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Student number – 1700621

Word Count - 4783

‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

The development of children certainly fluctuates for many reasons and there is no child who learns at the same pace and in the same way as another child. Hence it is vital that teachers are aware of the decisions that will enable the effective learning that takes place in the short space of time that children are in primary school. This assignment will attempt to investigate the growth of a pupil, where they are in terms of development compared to others the same age, amongst many other queries. This essay will also explore themes regarding to where the learner can go and subsequently, what aims shall the teacher have for the pupils and what aim does the learner have of himself or herself. According to the British Education Research Association (BERA, 2011) and numerous other sources, anonymity and confidentiality are vitally important when children are involved. This is supported by article 12 of the UNCRC, that children have the right to have their opinions taken into account (UNCRC, 1992). The pupil that will be mentioned throughout this piece of work will be treated with respect and professionalism, therefore their name and identity will be withheld. I am placed in a Year 6 class in a school located in an affluent area of Swansea with a high percentage of children leaving KS2 with at least 4 in English, Mathematics and Science. The achievement expectations of the class before they go on to comprehensive school are high, the number of more able and talented children is high compared to other schools in the area also. I have chosen to focus on a child who is achieving results at the higher end of the scale within the classroom and this has produced interesting aspects, of which, I shall delve into later on in the assignment.

	When tackling an assignment of this nature we must fathom how to gain enough useful and appropriate information. What pieces of evidence would be deemed as useful and how to know what to disregard is of vital importance. The data collection will follow a structure that was introduced in 2001, labelled ‘the mosaic approach’ (Clark and Moss, 2001). Aptly named because the method involves capturing and collecting small pieces of data and collating them together to create an overriding summary of a child and their achievements (Moss, 2006). One part of ‘the mosaic approach’ is the use of observation. Observation is an incredibly useful form of data capture, with certain limitations. There are numerous purposes to why we observe children from helping to decide on next steps to capturing responses to certain stimuli (Grigg, 2010). It is not enough just document what has happened, we need to analyse and delve deeper into what observations can tell us. Helping to understand and leading us to assess children in a way that informs next steps is vital, not knowing and understanding how children learn will lead to poor results. A major strength of continuous observations is that it conforms to the notion that the child is not a passive learner, that children are not defined by decisions made by adults (Lancaster, 2006). In an environment that it is for the majority dominated by choices made my adults, observation is a key tool in listening to the needs and wants of a child. Lancaster argues that in order to follow article 12 it is important to understand ‘how children have made sense of their experiences’ and observations can help us to do this (Lancaster, 2006). Another advantage that observation has especially at any early years level, it inform us of data that would be hard to capture due to there being a lack of hard evidence (Grigg, 2010). Children in Nursery and in Foundation Phase, often can make great strides in social development and languages but there would be little physical evidence. Well documented observation can aid this issues. However, there are a number of limitations that observations provide. The art of observation needs to be refined and is not a simple technique to get right. An absence of objectivity coupled with bias will make observations weak (Palaiologu, 2008). Effective observations take time to complete, something of which, in educators lives they sorely lack. Along with this, there are arguments regarding what to document, two professionals can be tasked to observe a class and document key events, the results will be different, the potential for bias to affect observations is huge as observation at its core is subjective (Lin, 2016). Another piece of the mosaic is child conferencing, which is similar to an interview between an adult and a child. To help us gain deeper understanding of children, it is essential that we make time to talk to children about a wide range of subjects that together create their world. An interview can provide insight into attitudes and feedback regarding specific experiences (Wilson, 2009). The possibilities that we can establish from listening to the answers from child conferences can be valuable in deciding what next steps could be taken (Clark and Moss, 2011). Article 12 states that we must consider the voice of the child (UNCRC, 1992), the answers from an interview could form a new path that learning could take, previously unthought-of, considering the rights of the child means we have to listen and act where appropriate. Unfortunately asking questions will dictate what information we receive, ultimately it is adult led. The process of conducting child conferences has the potential to cause stress upon a child and ethical considerations must be taken into account. As educators we are responsible for the safeguarding of a child’s emotional well-being and we must ensure that this is protected (Wood and Smith, 2016). A method of data capture that is relatively new is one that involves presenting a child with a camera and they are tasked to explore the world that they know and take photos of anything that is meaningful to them. This method is particularly useful, as it gives a large proportion of control to the child, they are given freedom, something that does not necessarily occur on a regular basis. As well as this, the instant appeal of a camera, will often mean that there is no convincing needed for a child to complete the task (Clark and Moss, 2011). However, there does have to be an element of trust when carrying out this method, the child needs clear instruction of what to do and there is the chance that he/she might not be able to grasp what needs doing, especially in the Foundation Phase. This might limit the use of the resulting photos. The last form of data capture will be evidence of work completed by the child. We can make many inferences when looking at the quality of work that a child produces, such as understanding of task, quality of handwriting and presentation skills to name a few. Children are continually given levels of attainment and it is often the work completed, which is judged to receive these levels. One would assume that samples of work therefore play an important role in helping us to understand how a child is developing. The disadvantage of looking at pieces of work is that many skills and talents that cannot be demonstrated on paper are overlooked; for example social skills, levels of well being, physical abilities and oracy skills. While carrying out the data collection, it is vital that we consider any ethical implications for the target child. Article 16 states that children have a right to privacy (UNCRC). It is important that the child understands that they are under no pressure to comply and they can stop any questioning at any time. To counter-act this I have sought the child’s parent’s permission and the class teacher to conduct this study (appendix 9).

