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Written assignment. A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident (equivalent to 4000 words).
 
Introduction 
The aim of this essay is to discuss and evaluate a specific occurrence that has been witnessed from firsthand classroom observations, using relevant methodology and literature. Using Tripp’s (1993) critical incident methodology, to reflect on the incident, this essay will be able to conclude the findings and make recommendations from the case study. A critical incident is not necessarily characterized by volatility; rather, it serves as a catalyst for in-depth critical reflection. Tripp discusses that incidents are continuously happening around us. They become a critical incident through how we judge the situation, how we make an “interpretation of the significance of an event” (Tripp, 2011, p.8). The critical incident that will be discussed is a Year 9 pupil throwing rubbers in an art class and then being asked to leave the room for the rest of the lesson. For the purpose of this study, the pupil will be referred to as Pupil In Question (PIQ).

Explanation of Case Study 
In the critical incident a year 9 pupil was throwing rubbers and disrupting an art lesson. This critical incident took place in a large, English medium comprehensive school based in South-West Wales consisting of 1105 pupils in 2022 (Welsh Government, 2023). It was in a Year 9, mixed ability, mainstream class comprising of 25 pupils. During the Art lesson the pupils were continuing with their project on typography, this lesson was on perspective drawing. There was a group of boys at the back of the classroom not paying attention to the teacher’s demonstration on the board. They then start breaking off bits of their rubbers and throwing them at each other and around the classroom. One boy (PIQ) was throwing the most rubbers and making frivolous comments. The teacher asked PIQ to leave the room at 2:20pm, and he was not to enter back into the room until the end of the lesson, which was 2:50pm. When looking at PIQ’s work, after he had left the room, it was incorrect. It appeared that PIQ did not understand how to do this lesson, although he did not ask for help from the teacher at any point.
It is important to state that this critical incident was taken from a one-hour observation during a first-time meeting with this class and all things discussed are based on educated hypothesis.  There was not an opportunity to discuss them in depth with PIQ or class teacher. It is therefore important to highlight that this essay uses the incident as a starting point for research and seeks to develop a broad understanding without making unnecessary judgement.  
There are multiple reasons why this event could have occurred. The first being the possibility of creative anxiety, which when combined with the insecurity of adolescence could become a barrier to participation due to the risk of risk failure, beliefs that they cannot do it, and being judged negatively by others (Emotional Wellbeing Service, Cardiff and Vale. N.D). It could have been very possible that PIQ did not understand how to do the perspective lettering lesson.  He could have even felt anxious about art lessons in general due to art being very different from most of the subjects in secondary school. Art does not often have a correct answer, it is open ended (Uidhir, 2012; Weitz, 1956). This can be confusing for some pupils (Cook, 2013) as they have spent much of their education in situations where there has been a clear right and wrong answer (Cruickshank,  et al. 1979). The pupils have then come to expect this situation and are unnerved when the answer is more open-ended (Uidhir, 2012. Weitz, 1956). 
[bookmark: _Int_3FRsN9c3]A second theme that will be investigated is why children can display challenging behaviours, such as disrupting the lesson, becoming aggressive, or starting arguments, if they do not understand something (Newton, 2001). As discussed earlier, from looking at PIQ’s work compared to the other pupils’ work on his table, it was clear that he did not understand the task compared to his peers. It is possible that this is the reason why PIQ decided to disrupt the class and may even have had the goal of being sent out of the room.  It is also possible that avoidance and deflecting can come from a lack of confidence in one's ability and self-esteem issues (Emotional Wellbeing Service, Cardiff and Vale. N.D), which links with feeling anxiety around a creative topic. 
The third theme is pupil-teacher relationships which will be discussed to help understand how it can affect a pupil’s learning and the wider learning environment. The impact of the relationship a pupil has with their teacher in education is not one to overlook. It has been proven that a positive relationship between a pupil and their teacher has a positive impact on multiple aspects of that pupil’s time in education, whether that being short term or long term affects (Quin, 2017). It is believed that motivating learning is one of the top priorities for teaching (Good and Lavigne, 2017). Therefore, having a positive teacher – pupil relationship is bound to aid in the motivation of learning. During this observation PIQ and the teacher did not appear to get along. This was evident from PIQ not responding to the content of the lesson and not following the teacher's instruction to stop throwing rubbers.
 
