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Section 1
Early Years Interboard Panel (no date) insist that the interpretation of play has been heavily influenced through the work of various educationalists, psychologists, practitioners and researchers over the years. 
Play is a free activity standing quite consciously outside ‘ordinary’ life as being ‘not serious,’ but at the same time absorbing the player intensely and utterly. It is an activity connected with no material interest, and no profit can be gained by it. It proceeds within its own proper boundaries of time and space according to fixed rules and in an orderly manner.
(Gray, 2013:1).  
Although Gray suggests that play does not have profit for children and young people and is not serious, many professionals and theorists would disagree and suggest that there are many benefits to children and young people when participating in play. Play England (2020) disagree with Gray and believe that play is essential to all children and young people’s lives as well as being as essential for their development, allowing children to have time and providing opportunities to play allows them the freedom to choose what they want to and what they enjoy doing. Family lives (no date) also add that play is an integral part of a child’s time in the early years as they develop and improve different areas of skills in particularly essential skills for everyday living. This section aims to outline the importance of play based activities and learning within the early years and also to analyse the implementation of such play based curricula. The two key elements that will be discussed in this section are play based activities and professional practice. 

According to the Welsh Government (2018), children learn best through play, it is through play that children learn to become more creative, imaginative and learn to have fun. Play is greatly valued by the Welsh Government as well as many early years specialists as play is an essential part of a child’s life within society and is also essential for a child’s growth and holistic development (Welsh Government, 2014). Furthermore, the Foundation Phase framework recognises that children learn best through first-hand experiences which emphasises the importance of play, these first-hand experiences encourage and promote the holistic development of children and ensures that a child’s self-image, feelings of self-worth and self esteem are at the centre of every approach (Welsh Government, 2015). It is for these reasons that the Foundation Phase Framework is heavily dependent on young children playing as various studies prove it is through this that they learn. Cherry (2020) states that Kolb also believed that the transformation of an experience encourages and promotes the process where knowledge is created, this knowledge comes as a result of the transforming various experiences. The experiences a child is provided with in early years have a significant impact when laying the foundations for learning, ensuring that all children receive quality education and care in the early years is paramount (Welsh Government, 2014). A clear advantage to the Foundation Phase is the fact that it supports and promotes cultural identity for all individual children allowing the celebration of various cultures, this encourages all children from a wide range of backgrounds to gain a positive awareness of their own culture as well as those from other cultures (Welsh Government, 2015). Queens University of Charlotte (2021) note that children and young people who are provided with opportunities to learn about various backgrounds and cultures encourages them to feel more comfortable with themselves and their culture because they have been able to learn about differences, they also suggest that over time these children and young people become more comfortable when around or become part of a diverse community as they have learn about difference which also promotes a feeling of safety for them. 


Although the Foundation Phase Framework has many benefits and positive aspects, there has been an Independent Stocktake of the Foundation Phase in Wales as the framework is implemented across Wales in all schools and setting with children aged 3 to 7 years old. Furthermore, variability across Wales is to be expected with the implementation of the Foundation Phase Framework as all settings are unique in their own way however the way in which it varies should not be significant and should only be slight having the same outcome when the children progress from the Foundation Phase to Key Stage 2 (Taylor, Rhys and Waldron, no date). The Welsh Government (2014) note that the independent stocktake suggest that the main principles of the Foundation Phase were put into practice well however the way in which they were implemented differed across the ages and across the settings. The principles of the Foundation Phase should be implemented effectively and correctly across Wales and across the ages to ensure equality and equity within early years settings and child-care settings (Thomas and Lewis, 2016).
 
It is essential for all practitioners within any childcare or early years setting to have knowledge, skills and personal characteristics to facilitate and provide an effective and purposeful education for children to encourage and allow a child to grow, learn, gather and acquire skills in order to assist them in adult life (Kile, 2018). The Education Workforce Council (no date) ensure that professionals working in any childcare settings and early years settings are of the highest of standards, they state that the principal aims of the council are to improve and contribute to improving standards of teaching and the quality of learning, improve and maintain the standard of professional conduct for any individual working to teach and learn in Wales. Furthermore, the Welsh Government (2017) developed professional standards for Wales in order to clearly set expectations regarding effective practice, encourage practitioners to identify areas of development that need further developing with support and encourage and enable all practitioners to independently reflect on their practice. The Education Workforce Council and Welsh Government’s professional standards ensure that practitioners provide the highest standard of effective practice in their role when working with children, all children have the right to an education that promotes and supports their own individual learning path (Saffigna, Church and Tayler, no date). The United Nations Convention on the Rights of the Child add that all children have a right to an education that promotes and encourages them to achieve their very best potential and reach the highest possible standard that they are able to achieve (Unicef, no date). The principle aims and main functions of the CouncilThe principal aims of Council are to:

