 
3) being referred to as a girl. i am not a girl.
4) my singing teacher was very good she taught musical theatres so was very good but i sang more soul music like Otis redding
5) 
6) no
7) Although not in singing lessons, in my theatre company the soprano section (my vocal range) are almost always referred to as "ladies" which Although I see the reasoning behind, can often make me feel invalidated as a genderfluid person. The musical director often corrects himself when he does this for the other sections such as the altos but almost never for the sopranos (possibly due to the small number (around 6) of us now as many are now in the mezzo soprano section which was not an available section before we began doing phantom of the opera and the soprano lines became extremely high) and this can often make me feel invalid around my gender identity while I am singing.
8) No
9) Nope :p
10) Singing high songs as a guy
11)  No

Are you able to recall a time during your musical journey when you felt the lesson/event/situation felt fully inclusive and welcoming? Please feel free to share this experience if you feel comfortable
1) Yes
2)  
3) the singing lessons i attend are mixed gender so i feel free to express all sides of my range and don’t feel as if its “boys” or “girls” only.
4) Sometimes I used to get annoyed that my voice wasn’t that high but Iv learnt to love my low voice now
5)    
6)   
7) When I came out to my singing teacher about me being a lesbian and genderfluid and she was fully understanding and supportive and began to use my correct pronouns (they/them) immediately.
8) Mostly
9) Not a specific time but I always feel that our lessons are inclusive and welcoming
10)  Jam sessions
11)  Yes

What developments to music education (specifically regarding the voice) would you like to see to enable inclusivity and gender affirmation?
1) Making it more mainstream
2)    
3)   
4) Mybe more bass singers in the highlights
5)    
6) Non
7) Techniques to safely stretch the vocal range
8) None
9)  Teachers working with students to find their vocal range and helping/aiding them to work more with their desired part of their voice of that makes sense? Like if a student had a naturally high voice but they wanted it to be deeper, they could find songs that help make their voice sound/feel closer to their desired pitch. I would also like to see people talking about more androgynous-sounding voices.  
10) Riffs for males
11) Any

Is there anything you would like to add about your gender identity and experience with music?
1) Nope
2)    
3) No
4) I see music as expression i don’t really think gender has anything to do with it
5) Not really
6) No
7) I feel overall I am validated in my gender identity when I am performing however sometimes people can forget about my gender identity due to the vast majority of the pieces that suit my vocal range being written for female characters (I typically sing musical theatre and if I have to label my vocal range then I often label it as soprano)
8) No
9) My relationship with music in general has always been close. One of the first things I do when I notice that my mental health is declining or I feel sad or anxious or etcetera is I'll go and get my headphones and blast music really loudly just to calm myself down. I consider it a form of stress relief and our lessons have really helped me :)
10) Seeing where it could take my voice
11) No
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SPEAKERS
Speaker 2, Emily Lowe

Speaker 2  00:59
Hi? You don't need to.

Emily Lowe  02:30
So you can see there's an extra screen down here at the bottom. 

Emily Lowe  02:33
 And this is technically supposed to be a really fancy piece of technology that will automatically transcribe everything that we've said. So I don't have to spend hours doing it. 

Speaker 2  02:33
Yes.

Speaker 2  02:47
Ah nice

Emily Lowe  02:47
However, I've never used it before, because I haven't interviewed anyone on Zoom before. So 

Speaker 2  02:55
I'm the first one

Emily Lowe  02:56
You are. 

Speaker 2  02:57
Oh, nice. 

Emily Lowe  02:59
Thank you so much for saying that you'll take part and just be willing to come it's very informal interview. 

Speaker 2  03:06
Yeah. I'm in my jumper

Emily Lowe  03:07
It's, yeah, me too. I'm in my casual clothes, because I just wanted to have a chat with you. Because I know that in our lessons, we've been kind of talking about things. And I have now finally coded all of my data from my questionnaires. So it's kind of given me a few questions that I would like to just talk to you about and get some ideas about what I can do to make my lessons more inclusive. So I've got a very formal word document that I've written some questions down that I'd like to ask you. But I'd like this to take more of a conversation kind of approach. So my questions are just a guide to make sure I ask all of the relevant things. But obviously, I'm happy for the conversation to take us in any direction. If at any point you don't want to carry on that is absolutely fine. And if you leave here and you go, Oh, gosh, oh, I kind of wish I hadn't said that. Please contact me. We can always redact things and we can take them out and you don't have to give an answer if you don't feel comfortable. 

Speaker 2  03:19
Okay. 

Emily Lowe  03:28
Is that okay?

Speaker 2  04:08
Yes, that's fine. I've never done one of these before. And so I keep on looking at my face is like, oh, yeah,

Emily Lowe  04:14
that is fine. That is what everyone does on Zoom. I've also got my, my touch up filter on, which basically just means you can't see my spots. So. So let me find my first question. So my first question to you is, what asre your pronouns? 

Speaker 2  04:33
They Them 	Comment by Emily Linder: Cycle 2: Personal pronouns 

Emily Lowe  04:34
Yep. No problem. And with regards to your pronouns, do you classify yourself as part of a specific community? 

Speaker 2  04:43
Yeah, I'd say I'd classify myself as non binary.	Comment by Emily Linder: Cycle 2: Personal pronouns and gender 

Emily Lowe  04:47
Brilliant. And can you elaborate a little bit about what that means? What that community means and like, what does that community kind of stand for? What are the values of the non binary community?

Speaker 2  05:00
Okay, how to books no into words. And it's, it's a very like broad term for everyone. So my experience of it is that I feel I can exist outside like the male female like spectrum. Like, for example having like a line. So I've got my blue background is really freaking me out like, male and female on this side, I got like, like different identities in between Demi Boy and Demi Girl like etc etc.	Comment by Emily Linder: Cycle 2: Personal definition of gender 

Emily Lowe  05:36
Yeah, 

Speaker 2  05:36
I lie somewhere like around that. 

Emily Lowe  05:40
Perfect. 

Speaker 2  05:41
So I know for other people it's that they feel either that like, they just don't identify with either but they feel somewhere in between. Or it's kind of it's very like large chance. So you're like you've got like the trans umbrella. Yes. And like the next umbrella is the non binary umbrella,	Comment by Emily Linder: Cycle 2: Continued definition of gender

Emily Lowe  06:01
Brilliant. And that's really helpful because obviously, within my research, I've been using the kind of catch all umbrella of trans star plus, which is the umbrella that just goes anyone that doesn't fit gender normative, we're gonna put under this lovely supportive umbrella. So it's really good to hear you use those terms of umbrella as well. Because at the end of the day, that's what I'm trying to do. I'm trying to make it inclusive and make it a nice safe umbrella from the rain for people. So this leads me to my next question, which is how do you define gender? What what is gender to you? Because gender can mean lots of different things to different people, gender, for some people, is completely separate to sex for some people. It isn't. And I'm just intrigued to hear what gender means to you. There's no right or wrong answer here. And I'm happy to disclose what I think gender is, if that would make you feel more comfortable. 

Speaker 2  06:56
yep

Emily Lowe  06:56
So for me, gender is the kind of, the way that a person chooses to define themselves. And for me, that is completely opposite to your sex, your sex is biological, and, and scientific. Whereas your gender is, is is almost like a name that best describes you and how you fit with it.