Overview of relevant literature. 
Creative Anxiety 
Throughout their educational journey, children are frequently exposed to the idea that many subjects follow a straightforward contrast of right or wrong. In mathematics, there is a single correct solution to an equation, while in English, spelling is either right or wrong. Geography even presents a defined method to interpret maps and globes. This is not always the case in the Art classroom. Children can find this confusing, or even anxiety inducing.
[bookmark: _Int_ceexDOw1]It is widely accepted that art is known for its relaxing nature and therapeutic mindfulness (Hoffmann, 2016). However, it is curious whether the relaxation of art is holistic or categorical. A study done by Van Der Vennet and Service (2012), which was replicating an earlier study by Curry and Kasser in 2005 investigating creative anxiety, found some interesting data on this topic. The participants all took part in an anxiety inducing writing activity, and then were randomly assigned an art activity to do. One being colour in a pre-drawn mandala and another being colouring on a blank piece of paper.  It was found, in both the 2005 study as well as the 2012 study, that although colouring the pre-drawn mandala significantly reduced the anxiety levels in the participants, colouring on the blank paper in fact meant that anxiety remained elevated (Curry and Kasser, 2005. And Van Der Vennet, and Serice, 2012). 
Comparable results were found in a study done in the United States by Kaimal, Ray and Muniz (2016). This study took a group of participants and measured their cortisol levels before and after art activities. Even though many participants had lower cortisol levels in the final measurement, it was stated that there was collection of participants that did in fact have an increase in cortisol levels (Kaimal, Ray, and Muniz, 2016). This signifies that for some people art can increase stress. This can also be found in studies looking into the anxiety levels before and after art therapy (Yu et al., 2016, and Abbing et al., 2018).
There are many reasons why people can find art stress and anxiety inducing. It could be down to the fact that art is open ended (Uidhir, 2012. Weitz, 1956, Jarvis & Lewis, 2002, Daker et al., 2020, and Sternberg, 2007). For some people, including children, open-ended nature does not bring calmness or creative freedom. It instead gives the possibility of inducing stress and anxiety due to ‘lack of direction and structure’ (van der Vennet, & Serice, 2012, p.91).

Emotional Regulation
Children may feel embarrassed when they do not understand something, and this can run all throughout adolescence (Hashmi, 2013). When a pupil feels that they cannot do the work, leading to a feeling of apathy or helplessness, this often paves the way to avoidance (Skinner, Kindermann, and Furrer, 2009). In situations where voluntary exiting is not possible, like in schools, a pupil's mental or emotional withdrawal can come into play. This can be displayed as frustration or defiant and disruptive conduct (Finn, Pannozzo, and Voelkl, 1995 and Skinner, Kindermann and Furrer 2009). Evidence indicates that one in five adolescents and children encounter significant mental health issues in which professional support is required. Many of these issues originate from the school environment, where stress can lead to such aggression and anxiety that it is disrupting both the development and educational progress (Schonert-Reichl and Lawlor. 2010)
There are many reasons why a pupil could display behaviours like this when they do not understand the lesson. One of which can be related to low self-esteem. There is a plethora of research that has found strong links between low self-esteem, especially in adolescence, and problematic behaviour (Fergusson and Horwood, 2002; Rosenberg, Schooler, and Schoenbach, 1989; Sprott and Doob, 2000; Donnellan et al., 2005). Low self-esteem in adolescence has almost become normalized by society because there are so many hormonal changes happening to the body, or that adolescents are at a new stage in their life and trying to figure their own identity (Rosenberg, 1965). Nonetheless, it is essential to acknowledge that teenagers may experience low self-esteem due to a range of factors, including abuse, external pressures and expectations, bullying, and adverse childhood experiences (ACEs) (Beresin, 2022). These factors should not be overlooked or underestimated.
It has been found that a lack of unconditional positive self-worth, which represents a stable and resilient self-esteem, is associated with various psychological issues, including aggression (Rogers, 1961). When feelings of inferiority have been rooted throughout a person's childhood, through humiliation or rejection, this is a large motivator for a constant negative self-regard (Horney, 1950; Adler 1956; Graham, and Weiner, 2012). When someone has experienced this in childhood, they often use hostility, or project blame for what they see as failures, to protect themselves from feeling that shame and inferiority again (Tracey and Robins, 2003). By taking this information and putting it into a classroom perspective it opens the door for a new understanding on the behaviours that some pupils can display.
Considering the multitude of factors contributing to low self-esteem in teenagers and its potential impact on their learning, alongside the challenge of educators not always being fully aware of individual student issues (Doherty, 2019), it now falls upon adult authority figures, whether teachers, classroom assistants, or senior leadership teams, to create a secure learning environment for all students. The initial step in this process is to build a rapport with students and foster positive teacher-student relationships.