· contribute to improving the standards of teaching and the quality of learning in Wales
· maintain and improve standards of professional conduct amongst teachers and persons who support teaching and learning in Wales
· safeguard the interests of learners, parents and the public and maintain public trust and confidence in the education workforce
Welsh Government (no date) identifies that with the younger children of the Foundation Phase, practical pedagogies were observed being used regularly however with the older children of the Foundation Phase, less foundation phase pedagogies were observed being implemented. The new curriculum for Wales aim to implement the new curriculum from September 2022 in Wales and is aimed at all children from 3 to 16 years of age ensuring there is a consistency approach for all individual learners across Wales (Welsh Government, 2020). The Foundation Phase Framework was aimed at children between the ages of 3 and 7, this providing a gap in the consistency of education for when children progress from the Foundation Phase into Key Stage 2 (Pianta, Downer and Hamre, 2016). Many practitioners believe that when children progress from the Foundation Phase to Key Stage 2 that the children have had their opportunities to play and play does not need to be implemented into the children’s curriculum or daily education (UNICEF, 2018). Introducing the New Curriculum for Wales should eliminate this gap and ensure that children have a consistent education throughout as the targeted age of the new curriculum is 3-16 rather than 3-7 years old as seen in the Foundation Phase curriculum. 

Taylor, Joshi and Wright (2014) suggest there has been potential impact on various key academic and wellbeing outcome measures for children and young people, children who have attended schools who implemented the Foundation Phase Framework into their curriculum usually have lower abilities in academic assessments when they become 7 years old in terms of their learning attitudes and wellbeing at school in comparison to those children and young people who have attended schools who have implemented different frameworks and curriculums. Although these studies show there has been an impact on children’s learning attitudes and overall wellbeing in the past, over the recent years wellbeing and mental health have become a significant topic in all children and young people’s lives, they have been implemented into practitioners planning and have also become an important aspect of their education. However, Cho and Yu (2020) note that it is difficult to accurately assess a child and young person’s wellbeing due to its’ complexity which raises the question as to how dependable Taylor, Joshi and Wright’s research really is. Furthermore, The Welsh Assembly Government (2008) include the area of learning Personal and Social Development, Well-Being and Cultural Diversity into the implementation of the Foundation Phase Framework curriculum, ensuring that a special consideration is taken for all children’s individual well-being and mental health and also to promote the importance of looking after their own individual wellbeing and mental health. 

Many international surveys alongside Estyn evaluations suggest that there needs to be a curriculum change, OECD (no date) believe that only changing one element of education will only be beneficial if other related elements are also changed, changing only one element of education will have little impact on a child’s development and learning. The New Curriculum for Wales aim to give sufficient training opportunities to practitioners prior to the implementation of the new curriculum for Wales, according to the Welsh Government (2015) the Independent Stocktake identified that the Foundation Phase Framework should have considered providing compulsory training opportunities for practitioners across the sector to ensure all practitioners understand the principles and practice to correctly and accurately implement the curriculum. Evidence shows that providing practitioners with sufficient and effective training opportunities to understand the implementation of a framework has many benefits to both practitioners and the children receiving the learning and education, according to Titler (2008) when practitioners know exactly how to implement a curriculum and understand it’s principles and practices it has a positive impact on their mental health and wellbeing as they have a feeling of success and achievement knowing that they are providing a successful education for children. 