	The data that will be presented will compromise of the above methods. It is worthwhile mentioning that every effort to protect any details of the school and the child have been taken but as a result, modifications have been made to some of the images. What will be discussed first is an interview between the child and myself in the first week of my placement, the reason for the interview was to find out some of the child’s interests and how they felt about the school amongst other things (Appendix 1). Seeing as this was conducted on only my fourth day of placement and now knowing the child as I do, it is clear to me to see from the transcript that the child was quite nervous. At the time of the interview, I did not notice anything out of the ordinary as I had very little information about the child. In the interview the child keeps their answers quite short and this is a sign that the child is nervous about the process. Another indicator is the type of answers the child gives, the child often responds with “I do not know”. At the time this was expected due to the fact I was new to the school and the class, however upon reflection I feel that the child did not feel comfortable answering these questions. This transcript sheds only a little light into who this child is, analysing the answers the child gives, I feel it is clear that the child is mature and well mannered. Upon answering the question about the child’s least favourite subject, the child hesitates as if they may get into trouble or upset someone, something that they do not want. Adding to this sentiment, when asked whether the child had sat in the ‘chill-out zone’ the child responds saying they have never needed to be sat down by someone. This gave me the impression of a child who does not misbehave and who shows a great deal of respect and care towards others. On its own this piece of evidence provides little insight into the complex nature of what this child is like. It is only with other pieces of evidence that we can start to understand the whole child. Also there are questions over the reliability of this transcript as even though every effort was made to capture word for word the interview, there was a time delay on getting this written up due to the busy nature of a student teacher and their increased responsibilities during the second placement.
	The next method I implemented was presenting the child with a camera and accompanying them around the school on a learning walk, the notes I took down make up appendix 2. As mentioned earlier, taking field notes is difficult as there is little time to get thoughts and responses down while staying in the moment. This is one weakness, to improve this method, recording the learning walk audibly or by video would have ensured greatly accuracy in the recall. However due to confidentiality reasons this was not possible. The learning walk and allowing the child to take photos that they thought important was a great tool. I mentioned how I needed the child to help me out with a job and their response was fantastic, showing eagerness and kindness.  Although the child was not able to remember much about their time in Foundation Phase, it was interesting to see their reactions going into these classes. The child seemed genuinely excited about visiting the old classes, citing the smell as something they missed as well as the practical activities they used to participate in. Walking past children from the Foundation Phase, who were putting their coats on, the child stated “they are so small”, this indicated to me a sense of maturity, empathy and good observation skills. In my experience, many children do not notice other classes so much, especially if they are involved in something engaging. While explaining to me various displays on the wall on our way to our classroom, the child could tell me information about most displays, what they were and who made them. This to me, demonstrates a good understanding of school life as well as great oracy skills. Due to the fact there was nearly a month in between the child displayed greater confidence than in the interview, the child would have been able to talk in much greater depth regarding the school but we were restricted by time. A great advantage of this method of data capture is that it is in the hands of the child, I did not dictate where we went or what we talked about, the child had the majority of control and this echoes the meaning of article 12 (UNCRC, 1992). As an additional strength this method allows for a connection and a relationship to be built between an adult and the child, this links with Maslow’s hierarchy of needs, the learning walk builds many characteristics needed to increase self-esteem (Maslow, 1943).
	Our requirements during placements involve the keeping of weekly observations about each child in our class. The observation for this child is included as appendix 3. A real advantage of this form is that over time, we can gain some detail about what occurs in this child life. There are many limitations of this unfortunately. It is a snapshot of one moment in a whole week, what is recorded is completely down to the observer and what they deem important, others may not agree. As well, the method needs many weeks to gain an effective overview into what the child is like. The observations do start to create a picture of a child who works hard in class and shows good understanding of what is asked from them. It also gives a slight indicator into attainment levels compared to some in the class. Although, this again is completely subjective it is the view of the observer and does have limitations.
	The next method I will analyse is the sample of work that has been collected. The amount of work that will be included the appendix contributes another piece of the mosaic. I have included pieces of work from numerous subjects including English, Mathematics, Science and Welsh. This is important, as it will provide a balance to the analysis, as focus upon just one subject will not create a wide ranging summery of the child. The first subject to analyse is English, looking at examples of work in appendix 4, it is clear that the child possess qualities indicative of a high level for their age. Figure 1 shows the attainment target descriptors and the trainee has highlighted areas that the child has covered in green and areas that need development in yellow. 