Pupil – Teacher Relationships
When investigating research on the correlation between a child's education and academic life, and their relationship with educators, it becomes apparent that a negative teacher-pupil relationship, especially during the child's development, is closely linked to not only poor academic outcomes but also behavioral issues that persist throughout the following years of the pupil's academic life (Hamre and Pianta, 2001). Whereas having a teacher – pupil relationship where there is less conflict leads to positive academic achievements, a positive school life, and less issues with poor behaviour (Wang et al., 2018; Poling et al,. 2022; Baker, Grant, and Morlock, 2008). When there is mutual respect between learner and teacher it is proven to create a better learning environment and better student achievements for everyone involved (Payne, 2014).
Pupils often want a positive relationship with their educators, they want mutual respect (Hopkins, 2010), which suggests that some pupils feel their teachers do not have respect for them. This can start a feud between the learner and the educator as when people do not feel they are respected it brings further negative emotions into the equation. Emotions such as disgust, contempt, disdain, avoidance, and further hostile emotions (Miceli and Castelfranchi, 2018). A study conducted by O'Grady, Hinchion, and Mannix McNamara in 2011 found that students perceive teacher respect as an acknowledgment of their potential and dignity. Conversely, students felt disrespected when they experienced humiliation or demeaning behavior from their teachers. The study also emphasized the importance of mutual respect and rapport between students and teachers, underscoring the need for students to appreciate the challenges inherent in the role of an educator (O'Grady, Hinchion, and Mannix McNamara, 2011).
When investigating teacher – pupil relationships it is crucial to look at both factors, the child and adult involved. When adults have preconceptions about someone in adolescence it can often put teenagers in the constraint of how the adult views them, which can often lead to the teenagers doubting their own ability, therefore becoming a self-fulfilling prophesy (Jones and Perkins, 2020; Glassner, 1999; Guzman et al., 2003; Kaplan, 1997; Males, 1999; Zeldin and Topitzes, 2002). Often children in adolescence can additionally have a negative preconception about the adults in their life too. Adolescence is a time of self-discovery, which is often linked to either the want or need of decision making. Therefore, adding adult authority into the mix can lead to negative perceptions (Jones and Perkins, 2020).
Another point for discussion is whether or not an educator could have a hidden or unconscious bias, a personal bias that person is not aware of (Cuellar, 2017). In a study done by Swift and Spivack (1968) it was found that a majority of teachers perceived boys as being more disruptive than girls. The boy pupils were described as ‘less willing to wait’, ‘more disrespectful’, more likely to ‘blame the teacher and the circumstances’, as well as less likely to meet classroom demands, compared to the girl peers (Swift and Spivack, 1968, p. 144).

