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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	-Proof read your work to ensure clarity of expression.
	-I have proofread my work and also tried to break down my sentences to ensure that I am not running on or confusing the reader.

	Targed/Target 2
	 -Greater critical engagement is required with research and theories and their application in your classroom.
	-I have attempted to make links from readings throughout and where they apply to my practice.
-I have attempted to make links from readings to criticise implementations.

	Targed/Target 3
	- revise Harvard referencing guidelines and apply consistently throughout.
	-I have looked at the Harvard referencing guidelines on moodle and have constructed my references by hand following this.




Introduction: 
 
A school development plan (SDP) is the name given to a strategic plan of short-term and long-term goals for the improvement of a school (Welsh Government, 2014. p.3). The plan is formed by self-evaluating evidence (informed by qualitative and quantitative data), the priorities for improvement are then identified, strategies to address the priorities are developed, actions are taken, and the progress and impacts are finally reviewed (Welsh Government 2014, p.2). In this report, I aim to discuss how my Professional Teaching Experience (PTE1) school, develops an aspect of their SDP. The aspect I will be focusing on is “improving wellbeing, particularly pupil behaviour, and creating a climate of respect, courtesy and readiness to learn.” The actions taken by the school will be evaluated by discussing appropriate literature, theories and models, focusing on whole school behaviour and relevant, current policies. In accordance with Bera Guidelines (2018), my PTE1 school will be referred to as school X. School X is an English Medium secondary school for pupils aged 11-18 years, based in South Wales (Estyn, 2017). The school has 866 pupils with 11.8% being eligible for free school meals (Estyn, 2017), this is below the national average of 15.4% (Department for Education, 2019).
 
Literature review: 
 
Within a school, effective behaviour management is the essential element to creating a fully operational environment and can be achieved through implementing a whole-school approach (Rogers, B., 2000, p.12). According to the Welsh Government (2019) behaviour policies must promote positive behaviour and discourage negative behaviour; in addition to reflecting the aims of the school, whilst promoting fairness, respect and inclusion. The policies are relevant to every member of the school community (Welsh Government, 2019). It is a requirement under Section 88 of the Education and Inspection Act (2006) that the Governing body certifies behaviour policies, ensuring they promote discipline and good behaviour (Welsh Government, pp.68).  The aim of this legislation is to establish clear boundaries of acceptable behaviour within every school (Welsh Government, pp.68).  Schools are required to put in place early interventions for pupils with behavioural concerns, by target setting and creating a tracking system for partners and local authorities (Welsh Government, 2016). 

School development planning is a response to the perceived need for a systematic, whole-school approach when implementing change and improvements (Hargreaves and Hopkins, 1994). In 2014, it became a legal requirement for all schools in Wales, to have an SDP (Welsh Government, 2014). Based on Hannover Research Group’s (2014) recommendations, an SDP should include two to five priorities, to close the gap between the schools current and potential performance. The governing body is responsible for the SDP overall but is assisted by the headteacher and teachers to write the plan; it is then the responsibility of the headteacher to implement the highly detailed plan of priorities, targets and strategies necessary over a period of three years (Welsh Government, 2014). It is however suggested that collaboration and distribution of leadership through various departments can help to facilitate the implementation of short and long-term goals (Hannover Research Group, 2014. Pp.13). The goals set may be benchmarks that are set by local/national educational standards, evaluating bodies or by Government policy (Schildkamp, 2019, p.259). A SDP should be used as a live document and is subject to change due to constant review of data showing progress in meeting priorities (Welsh Government, 2014 and Schildkamp, 2019). 

The cyclical process of creating a SDP requires schools to self-evaluate their current performance. This is followed by strategic planning, making improvement/actions and reviewing the impact (Welsh Government,2014, p.8-11). The initial stages of an SDP follow the management style of 'appreciative enquiry' in identifying a problem and analysing a cause, before planning a solution to decide upon actions due to the need of frequent inspection (Willoughby and Tosey, 2016). There are varied approaches to the implementation of interprofessional education (IPE) upon planning and implementation of different strategies. Some school’s use a top-down approach, where decisions are made by higher stakeholders which filter down to the less senior stakeholders for implementation (Eby, 2018). Whereas, others use a bottom-up communication approach, where all stakeholders are involved in a decision-making process informing higher stakeholders (Skedsmo and Huber, 2019, p.3). Studies show a top-down strategy is more effective, as it enables more senior stakeholders opportunities to exercise their leadership skills, make effective use of resources and reduces confusion that teachers may face using a bottom-up approach (Tsai and Beverton, 2007). 