Figure 1
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All the pieces of work highlight some of the descriptions in figure 1, looking specifically at appendix 4.1, it is clear that the child has presented legible work and is well presented. The style of writing is diverse and the child’s choice of vocabulary is adventurous. Figure 1 show the level descriptors for writing only and this is a significant disadvantage to this method, reading and oracy skills are often not analysed. Appendix 4.2 and 4.3 show the child recognising the need for their work to be improved, this indicates a high level of self-awareness in what steps they need to take to make progress. In mathematics there are more challenges due to the fact that there are more attainment targets. This means that to clearly see what level a child is achieving we must have a large quantity of evidence, ideally the child’s mathematics book. For example figure 2 demonstrate the descriptors for level 4 and 5.
Figure 2.
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The trainee has highlighted in green, skills that the child has demonstrated in the examples of work in appendix 5. Does this mean that the child cannot do all those other skills not highlighted? Probably not, however this would require large quantities of samples, which is logistically difficult to present. This emphasises the need to have varied methods of collecting data. Looking in detail at appendix 5.1, the child has demonstrated that they can calculate the volume of a cuboid, it is the skills that surround the work that are valuable too. The clarity that the child has set the work out is a good indicator of a high attaining child. In Science (appendix 6), the child shows varied qualities that are indicative of level 5. For instance 6.1 demonstrates the child has the ability to predict what will happen in an experiment backed up by solid scientific knowledge and understanding. Appendix 6.2 displays the child can draw conclusions based upon their findings, the conclusion is coherent and is based upon scientific data, the child has clearly considered external influences that have affected the results, such as weather and being absent. 
	Once we have analysed the data, we can start to piece together a summary of what kind of child this is. That is the benefit of the mosaic approach. Considering all the evidence presented in the appendices, the child is attaining high levels for their age, the child is aware of their immediate surrounding and place within the school. The child displays qualities that are hard to measure such as kindness and a willingness to assist when asked. The quality of the Welsh work in appendix 7, shows that they have a good approach to learning Welsh and that they can see the value, on the learning walk the child was keen to impress their Welsh language skills and what displays meant as my own Welsh is poor. I have included the child’s current attainment levels according to their class teacher and this re-enforces my belief that they are indeed attaining a high level across core subjects (appendix 8).

