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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Sentences need a more defined structure to support the flow of the discussion. 
	Following the target and guidance received, I used the resource to guide the structure in my academic writing. 

	Targed/Target 2
	Develop your vocabulary to allow you to present work with a more academic tone.
	I used the resource from my target to enhance my knowledge and vocabulary. Additionally, I studied synonyms of many words to support the flow of my sentences.

	Targed/Target 3
	Ensure research question is explicit when introduced.
	I made sure I worked towards my target by clearly introducing the research question and bringing the focus back to the question throughout the assignment. 



Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.







Introduction 
This section will critically report and reflect how the school develops one aspect of its School Development Plan (SDP). To aim to achieve component B of the assignment, studying the placements SDP needs to take place. However, the school will be referred to as ‘School Y’ throughout, to abide by the confidential and anonymous guidelines of BERA (2018). Although a schools SDP can provide more than one aspect to improve on, for the purpose of this assignment, a focus will be led to ‘priority two’ in Curriculum Design of their SDP where they aim to improve pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experiences (including assessment approaches that enable progression and are commensurate with pupils’ stage of development) (School Y, 2022). School Y is an English Medium School which celebrates and values diversity, reflecting on the pupils and the community in the curriculum. Additionally, the school’s main priorities are to work in accordance with their school ethos and mission statement, “Together We Thrive” (Parkland Primary School, no date). Parkland Primary School (no date) highlight that the professionals are devoted to securing the environment learners experience, to promote them to thrive and become ambitious, confident, enterprising, and healthy learners.

Literature Review 
An SDP is a strategic plan that schools produce in stages to continuously improve, visually planning out clear actions that schools need to take to facilitate improvements in learners’ outcomes (Welsh Government, 2014b). Naturally, the SDPs are dependent on information collected from school’s stage one: regular self-evaluations of which the whole school undertakes to gather reflections on performance and gather contextual data. Thus, contains and arranges the schools’ priorities with short- and long-term action points (Welsh Government, 2014a). Equally, the priorities should all include how the school addresses the national priorities (literacy, numeracy, and impacts of poverty) (Welsh Government, 2014a). Welsh Government (2022b) states effective self-evaluation is highlighted as the commencement of the evaluative and refinement process to underpin the improvement plannings under stage two, to support authentic and achievable outcomes for the learners to thrive in contribution to the four purposes of the curriculum. Within the document, schools will work together to produce a timescale procedure to plan how the actions should be achieved in relation to the priority, making use of resources and availability of funding (Welsh Government, 2014a). Throughout the process, the Head Teacher (HT) will collaborate with their staff and the governing body (GB) to develop the SDP. However, the GB overarch the responsibility of the SDP. In relation to School Y’s circumstances, the HT is a part of the GB, therefore, the Headship and Senior Leadership operate the SDP and provide feedback to the stakeholders in relation to the live document. Moreover, the leadership teams collaboratively monitor the actions and strategies produced and as a team, practitioners implement actions into practice, to identify improvement (stage three) (Welsh Government, 2022b). Finally, to complete the cycle, stage four includes the senior staff and GB reviewing the live document and the impact the plans of action have made on the learners’ overall progression and well-being (Welsh Government, 2022a). 

School Y follows the Welsh Government’s (2014a) SDP guidance of aiming to plan and implement an effective SDP. Specifically, in relation to their priority two, one of the many actions points aims to “develop age/stage appropriate self and peer assessment arrangements that pupils use for reflection as part of their metacognition (ensure progression across the school)” (School Y, 2022). As first introduced by Flavell (1979), metacognition is all about learners “thinking about thinking” which is awarded as a powerful strategy to enhance learners’ academic achievements by understanding the information received and strengthening their learning processes (Chatzipanteli, Grammatikopoulos and Gregoriadis, 2013). Equally, to develop this strategy, Welsh Government (2023) summarise the importance of pedagogy in promoting learners to develop strengthened metacognitive skills. Initially, this supports one of the curriculum’s visions published by Donaldson (2015). However, to factor this skill into learning, practitioners are responsible for encouraging learners to reflect upon their thoughts and their learning to prompt extended thinking and make connections with additional experiences through metacognitive strategies such as peer and self-assessment (Welsh Government, 2010; Welsh Government, 2023). Furthermore, metacognition is highlighted as an essential component to learner achievement whereby reliant on practitioners to incorporate as part of their learning process to gain a higher learning and working memory attainment in comparison with others who do not (Chatzipanteli, Grammatikopoulos and Gregoriadis, 2013). 