Speaker 2  07:19
Yes. So I agree with that. Yeah, I am. I see gender as, sorry, I'm not used to looking at my face. I think gender is kind of like how you choose to express yourself. Yeah, how you feel best describes who you are as a person and where you feel you sit within, like the social, like the constructs of society. It's like, you know, some people, and I'm gonna use like, the matrix is like, a metaphor for this. Like, some people enjoy using the boundaries of, you know, like, binary gender. Male and Female, as you know, it's, it's what uses society as a construct has assigned it is the norm. And so they feel more comfortable identifying with those terms, because it's what they've always, you know, known. Yeah, whereas you're like, some people wait, what was I saying? 	Comment by Emily Linder: Cycle 2: In depth personal insight into gender

Emily Lowe  08:19
The matrix

Speaker 2  08:20
ah yes gender, And the matrix, but my experience with gender is, you know, like, how I express myself and how I feel best, like, I can describe myself and present myself to other people. Like, it's social outputs, because, you know, my internal, like, concept of gender is a lot more abstract. And it doesn't kind of have a way to put words into, but socially, like, it's, it's, it was, socially, it's almost separate to how I am internally, but more so because it's so abstract that you can't really put it into words. 	Comment by Emily Linder: Cycle 2: Self identity 	Comment by Emily Linder: cycle 3: before we even start we need to define how a person views themselves and their own self identity before we can start to work with their voices 

Emily Lowe  09:04
Yeah. I love that. Thank you. That's a really a really interesting insight into kind of your world. And for me, a lot of it is social construct. And then we're just using words that kind of summarise social constructs. Yeah. And so it's a really, it's a really personal thing, which is why I think it's really important to ask and to get a definition of that is it's going to mean different things to different people. So the next question is, do you feel like your singing voice and your gender work with each other? Or do you often feel like there's conflict between the two because of again, those kinds of social construct of what certain voices should sound like?

Speaker 2  09:47
It depends on the day if I'm being honest. Some days you know, wake up, that'd be a yes, your my voice fits my gender fairly well. And yet, especially the singing you know, sometimes I'll sing something out here and "ah Yes, that is my voice". And other days like it just it won't align in my head. Yeah, even though it's the exact same thing, it just won't go together the same. 	Comment by Emily Linder: Cycle 2: Gender and the voice 

Emily Lowe  10:12
Yeah. 

Speaker 2  10:13
And so depending on day, i'll, will depend on my perception of gender and my voice. So for singing, I'll often pick up different songs depending on how I'm feeling. You know what I mean?

Emily Lowe  10:26
I totally know what you mean. Definitely. It's such a grey area. I'm finding it so fascinating. So that kind of leads me to my next question is, which is, is there a way that you feel music lessons, in general, not necessarily specific to singing could be made to be more gender inclusive from your, from your perspective and your musical education so far? Do you feel like there's been gender bias? Or do you feel like it's been generally quite inclusive?

Speaker 2  10:55
I feel like I've done like loads and loads of different music lessons in the past and just trying to pull from all of my experiences. I'd say there is a bit of gender bias, but it depends on the teacher and the setting of you know, where you're learning, for example. So I attended the royal Northern College of Music for two years in 2013 to 2015. I rediscovered that a few weeks ago. And then I remember there being a lot more female presenting people male presenting people didn't really affect me at the time. So I just went because my friend and I play cello. I, She played violin, and there was no spaces. So I took the cello. I'm not kidding, there's a whole thing behind that.	Comment by Emily Linder: Cycle 2: Gender bias in music lessons 

Emily Lowe  11:46
I can't believe I don't know this.

Speaker 2  11:49
Sorry, I forgot what I tell people anyway. So there, it did feel like with the people in the classroom, there was a bit of a bias, but we mainly played classical music, and I was like there just learning cello. So I guess that's not quite the best example. 

Emily Lowe  12:08
Yeah.

Speaker 2  12:09
And in our music lessons in, you know, in our GCSE class, there isn't really bias, like, you know, it's a fairly mixed group. And the stuff we study is, again, quite mixed. But I feel like for certain styles, there's definitely more like, you know, male associated people, than more female person presenting people, but it depends on the genre of the music. And there isn't really a way to get past that, because of course, there's always going to be a bit of a bias in everything. I'd say just like you're trying to find a good mix of people within like genres, like when you're teaching.	Comment by Emily Linder: Cycle 2: Gender bias in music lessons 	Comment by Emily Linder: Cycle 2: Participants personal analysis of adolescents taking part in music lessons 

Emily Lowe  12:55
Yes. 

Speaker 2  12:56
Is that right. 

Emily Lowe  12:56
I really like that. That's a really good answer. So kind of leads me to my next question, which is, in some of my feedback from my questionnaires, I've had quite a few really emotional insights from people. And one of the things that kept being pulled up was that through music, particularly through singing and self identity, when it's done incorrectly, people feel like it can really invalidate them. Feelings of invalidation. Is that something that you've experienced before? And if you haven't, is that something that you could understand happening? Through kind of being taught by someone who maybe doesn't understand gender and the pronoun use?

Speaker 2  13:37
Yes, well, I don't. From my recollection, I didn't put anything towards that. But I can understand how people would feel, especially if you have very difficult social and you know, vocal dysphoria. 	Comment by Emily Linder: Cycle 2: Vocal dysphonia and invalidation towards voice and gender	Comment by Emily Linder: Cycle 3: something that needs to be normalised 

Emily Lowe  13:37
Yeah. 

Speaker 2  13:41
To do with your gender, it can be difficult when people will kind of not talk about the large spectrum of gender like you just it doesn't even need to be necessarily talked about. But just it just being something that is included in lessons and I can understand how people find that invalidating and confusing really, like, you know, when you're trying to figure yourself out, especially at a young age, it can be really difficult when you everything else in your life is telling you otherwise. 	Comment by Emily Linder: Cycle 2: Invalidation towards voice and gender	Comment by Emily Linder: Cycle 3: normalising having conversations as misgendering can lead to feelings of invalidation 

Emily Lowe  14:29
Yeah, absolutely. And the kind of the thing that I found from doing a lot of research is that quite often teachers just don't know how best to approach the topic of gender. It is definitely something that I felt in the past and I feel like I'm becoming more inclusive. But 

Speaker 2  14:45
yeah

Emily Lowe  14:46
from kind of, from your perspective, and in your opinion, what would you say is the best approach to kind of working out what your pronouns are and dealing with it when when it goes wrong? Because there are inevitably times when things happen, or there are conversations that come up about kind of voice, gender, sex, puberty and all of those things like what is the best approach?

Speaker 2  15:11
If we're looking at it from like a pronouns perspective, I'd say it's just, it's best to ask people that, you know, and when people are like experimenting pronouns, because it's quite difficult to figure out what pronouns you like when you can't use them in real settings. So it's always nice to have space, space space, a safe place, or space, to be able to experiment with your pronouns because I am, when I was like discovering my gender, throughout lockdowns, I wasn't seeing many people. And I was I was on Discord. And there was a channel where we could all experiment with our pronouns, which I found really helpful. And so you know, looking at pronouns in the classroom perspective, I think it's just best to you know, double check with students what their pronouns are. And if they change, you try best to use those correct pronouns. And if you find that changing or what, you have an open discussion with them about, I guess, you know, how they're feeling with this stuff we want to try, because pretty cold.	Comment by Emily Linder: Cycle 2: Gender and pronouns 	Comment by Emily Linder: Cycle 2: Gender in the classroom and teaching strategy
	Comment by Emily Linder: Cycle 3: Key theme of normalisation between the teacher and the pupils. Open channel of conversation 

Emily Lowe  16:26
I am literally our radiator.