	As a result of collecting and analysing data on the child, we must be able to use the data and apply it to progress the learner. The following section will aim to inform the reader of next steps possible to carry the learner forward. In this case the majority of points discussed will be centred on pushing higher achieving learners and how to challenge them to become better at learning. One of my first thoughts was that the trainee could potentially ask the children what they would like to learn next. From the interview the child has a keen interest in animals. Allowing it to develop into a series of meaningful lessons would benefit the class and the learner, due to the fact that it was their idea, echoing the ideas of article 13, the right to find out information (UNCRC, 1992). In this example many activities could be planned before, during and after a trip to a local zoo. A potentially good way to push this learner on would be to set work, that is traditionally aimed at children in the year above. So this would mean pitching year 7 tasks to a year 6 child. In the current environment the child’s class are studying the effect of the proposed Tidal Bay Lagoon project in Swansea upon the locality and its people. Extending the work for this child and any who are of similar ability would be an effective method to improve skills. For example, part of the KS3 curriculum involves how energy, both renewable and non-renewable is designed to produce electricity and the repercussions of each. In this instance, it would seem like a natural step to push the children into a range of thinking activities. These could be from making a pros and cons list regarding fossil fuel versus renewable energy to initiating a debate about which is the best for the local economy and its people. This method of looking at skills beyond the age of the child is already occurring in the class. Looking at appendix 5.5, rotating a shape around a vertex and progressing from this to rotating around a given point is actually an activity that is supposed to happen in year 7. 
	In the interview with the child, they state their preference for more hands on activities in order to learn. This is something that could be investigated in order for the child to progress. There are compelling arguments that high attaining children can become bored easily and often act out in class with undesirable behaviour (Gross, 2002), while I have not witnessed any behaviour issues with the child, it is crucial that children regardless of ability do not become bored in class. Therefore a natural step is to create sessions that are designed to spark the interest of children. The child in this study has participated in activities in order to raise money for charities such as Maggie’s Cancer charity and the RSPCA, these activities have been created completely by the children from who the idea stemmed. As such the creation of these events has shown initiative, respectfulness, kindness and resourcefulness. Therefore one idea of how to utilize these skills in a classroom could be to challenge children to come up with a product or invention with the aim to sell it to make a profit. Entrepreneurial skills are valued highly and will be in the future even more so, indeed this links with one of Donaldson’s key purposes to create “enterprising, creative contributors, ready to play a full part in life and work” (Donaldson, 2015).
	The tracking of pupil progress is of vital importance, the examples of work, have provided a summary of the achievements of this particular child. However, solely recognising achievements and becoming focused too much on numbers can have detrimental effects, there are too many teachers that become focused upon these numbers and forget that children need looking after. What this assignment requires is a holistic approach and that means taking a step back and looking at the whole child. In that respect, what the trainee feels is lacking when it comes to data capturing methods is a way of measuring happiness levels. One can argue that during a child conference, asking questions such as “are you happy when you are in school” or “what makes you want to come to school” is enough to get a measure of well being. I would suggest there are tools out there that can be used to find this information, for example, there is an app called Speakr. This is a simple child-friendly app that has been trialled in a number of schools in Wales. The children login privately with their own username and password. Once logged in the children are required to check in with how they are feeling, using words or smiley faces. The teacher is able to access this app and instantly check the children’s well being levels. A simple, yet efficient method of monitoring the pupils happiness levels. This would enable the learner to progress due to the fact that is child with a high well being level is able to concentrate, work and engage more than one with a low mood. Arguably children with high-levels of self-esteem tend to learn more efficiently (Baumeister, 2003) and this app can identify any issues a child is having and help resolve them. There are limitations of this app, there is nothing stopping a child from lying on the app in order to avoid attention and similarly a child may constantly say they are unhappy just to receive attention. However I believe that as part of a data collection method, as part of the mosaic this could provide some valuable insight into the emotional development of the child.
	The suggestions so far have included aspects that require new equipment and resources and are very much based on what is being taught. How we teach children can also be modified to push learners to closer to their potential. Simple techniques that can be implemented easily within the classroom can be effective too. For example, understanding where all learners are in their education can ensure that questioning strategies are efficient and allow children to work in their zone of proximal development (Vygotsky, 1978). We can set questions for children we do not know but often this will result in learning that is stale and uninspiring, only by understanding where a learner is can we set challenges suitable for them. 
	One low cost method of progressing a child would be to improve upon feedback. This can be defined as data provided by a teacher or adult regarding the performance of a task and to check for understanding (Hattie, Timperley, 2007).  Hattie along with many others recognises how valuable and worthwhile feedback can be, carrying out feedback that moves learners on is difficult though. There is much research suggesting that feedback is valuable but little that provides a definitive method of how to get the best results. The theory of behaviourism states desirable behaviour can be achieved by offering rewards, feedback can work like this too (Kluger, DeNisi, 1998), when confronted with a correct answer a teacher has the option to tick. This form of feedback is of little use though, comments upon how the learner can move forward or giving the learner a question to ponder is much more beneficial. When considering how to move this child on in their learning using feedback, the trainee can implement a series of marking and verbal feedback methods. One problem that faces teachers is the ever-increasing time restriction and marking is high on that list (Elliot et al, 2016). Trying to decrease the quantity marking but improving the quality is a difficulty but not impossible. For instance, having a pre-determined set of questions upon the wall, such as “can you add in extra detail?” alongside a code, a teacher would just comment with a code and the child can look up the question and respond. Different questions and codes could exist for different subjects, children would still have to think in depth about the quality of their answers and provide extra information, yet teachers will have more time.
	A step that may be considered is the role that the child could play in teaching their peers. Peer tutoring could be introduced in this class, with the child in this study becoming the tutor who assists one of their peers. The child would confidently grasp the opportunity and the benefits would be widespread, to the tutor as much as the child who is being tutored. There is some research that suggests that similar aged tutoring is not as effective as cross-age tutoring (Topping, Miller, Thurston, McGavock and Conlin, 2011) however in this case this would not cause issue. In this system, self-esteem is central; the potential increase that this could bring to self-esteem is tremendous both to the pupil who is being tutored and the tutor themselves.

