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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	To present an argument based on the readings and alternative viewpoints which will develop my cognitive skills
	I have presented arguments both for and against viewpoints to develop my cognitive skills

	Targed/Target 2
	Develop my ability to evaluate critically giving more depth to my evaluations
	I have critically evaluated the schools’ development plan by giving in depth evaluations made by myself

	Targed/Target 3
	Proof read to improve the sentence structure
	I have proof read my work in order to improve the structure of my sentences



How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base.
Introduction
Within this assignment, I will be critically reflecting upon how a school may strategically
develop its school development plan. To define the term school development plan which also
may be called a school improvement plan, The Welsh Government (2014) states that it
refers to the “school’s strategic plan for improvement”. By this, The Welsh Government
argues that a school development plan states the processes and actions that a school is
planning to undertake in order to meet their individualised school priorities. For example, the
live document can show stakeholders within the school how much funding and resources is
assigned to each priority. In support of this definition comes from the work of Hopkins (1995)
who argues that a school’s development plan will bring together the school’s priorities and
targets in a simple, clear and effective way. Referring back to this assignment's purpose, I
will be focusing upon a school’s development plan which I will keep anonymous and
confidential for the purpose of this assignment by referring to as school ‘X’. School ‘X’ is an
english medium school based in the rural outskirts of Swansea with approximately 400
pupils on roll. School ‘X’ latest Esytn report states that the catchment area does not serve an
area that is neither prosperous or economically disadvantaged. Furthermore, school ‘X’ has
approximately 8% of pupils who are entitled to free school meals, a statistic well below the
national average. After evaluating school ‘X’s’ school development plan, I have decided to
focus on the priority of improving provision for well-being across the school
Within this assignment, I will be critically reflecting upon how a school may strategically
develop its school development plan. To define the term school development plan which also
may be called a school improvement plan, The Welsh Government (2014) states that it
refers to the “school’s strategic plan for improvement”. By this, The Welsh Government
argues that a school development plan states the processes and actions that a school is
planning to undertake in order to meet their individualised school priorities. For example, the
live document can show stakeholders within the school how much funding and resources is
assigned to each priority. In support of this definition comes from the work of Hopkins (1995)
who argues that a school’s development plan will bring together the school’s priorities and
targets in a simple, clear and effective way. Referring back to this assignment's purpose, I
will be focusing upon a school’s development plan which I will keep anonymous and
confidential for the purpose of this assignment by referring to as school ‘X’. School ‘X’ is an
english medium school based in the rural outskirts of Swansea with approximately 400
pupils on roll. School ‘X’ latest Esytn report states that the catchment area does not serve an
area that is neither prosperous or economically disadvantaged. Furthermore, school ‘X’ has
approximately 8% of pupils who are entitled to free school meals, a statistic well below the
national average. After evaluating school ‘X’s’ school development plan, I have decided to
focus on the priority of improving provision for well-being across the school
Within this assignment, there will be critical reflection on how a school may develops its school development plan (SDP) in line with the overall aims and interests in relation to long term achievement. The definition of the term school development plan may also be recognised as the school improvement plan. The reference to the schools’ strategic plan by the Welsh Government 2014 ensures that this strategic plan is for improvement. The argument that by this that each individual school development plan is to undertake the process and actions to meet their individual school priorities is upheld by the Welsh Government. An example of this is the live document that shows all stakeholders within the school how much funding and resources are assigned to each priority. Hopkins (1995) supports this definition who goes on to argue that a ‘schools development plan will bring together the schools’ priorities and targets in a sample’. With reference to the aforementioned assignment, there will be no identification of the school, keeping autonomy and confidentiality in line with BERA (2018), referring to the school as School ‘A’. The school in question, is an English medium school with significant Welsh provision, based in the Rhondda Valleys that has approximately 1500 pupils on the register. The latest Estyn report conducted in 2016 reported that School ‘A’ had approx. 23.3% of pupils are eligible for free school meals which has now increased to 24.8% (2022). This is above the average of 17.4% for Wales. After evaluating the development plan at School ‘A’, the focus decided upon was that of Assessment for Learning (AFL) being a priority to improve the provision for AFL across the school. 
The progression of the learner through ages three to sixteen is a central part of the Curriculum for Wales. The fundamental role that assessment plays to enable each pupil to make progress at a pace that is appropriate and ensures that all pupils are suitably challenged. The outlined principles and purposes of assessment mean that there should be sufficient support for the pupils to progress. The guidance with key principles and the purpose of assessment is designed to review and revise practices with regard to assessment. The key processes for effective learner progression that have been identified are; 
	to develop a shared understanding of progression, 
	transition along the 3 to 16 continuum, 
	communicating and engaging with parents and carers. 
The development of this guidance has taken all learners into account and that their prior learning, background, ability, language and identity are recognised and that they are supported when there is need to depending on each individuals’ particular circumstances. 
With this in mind, the theorist Reggio Emilia Loris Malaguzzi who was the founder of the Reggio Emilia approach. Believing that there are a hundred different ways in which pupils learn and express themselves. In light of this, assessment should cover ‘all the ‘languages’ of expression, and learning can be evidenced through a range of forms including play, language, art, drama and the written word’ (Malaguzzi 1996). Using this approach, learning is not just the role of the teacher but that of the pupil as well. 
Piaget who has a constructivist perspective believes that children learn when they are actively constructing their own learning and interacting with physical objects with in their environment. Having a mental stimulus will lead to mental activity is the belief of Piaget and Morrison on his review of social work (Morrison 2009: 116). The criticism of Piaget that he demonstrates an underestimation of pupils or children’s abilities by the likes of Margret Donaldson (1978). The influence of Piaget on Chris Atheys’ work on schemas. Atheys’ interest in the development of different behaviours in early childhood. The representation of a repeatable pattern in the action of objects making children develop wider ranger schema as they develop. 
Daisy Christodoulou refers to the
	‘need for teachers to be thermostats, not thermometers – not just taking a 	measurement of where a student is, but making changes depending on where 	they need to be (In Seven Myths of education, 2014).
Haynes (1996) defines a school development plan as an ongoing, systematic and
collaborative process that schools will undertake in order to promote school improvement; a
perspective that will look different for every school. According to Bell (1998), a school
development plan allows schools to implement new changes successfully in order to
improve the standards of learning and the quality of teaching. McNamara (2002) promotes
the use of a school development plan as it allows schools to address their current needs and
prioritisations. McNamara states that in order for the development of a school development
plan to be compromised, the school needs to ensure an effective planning cycle around their
visions, aims and morals and thereby stating that a school development plan will change
continuously. This is supported by the work of Hargreavas (1996) who states that a school
development plan is highly beneficial for schools as it allows educational practitioners to
work collaboratively together to develop a realistic strategy in how priorities and targets are
to be reached. In relation to collaborative working, Curry (2007) argues that despite many
theorists such as Fernandez (2011) believing that the school development plan is mainly
carried out by those in charge, Curry promotes that a school development planning process
allows all practitioners to gain autonomy and work together to gain the achievement of their
goals. Despite the many advantages of creating a school development plan, it is important to
take into account the difficulties. Xaba (2006) states that the creation of a school
development plan is a highly technical process which can face numerous challenges if
educational practitioners in the school do not have the required skills and knowledge