Speaker 2  16:29
I'm on our sofa and I have a blanket. So I don't know if you know about this. But um, so there are actually pronouns that lie outside, He it, they, you know she, so they're called, or they're referred to as Neo pronouns. And those are basically, you know, like, words, and sometimes nouns as well, that are used in, you know, as pronouns, for example, there's zi/zem, zae/zaer and fae/faer. I don't know if you've heard that 	Comment by Emily Linder: Cycle 2: Wider pronoun network

Emily Lowe  17:06
I have heard of them. But in all honesty, I am unsure as to kind of where they sit, and the wider context around them.

Speaker 2  17:16
Okay, so from my understanding, it's been a few years since I've done like some in depth research. But 
So there's actually a lot of discourse in the community as to whether or not, you know, people should be allowed to use them whether or not they're disrespectful, I think, more, you know, it, whether or not it's respectful is based on the person and their intentions, because from what I understand, Neo pronouns are often used by neurodiverse people, because they find that even you know, like pronouns, like they/them feel too gendered and too specificU. And so their experience with gender and pronouns is different. So they find other ways to express themselves. What, what, what was the question again, I've kind of forgotten where I was going, 	Comment by Emily Linder: Cycle 2: Use of wider pronouns in the trans*+ community	Comment by Emily Linder: Cycle 3: Neo pronouns and their use in the neuro-diverse community 

Emily Lowe  17:22
yep

Emily Lowe  18:08
What's the best way of approaching gender in lessons? And then what is the best solution when it goes wrong? And there's like, misgendering, or, you know, a slightly uncomfortable moment where, where something's happened, and it's made you uncomfortable.

Speaker 2  18:24
Okay, so I got really off track then

Emily Lowe  18:26
No this is absolutely perfect. It's really nice to have this conversation and go off on these tangents because it just gives me more things to work with.

Speaker 2  18:36
So yeah, when mistakes do occur, it's like, a lot people will be inclined, and I caught myself doing it to stop what you're saying and apologise directly to the person. Yes saying, I'm so sorry. I messed up. Yeah. And then corrects themself. But from the other side of that's, like interaction, it can often feel a bit awkward for the person who's being apologised to because it, kind of, I guess, when you're just using your pronouns, people are going to make mistakes and everyone and yeah, as someone with altered pronouns, you would understand that people are going to make mistakes, it happens, it's difficult. And so it kind of, it makes it feel like a bigger deal than it is. So the best thing to do is to just, you know, say for example, if someone used she/her pronouns, but you'd accidentally said he, you know, for example, like, oh, yeah, he walks to the shops, sorry, she walks to the shops and you just continue with what you're saying because it shows to the person that you are trying and yes, you still make mistakes, but you are actively trying to make a difference. 	Comment by Emily Linder: Cycle 2: Teaching stratergy 	Comment by Emily Linder: Cycle 3: How a gender expansive person would like you interact when you make a mistake. Normalising acknowledgement and then carrying on 	Comment by Emily Linder: Cycle 2: Personal insight 

Emily Lowe  19:45
Yeah.

Speaker 2  19:46
Instead of, you know, like having to have like a whole conversation. You go off on that on another tangent, sorry. 	Comment by Emily Linder: Cycle 2:Timing is important, teaching strategy 

Emily Lowe  19:55
No, it's perfect. Thank you. 

Speaker 2  19:57
It's Yes, often better, you know, just to see like the subtle things that people do to help them, like help themselves. 

Emily Lowe  20:06
Yeah, 

Speaker 2  20:06
like you know, I cant think think of  the words like, I guess. I don't know. You know what I mean? I can't think of the word.

Emily Lowe  20:16
It's like normalising it is yes, Its not making it a big deal anymore. And actually, I'm really guilty of doing that I'm, it's like, I tried too hard. And, and actually, that isn't helpful because like, you've like you've just said, that's just highlighting the difference, instead of normalising, normalising your your pronouns. And that's super interesting. That's something that really, I think, will be a really interesting thing to talk to with other other pupils and other people. And just kind of see, you know, actually, if that's, that's a running theme, and that actually by by overdoing it, am I making it worse, which is really, really interesting. And I wouldn't have thought about that, I think I would have been the first to be like, No, we'll stop, we'll correct it. And then we'll move on instead of just being like, oh, sorry, yeah. And we've carried on with this task now.	Comment by Emily Linder: Cycle 2: Normalising gender conversation. Teaching strategy	Comment by Emily Linder: Cycle 3: Personal and powerful insight

Speaker 2  20:36
Yes. And I think with all some of the things like it's how you do it, you stop you correct yourself, you make the mental note, and then carry on. You know, like, when you make a mistake that affects a person, you want to apologise to them. Because you know that you know, that it will have affected them in some way. But with pronouns, you're in a conversation, it's easier to just, you know, quickly correct yourselves and move on. And if you really do feel like you have to apologise, you could say it after, you know, when there's less like, if there's more than just you two around you could say it, whilst there's less people around. And I think your point about maybe trying too hard, I do think that some people when they, you know, like, when they're not part of the community, like, you know, like, really in in depth with the community, you do want to try because you want to show people that, shows people that you are inclusive, but it can sometimes, like you said, feel like you're trying just a bit too hard, because you really do want to you know, do the right things, but because you don't see the other sides of it, It doesn't quite, You know what I mean, like, it just doesn't quite work. It's like trying to put a jigsaw puzzle in upside down.	Comment by Emily Linder: Cycle 2: Making mistakes, normalising gender conversation and teaching strategy	Comment by Emily Linder: Cycle 3: Allie reference. You can be an Allie but need to ensure you are being helpful

Emily Lowe  22:26
Yeah, that's such a great description is that

Speaker 2  22:29
yeah, it's the right idea. It could be the right piece, but it's just you know, that's a wrong angle.	Comment by Emily Linder: Cycle 2: Personal insight, Gender and puzzle analogy

Emily Lowe  22:33
Yeah. Which is exactly why I've kind of gone down this route for research, because I am so aware that this isn't my community. But I'm hyper aware that I have a voice and can and can really help a community because I want to help but again, without being a try hard, you know, I want to do what's right. And I want to create a series of vocabulary, and just a set of skills that I can go, this is what people in this community want. And we can put this into our teaching practice, because it will help everyone, it will help the teachers who were like "I don't know what to do", and it will help the pupils who feel like they need that safe space, because we can make it open from the beginning. So I've got two more questions for you. One of them is from questionnaire responses, people have stated that they're going to move over stated that their voice is very personal, and often used as a form of escapism. They further said that when they've been categorised incorrectly with their pronouns, or have felt restricted by repertoire, this has had a really negative impact on practice and their enjoyment of singing. Would you say that this is something you've felt? And do you have any ways in which you think this could be improved? Because if singing is really personal for you, then the last thing teachers want to do is, is hinder your practice and your progress? And is there anything that you think can be done better to make sure that that isn't happening?

