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The Adult Psychiatric Morbidity Survey (2016) suggests that 43% of people in the UK felt that they have had a diagnosable mental illness during their lifetime, poor mental health is one of the leading causes of disability in the UK today (Edwards, et al 2016). Research suggests that many mental health problems are preventable and that there is huge potential for preventative interventions but these need to start very early in the development of a child to be effective (Allen, 2011; Schore, 2015). This essay will look at the study of children’s social and emotional development, firstly from the historic perspective and later from the perspective of attachment theory and how this impacts on emotional resilience and temperament (Ollendick & Muris, 2015; Bowlby, 1951; Ainsworth, 1964). It will compare this with current research into neurological psychology and assess if this validates some of these theories (Glover,2017; Weaver, 2007; Newman et al., 2016). It will then explore the concept of self, the theory of mind and social cognition and discuss how these developmental stages lay the foundations for the prosocial behaviour and moral competence that enable a child to create a strong social and emotional relationship.
The Watson and Rayner’s (1920) Conditioning of Little Albert experiment is one of the earliest studies to shed light on childhood psychological development. However, today it would be considered unethical in the extreme as the treatment of Albert would be considered abusive (Howitt, & Cramer, 2005).  The Watson and Rayner’s (1920) experiment was designed to demonstrate that a fear response could be conditioned into a nine month old child called Albert. The experiments involved presenting a white rat to the child, who initially showed no fearful reaction. However, each time they presented the rat to Albert they accompanied it with a loud noise that distressed the child (Ollendick & Muris, 2015; Slater & Quinn, 2012). Eventually Albert associated the rat with the fearful noise and he became fearful every time he witnessed the rat even if it was not accompanied by the noise. This experiment was repeated with a variety of different stimuli and showed they could elicit this fear response each time. This suggested that it was possible to condition the psychological responses in a very young child (Ollendick & Muris, 2015; Slater & Quinn, 2012). 
[bookmark: _GoBack]In the 1930s Freud’s Psychoanalytical theory suggested that the child mother attachment was formed because of the child’s need for milk, his work was the first to suggest that early childhood experiences played a part in shaping personality and mental health in later life. His findings were based on subjective interviews and the data collected was not considered empirical and scientific so some scientists disregarded his ideas at the time (Gross, 2010; Pennington, 2002). However, the work of Freud inspired the more scientific and empirical research of the psychiatrist John Bowlby. In 1951 following the second world war John Bowlby was asked by the World Health Organization to look at the psychological impact of institutionalisation on child mental health and emotional development (Bowlby, 1951). Bowlby’s research suggested that children needs an intimate relationship with a sensitive warm mother to develop psychological resilience and that a disrupted maternal relationship leeds to an anxious, stressful, guilty, angry character type that left an individual at risk of poor mental ill health as an adult (Bowlby, 1951). This idea became known as Attachment theory, the theory suggests that the emotional relationship that a child has with its primary care giver acts as a prototype for all relationships in your life (Gross, 2010; Bowlby, 1951). A study that proved very important for the advancement of attachment theory was the Harlow and Harlow 1959 study on the development of affection and the effect of social deprivation on baby monkeys. The baby monkeys were reared in isolation with two surrogate mother figures, one made from wire that supplied food and the other made from a blanket that supplied comfort. Contrary to Harlow and Harlow’s prediction the baby monkey became attached to the monkey that provided the comfort and always attached to it if anxious or fearful. It only visited the wire surrogate mother for food (Harlow & Harlow, 1962). These results suggested that contrary to Freud’s earlier ideas the infant’s primary need was for affection and this was a force that even outweighed the hunger drive (Gross, 2010).  This revelation was challenging in its time as child care experts in the 50s did not recognise that the prolonged separation of infants from their primary care giver could possibly cause lasting emotional trauma that could affect the development of the child (Gross, 2010; Harlow & Harlow, 1962). This research suggested that early maternal relationship played a part in the social and emotional development of humans and animals and ongoing studies of the Harlow monkeys showed that as adults they suffered from a range of issues that made it difficult for them to form social relationships or find mates. This work supported Bowlby’s findings but was shut down by the APA in 1980 due to the ethical constraints and would not be allowed today ((Howitt, & Cramer, 2005; Gross, 2010; Bowlby, 1951). Bowlby’s work also suggested that the level of mother child attachment is evident from how the child responds to stress, how far the mother and child will move away from each other and how the child reacts to strangers (Bowlby, 1951).  These ideas paved the way for Mary Ainsworth’s study of the quality of attachment (Gross, 2010). Ainsworth conducted longitudinal studies, initially in Uganda in 1967 and later in Baltimore in 1971 on baby and mother relationship. She was interested in the quality and the differences in the attachment relationships and how this impacted the child’s development (Ainsworth, 1964; Pennington, 2002).  Developmental differences were assessed and corelated with the different attachment relationships, the results were then classified into 3 groups; securely attached, insecurely attached and not attached (Ainsworth, 1964; Pennington, 2002). These classifications were subsequently used as the basis for further research. The Strange Situation test into how attachment and exploration interacted with stress was designed, this involved a mother and baby’s behaviour in a room alone and how that behaviour changed when a stranger entered the room and the mother left for a few moments (Ainsworth, 1964; Gross, 2010). This test was used to evaluate the attachment style between mother and child through looking at how the child explored the room, how the child responds to the stress of the caregiver leaving the child with a stranger and how the child responds to the caregiver return. These original tests identified 3 distinct behaviour patterns that associated with the attachment relationships (Ainsworth, 1964; Gross, 2010). These are Anxious-avoidance, that is the child is distracted by the environment and shows little attachment to the mother and is perfectly happy with the stranger, the Anxious-resistant child is unwilling to explore the environment, distressed and scared of the stranger when mother leaves and angry and resentful when mother return, the child who is securely attached is happy to play whilst mother is in the room, distressed when mother leaves but will allow stranger to comfort, is quickly calmed and happy when mother returns. This child relationship with mother provides a secure emotional base which allows them to confidently explore their world and when stressed it seeks the mother for reassurance (Ainsworth, 1964; Gross, 2010). The Strange situation test provided more support for attachment theory and has been built on over subsequent years. In 1991 Main and Hesse added an additional category as about 15% of babies did not fit the previous 3 types, this they called Insecure Disorganised/Disorientated and it represents a child that is fearful of environment and fearful of the caregiver (Main & Hesse, 1991 cited in Gross, 2010). Subsequent studies have shown that these attachment styles are not fixed and can change with an alteration in family life (Waters, Vaughn & Egeland, 1980).