A strategic component of metacognition is ‘reflective thinking’, developing the ability to reflect on learning experiences to facilitate progression in future opportunities (Owen and Vista, 2017). Welsh Government (2010) notes that all educational settings and their curriculum designs should view metacognition as the crucial centre of learning and a key ingredient which finalises the repetitive spiral learning approach to plan, develop and reflect. In addition to this, for Welsh Government (2023), metacognition encourages learners to think critically of their academic achievements while preventing immediate assumptions or decisions to be made. Additionally, this coincides with Mannion’s (2018), statement of two components involved within metacognition that motivate learners to think deeper into their learning, reflecting upon their strengths, weaknesses and the strategies that have been used to advance understanding. These components can be identified as self-regulation and self-reflection (Chick, 2013; Mannion, 2018). Therefore, Education Endowment Foundation (2021) proceeds to suggest that learners with higher metacognitive achievements can develop the skills to identify misconceptions earlier in their understanding and learning and recognise concepts to rectify them. This, in action, supports the learners to become effective self-regulated individuals and “ambitious capable learners” who “are ready to learn throughout their lives” (Chatzipanteli, Grammatikopoulos and Gregoriadis, 2013; Donaldson, 2015, p. 29). To overarch the influential factor of metacognition in learning, Black and Wiliam (2018) highlight that classroom assessment is still to this day identified as one of the most highly researched and implemented strategies used to monitor and identify learner achievements and progression throughout their yearly experiences in education (Hopfenbeck, 2018).

Developing an action point 
A meeting was professionally arranged with School Y’s Senior and Headship leaders to discuss their SDP, to formatively gain further understanding of how they develop, manage, and monitor their action points and progression, specifically in priority two (Headteacher Y, 2023; Teacher Y, 2023). 

To support the development of School Y’s SDP for 2022/23, School Y conducted many robust self-evaluation procedures in 2021/22. School Y utilised the procedure of the school’s AL to meet with all teaching staff to highlight academic progression in their classes as well as discussing any identified patterns of misconceptions in learning (Teacher Y, 2023). Additionally, throughout the academic year in School Y, teachers undertake work scrutiny (also known as book scrutiny) as well as subject monitoring to support establishing progression. Moreover, this procedure is carried out to share effective practice across the school, specifically discussed in after-school teacher meetings (Headteacher Y, 2023). Certainly, Saunders (2010) explains the capacity and responsibilities of schools to critically reflect and evaluate on teaching and practice is becoming more at the centre of UK policy. In light, whereby all teaching staff and leaders work together provides powerful confidence and support to continuously develop and enhance practice (Saunders, 2010). Naturally, this highlights the possibility for a collaborative and inclusive environment that will elevate standards and ensure every learner can achieve their potential (Welsh Government, 2022a). Furthermore, the staff conduct data analysis of learning throughout the school's Areas of Learning and Experiences (AoLEs) and quantify learners' academic achievement, categorising in accordance with whether they are working towards, in line or exceeding expectations (Teacher Y, 2023). Equally as important to their progress meetings for data analysis, School Y uses a variety of assessments including formative Granda Learning assessments, Pupil Attitudes to Self and School surveys, and Hwb individualised assessments to obtain a detailed understanding of academic performance and progression across the school (School Y, 2022). Subsequently, once all procedures have been conducted, the contextual data gathered from a wide range of reflections on academic performance are reported to the Senior leadership and Headship to analyse. Following this informs the decisions of developmental priorities and actions of School Y in their SDP to plan and implement for achievement (Headteacher Y, 2023). 

During the strategic planning process, this involves School Y developing additional plans such as their staff development plan and a summary of professional learning grant, spending plan for grant funding, pupil deprivation grant plan, advanced learning, and right respecting school plan, as well as their traveller grant for learners and families (School Y, 2022). As demonstrated in School Y’s SDP and highlighted by Headteacher Y (2023), accessible through their website for individuals, the legal document visually captures their school improvement priorities, any strategies, support, and interventions that are required to be put in place including the cost, the stakeholders involved, and how it can be monitored in a timely manner (Parkland Primary School, no date). Additionally, in the process of informing the SDP and implementing the document, there are a variety of stakeholders involved in School Y’s self-evaluation procedures ranging from the GB, class teachers, pupils, Senior leadership, and Headship teams (School Y, 2022; Teacher Y, 2023). Moreover, throughout the academic year the stakeholders are involved and review the planned actions stated within provision through a ‘red, amber, yellow and green’ (RAYG traffic lighting) rating process and the possible impacts that they have on learners’ progression (School Y, 2022; Teacher Y, 2023). Welsh Government (2021) clarifies as the professionals are the most closely worked practitioners with learners, the importance of engaging with stakeholders to develop action points and reviewing the impact of the process is integral to a developmental practice. Moreover, the source implies developing School Y as a successful learning organisation demands continuous communication and partnership with stakeholders (Welsh Government, 2021). Nevertheless, according to the source Welsh Government (2014b), which is pertinent to School Y's SDP, strategic planning must involve every stakeholder listed for planning to be most effective. This will aid in ensuring every individual participating feels valued and is aware and committed to the in-depth school’s improvement agenda, facilitating the actions to identify developments in learners and teaching. 