Speaker 2  24:06
Yes, I don't quite again, for me, it depends on the day. But you know, generally speaking, I dont like find that if my voice is incorrectly cat, categorised to how I'm feeling that it's going to hinder my practice. You know, I find just music in general as a very, like, therapeutic and relaxing thing. You will be listening thinking you know, playing an instrument so it's just, you know, it's a way to release emotions. ButS I can understand how especially if you know, the way that you're you perceive, perceive your gender, you know, in a social aspect in a social way. If it does tend to be a slide, if it's a bit being categorised can just make you feel a bit weird, I guess. And so we've, you know, if you are if, if a teacher realises that they have incorrectly categorise a student but previously, it was perceived as being correct, you could have a conversation with the student because it might be that you know, depending on the day, they might have different feelings towards their voice. And so I'd say it's the best thing to do in that scenario would just to be, you know, a quick, you know, like, oh, yeah, how do you how does your voice you know, like feel today? You know, like, how do you want to talk about it just like, there's a small thing that kind of sets the tone for the lesson and normalises the fact that not everyone's always going to feel the same way about how you know they are socially?	Comment by Emily Linder: Cycle 2: Self identity and mental health 	Comment by Emily Linder: Cycle 3: What a teaching should do. Teaching strategy	Comment by Emily Linder: Cycle 2: Teaching strategy	Comment by Emily Linder: Normalising and setting the tone for the lessons. Discussion is important

Emily Lowe  25:42
Yeah, absolutely. That's really a really, really good, concise answer. So my last question, so it's kind of relevant in like a wide, a wide spectrum, because obviously, my questionnaire is about self identity. And this entire project really is about adolescent self identity, and how that can be impacted through gender, through voice. So my last question to you is, do you feel like your self identity and your voice are related? And if so, how, what? What is it about those two things that that relate them?

Speaker 2  26:24
I was thinking, as you said, and now I've completely gone blank. Thinking of like an experience that that happened in year seven, actually, I would have been 11, or 12. Wow. And that was in 2018, where I was, I was walking to the bus. And it was like the smallest thing that I didn't really notice, at the time. But, you know, I walking next to someone who was having a conversation with someone else that I didn't know. And yeah I was sort of part of their conversation, but more just listening in. And I'd said something, and then the person who I didn't know particularly well said, "you've got a really like a fairly low voice to think it's like a girl." And I just kind of like, at that point in my life. I was like, I was like, No, I am I am girl, I am female, I need to, you know, like, oh, you know, like the whole, like, it was me trying to always lean into the construct to being female, because you know, anything other than that would be perceived as weird. And I was the only person from my school, that urm went to (school name redacted) I really wanted to fit in with the rest of the crowd. And so I've noticed that from that pointI did actually un, consciously try to, like, raise my voice pitch. 	Comment by Emily Linder: Cycle 2: Negative interactions 
Long term impact of these on the voice 	Comment by Emily Linder: Cycle 3: Personal insights on a negative interaction with their voice. Gender reference relating to pitch

Emily Lowe  27:42
Absolutely. 

Speaker 2  27:43
And urrm, It's like, breaking current, what was the question? How do you

Emily Lowe  27:49
feel like your self identity and your voice are related? Okay.

Speaker 2  27:53
I'm still on track. 

Emily Lowe  27:54
Yeah, yeah, you are smashing it. 

Speaker 2  27:56
And urm, I find that, you know, since then, I have been trying to, I guess, bring my voice back down to what it was obviously, you know, it's been about four years since then. And so things are going to be different, physically speaking, but, I, there is still the ability for my voice to be lower, for my voice to be lower, and it's just trying to break down those walls that have been put up by society. Yeah, I was, I was only in, I only started school in year five, my mum did a great job, you know, bringing me up with you know, a fairly gender blind view, but once I started school, I really desperately wanted to fit in. And so, you know, those constructs very, very quickly set in my head, it was very much so an anxiety thing of I need to make sure that I have, you know, some people that I can talk to because I don't know what this place really is. And so it kind of it not only did it cement itself, it like it really, really dug in, 	Comment by Emily Linder: Cycle 3: Physically adapting the voice to suit a specific gender. In a negative setting and then trying to correct the changes one they felt more comfortable in their gender identity 
because it, and, so with that came my gender like I genuinely thought that if I had any, you know, like positive relationship with a male it could just be like platonic friendship. I was like ah "I must have romantic attraction to that person because you know, as a as a female myself (as i was back then), I must only be friends with fellow females" and with that came, you know, like me trying to make sure that my voice fit in with, you know how everything else was and I tended to listen to a lot more I guess, feminine you know, songs and I guess like you society as like a whole thing did definitely really root itself in my brain and I it goes to show that even if not been school system along for a long time. You're like, the constructs society will take root. And I can only imagine what it'd be like for people who've been in the school system for so long. 	Comment by Emily Linder: Cycle 3: Changing their identity to fit what their voice. Personal insight 	Comment by Emily Linder: Cycle 2: Social constructs
Negative impacts
Lasting repercussions on the voice
Teaching strategy

Emily Lowe  30:07
Yeah, 

Speaker 2  30:07
yeah, it's just all there. Yeah,

Emily Lowe  30:09
absolutely. And it when it's in there, it's in their deep. And it's that it's that element that I want to try and, and not stop, I just want it to be more inclusive and supportive, because they are social constructs, they are things that are now archaic practices, you know, this whole girl, and boy, this, you're either feminine, or you're masculine. They're just social constructs, that, that we need to be more open from as teachers, we need to be more open and not just define everything by these two categories. And that comes from really learning about self identity of individuals, because you are all individuals, you all have different practices, different, different ways that you've been brought up different things that affect you on a daily basis. And it all it takes us for that one moment, like you just said, to really embed something deep and and I don't want that ever to be my lessons. I don't ever want anyone to leave and be like, "Huh, okay, so I've definitely got a girl's voice then have i?" like that, to me. I've definitely done that in the past, there are definitely, there are definitely pupils that I can think of that I have categorised, without necessarily checking beforehand, actually, where they want to be. And that's what I want to help other teachers do. Because it's got to come from all of us to really support, to support you guys. That's, that's what it comes down to. And your answers have been so beautiful and open and concise and really thought about. And I feel like we've had really good conversation about all of this. And I feel like we've both been able to be really open about things and I've been able to ask you questions, and you've been able to ask me them. Is there anything else that you'd like to ask,

Speaker 2  32:04
actually, there might, not ask but that I'd like to add. And so with what you were saying with me and like categorising people, when you're teaching, it can often you know, especially if you've got like a large classroom of people, I know you often work one on one, but even just with multiple people, it's very easy to default back to what we've been brought up to say like "ladies and gentleman" or you know "boys and girls". And sometimes if you're on autopilot, if you have other things on your mind, like your brain will just default to what you've been brought up and taught to do. And breaking those constructs in your head is really difficult, I know that I am still guilty of, you know, like making the mistakes of new thinking in the way that that I do. And sometimes I'll catch myself trying to overcorrect that, especially in biology that I'd be writing stuff down. And I'll always little asterix's and just like write loads and loads. Like you almost to explain to myself to myself that you these things are rooted so deeply on society.	Comment by Emily Linder: Cycle 2: Wider use of pronouns within music educations and teaching strategy	Comment by Emily Linder: Cycle 2: Teaching Strategy

Emily Lowe  33:10
They really are 

Speaker 2  33:13
 I'd like to add, there's just like from earlier, it's just been my thought was been going through my mind since you brought this up the term pronouns don't always equal gender. It's, say for example. Trying to think of people, who I. Okay, so one of my friends siblings, they were assigned male at birth. Yes. And so they, so she identifies as a demi girl. But uses I think she/they pronouns.	Comment by Emily Linder: Cycle 2: Pronouns don’t equal gender 

Speaker 2  33:52
But there's, there's another but, but she's still like, identifies very much so with, like, the masculinity that she was brought up in, because that's just kind of how things are you like we've been raised in a certain way like, oh,

Emily Lowe  33:52
Okay

Emily Lowe  34:13
okay, you're still here. Oh,
 
BREAK 


Emily Lowe  03:43
Testing testing 

Speaker 2  04:08
I'm so sorry. Okay, so this is my mum's laptop. So with her work, she has like loads of emails. And so I went through, I saw the Zoom meeting and I clicked a link,it wasn't the right one. He brought me to this it told me that there was a meeting scheduled for 7pm Tomorrow. 