The definition by Haynes (1996) that a school development plan is an ongoing, collaborative and systematic process that to promote school improvement while developing their plans. Each individual schools’ perspective is different and will look different. Bell (1998), states a schools development plan will allow schools to implement new changes successfully in order to constantly improve the standards of learning and the quality of teaching. Promoting the use of the school development plan enables schools to address the priorities that have been identified (McNamara, 2002).   McNamara further states that in order for the development of a school development plan to be compromised, the school needs to ensure an effective planning cycle around their visions, aims and morals and thereby stating that a school development plan will change continuously. The development plan is highly beneficial for schools, allowing educational practitioners to work collaboratively together to develop a strategy in how priorities and targets are being met (Hargreaves,1996). The relationship to working collaboratively. The belief that Curry (2007) argues, compared to theorists such as Fernandez (2011), that the school development plan is mainly carried out by those in charge, the promotion of a school development planning process allowing all stakeholders to work together to gain the achievement of their goals (Curry 2007). The advantages of creating a school development plan, outweigh the difficulties. A statement made by Xaba (2006), that the creation of a school development plan is a highly technical process which can face numerous challenges if educational practitioners in the school do not have the required skills and knowledge.
Edmonds (1982) is in support of the implementation of school development plans as he
argues that the majority of schools plan will prioritise and focus upon the improvement of
pupils’ performance; a crucial element to improve the school’s overall effectiveness. The
positive correlation of Edmond’s work is shadowed through the perspective of Ettinger
(2015). Ettinger (2015) states that there is a strong correlation between schools who
participated in undertaking school development plans and a strong impact on improving the
quality of teaching and learning to improve pupils’ performance in comparison to schools who
did not participate in a school development plan. Move over, Bell (2002) acknowledges a
critical aspect of the implementation of school development plans arguing that the plans may
be rigid and inflexible as is often associated with compliance and stakeholder participation
rather than with improving pupils’ performance.
Furthermore in 1982, Edmonds, is in complete support to the implementation of school development plans, arguing that in the majority of schools plans, there will be a priority and focus on the improvement of the pupil’s performance; which is a crucial element to improve the school’s overall effectiveness. Edmonds work is therefore being trailed by Ettinger (2015) who’s perspective has positive correlation to Edmond (1982). The participation of schools undertaking school development plans and having a great impact on improving the quality of teaching and learning that inevitably will improve pupils’ performance compared to schools who do not is stated by Ettinger (2015). Additionally, Bell (2002) recognises that a
critical aspect of the implementation of a schools’ development plans and argues that the plans may be rigid and inflexible as is often associated with compliance and stakeholder participation rather than with improving pupils’ performance.

