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An essay that critically reflects on a case study lesson through a critical incident methodology, offering appropriate pedagogical approaches, justifying choices and presents a personal stance
on how they will meet the needs of a diverse range of learners in their own professional practice moving forward.

Introduction:
In part B of this assignment, I will be discussing approaches and interventions that could be put in place to support the findings of my critical incident- to summarise David Tripp (Tripp 2011), a critical incident is an everyday classroom event that can be interpreted as significant, prompting self-reflection, which will in turn change the strategies one may use to teach. In this case, interventions are support strategies used to prioritise helping students to build key skills, access the curriculum in a way that’s made for them, and to support them through their educational journey.
As supported by part A of this assignment, I used Tripp’s methodology to conclude that Additional Learning Needs (ALN) was a possible factor contributing to the behaviours of Pupil A, who was consistently fidgeting, swinging on their chair and repeatedly falling off their chair during a classroom discussion. As an approach, I will be using my research into Additional Learning Needs, and the support offered by Curriculum for Wales (CFW), to support my two key interventions. In Wales, it is mandatory for schools to imbed inclusive practices into education, taking into account a learner’s additional needs- which “places the learners’ views, wishes and feelings at the heart of the process of planning the support required to enable them to learn effectively and achieve their full potential.”  (National Day Nurseries Association, 2025) due to the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Welsh Government, 2018). Through my interventions, I will be discussing strategies that will help Pupil A receive the best possible education that is tailored to their needs, with this Education Act, and the curriculum in mind.
My first focus will be on structuring lessons differently to support learners with Attention Deficit Hyperactivity Disorder (ADHD), using key findings from resources from the National Health Service (NHS), and ADHD UK (ADHD UK). In addition to this, I will also be focusing on peer tutoring and surrounding the child with good role models, using factors from Vygotsky’s Zone of Proximal Development (ZPD) to support my point. 
Strategy 1:
My first strategy focuses on traditional classroom structure and how this may not be beneficial to students with ALN (more specifically ADHD). Through thorough research, I have concluded that Cognitive Load Theory (CLT) (Brünken, Moreno, and Plass, 2012) would suggest that tasks may be too complex for the learner, resulting in outbursts as seen by Pupil A in my critical incident reflection, due to an overload of the cognitive brain function. However, to contrast this- but still apply it to my intervention strategy, tasks may also be too easy for the learner, not stimulating their brain enough- which again results in the same sort of outburst. To combat this, I would suggest on implementing ‘brain breaks,’ to improve the learning significantly, giving the pupil a chance to decompress and realign their mindset to fit the working environment of a classroom. This strategy could come in many forms, for example, asking the pupil to handout resources to the class, giving them a break from their desk, and a chance for them to focus their mind on something else. Additionally, these breaks could come in the form of a whole class game, to break up the tension that builds from sitting behind a desk for hours a day. The NHS suggests that brain breaks in a classroom would benefit someone with ADHD, suggesting it alongside many other strategies that should be implemented to create inclusive learning environments. (NHS, 2025)
On the other hand, Lev Vygotsky argues that a child does not naturally ‘self-regulate’ and that this tool would need to be implemented and modelled by an adult in order for a child to fully grasp how to use the tool intentionally and beneficially. (Vygotsky, 1978) He also argues that while brain breaks are useful tools in the classroom, that unstructured, or overly stimulating breaks leave the child overwhelmed and unable to learn efficiently. In addition to this, CLT suggests that brain breaks in the form of videos or loud music would introduce unnecessary cognitive load, contradicting the purpose of taking those breaks- to ensure the breaks are useful, they must be quiet, calm and relaxed.
To conclude, I would suggest that while there are some arguments against using brain breaks as an intervention tool, if used correctly, I believe that they are highly effective in centring a child that needs to regulate their emotions. In addition to this, breaks are easy to implement in schools as no resources are needed, which financially benefits the school. Furthermore, ADHD is a spectrum making every child different, but I do believe that any child could and would benefit from a few minutes of breaks throughout the school day, to ground and refocus them- ensuring that they are in the best possible mindset to receive their education, but that these breaks would be especially beneficial to children with ALN. 
Strategy 2: 
My second intervention strategy would be to implement peer mentoring through seating plans that would utilise pairing ALN learners with high achieving pupils. Not only would this help the individual improve their classwork, it also links to the CLT mentioned in strategy one- if a pupil finds the task too hard but has a peer mentor to work with, this may reduce outbursts seen in classrooms. In addition to CLT, Vygotsky’s ZPD states that learning happens best around a more knowledgeable other (MKO) (Kozulin 2003). This means that the high performing child will scaffold sufficient working techniques, that the child with ADHD should in theory pick up on. As executive dysfunction is common in children with ADHD (ADHD UK, 2017), the peer mentor would step in right before executive dysfunction takes over, ensuring that learning persists despite an internal challenge arising for the neurodiverse learner. In addition to this, Vygotsky states that learning shifts from talking to others, to talking to oneself out loud, to internally talking to oneself. Although I agree with this in most cases, learners with ADHD function differently, and often struggle to internalise and digest thoughts- peer mentoring through pedagogical techniques like think, pair, share (Lyman, F, JR. 2022) flip that narrative by reversing the shifts, which would work best for someone with ADHD as it links cognitive ‘pacing’ directly into learning socially.
On the other hand, peer mentoring may not always be the best possible option- although learners model behaviours from others, this could have a negative impact on the higher achieving student. Albert Bandura argues that if both the mentor and mentee have similar cognitive functions, this could create a negative behaviour loop, negatively impacting on the learning. (Bandura, A. 1977) To some extent, I would agree with this, peer-mentoring takes a few trial-and-error runs, but once you find the right pairing, it works excellently in helping the ALN learner thrive. However, this takes time, and in the teaching profession, you may not always have the time you need to work out what seating arrangement works best for your class.
To conclude, there are both positives and negatives of implementing peer-mentoring. One of the biggest positives though, is that it promotes ambitious, capable learners (Welsh Government, 2025) through social learning, which is one of the four purposes in the Welsh Curriculum. If done correctly, it also helps ALN learners stay focused in class and achieve higher grades.

Reflection: 
In conclusion, although there are negatives to both strategies, I think the positives outweigh them. Weaving support strategies for ALN learners through mainstream education is absolutely vital for ensuring they receive the best possible education to reach their full potential. Furthermore, both strategies mentioned in this essay incur no additional costs for the schools which would be highly beneficial given that funding for education isn’t always guaranteed. Going forward in my teaching career, I will be sure to implement these strategies wherever possible, as they require no resources other than time. 
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