Emily Lowe  04:27
Oopsie  

Speaker 2  04:30
Oh, is that what it was?... A permaculture Zoom meeting. Hold on my email looks a bit weird. So I started writing the email to you but the rest of my answer, i was waiting for the whole thing. I was like, hold on. That picture didn't look. You know that email doesn't look the same 

Emily Lowe  04:53
Not the right one. 

Speaker 2  04:54
Sorry about that. I just find it very 

Emily Lowe  04:56
Don't worry, my kids are already in bed so I haven't got them screaming and shouting. What I'd like to do, so I've just looked at the transcription. And it stopped just after you said about how pronoun, pronouns don't necessarily line up with gender. So can we just go over that little kind of add on for me?

Speaker 2  05:20
Yes, so pronouns don't always equal gender, I know the term, you know, my friends sibling, was assigned male at birth, and now identifies as a demi girl. So do you know what that means?	Comment by Emily Linder: Cycle 2: Gender, pronouns

Emily Lowe  05:36
Um, for the purpose of this recording, would you mind elaborating for me?

Speaker 2  05:42
So my understanding the demi girl is someone who does identify with aspects of you know, like the female gender, but they don't wholly feel female. And so, you know, part of their gender will align elsewhere that could be with, you know, like, more masculine aspects, more androgynous aspects, it could be anything, just not female. So the equivalent of that the male equivalent of that is demi boy. And I'm not entirely sure, on the proper definition, but there is also Demi gender, so you feel a certain gender, but also something else. 	Comment by Emily Linder: Cycle 2: Gender descriptions|

Emily Lowe  06:22
Okay. 

Speaker 2  06:24
Yeah, so they identify as a demi girl, and use they/she pronouns, but, you know, they also, you know, still identify with parts, you know, of how they were raised as a, as a little boy, but you know, you can't really take that away from, you know, a person's identity once you get to a certain age. And I know that I experienced that as well. It's like, although, you know, my pronouns are, whatever they are. And yeah, my gender is how I experience it, but I do still identify with, you know, like, aspects of, you know, the social contracts, construct of the female experience, and you're like, what it means to be a woman, I still identify with those things. Because that's, you know, I was brought up as a girl that's, you know, what I understand and the certain qualities that like, just kind of, like get embedded typically within a person by being brought up like that you can't really un undo that. And, I wouldn't necessarily want to anyway, I mean, I feel like it makes me a better person more compassionate and thoughtful. But also, I know, this isn't your to do with gender, but there are, you know, people who say, for example, identify as lesbian and use he/him pronouns, it's like, you know, like, yeah, they identity. The definition of a lesbian is a non man who likes non men. And, but you can still use your whatever pronouns you know, you use, because, you know, pronouns at the end of the day, don't mean gender.	Comment by Emily Linder: Cycle 2: What pronouns are and how gender is how you experience it	Comment by Emily Linder: Cycle 2: Personal insights	Comment by Emily Linder: Cycle 2: self-identity	Comment by Emily Linder: Cycle 2: Pronouns dont always mean gender

Emily Lowe  08:05
Yeah, that's, that's a really interesting insight. Because one of the things that I'm kind of looking into is like, the fact that LGBTQ plus, kind of, for me, that's a sexuality. And, and I wouldn't necessarily put sexuality in with gender. 

Speaker 2  08:26
Yeah. 

Emily Lowe  08:28
And that's kind of one of the things that I'm finding quite interesting, because I know a lot of people use that as like an overarching terminology, but for me, they're two very different things.

Speaker 2  08:40
Yes, and yes, they are very different things.

Emily Lowe  08:43
And that perspective of like, he/him pronouns, but being a lesbian, they are intertwined.

Speaker 2  08:50
Yeah, there are aspects of like the experience with gender and sexuality that do overlap because you know, sometimes you know, people will feel that their gender will affect what label they use to identify themselves you know, who they're attracted to. I can't remember what word it is, what the word is for so I've really seen it a few times but there are non gender conforming labels that you know specify I think it's trixsic, toric, uranic and something else and they're basically talking about people who identify outside of, you know, like the gender binary but who feel, you know, the attraction towards certain genders or groups of people. 	Comment by Emily Linder: Cycle 2: Gender and sexuality overlap and add to self identity

Emily Lowe  09:39
Ok

Speaker 2  09:40
Some people really do identify with those because it feels you know, to them, but they are just it gives a better description of who they are.

Emily Lowe  09:49
Yeah.

Speaker 2  09:51
With your thing it, is it will, you know, it's obviously not gonna be like the main thing. But I think you're talking about how sexuality and like, just general personal identity can intertwine with how you perceive yourself and your gender. 	Comment by Emily Linder: Cycle 2: Gender and sexuality intertwine to add to your self identity 

Emily Lowe  10:08
Absolutely

Speaker 2  10:08
 as well.

Emily Lowe  10:10
Absolutely. And I mean, this, that comes into singing as well, because whenever we look at repertoire, they're, they're very rarely are examples of non cis, hetro songs. Like, we're very stuck. And this is progressing more, but that's got to have an impact as well. When when, when someone's singing, saying to you, oh, let's sing this song, but the lyrics don't match you.

Speaker 2  10:42
I actually, this is a bit off topic, but there's a song. Yeah, "As The world caves in"? Yeah. So the original, I think it's the original one, that song by someone was like a lower voice. I think that's the original. 	Comment by Emily Linder: Cycle 2: Reference to voice and gender, use of lower voice, non gendered. 	Comment by Emily Linder: Cycle 3: Teaching strategy. Use of lower and higher rather than feminine and masculine 

Emily Lowe  10:56
Yeah. Matt Maltese

Speaker 2  10:59
Theres part of the lyrics that say, "you put your finest or final suit on I paint my fingernails". And so I was talking about this with a friend of mine who's also gender diverse. I like that word.	Comment by Emily Linder: Cycle 2: Terminology 	Comment by Emily Linder: Cycle 3: terminology to use in teaching strategy 

Emily Lowe  11:14
I like that word, too.

Speaker 2  11:16
And then, so he was assigned female at birth. You know, Throughout the years, I've known him at least has gone from like, identifying with being non binary, but now more leans towards being male. He uses he/they pronouns with the preference of him. And we're talking about it because we thought that the, is the person who we first heard sing the song, who had a more feminine voice.	Comment by Emily Linder: Cycle 2: Pronouns and gender can change 	Comment by Emily Linder: Cycle 3: Just ask questions, they can change and its our job to check 	Comment by Emily Linder: Cycle 2: Gender/terminology for the voice 	Comment by Emily Linder: Cycle 3: Use of feminine and masculine or use of higher and lower voice?	Comment by Emily Linder: Cycle 3: Inclusivity in lyrics matter. 

Emily Lowe  11:50
Yeah

Speaker 2  11:50
And she had saying, "you put your fine suit on I put my fingernails" and so we thought that the lyrics had been changed to fit her voice, and you know, her kind of story of the song. 