If we look at the most current research into epigenetic foetal programming then many of these past theories have been validated biologically. Research has demonstrated the effects poor living conditions, poor parental diet, addiction and poor mental health during pregnancy has on the neural development and psychobiology of the foetus, this leaves the infant vulnerable to poor mental health, high stress levels and an increased risk of many illnesses that continue into adulthood (Glover, 2017; Newman et al., 2016). Research into the epigenetic effect of poor maternal care in infancy also strongly supports the work of Bowlby and Ainsworth, it suggests that the attention and love received during this time shape the neurological responses in the brain (Weaver, 2007; Newman et al., 2016).
If we look at the Weaver 2007 experiment with rats that considered the effect of maternal grooming and licking on the phenotype of the pups. The study observed two mothering styles in rat, one that was very attentive and often groomed her pups and another that was neglectful and had little contact. It was noticed that the nurtured pups had a relaxed sociable character whilst the neglected pups were anxious and stressed (Weaver, 2007). The effect remained if the pups were swapped at birth so it was not genetic, more examination of the biology of the rat pups showed that the maternal nurturing was able to influence gene regulation in areas of the developing pups brain, it turned on the hippocampal glucocorticoid receptor and consequently effected the development of the hypothalamic pituitary adrenal axis genes, this suppressed the stress responses in the nurtured pups and created a sociable relaxed adult rat (Weaver, 2007).
The other aspect that must be considered when discussing a child`s social and emotional development is the ability to understand and empathise with others and the ability to make moral judgements, these skills are built on a series of developmental stages that must be achieved during childhood and are the foundation of social intelligence (Kohlberg, 1963). Firstly, the concept of self is vital in everything we do, our aims, our goals, how we form relationships and friends and this self-awareness seems to develop between 18 and 24 months of age in most children. We know this from a test designed by Gorden Gallup in 1977 known as the rouge test that was designed initially for chimpanzees but later used with human infants (Gallup 1977 cited in Bekoff, Allen & Burghardt, 2002).
In the rouge test a red mark is placed on the child’s face in a visible spot and the child’s reaction is observed. A child under 12 months will regard the mirror image as another child and interact accordingly, they will not seem aware of the rouge mark. However, at around a year the child seems to find the image disturbing and will avoid and ignore it, after about 18 months the child will realise that the image is themselves and see the mark as being on their face (Gallup 1977 cited in Bekoff, Allen & Burghardt, 2002). This leap in psychological development and understanding allows the child to perceive themselves as part of the world and enables them to develop a Theory of Mind, that is the ability to empathise with other people and imagine what they are thinking and feeling, this is called second and third order consciousness and it is a crucial ability for prosocial behaviour, it allows an individual to form larger and closer social groups and feel that they fit into society (Slater & Quinn, 2012; Gross, 2010). This stage of a child’s development is usually between age 3 and 5 years and is often tested for using the false belief test. This involves giving a child a crayon box and showing the child that it is full of candles (Gross, 2010; Pennington, 2002). Then the child is asked what a third party will think is in the box, if the child has developed a theory of mind then they will be aware that the third party will not know that the crayons have been swapped for candles and they will say crayons, however a child that has not yet developed this ability just assumes that everyone knows what they know and thinks like them (Gross, 2010; Pennington, 2002). A theory of mind is necessary before a child can model the mind of another person and empathise with their feelings. These abilities in turn lead to the child’s ability to develop moral values and the awareness of the moral implications of risky behaviour (Slater & Quinn, 2012; Gross, 2010). These are skills that enable the child to develop a social conscience that will facilitate a high level of social cohesion in adult life (Kohlberg, 1963). 
This essay has looked at some of the psychological factors involved in the development of social and emotional resilience in childhood, it has considered some historic theories and looked at the ethical perspectives (Howitt, & Cramer, 2005).  Attachment Theory has been explored along with some supporting research that is historic and some that is current (Ollendick & Muris, 2015; Bowlby, 1951; Ainsworth, 1964; Glover,2017; Weaver, 2007; Newman et al., 2016). and through the concept of self and the Theory of mind we have looked at the developmental stages that lay the foundations for the resilience that enable a child to develop their true potential within society. 
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