Conclusion
Although there are many benefits to the implementation of the Foundation Phase Framework, the curriculum has not been implemented as it should have been. The variability proves that sufficient training opportunities were not provided to practitioners prior to introducing the Foundation Phase into school and childcare settings. The New Curriculum for Wales aims to provide sufficient and effective training opportunities to ensure the implementation of the new curriculum is an easy process for both the practitioners and the children who are receiving the education. Designing the new curriculum with similar principles and practices to other national countries curriculums ensures that the curriculum is preparing children for the future with particular consideration for their community and the world they live in. The New Curriculum for Wales also aims to have the child at the centre of the approach which in time with have significant positive impact on all children’s individual and holistic development, 













Section 2
According to the Department of Education (no date), assessment allows practitioners to measure the progress of each individual child in order to provide them with the information needed to plan suitable and appropriate activities to support each child’s progress and needs which also allows them to set achievable targets for each individual child. Education Endowment Foundation (2021) agree and add that assessments generate data that can be used to provide invaluable information to practitioners to enable them to proactively plan effective and purposeful lessons and interventions sessions. In line with the Welsh Government’s Early Years Developmental Assessment Framework, the Foundation Phase Profile aims to provide a nationally consistent baseline assessment that coordinates with the end of phase outcomes (Welsh Government, 2015). The profile encourages and promotes practitioners to provide an holistic curriculum that is developmentally appropriate and effective for all children through using observation and formative assessment methods. The Foundation Phase use a skill ladder that assesses the 4 area’s of learning outlined in the framework, this is consistent for all individual children throughout the Foundation Phase. Although the Foundation Phase has a section titled ‘Special educational needs (SEN) and additional learning needs (ALN)’ and suggest that the frameworks assessment method has been designed with consideration for children with additional learning needs, the Welsh Government (2015) also note that the very early stages of a child’s development reflect developmental norms and emergent skills which shows that the assessment method is not flexible and has not been created with special consideration for children with additional learning needs or disabilities. Furthermore, this skill ladder method of assessment does not compensate for children who come under the ‘more able and talented’ bracket either (Welsh Government, 2009) as there are particular stages where children should be at particular ages and seeing them above or below this stage suggests that they not developing at the normal rate. The New Curriculum for Wales has developed a learner progression along a continuum of learning which is central to encouraging and promoting each individual child to make progress at an age or stage that is appropriate for them individually, this ensuring they receive efficient and appropriate support while also being challenged to develop at a rate that is appropriate for them (Welsh Government, 2020). The method of assessment used in the New Curriculum for Wales is much more flexible than the Foundation Phase Profile as it ensures that all individual children are considered, including those with additional learning needs, disabilities and the more able and talented (Gibson and Brooks, 2012). Rather than categorising children and promoting the idea that children must be at a specific stage by a certain age, the New Curriculum for Wales allows children to be unique and develop at their own rate taking all developmental influences into consideration.

The Assessment Foundation (no date) note that the Foundation Phase in Wales is based on the idea that children need to be guided through structured play and exploration, on the basis of this the Profile is available while ensuring that every individual child’s development is at the centre of it’s approach.  An assessment framework to support all individual children’s development and learning and assess their progress is paramount, however the barriers to using this assessment method have not been greatly considered and the inability to make reasonable adjustments can become a limitation (Atkinson, Boulter, Hebron and Moulster, 2015). Practitioners need significant training opportunities to enable them to use the Foundation Phase Profile assessment as it is not a straightforward method of assessment, there are many categories within the profile and finding all the individual strands can be difficult if a practitioner does not know how to use it (Taylor, Rhys and Waldron, no date). Siraj-Blatchford et al. (2007) note that due to the Foundation Phase profile assessment method, a significant decline in the high quality staff to child interaction was seen as practitioners worry about getting the assessments complete and done correctly rather than provide children and young people with effective, appropriate and high quality interactions to support their learning, development and education.