Emily Lowe  12:04
Yep

Speaker 2  12:05
You know, we were very surprised. And we were really happy actually, to find out that that was the original you know, wording of the songs. And but I think at the same time, it's important to remember that, you know, if people aren't comfortable with how you know, the song is worded, that you're singing, you can change some words, as long as it fits. You know, if it makes you more comfortable, I don't really see the problem. But yeah,	Comment by Emily Linder: Cycle 2: Gender and the voice 	Comment by Emily Linder: Cycle 3: Check, do pupils want to change the lyrics to fit how their feel?	Comment by Emily Linder: Cycle 2: Teaching strategy

Emily Lowe  12:31
Yeah, that's really interesting. And I love that you picked that song up, because so again, this is completely off topic. But Jack, and I went to see Wolf Alice, at the O2 in Sheffield. Earlier this year, and Matt Maltese was the support act. And obviously, I was like, amazed and so excited. And then when he sang that line, the crowd went nuts. And I was like, ah, other people have noticed this too. And I was just like, this is a really beautiful moment of, of just diversity in lyrics, and not just being about love and smushy-ness, which all music seems to be about. And it's like,

Speaker 2  13:17
don't get me wrong. I do like that about music. But yeah,	Comment by Emily Linder: Cycle 2: Personal insight, self- identity	Comment by Emily Linder: Cycle 3: Likes all kinda of music and that it can be topical

Emily Lowe  13:20
but when a good song comes along, and you're like, Yes, this is a really good. Like, I think that's probably why I love Bo Burnham so much, because

Speaker 2  13:28
 Bo Burnham, have you watched them Bo Burnham inside?

Emily Lowe  13:33
Yes.

Speaker 2  13:35
White woman, man. I know what, like white woman is so good. I love how he did like it, and like The Videography for it. Yeah. And I do like how comfortable he is in his gender that he will and himself but he will just, you know, wear dresses and do whatever and like he still knows that he has him. 	Comment by Emily Linder: Cycle 2: Gender and self identity

Emily Lowe  13:54
Yep, I love that. And I feel like it's a really good way to express, express being just a little bit different and stop kind of demonising men dressing as women because there's a lot of that around. There's a lot of like, negativity in that its weird and actually Bo Burnham doing things like that is just gonna open up those doors and make people go "ha cool. Yeah, that's cool. That's normal".  I love it. I love Bo Burnham. Amazing.

Speaker 2  14:28
As a side note, I this was slight by a tiktok I saw a month or so ago, but I just wanted to bring it to your attention so you can be careful with how you word stuff when you're writing your thingamabob. Apparently, so you know the intersex community so people who were born differently, there is I think it's a slur or like a disrespectful term. Yeah, where people will call them she/he bur I know that's, Yeah. Which Yeah, that's bad. But some people will use he/him and she/her pronouns and some people will order how they say their pronouns in or like, in order of how they prefer them. So E***** using he/they. If I thought about you, if I was used he/they but I had a preference for they, I would say they/he, you know, so there is, it's not always the case that some people will have an order that they say their pronouns in so that people understand what they prefer, you know what they're also okay with. And so some people who use pronouns he/him and she/her have had to find a workaround around about that who, you know, if it's been brought to their attention, because, you know, like, with this being so many identities and so many people in the world, I mean, the other day, I think it was yesterday, we had 8 billion people. Yeah. Oh, I know.	Comment by Emily Linder: Cycle 2: Gender and teaching strategy

Emily Lowe  16:06
I have so many feels, it makes me feel so weird 

Speaker 2  16:10
Everyone will, have something against someone that just how it works. And so it's, it's difficult to always be 100% correct with your terminology, but sometimes if you are using the most, you know, correct words. So for example, I believe the full current acronym for the LGBTQ plus community is LGBTQiAP2S plus. 	Comment by Emily Linder: Cycle 2: Terminology for teaching strategy

Emily Lowe  16:44
Amazing, 

Speaker 2  16:44
I could list that off, I could list off the definitions. 

Emily Lowe  16:47
Please do. 

Speaker 2  16:48
So. L. It's hard to order everything. So L is lesbian. G is gay. B is bi. T is trans LGBTQ. Q is for queer but queer is a reclaimed slurs, not 	Comment by Emily Linder: Cycle 2: terminology for teaching strategy

Emily Lowe  17:09
yes 

Speaker 2  17:10
Yeah, by everyone. But you know, some people prefer not to use that. But it is part of the, the acronym Q. I is for intersex people A is it's kind of like a very broad term. So depending on who you talk to you they might you know, and how they identify, they might say different things. So basically, I think it's meant to represent new people who are agender. And ROA's,  aromantic, asexual, I think the general consensus is it stands for asexual. I, A, P is for pansexual. Q, LGBTQIA P. Two S is the two spirits, which is a gender. I believe, that was part of the indigenous peoples and America's like genders they had, you know, the typical male, female and two spirit. And so, you know, people included that because, you know, it's no, because everything	Comment by Emily Linder: Cycle 2: Teaching strategy

Speaker 2  18:13
in the world, we don't want to, you know, erase people's identities. And so it was included in the acronym so, some people who are indigenous to America will use that gender because it helps them feel connected to themselves. 	Comment by Emily Linder: Cycle 2: Acknowledging others 

Emily Lowe  18:13
Yeah

Emily Lowe  18:28
Yeah.

Speaker 2  18:28
We've been on this for an hour, And, the plus is for everyone else. And I feel like you know, if you were to write that every single, or say that every single time, you know, you said, you know, LGBTQ, blah, blah, blah, it would get complicated. And the more we add to be more inclusive, the more it just, it complicates our speech and our language. Yeah. So sometimes, you know, things do need to be shortened or, like, you can put it your footnotes and stuff like that, because it can get really complicated very, very quickly, if you absolutely every term you can. 	Comment by Emily Linder: Cycle 2: Teaching strategy

Emily Lowe  19:09
Absolutely.

Speaker 2  19:11
So that's why I made the executive, executive decision the other day, to just say male and female because, you know, like, biologically that is, like, different from, you know, girl and boy, woman and man, because you know, male female can link to any organism, yeah, but you know, has a sex.	Comment by Emily Linder: Cycle 2: Personal insight/ self-identity 	Comment by Emily Linder: Cycle 3: As a gender expansive person, the choice to use male and female as these are biological

Emily Lowe  19:35
Absolutely, 

Speaker 2  19:35
Yeah. So, it's just important steer clear of the she/he like as a, like, I know, and it's difficult because some people do use those pronouns. So I think someone had suggested using he/her or she/him. 

Emily Lowe  19:55
Yeah. 

Speaker 2  19:56
And again, it's like this board line, its quite, it's just it's is difficult to work around stuff like,	Comment by Emily Linder: Cycle 2: Self- identity 	Comment by Emily Linder: Cycle 3: work around situations and make it work 

Emily Lowe  20:02
it really is, it really is. And that, again, is why I'm doing it. I'm spending so much time just kind of rereading and sending round chunks of bits that I've written to people going, "can you please skim this and can you just make sure that it is completely, like, it's legit, like no room to be kind of misgendering or upsetting people", I'm doing this to help. So when it is just finished, I'll be sending it round to just just share with everyone. And so from there, I then have to do two really big in depth independent projects, where I've just got to do all of the research. And then for my final project, I will be creating this teaching strategy that I'm going to be trialling and doing a massive 15,000 word research project on. So you'll be able to see the project as it kind of takes shape. And this is like the my tutor told me to think of this as like a pilot study in like, the I'm getting the information, I'm finding out what people want. So everything you have said has been so helpful, please thank you mum for being like, you know, "it's fine". And I understand it's late and you got school.