Teaching and Learning Methods
Sending a pupil out of the room and into the corridor when they have misbehaved or been disruptive has been used as a form of punishment in schools for decades, although there is not much research on this specific discipline style. When a Newly Qualified Teacher was interviewed by Terry Hayden in 2012, they stated that teachers are ‘not supposed’ to send pupils into corridors (Hayden, 2012). This could suggest why there is very little research on pupils being asked to stand in the corridors as a punishment. There is however lots of information on more appropriate methods of removal from the classroom in forms of isolation rooms, or remove rooms as referred to by Department for Children, Schools and Families (DCSF, 2009). Remove rooms were designed to provide short term support and teaching programs for pupils who need extra help with improving their behaviour, or other things schools deem as unfit such as poor attitude to learning or attendance (DCSF, 2009). DCSF state that remove rooms should be used in line with the schools' discipline policy, as a revolutionary measure, and for internal exclusions when gone through the correct channels. It also states that remove rooms should not be used as a ‘dumping ground’ for students who may require specialized assistance (DCSF, 2009, p2) or pupils to be sent there without going through the correct discipline procedure, and that it should not been seen as something a pupil should be proud of (DCSF, 2009).  
Within this essay it remains to be investigated the long-term effects removing a pupil from the classroom or learning environment could have on academic progression. Even though the DCSF put in place rules and regulations when discussing remove rooms in 2009, recent evidence shows that most mainstream schools within the UK administered and supervised the use of isolation rooms, or remove rooms, with limited statutory and legislative control and supervision (Gillies, 2016; Sealy, Abrams and Cockburn, 2023). Although through a teacher lense school is predominantly for learning, it is also a place for young people to start navigating the intricacy of social connections, how to correspond with an authority figure, and favorable social and emotional results (Suldo et al., 2009). Removing a student from the learning environment and isolating them from their peers raises questions about their social development and their ability to respond to authority. It is unrealistic to expect students who have faced continuous isolation to develop and learn in the same way as their peers who haven't experienced such disruptions. This approach may lead to a recurring cycle of removal. 
The method of removing a pupil from the classroom as a form of discipline would fall under the Teaching and Learning method of Operant Conditioning. Operant conditioning is the teaching and learning theory which proposes that behaviour is shaped by the consequences it produces (Brembs, 2011; Staddon, and Cerutti, 2003; Mcleod, 2023). Operant Conditioning was developed by Skinner (1937), from the ideas of his predecessors, Pavlov (1897) and Watson (1913), and falls under the larger teaching and learning method of Behaviourism (Bates, B. 2016). When looking at the outcomes of this operant conditioning teaching and learning method has on this particular critical incident and PIQ it is curious to question whether this method was the best suited approach for PIQ. Considering what was discussed earlier in relation to the self-esteem issues in adolescence and how this can be displayed, PIQ may very well have intended on removing himself from the learning taking place, therefore he did not have to continue with a task that was making him feel inferior.
An approach that could have been better suited to PIQ could be Social Constructivism, which was founded by Vygotsky. Social Constructivism discusses the use of a ‘More Knowledgeable Other’ (MKO) within the ‘Zone of Proximal Development’ (ZPD) (Vygotsky 1978, p. 84). In Vygotsky’s initial discussions of (ZPD) and the concept now recognized as the MKO, Vygotsky characterized it as the space between an individual's current developmental stage and the level they could potentially achieve through learning, with the condition that this learning occurs under adult supervision or in collaboration with peers who possess higher capabilities (Vygotsky 1978, p. 86). When looking at the case study of PIQ it is apparent that the pupil – teacher relationship is not as positive as it could be, therefore it may not be beneficial to PIQ for the teacher to be the MKO in this situation. However, moving PIQ to be next to another pupil in the class who is on task, and has an existing rapport with PIQ could benefit the situation by them now becoming the MKO.
By sending PIQ out into the corridor for large portion of the lesson could hinder the teacher for the next lesson as PIQ is now further behind the rest of his peers, not just in relation to physical work completed in the book, but also in relation to subject knowledge. This could add to the issues of creative anxiety, embarrassment of not understanding, and teacher – pupil relationship that were discussed earlier. Whereas if PIQ was sent to another member of staff with his work, such as the head of the department, he would no longer be disrupting the original lesson, and would not be further behind when rejoining the class next session. 

Discussion 
It is  the role of an educator, to continuously develop within one's own professional practice and it is crucial to reflect on why the effective sessions went so well, and why the challenging sessions did not (Pinsky, Monson, & Irby. 1998). One way to do this is through Shon’s (1987) model of reflection. Shon discussed the importance of ‘reflection-in-action' and ‘reflection-on-action' and why reflecting on particularly the challenging experiences, which he refers to as “the swampy lowland” (Shon, 1992. P. 42) can allow for strides in greater practice and greater understanding of your own personal teaching and learning as the educator. 
Reflection on action is an important part of reflecting, as it aids improvement for future practice (Bates, 2016). However, Shon claimed that reflection in action was at the centre of professional development and artistry. Reflecting in action is thinking in the moment, thinking on your feet. The educator will examine the situation, their experiences, and respond simultaneously to the situation happening. Shon discussed that both types of reflection are needed in order to shape future teaching and learning by building new understandings (Shon, 1992). 
In the situation of the current critical incident discussed it is plausible that the teacher used quick reflection in action to send PIQ out of the room. Although it is not implausible to suggest that if the model of reflection was used more regularly, the reflection on action would have aided the teacher to ponder if this was the correct method for PIQ. If the teacher used reflection on action for challenging lessons even just once a month, it opens the door for research to take place as to why PIQ may have struggled with the lesson and intended on not continuing with it. This would then create the supported knowledge of  methods best suited for PIQ, like using the aid of a MKO as discussed earlier. 
[bookmark: _Hlk150809031]Throughout this investigation into a critical incident, many links to the Professional Teaching Standards (Welsh Government, 2018) have been made as it aligns with the core principles set for educators. In alignment with these standards, the essay delves into the intricacies of effective pedagogy (Welsh Government, 2018, p. 81) and the role it plays in the teaching and learning process. Emphasizing securing the best outcomes for learners through progressively refining teaching methods by looking into different the different teaching and learning methods. Additionally, the essay echoes the leadership standard (Welsh Government, 2018, p. 83) by promoting a nurturing environment that supports the efforts of both teachers and learners through understanding the benefits of a positive pupil – teacher relationship. The focus on continuous professional development and learning resonates with the standard for Professional Learning (Welsh Government, 2018, p. 89), highlighting the importance of extending knowledge, skills, and understanding through reflection. Finally, the essay encourages an innovative outlook in pedagogy and teaching methods, directly mirroring the standard for Innovation (Welsh Government, 2018, p. 95), with its emphasis on the measured development of techniques to improve pedagogic outcomes.