Behaviour management strategies are a widely debated topic within the literature. One popular technique used to manage behaviour in schools is assertive discipline. This approach has recently been implemented in school X. This term refers to following negative behaviour with negative consequences and enforcing positive behaviour with praise and recognition (Canter, 1989, p. 57-58).  Canter (2010) believes this technique is the most effective way to manage classroom behaviour, as it sets clear boundaries, establishes high expectations and does not allow for small-scale behaviour to go unnoticed or escalate. Studies have shown that with the displayed disapproval of negative behaviour and approval of positive behaviour productivity increases and off task behaviour decreases (Nicholls et al, 1995). In addition, Reinke et al., (2007) study found that student’s inappropriate behaviour escalated if praise was not given by teachers. This suggests that an effective behaviour management strategy must include assertive discipline in response to negative behaviour but also positive reinforcement for good behaviour. However, in Aliakbari and Bozorgmanesh’s (2015, p.7) study, the assertive discipline approach was tested internationally and found to be unsuccessful towards improving student’s behaviour. Although, the reliability of this study can be questioned due to the small sample size. Also, it could further be suggested that certain behaviour management techniques work differently and are more effective in different areas and on different individuals. An alternative behaviour management technique is taking a person-centred approach. Such approach holds the student responsible for their behaviour and the “healing” must originate from the pupil (Barnard, 1984 cited in Gatongi,2007).  Pupils are taught to make the correct choices which leads to effective learning, as well as academic and social growth (Gatongi, 2007). However, Riley (2009) has pointed out the pitfalls in this approach, such as practicality for teachers within a secondary environment, who only meet a pupil for a few hours a week. This means there is less time to build an individual, trusting relationship needed to ensure the approach is successful. 

More extreme sanctions for negative behaviour include implementing managed moves, as an early deterrent of further behavioural concerns, and this may lead to permanent exclusions (Welsh Government, 2016, p7-12). This is a strategy that is currently used by school X. The Welsh Government (2011) promotes this approach, for pupils that have received various forms of support without success. However, in escalated circumstances the use of exclusion or pupil referral units for additional support can be used when a pupil has seriously breached the school behaviour policy and their behaviour could affect the welfare or inflict harm on themselves or others (Welsh Government, 2019, p.8).

 
Developing an action point: 

School X follows the discussed SDP cycle quite precisely as their goals are influenced from data obtained from their Estyn (2017) report, which stated improving behaviour across the school, was a priority. Self- evaluation is an annual process in which school reflects upon its performance identifying: strengths, areas for improvement, and what actions to take (Welsh Government, 2014, p.8-10). In school X, the governing body identified leadership as a weakness, which led to the recruitment of an experienced headship team, appointed in 2019. Estyn (2015) has addressed the importance of headteacher’s having strong strategic leadership skills, and effective leadership strategies are essential for any school to progress. 

School X’s focus of “improving pupil wellbeing in particular pupil behaviour, and creating a climate of respect, courtesy and readiness to learn” was identified by collecting qualitative and quantitative data. Quantitative data included using data stored on SIMS as well as records of exclusions and qualitative data including lesson observations and observation of break/lunchtimes. The benefits of using qualitative data are the allowance of detailed examination of thoughts, feelings, opinions and experiences of groups or individuals (NSW, 2019). However, qualitative analysis also has its limitation, as it can take longer to analyse (NSW, 2019). Therefore, it is vital that the school uses both qualitative and quantitative data to inform its analysis. The school then followed the sense-making process where the data was analysed and interpreted, leading to the identification of problems and possible causes. These were combined with teacher’s expertise to create transferable knowledge the school could use (Schildkamp, 2019, p.264). Through analysis of data, it was established that the behavioural issue was due to pupil’s lack of courtesy toward each other, a lack of engagement and limited opportunities to share their views and the approach toward behaviour. The head alongside the governing body used a top-down approach to implement new behavioural policies and used more assertive discipline measures alongside positive reinforcement. As previously stated, the using a “top down” approach of leadership, has proven to be more effective in the implementation of goals (Hannover Research Group, 2014, p.13). However, it could be possible that using a bottom-up approach may have proven to be more beneficial during strategic planning in order to gain valid insight into pupil’s everyday behaviour. Collaboration of stakeholders is essential within the planning stages to help identify strengths and areas for improvement, whilst ensuring all parties are committed to the school’s development (Welsh Government, 2014, p.10). Although school X’s plan includes consultation with all stakeholders (through staff discussions about pupil’s behaviour), it would appear that this does not correlate with practice, as leadership made decisions on behalf of the stakeholders. In utilising stakeholders, there is opportunity to engage with the “the critical friend,” whom is a skilled person that is extremely familiar with the school’s circumstances and can offer a second opinion on a half perceived or impenetrable issue (Brighthouse and Woods, 1999, p.3-4). Additionally, Estyn (2015) discusses the importance of reflecting and collaborating at all levels, to produce realistic goals and review goals accurately (Estyn, 2015).  
When making the improvements, the actions decided upon through strategic planning, are put into place (Welsh Government, 2014, p.16). The staff at school X were briefed on their responsibility regarding behaviour, through meeting to distribute their role within the implementation of the new policy and ensuring all staff were aware of their accountability in this stage. It was clear that the school reviewed their new behaviour policy at each milestone, but no adjustments were made to the plan to put further actions into place. School X may benefit from using the of Massachusetts Department of Education “Theory of Action” model, which encourages constant review and reflection after implementing an action (Hannover Research Group, 2014, p.28). This could be achieved through continuously collecting data throughout the year to investigate the progress, the theory suggests using interviews and observation of all stakeholders even within the wider community (Hannover Research Group, 2014, p.28); thus, creating a more inclusive implementation process. 