Speaker 2  21:13
Okay. I mean, I don't want to be doing physics revision if 

Emily Lowe  21:17
I'm not in tomorrow, because I have got a dental emergency. Yeah, I lost my filling and my tooth agony, so i will get that sorted tomorrow.

Speaker 2  21:29
We were I'm secret goes to cookies and definitely came out. 

Speaker 2  21:33
I was walking around IKEA and I was like, "Oh, I've got a berry in my tooth". And then it was actually my filling.

Speaker 2  21:39
Her's was kind of common because she bought for those cookies. And the idea was that yeah, me and my mum, my brother, my sister have then but I was hungry. And she wants to go, So we secretly ate those two. And then my brother got me on his lunches the next day. So

Emily Lowe  21:56
yeah, yeah, I feel her pain. It's incredibly painful. But I will be back next week, as usual. And just thank you so much. Everything, any kind of identifying things that we've said, or anything that could link anything with you will be redacted. So there will be no mention of your name. There'll be no mention of your school, there'll be there'll be nothing in there, that will be personal. And if you would like me to I'm more than happy to send you the transcript, too.

Speaker 2  22:23
And, yeah, 

Emily Lowe  22:24
thank you

Speaker 2  22:25
for the very, very last little bit. 

Emily Lowe  22:27
Yeah 

Speaker 2  22:28
if you have any

Speaker 2  22:29
questions, you can just email, email me and ask me, you know, I have. you know, did so much research, I used to be able to name over 100 flags just by looking at them. And I could give definitions. Like, you know, I like I did so much research some of it has left my brain, but a lot of it has stuck. And so you know, if you if you have any questions, you can just pop me an email, I can double check things for you can check. 

Emily Lowe  22:54
Thank you 

Speaker 2  22:55
And they also I do have links to different communities where there's other people also. I, Eddie Yeah. So he, I think it'd be really cool for like him to have like a say in this. He doesn't go to your lessons, obviously. But I think he would be very interesting to talk to I could ask him some questions and feedback to you. As you know, I can under normal, unknown, anonymous source. 

Emily Lowe  23:26
Yeah. I mean, that would be that would be absolutely great. The the reason that I'm kind of doing interviews and stuff is because all of the research that's out there is already outdated. It's like 2019 2020. 

Speaker 2  23:38
Really

Emily Lowe  23:39
Yeah, there's only a handful of, kind of researchers that are doing this right now. And I've got a really interesting lecture tomorrow, actually, which is all about transgender adolescents and singing. So I'm really looking forward to that. That would be really good. I mean, you're always welcome to pop down and just be like, "Hello". That would be absolutely fine. But yeah, I mean, you're more than welcome. I can open up the questionnaire and you can send it on to them, as well. 

Speaker 2  24:07
Sure. 

Emily Lowe  24:07
Not a problem. But yeah, thank you. I'm gonna go now and check my transcriptions and probably cry because I've got to change them all. 

Speaker 2  24:20
Good luck

Emily Lowe  24:21
Thank you. And I'll see you in two weeks time.

Speaker 2  24:24
Yes. See you in two weeks. Thank you. Two weeks.

Emily Lowe  24:28
Not this week. Next week. Yeah, which will be two weeks, right. No, a week.

Speaker 2  24:34
I'll see. Yeah, yeah, I'm not sure I wasn't confused because in my mind, it's Thursday. No, I will see you in a week. Thank you. Bye

Speaker 2  24:44
bye.
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Do you feel your music lessons allow you to explore your gender identity?
11 responses

@ Yes
®No
® Somewhat
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1) What pronouns do you use?

2) Do you classify yourself as part of a specific community?

3) Could you elaborate on what that community means or what they stand for?

4) How do you define your gender?

5) Do you feel like your singing voice and your gender work with each other, or do you feel
like there is a conflict between the two?

6) Are there ways that you feel music lessons could be improved to make them more
gender inclusive?

7) From my research, teachers have said that they often don’t know how best to approach
the topic of gender, in your opinion, what would you say the best approach would be?

8) From my questionnaire responses, people have stated that they feel their voice is very
personal and often used as a form of escapism, they have further said that when they have
been categorised incorrectly with their pronouns or have felt restricted by repertoire, this has
had a negative impact on their practice and enjoyment of singing. Would you say this is
something you have felt and do you have any ways in which you think that could be
improved?

9) Do you feel like your self-identity and your voice are related and if so how?
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1. 1.Project Director: Emily Lowe (emily@loweacademy.com)

PLEASE USE THE ABOVE EMAIL FOR ANY QUESTIONS OR TO WITHDRAW
PARTICIPATION.

“This questionnare should take approximately ten to ffien (10-15) minutes of
Your time to complete.

You andlor your child are invited to partiipate i this oniine survey on
‘adolescent sef identiy and the volce. This is a research project being conducted
oy Emily Lowe through the Voice Study Centre as part of he Universiy of Wales
Trinty St Davids

AIMOF THIS STUDY
“An invesiigation into the selfceny of adolescents' and use of gendered
pronouns witin voca lessons”

WHO CAN PARTICIPATE?

“Trans, Non-binary, Gender Non-Conforming and Cisgender individuals who
receive voice lessons.

AND

Allies of the Trans, non-binary and gender non-conforming individuals who.
receive voice lessons.

Particpants must:
- Have parental consent f under the age of 18

- Live In England or Wales.

s o s

T —
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- Have engaged in voice lessons in the last 2 years

CONSENT FORM.

- Participants voluntarily agree to participate in this research study.

- Participants understand that even if they agree to participate now, they can
withdraw at any time or refuse to answer any question without any
consequences of any kind.

- Participants understand that they can withdraw permission to use data from the
interview within two weeks after the interview, in which case the material will be
deleted.

- Participants have had the purpose and nature of the study explained to them in
this form and are aware that they are able to contact the researcher via the
email address provided should they have any questions.

- Participants understand that participation involves completing this
questionnaire.

- Participants understand that they will not benefit directly from participating in
this research.

- Participants understand that all information provided for this study will be
treated confidentially.

ips:docs google com/forms/d/16xY SS1QqPOXKPg-yiS Xh-zstm42CQU49SI_TsKV-bliedit i
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 Participants understand that in any report on the resaults of this research, their
identity will remain anonymous. This will be done by changing names and
disguising any details which may reveal identity or the identity of people spoken
about.

Paricipants understand that disguised extracts from responses to this
questionnaire may be quoted in the project report dissertation, conference
presentation, published papers efc.

Partcipants understand that if they inform the researcher that they or someone
else i at risk of harm the researcher may have 1o report this to the relevant
authorities - with or without permission.

Participants understand that signed consent forms and questionnaire
responses will be retained in a secure il that will be password protected, on a
password protected laptop and in password protected cloud storage on the

FRepReBYscOLfaRH8H Sy gamMich wil 10t be shared. The data wil be stored
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An investigation into Adolescent self-
identity and the voice

Participants voluntarily agree to participate in this research study.

Partiipants understand that even fthey agree to particpate now, they can withdraw at
anytime orrefuse to answer any question without any consequences of any kind

Participants understand that they can withdraw permission to use data from the
interview within two weeks after the interview, in which case the material will be deleted.

Participants have had the purpose and nature of the study explained to them in this form
and are aware that they are able to contact the researcher via the email address provided
should they have any questions.

e that participation involves completing this

Participants understand that they will not benefit directly from participating i this
research.

Participants understand that al
confidentially.

formation provided for ths study willbe treated

Participants understand that in any report on the results of this research, their dentity
will remain anonymous. This will be done by changing names and disguising any details
‘which may reveal identity or the identity of people spoken about

Participants understand that disguised extracts from responses to this questionnaire
may be quoted in the project report, dissertation, conference presentation, published
papers etc.