Recommendations 
From reviewing this critical incident and the literature research , the further recommendations have been made. 
To mitigate creative anxiety and promote a more inclusive learning environment, educators should consider incorporating strategies that blend structure with open-endedness. This would encourage students to express themselves creatively while providing clear guidelines and support can help ease the transition from rigid, right-or-wrong subjects to more open-ended ones like art.
[bookmark: _Int_2CQtAi5u]Recognising the emotional and psychological challenges that students face, especially during adolescence, is crucial. Schools should provide mental health support and resources for students. This could involve the implementation of programmes aimed at enhancing emotional intelligence and fostering peer mentoring. In addition, it is essential for all school staff to undergo regular training in mental health awareness, equipping educators to navigate the complexities of their role when they may not be fully aware of the individual struggles their students are going through.
Building positive relationships between pupils and teachers should be a top priority. Educators must strive to understand and relate to their students, fostering an environment where mutual respect is valued. Training and professional development for teachers on effective communication and relationship-building can be beneficial.
It is essential to explore alternative teaching and learning methods that cater to individual students' needs. For students like PIQ, who may struggle with certain tasks, differentiated instruction and peer collaboration can be valuable. Instead of removing a student from the classroom, educators can seek ways to provide additional support.
As the essay highlights, reflective teaching practices, both "in-action" and "on-action," are crucial for educators. Regular reflection on classroom incidents can help teachers better understand their students' needs, adapt their teaching methods, and make more informed decisions in the moment.
Conclusion 
Throughout the scope of this essay, a critical incident involving a Year 9 pupil throwing rubbers around the classroom which then lead to his removal from the class was discussed. This incident has been explored through a multitude of different lenses, including creative anxiety, emotional regulation, pupil-teacher relationships, teaching and learning methods, and the use of isolation as a disciplinary measure. 
It's important to recognise that such incidents are rarely simple. They are often surrounded by complex emotional and environmental factors that influence a pupil’s behavior within the classroom. As discussed, these factors can clarify and be used in addressing similar incidents in the future 
To conclude, addressing complex classroom incidents like the one discussed in this essay requires a multifaceted approach that prioritizes the emotional well-being of students, positive teacher-student relationships, and flexible teaching methods. By focusing on these areas, schools can create a more supportive and inclusive learning environment for all students, ultimately leading to better academic and emotional outcomes.












Appendix
Appendix 1
	Date and time, year group:
10.10.23, Year 9 class

	Where and When: Context of the observation – subject/AOLE, general classroom context
 
· An Art class 
· In an Art classroom
· 2:15pm
 
 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
 
The teacher was doing a lesson on typography, specifically perspective lettering. There was a group of boys at the back of the classroom not paying attention to the teacher’s demonstration on the board. They then start breaking off bits of their rubbers and throwing them at each other and around the classroom. One boy was throwing the most rubbers and making silly comments. The teacher asked the boy to leave the room at 2:20pm, and he wasn’t to enter back into the room until the end of the lesson (2:50pm).
 
 
 
 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
 
When the boy left the room i went over to see his work and it appeared that he hadnt done the done the work correctly. This could be that he wasnt paying attention to the instructions, but it could also be that he didnt understand the lesson and did not want to ask for help. The two boys that were also playing around with him did appear to understand the concept of the lesson from looking at their work.
It is possible that the boy did not want to ask for help infront of his friends if they understood and he did not, he may be anxious of how that could make him appear to his peers.
 
 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
 
It was a mixed ability class, although it appeared to be grouped on tables of ability. However, I think this is accidental as the class did not seem to have a seating plan and were able to move freely to which ever seats they wanted. 
This was the last lesson of the day, and was just after lunch on a warmer day.
The teacher did not seem to have the best relationship with this pupil.
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