	When contemplating the topics discussed above, what is clear is the need for a well-defined pathway for each individual learner. The mosaic approach is useful for creating a holistic view of a child, it serves to include aspects that are often overlooked, focusing on listening, really listening to the child. Allowing children the freedom to express themselves through photograph and allowing them to have a say in where their learning goes is exciting. When looking over the examples of work and interacting with the child on a day-to-day basis, I have an impression of a child that is aware of their own needs, a child that is kind and respectful and one that completes pieces of work that match the level descriptors of the national curriculum, often exceeding what is expected of them at that age. The methods of moving this particular learner forward are immense, there is a large number of systems, programmes and opportunities that could be afforded to the learner that would help, however we must remember that this is just one learner. What methods we do implement, need to take into consideration the rest of the class, if for example we pitch work at a year 7 level for the benefit of a handful of children, this would be to the detriment of those children in the class who do not understand. Careful consideration must be undertaken before any changes class-wide are introduced, those methods such as changes to individual marking will possibly be the most effective means moving forward. From this assignment the trainee has started to analyse the after-effects of lessons on children, using what they have just learned and their interest to move learning forward is vital and rewarding. To build a more purposeful learning environment a teacher must be able to flexible enough to move away from set planning and to explore new areas with their class, all the while tracking and monitoring to ensure learners are progressing.

















































Appendix 1

Interview 

Date – 26/04/18
Location – Chairs outside Year 6 (Chill-out zone)

Interviewer (I) – Hi, how are you feeling today?
Child (C) – Good thank you.
I – So this is an interesting space, can you tell me what this area is used for?
C – Yeah, it’s a place where if you’re naughty you can come here to calm down, like from the playground but an adult has to come with you.
I – Have you ever been on here?
C - I’ve sat here.
I – What did you do on playground?
C – Oh no, I meant I’ve sat here before, I’ve never had to be sat down here.
I – Ok, I see. Can you tell me what your favourite subject is?
C – I think I like science the best because we have done all sorts of experiments and they’re fun to do.
I – What sorts of experiments have you done?
C – We have found out about the system around the body, that carries blood. We’ve tried to improve our fitness over a period of time. Right now the whole school is having a competition to see which class can grow the most potatoes.
I – The most or the biggest?
C – I think it’s the most, I don’t know.
I – Interesting, so you prefer an activity that you can get involved in? Sort of a practical activity?
C – Yeah, they’re way more fun.
I – Do you have a least favourite lesson?
C – I don’t know really, am I allowed to say?
I – Yes, of course but you don’t have to.
C – I like all our lessons really but I think sometimes Welsh because its hard.
I – It is hard to like something if you’re not good at it isn’t it?
C – Yeah because in Maths when I get the right answers it makes me feel good.
I – Do you think that you’re good at a lot of subjects?
C – I don’t really know. I get a lot of right answers.
I – How are you feeling about next week? (The national tests)
C – We’ve done loads of practice, it’s boring now.
I – Are you confident about them?
C – I don’t know, I think so.
I – If you could be your own teacher, what sort of things would you want to learn?
C – (a long pause) I don’t know.
I – So if you could decide on the next lesson today, what would it be?
C – Science.
I – Ok, in science what would you like to learn about?
C – Something to do with animals, my friend went to the zoo the other day and they said that their school is going to one soon.
I – So a class trip to a zoo? Would that be fun?
C – Yeah that would be cool.
I – Do you have a favourite animal?
C – I have got 2 cats at home but I like big cats too.
I – Ok I think we have to go inside now, it’s nearly lunchtime.
C – Ok.
I – Diolch yn fawr.
C – Ok.
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Appendix 4 continued
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Appendix 5 continued
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Appendix 6 continued
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Learning Walk
Date —22/05/18