Particip: that ifthey inform the that they or someone else is
atrisk of harm the researcher may have to report this to the relevant authorities - with or
without permission.




image11.png
130172023, 1027 /An invostigation into Adolescent self-ideatity and the voloo

- Participants understand that signed consent forms and questionnaire responses will be:
retained in a secure file that will be password protected, on a password protected laptop
and in password protected cloud storage on the company's Office 365 system which will
not be shared. The data wil be stored until the completion of the project and then
deleted.

*Required

1. Whatis your age?*

2. Do you currently have or have you previously had voice lessons? *

Mark only one oval.

3. Which pronouns do you identify with? *

4. Some nonbinary people may use gender-neutral pronouns such as ‘they" instead *
of *he or "she". How familiar are you, if at all, with using gender-neutral pronouns
to describe someone?

Mark only one oval.
Very familar
‘Somewhat familiar

Not very familiar

Not familiar at all
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5. How comfortable do you feeling using pronouns which are not the ones
associated with a persons biological sex?

Mark only one oval
Very comfortable
Somewhat comfortable
Notvery comfortable

Not comfortable at all

6. Do you feel your music lessons allow you to explore your gender identity? *
Mark only one oval
Yes
No

Somewhat

‘Which parts of your lessons (if any) do you feel could benefit from a more
‘gender-neutral approach?

8. Do you feel that your lessons are informative and that your tutor knows the
difference between gender identity and biological sex?

Mark only one oval.
Yes
No

Partially
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9. Doyou feel able to disagree with your tutor about aspects of your gender identity *
or correct them when they use the incorrect pronouns?

Mark only one oval
Yes
No
On occation

Prefer not o answer

10. Do you feel references to your biological sex rather than your gender are used  *
t00 frequently in lessons?

Meark only one oval
Yes
No

Occasionally

Prefer not o answer

11, Does your tutor make you feel welcome and provide you with inclusive. *
strategies and techniques specific to your voice?

Mark only one oval.
Yes
No

Occasionally

Prefer not to answer
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Which parts of your lessons could be more inclusive? *

Are you able to recall a time during your musical journey when you feel like your
gender identity was disregarded? Please feel free to share this experience if you
feel comfortable

Are you able torecall a time during your musical journey when you felt the
lesson/event/situation felt fully inclusive and welcoming? Please feel free to
share this experience if you feel comfortable

What developments to music education (specifically regarding the voice) would
you like t0 see to enable inclusivity and gender affirmation?

pecidocs google comfomu//1MRONBEVIVICITvK smgVaSIDK YOuk b Ze IR X Ontenedofodit: %
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16, Is there anything you would like to add about your gender identity and
experience with music?

This content i neither created nor endorsed by Google.
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1.

Consent form for Acadernic Research

1.Project Director: Emily Lowe (emily@loweacademy.com) *

PLEASE USE THE ABOVE EMAIL FOR ANY QUESTIONS OR TO WITHDRAW
PARTICIPATION.

The focus group/interview should take approximately thirty to forty-five (30-45)
minutes.

You and/or your child are invited to participate in this online focus
groupfinterview on adolescent self identity and the voice. This is a research
project being conducted by Emily Lowe through the Voice Study Centre as part
of the University of Wales Trinity St David's.

AIM OF THIS STUDY

“An investigation into the self-identity of adolescents' and use of gendered
pronouns within vocal lessons”

WHO CAN PARTICIPATE?

Trans, Non-binary, Gender Non-Conforming and Cisgender individuals who
receive voice lessons.

AND

Allies of the Trans, non-binary and gender non-conforming individuals who
receive voice lessons.

Participants must:
- Have parental consent if under the age of 18

- Live In England or Wales

ips:/idocs google com/forms/d/1-pVIkSygsHp6AUSPD-cyOSATyzyKFB4ICE2B 1 VSBS Y/edit I
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- Have engaged in voice lessons inthe last 2 years.

CONSENT FORM.

Partcipants voluntarly agree to participate n this research study.

Participants understand that even f hey agree to particpale now, they can
withdraw at any time or efuse to answer any question without any
‘consequences of any kind.

Partcipants understand that they can withdraw permission {0 use data from the
nterview within two weeks after the interview, in which case the materia wil be
deleted.

Partcipants have had the purpose and nature ofthe study explained to them in
this form and are aware that they are able to contact the researcher via the
‘omail address provided should they have any questions.

Participants understand that participation invoives taking partin a focus
oroupfnterview.

Participants understand that they will not benefit irecty from partiipating in
this research.

Partcipants understand that allinformation provided for this study wil be
reated confidentialy.

Partcipants understand that n any report on the results of this research, their
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Consen form o Acudeic Resarch
identity will remain anonymous. This will be done by changing names and
disguising any details which may reveal identity or the identity of people spoken
about.

- Participants understand that disguised extracts from the focus group/interview
may be quoted in the project report, dissertation, conference presentation,
published papers etc.

- Participants understand that if they inform the researcher that they or someone
else is at risk of harm the researcher may have to report this to the relevant
authorities - with or without permission.

- Participants understand that signed consent forms and transcripts from the
focus groupfinterviews will be retained in a secure file that will be password
protected, on a password protected laptop and in password protected cloud
storage on the company’s Office 365 system which will not be shared. The data
ke séasechimtibthespayisiion of the project and then deleted.

Mark only one oval.

)| consent to my participation
) 1do not consent to my participation
) 1 consent to my child's participation

) 1do not consent to my child's participation

Which time out of the following two would work best for you/your child to take ~ *
part in an online zoom focus grouplinterview? Please select all boxes that apply.

Tick all that apply.

[ Thursday 11th November at 8.00pm
|| Friday 12th November at 8.00pm
|| Tuesday 15th November at 8.00pm

ips:/idocs google com/forms/d/1-pVIkSygsHp6AUSPD-cyOSATyzyKFB4ICE2B 1 VSBS Y/edit s
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What is your age?
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Do you currently have or have you previously had voice lessons?
11 responses

® Yes
@ No
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Which pronouns do you identify with?
11 responses

He He/him She her They/Them shefthey
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Some nonbinary people may use gender-neutral pronouns such as "they" instead of "he" or "she".

How familiar are you, if at all, with using gender-neutral pronouns to describe someone?
11 responses

@ Very familar

@ Somewhat familiar
® Not very familiar
@ Not familiar at all
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How comfortable do you feeling using pronouns which are not the ones associated with a persons

biological sex?

11 responses

@ Very comfortable

@ Somewhat comfortable
® Not very comfortable
@ Not comfortable at all
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Do you feel your music lessons allow you to explore your gender identity?
11 responses

@ Yes
® No
© Somewhat
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Do you feel that your lessons are informative and that your tutor knows the difference between

gender identity and biological sex?
11 responses

® Yes
® No
® Partially
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Do you feel able to disagree with your tutor about aspects of your gender identity or correct them
when they use the incorrect pronouns?
11 responses

® Yes

@ No

® On occation

@ Prefer not to answer
@ Not applicable
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Do you feel references to your biological sex rather than your gender are used too frequently in

lessons?
11 responses

® Yes

® No

® Occasionally

@ Prefer not to answer
@ Not applicable
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Does your tutor make you feel welcome and provide you with inclusive strategies and techniques

specific to your voice?
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@ Yes

® No
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@ Prefer not to answer
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