The term accountability was highlighted by Estyn (2017) as being prevalent in all areas of school development planning, but particularly during the “reviewing impact” stage. When reviewing impact, accountability goals are used which use internal evaluation or assessment result data to show progress (Hannover Research Group, 2014, p.21-22). The school tracks progress at different milestones throughout the year and uses a red, amber, green system alongside evidence of this. The school is particularly strong in this area, by using internal observation to collect qualitative data on the impact as well as utilising a link that they have with an Estyn inspector to undertake observations of progress and to suggest new action points. The data from these observations indicated that within the first two months of the new policies being implemented, there were significant areas for development and no evidence of progress shown. However, within the following three months there was a slight improvement of behaviour demonstrated with the evidence collected. Thus, showing the success of new behaviour policy halfway through the process. The information required in this process was used by school X to inform continuous professional development sessions for staff to improve practice to assist the implementation of the new policy.

Reflection/Evaluation:

There are many aspects of School X’s implementations that were successful. However, equally, areas could be developed; I have chosen to concentrate on the main three areas. Firstly, the school's negative behaviour did improve with the implementation of the new policy, but the school’s additional target to lower pupil exclusion rates did not improve. The level of exclusion did rise to 270+ days within the set time frame. However, the new policy did have a positive influence on behaviour evidenced by less small-scale behaviour concerns and the Welsh Government’s Guidelines (2019) on exclusion were adhered, ensuring exclusions were as short as possible (2-3 days) so the pupil can integrate back into education seamlessly (Welsh Government, 2019, p.66).  It could be suggested that the level of current exclusion does not create a feeling of belonging or an inclusive environment for the child and more internal isolation periods could be implemented. This step could further concrete the goal of improving well-being outside of the behaviour concentrated strategies. This could further the development plan in terms of inclusion as a school needs to plan to meet the needs of all in order to create an inclusive school (Welsh Government, 2016, p.2).  

It is also a possibility that the rewards assembly addressed in the strategy, is not sufficient enough to encourage positive behaviour. Perhaps ensuring staff are always displaying clear approval of positive behaviour, as mentioned earlier, could increase productivity in lessons and reduce negative off-task behaviour (Nicholls et al, 1995 and Ferguson and Houghton, 1992). Although this area was identified as successful, the success criteria measurement was based on how the pupils felt about the school and behaviour. Arguably, this concept is flawed as one cannot predict the exact emotional reactions of an individual. On the other hand, this could somewhat be justified by the data being analysed being combined with expertise and experience to be transferrable (Schildkamp, 2019, p.264) utilising the “sense making” process.  

When tackling the effect of pupil's behaviour on the learning of other pupils, the school implemented a new behaviour policy of different sections (S1 warning, S2 detention, S3 removal and contact home). As leadership wanted more consistency with regards to disciplining behaviour, staff engaged in weekly pastoral meetings and used class charts (an online behaviour system) to track positive and negative behaviour. School X could gain consistency by ensuring all members of staff are dealing with behaviour appropriately such as enforcing previously mentioned assertive discipline regarding negative behaviour (Canter, 1989;2010). The school could further reflect on qualitative data by tracking a “high risk” pupil’s data such as if they are free school meals, as this is a risk factor that could lead to negative behaviour (Welsh Government, 2016, p.6). 

In addition, the school could use a general inductive approach for qualitative data analysis; this allows raw text data to be summarised and establishes a link between findings and the objectives of what is being researched (Thomas, 2003), which in this instance is behaviour. This approach would ensure there was effective communication between staff and condense the high volume of field notes, ensuring responses to behaviour are on an individual basis.



Conclusion: 

When beginning this report, the aim was to investigate school X’s full SDP process, whilst using surrounding literature of behaviour, policy and the theory behind school development plans to evaluate its effectiveness. It was clear from my research that School X displayed a very management heavy approach in ensuring that all areas of the development cycle were met. A top-down approach proved to be successful, but literature has suggested a more inclusive approach could implement their goals more seamlessly. It was clear that part of the success of the school was the stringent approach to the implementation of their newly enforced behaviour policy with the assistance of assertive discipline and exclusion. This assignment has influenced my professional practice, as I have learnt the importance of accountability, and how influential this is on all aspects of school life. Under policy and law, the school is accountable for all stakeholders and their wellbeing and inclusion. Nonetheless, school staff have a responsibility to implement a school's vision and enforce this in practice. I have learnt, co-operation and accountability from all members, leads to a whole school cycle regarding behaviour, and this is something I will ensure I adhere to, during my future professional practice. 
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