+ Starting in reception — child did not seem to remember which class they were in. Did
remember the smells of paint and scemed happy by this.

+ Walking through Foundation Phase was able to recall rooms that were not classrooms
that are now.

+ Child was able to tell me about most things on the wall, went in great detail about the
school council and how the children voted. The child did think the council was useful.

+ The child showed me the hall and the art on the walls, which they had helped create 3
years ago.

+ The child showed me the space that they and the child’s friends had run stalls to help
raise money for two different charities this year alone. The RSPCA and Maggies.
They were very keen to talk about this as they had helped raise quite a lot of money
from selling old toys and clothes, I could see they were very proud of this and I said
they should be proud.

+ As'we came up to KS2, the child was keen to show me the areas that children go if
they are feeling unwell and how the art on the wall was to allow the children the
chance to display different emotions and not bottle them up. The child showed me the
criw cymraig photos too and could tell me about what those children did.

+ As we walked down the corridor towards our classroom, the child was able to
demonstrate awareness of all her surroundings. They told me which class they had
been in and which teacher they had.

+ The displays on the wall were familiar to the child, I asked her which her favourite
class was and they replied that it was cither year 3 or 5 or 6. It was not clear but it
was clear that she enjoyed school.

+ When asked why those were her favourite classes, they mentioned some of the
teachers being an influence and the lessons being good.

+ Coming outside our classroom was a display of a trip to Port Eynon the year before
and the child talked in great depth about this trip. The child clearly enjoyed and was
able to discuss the purpose of the trip in some detail, the memories they discussed
revolved around friends.
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Time connectives / openers eg. First,fnaly...
Subject specificvocabulary.

Definitions in brackets to explain vocabuary.

Labelled dagrams

g Intraducton that hooks the reader. Could use hyperbole or direct address.

Use of hetorial questions

Paragraphs, starting with a topic sentence.
Title - Sometimes written as a question
Vocabulary appropriate for audience and purpose.

Causal connectives.

Cause and effect sentences. e A
Chonolgcal rde—a s of g sxlraton g

Factual 77
Siteadings 17
S Vi

Tense ~ Mainly inthe present tense, using past o future where appropriate.
Use simple, compound and complex sentences.
Round the explanation off with an engaging conclusion. V
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Q1. Pota penagon n thebottom et quadrant. Labl each vertices and write
down the co-ordinates. B

Q2. Using these co-rdinates 364 o the Y ais. Plot your new setof co-
ordinates, abel yournew shape and wite down the co-ordinates.

Q3. Plot the folowing st of co-ordinates (3.1, :5-3). (3:1) 1,3). What shape
have you drawn?

Q4. Using the co-rdinates above add S 1o both axe. Write down th co-
ordinatesand lot th shape, abeling th verices.

Q5. Wrte down  sentence bout what you natic.
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25 April 2018
Dear Parent(s)

We are really fortunate o have PGCE students in for thei final praciice
for the Summer term. They will be working in your chid's ciass unii the
end of July. As part o thei studis, they will nead complete an
assignment ‘School development and Pupil Progress'. To complete this,
the siudent teacher wil noed to make observations, ask leamers
questions about thei learning and collect samples of work. No photos or
names will be included in the coursework. If you are happy for your chid
1o be partof the study, please sign the form below and retum to school
Thank you for your heip.

Yours sincerely

.

Class teacher

1am happy for my chil to take part i the above study. ;

e Y
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Prifysgol Cymru Canollan M Mhrawon

¥ Drindod Dewi Sant D Orllwin s
University of Wales. TN W Wk
Trinity Saint David Comeotbeher rion

RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2018.