Finally, Welsh Government (2014a) highlights how SDPs should be viewed as live documents that are monitored frequently during the development process and reviewed accordingly. Parkland Primary School (no date) share how they review and manage the impact of the priority. The process of reviewing each action highlighted under priority two enables the staffs’ accessibility to identify the progress made and measure the impact of the provision plans on curriculum design and assessment provision. As discussed with Teacher Y (2023), the staff review and input in the SDP on a termly basis with the Headship and Senior leadership team. In more recent circumstances, relating to priority two, during the Autumn term the staff undertake an informal meeting with the assessment lead (AL) to collaborate and communicate the progression of learners, academically. Disputed by the Headteacher (2023), this process enables opportunities to convey any patterns or misconceptions that highlight in learning. Utilising the decided actions and implementing in practice, provides evidence through the quality of work, providing qualitative data for the staff to discover the impact on the learning as well as their teaching. Equally, the SDP has enabled the staff to carefully consider each learners individual needs and aware of the available support that is required to be put into place to support the learners to thrive (School Y, 2022). More importantly, the staff at School Y have listened to the learners and collaborated to generate a ‘child friendly’ SDP to incorporate in learning and review with the learners frequently throughout the year (Parkland Primary School, no date). Welsh Government (2016) share that this allows the school to measure the impact with fair and accurate data by including the learners themselves. Therefore, where areas have been identified to work more closely on to provide further development, these action points would be reviewed and acted upon in the upcoming term to provide opportunities for learners to achieve their next steps and for the whole school to work towards their priorities. 




Reflection and evaluation 
Upon reflection of School Y’s ethos and the process to develop an SDP, specifically priority two, it has been evident through arranged meetings and studying their SDP and plans that they worked as a professional team to accumulate data through procedures that would form reasonable and authentic priorities for learner progression. Additionally, School Y demonstrated through their SDP that they aimed to collaborate throughout the process with all stakeholders to identify achievable actions that would potentially show progression in learners’ development through the quality of their work and upon reflections for example, action A aimed to develop the implementation of self and peer assessment in learning as part of their metacognition. Furthermore, throughout the process of developing the SDP, the stakeholders communicate in accordance with the live, legal recording document to discuss what is working, not so well and how they could improve the action points. The professionals (all stakeholders involved) demonstrate a high level of consistent reviewing to ensure learners progression is at the centre, following their school vision “Together We Thrive” (Parkland Primary School, no date).

However, to review School Y’s process, there could always be an opportunity to develop. Therefore, linking to theory the school could implement action point A’s goals in the home environment, in the future to include the parents as stakeholders. Welsh Government (2022c) focus on the importance of the role of parents within partnership with school settings. Where School Y may show respect towards learners’ parents and valuing their input, parents could share appropriate knowledge and understanding with their child’s school and professionals to inevitably support their child’s progression in learning (Welsh Government, 2022c). 
The class teachers could provide areas in their homework diaries or reading records to self-assess how they found their independent learning as well as a ‘parent-assessment’ in replacement of a ‘peer-assessment’ every term. This could provide a more authentic form of feedback as learners are engaging in independent learning (Ion, Barrera-Corominas and Tomàs-Folch, 2016; Panadero, Lipnevich and Broadbent, 2019). Equally, differentiation should apply the same in this context as it does in school learning. This could enhance accuracy in feedback, for example older and more able learners could be provided with writing slips to reflect; younger learners and who require more support could reflect using emotions and create additional ‘child friendly’ four purposes for them to recognise how they are progressing in their learning through highlighting a purpose they feel they have achieved during a specific independent learning task. Estyn (2022) supports this future suggestion stating professionals should ensure they use a range of strategies, pertinent to learners’ achievements, to retrieve feedback effectively. This implies it supports learners to understand what they have achieved, future steps and how to approach those steps, providing class teachers and parents as additional stakeholders understanding of how their learners feel during learning, supporting the SDPs actions through live feedback. 

Conclusion
The purpose of this assignment was to report the procedures and stages that School Y undertake to plan an effective SDP to enforce clear implementation of set action points. It has been evident through the experience of studying SDPs overall and specifically, School Y’s SDP, that they are a paramount, legal document that is required as part of school development. The development of an SDP is not a one-stop process and includes several pathways and steps to produce a meaningful plan that will facilitate development based on the data gathered during the self-evaluation stage. Research highlighted that the purpose of an SDP is to design a strategic plan to aid improvement, bringing together all school priorities and measures in place to support raising standards of the school’s performance and learners’ opportunities to achieve. In future circumstances, this experience will support my professional career due to experiencing how schools work with many stakeholders to ensure they can be the best encouragement and facilitator possible for learners’ improvements. Finally, this experience has enhanced my understanding of not only how the SDPs are developed but the roles of class teachers, additional stakeholders, and the integral importance of ensuring the action points and strategies are incorporated into planning and teaching to provide informative feedback of learner development. This evaluates how the school provides pathways for learner success and developing four purpose individuals. 
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