The Te Whariki curriculum encourages practitioners to understand what children are trying to achieve and promote the understanding of knowing what is possible rather than formally assessing children’s learning and development against pre-set milestones (Veazey, 2018). The Te Whariki curriculum believes that in order to assess a child’s progress, learning stories are the best method to undertake as they ensure that the individual child is at the heart of the process (Wood and Hedges, 2016). Practitioners regularly photograph and document the learning experiences of the children individually which enables them to identify the overall development of the child as well as identifying their ability to form and engage in relationships (Lee et al., 2013). This curriculum greatly differs from the Foundation Phase as the foundation phase puts great emphasis on the assessment of children and believe it is through assessment that practitioners are able to plan and implement an effective and appropriate education for their individual children (Banta and Palomba, 2014). Similarly, according to The Compass School (2017) the Reggio Emilia approach also identify the documentation of the growth of individual children as an essential component of their curriculum. Photographs are taken of the children while playing at the setting including documentations of the child’s perception of their experiences in order to allow practitioners to monitor progress rather than using formal assessing methods, this also allows the practitioners to gain knowledge on what works and what does not work for each individual child allowing them to appropriately and accordingly adjust the dynamics of their classroom (Stoudt, 2021). The element that is the same for both the Te Whariki curriculum and the Reggio Emilia curriculum is that neither curriculums have external examinations meaning they do not have to conform to an external agencies criteria or expectations. All education and training providers in Wales are inspected by Estyn at least once in a 7 year period, Estyn have specific criteria that they follow when inspecting schools and expect these specific criteria’s to be met (Estyn, 2020). In the Common Inspection Framework by Estyn there is a subheading ‘Care, support and guidance’ which consists of ‘tracking, monitoring and the provision of learning support, If Wales were to follow other national countries, for example Te Whariki and Reggio Emilia, and trialled the no formal assessment method, the likelihood of having a good or excellent rating by Estyn are very slim for this reason alone without other contributing factors (Estyn, 2020). The Welsh Government (2019) note that the New Curriculum for Wales has developed the progression steps method of development, articulated as achievement outcomes, these progression steps ensure that universal expectations of their performance at fixed points are not expected and instead there is a set road map for each individual child’s progress for their learning. The efficiency and practicality of assessment methods used in other worldwide countries have been appreciated and have influenced the assessment method used in the New Curriculum for Wales ensuring that the individual child is at the centre of the approach. The New Curriculum for Wales has made many changes for the way in which education has been provided within school settings, Welsh Government (2020) note that the new curriculum will not provide schools with a curriculum that they must follow, instead they want children and young people to learn about various subjects and promote practitioners to follow the interests of the children while still ensuring that they are following the aims of the curriculum. However, this may become a disadvantage to the approach as many settings will have their own idea in how to implement the curriculum which will provide variability across Wales, in addition children are very unique and individual (Daniel, Wassell and Gilligan, 2010). Children are so unique, their interests and preferences can be very different which could make it difficult to provide a curriculum that is fair and consistent. Furthermore, accurately assessing children may become an obstacle as there will be no formal criteria to follow (Ready and Wright, 2011).

Although the Te Whariki curriculum has its benefits, there also limitations to its use. The New Zealand Government (2021) believe that many practitioners have become too familiar with the curriculum which over time reduces and sometimes eliminates the challenges provided to encourage individual children to achieve the highest potential possible for them. Furthermore, guidance and sufficient training needs to be provided for practitioners working within the Te Whariki curriculum (Blaiklock, 2010) to ensure that the implementation of the curriculum is efficient and appropriate and also to ensure that the individual children are having the most and very best experiences and opportunities from the curriculum (Educa, 2021). Along with the Te Whariki approach, the Reggio Emilia approach has its benefits, however it too has its limitations. Spielgaben (2016) note that although having a child centred approach is essential, it can also become a limitation to the approach as it can become difficult to prove to parents, other practitioners and professionals that the children are actually learning in particularly when immediate progress is required. Goodwin University (2019) add that the Reggio Emilia approach is not suitable for every individual child, some individual children benefit from a more structured curriculum where practitioners plan and set activities and opportunities as well as guide the children. The Reggio Emilia approach is a curriculum that needs to be researched before deciding it is an appropriate setting for a child to promote their learning and development.

Conclusion
Assessment is important in the planning and implementation of any curriculum or education, the way in which this is decided upon varies depending on the curriculum, framework and the country. The assessment method used in the Foundation Phase Framework has it’s benefits for both individual children and young people and practitioners, however is not flexible and does not cater for children who have additional learning needs, disabilities or for those who come under the more able and talented bracket. The assessment method documented by the New Curriculum in Wales takes into consideration that all children develop at their own rate and no not meet certain criteria by certain ages, this proving that the assessment approach is much for flexible. The assessment method included in the new curriculum has it’s similarities to those used in the Te Whariki approach and the Reggio Emilia approach, research shows that these approaches to assessment are beneficial to settings. The new curriculum aims to implement the progression steps assessment method and have a significant impact on individual children, young people  and practitioners working in school settings and childcare settings while also taking into consideration those children who have less ability than the average and those who are above ability than the average. 





