Dear classisenior mentor,
For the university module named above, rainces are rquired to dentify one leamer within the classin which they
are based and, over the course of the Professional Teaching Experience, explore thei lesning in deail. The evidence.
that they need to gather could include:

« observation;

+ asking the leaner o identfy places/things that help him/ber leaming;

+ discussing what helps the pupillear and how they feel about earning with the pupil andlor teacher;

*  collcting samples of work which migh show something abou the leamer’s progress and developmen.
They are asked to focus on Knowledge, atitude and skills in language, mathematics, wellbeing and a least o other
arcas ofthe curiculum to gan an holiti picture of the cild. They then suggest th next steps fo the learner, and.
indicate how these wil be achieved. Trainees are expected to undertake this work independently whereever possible,
and have been given ethical guidelnes o follow (although undertaking the work sbove would be in fine with typical
classroom practice).- Th trainees have been asked not (o reveal the identify of the leamer orthe school within teir
assigament. Students have been asked to

1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification tht the work has taen place.

We would therefore be grateulif you could confirm that permission has been sought and tha tasks have been
‘undertaken by signing below:

STUDENT NAME (PLEASE FRINT): Philip. Seritn

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

A ———

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

Ap—

1fyou have any queries regarding tis, please contact the Programme Lead Helen Lewis : h.e ewis@uwtsd.ac.uk

Many thanks in advance,

Helen Lewis, 318

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT

Pagesors
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Level 5

Learners’ writing is varied and interesting, conveying meaning clearly in a range of forms for different readers, using a more formal style where
appropriate. They express opinions, supported by reasons. Vocabulary choices are imaginative and words are often used precisely. Simple and
complex sentences are organised into paragraphs. Words with complex regular patterns are usually spelled correctly. A range of punctuation is
generally used accurately. Work is legible and well presented.

Level 6

Learners’ writing often engages and sustains the reader’s interest. They show some adaptation of style and register to different forms, including
using an impersonal style where appropriate.

They present information for various purposes and express opinions, developing some points in support of a point of view. They use a range of
sentence structures and varied fvocabulary to create effects. Spelling is generally accurate, including that of irregular words. A range of
punctuation is usually used correctly to clarify meaning. Ideas are organised into effective paragraphs. Work is legible and well presented.
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Level 4

Learners develop their own strategies for solving problems, and present information and results systematically. They search for a solution by trying out ideas of their own. They use their understanding of place value to

‘multiply and divide whole numbers by 10 and 100. They use a variety of mental and written methods for computation, including recall of multiplication facts up to 10 x 10. They add and subtract decimals to two
places. They use simple fractions and percentages to describe liimxlmmc iaﬂs of a whol Tﬁ lmii iund describe

‘number patterns and relationships and use simple formulae expressed in words. They use their knowledge of shape to make 3D mathematical models,
6HIGOSHHpIE SHABESH AURHHGENAR. They choose and use suiable units and tstsument, eading, it appropriate ceuracy, numbers on  range of measuring instruments. They find perimetes of shapes,arcas by
counting squares, and volumes by counting cubes. THES S8 A IBEBRGH O ORNRAESTRARELMSLAUAREN ey colectciscrete date, group dats where appropriate, and use the mode and median a5 characiersticsof

set of data. They draw and interpret frequency diagrams and construct and interpret simple line graphs. They understand and use simple vocabulary associated with probability.

Level 5

Learners identify and obtain information to solve problems, and check whether their results are sensible in the context of the problem. They describe situations mathematically using symbols, words and diagrams and
draw their own conclusions, explaining their reasoning. —my use their understanding of place value

to multiply and divide whole numbers and decimals. They order, add and subtract negative numbers. They check their solutions by applying inverse operations or estimating using approximations. They calculate
aciontl o percotags prs ofquaniies and messiromens. They contncsand uoe smpl e mvaiin one o operaone. TGS BORAS TRl TOUF et THey Gk e G esRoe
i They recognise, identify and describe all the symmetries of 2D shapes. mi convert one metric unit to another and know the rough metric equivalents of imperial units in daily use. They make sensible

estimates of a range of everyday measures. They find areas of rectangles and triangles and ‘They read scales on maps, plans and graphs. They use the mean of discrete data and compare two simple
distributions. They interpret graphs, diagrams and pie charts. They use the probability scale from 0 to 1, and appreciate that different outcomes may result from repeating an experiment.