Developing an action plan
There are four vitally essential stages that The Welsh Government (2014) argue that a school needs to carry out throughout their planning cycle.
In the first stage of developing an action plan is the ability to self-evaluate or reflect on their own performance, taking into account where and how it can be taken forward and improved on for the future. The argument that Masters (2016) creates that self-evaluation when planning a school development plan is critical to identify where the school is in regards of their strengths and weaknesses. In School ‘A’, this stage was carried out after the previous Estyn report from 2016 recognising the improving quality of self-evaluation and improvement planning. The procedures that were in place were and are continuous, being reflective and integrated at all levels within the school. Using these processes have helped the leaders to develop a clear understanding of the school’s many strengths and areas for further development. They use this information well to plan effective strategies for improvement. Leaders carry out frequent lesson observations and scrutiny of pupils’ work to evaluate standards and the quality of teaching and assessment. However, the school’s overall judgements of its teaching and of the standards pupils achieve are too generous. An emphasis was placed on monitoring pupils’ progress against departmental and whole school targets to ensure that support is provided for pupils at risk of underachievement. After using this evidence, the school used the evidence effectively to identify the main strengths and areas they need to improve on.
The successful strategies for promoting good attendance and behaviour Estyn went on to report about School ’A’. These included a wide range of rewards and sanctions that pupils understand well. Effective communication between the attendance officer, heads of learning and skills and learning coaches ensures that pupils receive valuable individual support. This co-ordinated approach has resulted in maintaining high levels of attendance and the consistently respectful behaviour observed during the inspection. Moreover, this highly effective arrangements for identifying, supporting and monitoring pupils’ additional learning needs has given School ‘A’ an extensive range of strategies to effectively support pupils’ wellbeing and learning. When a pupil’s need is identified, leaders ensure a highly individualised plan of interventions. Support arrangements include the nurture group, social group, paired reading, targeted literacy and numeracy interventions or participating in a residential activity to promote self-esteem. Leaders monitor and evaluate the impact of these interventions very well.
lush Government (2014) argue that there are four vital essential stages that a school
needs to carry out throughout their planning cycto staff and parents on whether or
School ‘A’ carried out research on AFL provisions that schools with an ‘good’
standard reported by Estyn have. This is backed up by The Welsh Government (2014) who
promote the idea of using school comparative information in order to look at how they are
carrying out AFL provisions in their schools. The SDP that is in place in School ‘A’ within the maths department to enhance AFL opportunities in the classroom to allow for responsive teaching with effective feedback. Secondly, developing an action plan is strategic planning whereby all school partners and stakeholders have an agenda of their expected commitment in order to meet goals of the school development plan. The suggestion that Allison et al (2004) makes that the stakeholders such as teachers, parents, school councils and the school community contribute key information that can guide and shape a successful plan that meets stakeholders needs and best interests.
Thirdly, developing an action plan is making improvements and undertaking any
required action if appropriate.  The Welsh Government (2014) state the cruciality of this at this stage, as there is a clear outline of responsibilities and duties in order for
the school development plan to be implemented efficiently and effectively. In response to this, school ‘A’ has clearly outlined who is responsible for what duties and what resources will be used. The action that then developed was the whole department to have access to training on questioning technique that have been implemented. Along with the use of mini whiteboards the questioning is being used as an effective way to formatively assess pupils promptly on their understanding. The effective and timely feedback provided to students which comes in a variety of formats including WCF with crucial time set aside for pupils actions (DIRT time).  Finally, the action plan is reviewed termly, The Education and Training
Inspectorate (2007) found that stakeholders in schools need to take a more proactive role in
reviewing the impact of priorities and targets within a school development plan. As stated above, School ‘A’ carries out this stage of the school development plan by setting out time in
which teachers and educational practitioners will monitor the use of AFL strategies. 

Reflection and evaluation
Throughout the department, it has been evidenced with the introduction of interventions. The impact that effective questioning has had has had an impact especially when pupils are more able to explain their thinking and understanding by demonstrating this through independent tasks. Having Lesson observations, learning walks and the student themselves voicing their views has had a positive impact on self-learning and the attitudes towards learning where pupils are self-evaluating their work without teacher prompts. action plan is reviewed. One way in which School ‘A’ has implemented its AFL provisions is by introducing time at the beginning of each lesson for pupils to check and correct. This has been an essential part to the lesson session allowing pupils to correct misconceptions and also lead the learning in the way forward that ensures that there is progress at every stage of their educational journey.
partners and stakeholders have an agenda of their expected commitment in order to meet
goals of the school development plan.
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