Section 3 
The importance of children’s school attendance is widely acknowledged and discussed, however the true benefits are rarely discussed and appreciated. This blog aims to identify the benefits of good school attendance with particular emphasis on the early years. Islington (no date) note that children who have poor attendance in the early years’ experience significant impact on life in the later years. Although the legal age for children to be in full-time school is 5 years old, establishing routines in the earlier years encourages and supports a smoother settling in period for children and also enhances a child’s sense of security. 

UNICEF (2018) state that all individual children deserve to have access to quality early childhood development, quality care and quality pre-primary education ensuring they are ready for primary education and aim to incorporate this fully by 2030. The Children’s Society (2021) note that there are 4 million children living in poverty in the UK which is predicted to significantly increase over the coming years. Colclough (2019) suggest that a child’s school attendance can be affected by poverty for various reasons, many children are unable to attend school due to the fact their parents cannot afford the travel costs to get to and from school or because they cannot afford to buy washing detergents to provide clean clothes for them to attend school. Through the implementation of Flying Start Wales, all children are able to have the very best start in life as Flying Start provides the same opportunities and experiences for children who come from disadvantaged backgrounds or are living in poverty (Irranca-Davies, no date). Flying Start Wales aim to ensure that all children are healthy, thriving and reaching potential with a particular emphasis on the early identification of any additional needs through using a multidisciplinary team approach to provide prudent and proportionate interventions (Welsh Government, 2017). The Welsh Government (2019) note that Flying Start provide various opportunities to ensure support for young children with their speech, language and communication skills is provided as well as providing parents and guardians with support and providing an enhanced health visitor service. Furthermore, pacey (2019) state that the Education Policy Institute provide an annual conference for practitioners working across the sector to allow them to gain an understanding of child poverty and the true disadvantage these children who live in poverty are at. The Guardian (2020) note that the attainment gap between poor pupils and their peers is increasing due to an increase in levels of persistent poverty, they suggest that the attainment gap has been narrowing but for the first time in over 12 years it is now widening. Over the years there has been a slow but steady progress in reducing this attainment gap, however these efforts have been stalled and will continue to reverse and increase if additional opportunities and support is not provided for children, young people and their families who are living in poverty or come from a poor background (Gov.uk, 2015). The Joseph Rowntree Foundation (2016) believe that all individuals, no matter their background or where they live, should have the entitlement of a secure and decent life, due to this they have set a strategy with the hope it will inspire action and debate across the United Kingdom for new solutions and real change for all who live in poverty.

Good attendance in children alone has positive affects on a child’s life and development, according to Oxfordshire County Council (no date) good attendance have a positive impact on the building of secure relationships. Through regularly attending their childcare setting, young children are more likely to be able to easily build and sustain social relationships in both the early year and later in life. The Effective Provision of Pre-School Education, commonly known as EPPE, put a particular emphasis on the beneficial effects of high quality provision and the advantages on a child’s intellectual, social and behavioural development (Sylva et al., 2004). Furthermore, learning is a progressive activity and every individual lesson builds upon the skills and knowledge developed from previous days proving that everyday attendance to school is essential to get the very most from a child and young persons education (The Grove Primary School, 2021). Ouvry (2019) adds that high quality interactions with adults have an impact on children and young peoples’ learning and behaviour, adopting sustainable and effective strategies to enable practitioners to understand the true importance of high quality interactions is essential. 

Although good attendance in schools is important and has its benefits, good attendance in the early years is particularly important to introduce routines to both children and their parents and emphasise the importance of consistent on-time attendance to encourage and promote strong attendance habits (Attendance Works, 2018). One Education (2021) state that early education is key to a child’s success, it assists in the building of literacy and numeracy skills as well as their emotional and social skills, however in order to receive the full benefits and effects it is essential that children and young people have good attendance at school. Social development has significant impact on a child and young persons overall development which promotes the importance of socialisation from a young age (Lumen, no date). Socialising from a young age prepares children for social life in the later years by providing them with opportunities to share values, beliefs and behaviours of other individuals in the community and all around the world. Children also need to socialise in order to develop skills to enable them to share with their peers allowing them to be able to participate in social activities and experiences (Nidirect Government Services, no date). 
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