How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact, and evidence base. 
Within this assignment I aim to reflect upon the actions, impact, and evidence of how a school may intentionally and strategically develop and implement a school development plan (SDP). Bernhardt (2017), defines an SDP as a central document used by senior teams to draw up and formulate strategic short-term or long-term plans for improvement within a school. The Welsh Government (WG) has a school improvement plan regulation (2014) which is a compulsory document intended to support schools by imbedding a robust, strategic planning approach that requires a disciplined, honest self-evaluation and careful utilisation of qualitative and quantitative data. The school will then reflect upon their performance and identify priorities for improvement, to raise the standards of education and the learners’ outcomes. 
 Throughout the assignment, I will be focusing on the development plan within an English medium primary school in South Wales, which I will be referring to as School ‘X.’ The school has a total number of 466 pupils with 23% in receipt of free school meals, which is slightly above the average of 19% Estyn (2017 a). The Estyn report revealed that the pupils’ performance in literacy throughout all key stages were consistently below average in comparison to other similar schools. Having carefully studied and evaluated school ‘X’’s recent development plan, evaluation and baseline data analysis gathered from monitoring this activity post covid pandemic, I have made the decision is to focus on the priority of improving the pupil’s literacy skills, in particular the phonics and reading (ibid).
[bookmark: _Hlk131849827]The Welsh Government (2014) ‘school improvement guidance’ sets out a framework for evaluation, improvement and accountability for schools, local authorities, regional consortia, and Estyn, which aligns with the new curriculum Wales. The guidance document provides a guide to the school, and those supporting them, in embedding effective evaluation and improvement arrangements within the SDP. The SDP within school ‘X’’s strategic planning for improvement clearly sets a strong vision on how the school needs to be consistent in their approach to make effective progress in the pupils’ literacy skills. The Education School Development (Wales) (2014) issued a requirement that all schools from September 2015 must have in place an SDP which will run over a three-year period and is fully compliant with the requirements of the regulations.
There has been a variety of the meta-analysis research literature that has assisted the development of the school improvement movement. Fullan’s (1982) model is one of the educational developments has influenced a generation of practitioner's and researchers on the SDP and the importance of educational change, proposing that there are four phases to the process. Firstly, the initiation: existence, quality, access, and the teacher advocacy of the actual innovation. Implementation: the need for change and the extent for change, complexity of the change and those responsible for the implementation and the necessary involvement of the local factors of the principal teacher, board of community and school district and the external factors of the government and other agencies. Continuation: involving policy, time and budget, the priority has generated a critical frame of teachers who are upskilled and committed to the continuous program. Lastly, the outcome of active participation and initiation, stating that change does not cease in recognising, or initial context with the innovation, but positively commences with the interaction and evolves along with the continuous collaboration and the environmental changes that it conveys. Fullan further points out that that educational development plans to witness improvement with academic outcomes are complex and to deal with these transitions is not to control the change, but to guide the process of the change with the school priorities at the forefront and a whole school approach (ibid).
 The headteacher at school ’X’ (2023) noted in their improvement plan that there was a lack of consistency with the current ‘Jolly phonics’ programme that was being used, and that there was a requirement for teachers to undertake effective professional learning of a proven successful phonics programme to ensure pupil’s effective progress in their literacy skills. After rigorous research into a range of approaches to the teaching of literacy skills and a strong vision in making it a priority, the headteacher, governors and senior management team introduced the Read Write Ink (RWI) program to ensure a comprehensive and consistent approach to the teaching of phonics. The Oxford University Press (2022) states that RWI is a literacy programme developed by Ruth Miskin in 2002 to transform the teaching of reading and writing within schools by using a consistent and systematic approach by teachers. The purpose of the RWI program is to accelerate the pupil’s progress to become confident speakers, fluent readers, and willing writers. Furthermore, the RWI programme case studies have been revealing promising results from the National Phonics Screening Check (PSC), claiming that a total of ninety-two primary schools in areas of disadvantage within England have seen the average PSC result increase from 88% in 2019 to 89% in 2022 (ibid). In contrast, the WG (2012) guidance for literacy and numeracy interventions provides information on catch-up programmes that are available in Wales, which is effective in accelerating improvement in the literacy and numeracy skills. The document states that while there is a large quantity of programmes available, only the programmes that have a proven record of success have been short listed as the suggested interventions programmes. Interestingly, the RWI did not make the compact list as it did not meet all the necessary criteria. The WG (2021) English language and literacy response and recommendations from Estyn’s report states that although the report was overall generally satisfactory, the Language and literacy skills within the primary schools in Wales are the same as those reported over the last five years. Also, they recognised that being able to decode words is not enough, as readers need to be able to make sense of what they read. Teaching Literacy should empower readers to acquire and employ a range of skills and to apply a variety of different strategies to immerse the learners in literature and igniting enthusiasm and crucially the involvement of stakeholders for building an environment in which learning can thrive.
According to Ploom and Haldma (2013), to create a successful SDP the schools need to work with a quality improvement management system and acknowledge the interest of stakeholders, to operate up to stakeholders’ potential schools must use their expertise efficiently and effectively. Similarly, Young et al. (2021), recalls that stakeholders must consist of a team that has a personal stake in ensuring that the educational system is effective and meets all the needs of the learners, stakeholders should include the Headteacher, senior management team (SMT) teachers, governors, parents and pupils, and other organisations that may support the school. Within School ‘X’s SDP the headteacher (2023), explains that there is a wide variety of stakeholders that are contributors to the shared understanding and vision of the school in developing the SDP, which involve herself the headteacher, governors and their links with the wider community, SMT, teachers, parents, and pupils. The WG (2022) ‘Governors guide to the law’ state that the governing bodies within the school have the responsibilities of deciding what they want the school to accomplish, sets the strategic plan and have the overall responsibilities of the SDP ensuring that they set aims and objectivism and revise, review and monitor the SDP including reviewing the progress that had been made towards achieving the aims and objectives. These findings must be reported to the Headteacher where they will work together to self -evaluate what should become a priority. Within the SDP the headteacher has actioned a development day for the RWI program, ensuring that all staff members will receive the professional learning and teaching strategies for the program and the school reading leaders to receive professional learning and coaching to support their ability to effectively lead the delivery of the programme. Duke et al (2013), affirms that the Headteacher’s role within the school has been working with the governing bodies and staff in producing the SDP plan of action and the responsible for implementing the necessary strategies and actions to bring the improvement to fruition, including the arrangement for the staff to receive the necessary professional learning and training for effective delivery of RWI and to be able to assess, monitor and measure the progress. One of the most promising strategies to support school improvement and effective and continuous professional development in Wales has been the commitment to creating professional learning in and across schools. The WG (2009) ‘Professional Learning Communities’ is a contribution to the SDP plan in providing a clear structure to ensure that professional standards, performance management and professional development work together as a united system, and foresaw the initial training for all school teams in developing professional learning communities. The professional learning community model is based on having teachers at various levels and areas of focus working together to enquire into and approve the practice with a view to have a positive effect on the pupils’ learning outcomes.
[bookmark: _Hlk132195921][bookmark: _Hlk132287534]In order for school ‘X’ to evaluate the learning outcomes and to measure the effectiveness of the WRI programme, the headteacher (2023) highlights that within the SDP, there is a suitable milestone to evaluate and measure the outcomes in termly reports, summative assessments and the use of quantitative data in measuring the impact on performance, areas of improvement and the actions that are necessary to make those improvements. It is important to note that as the program is in exceedingly early days of operation there is currently no data available to identify any changes in the pupils’ learning outcomes. The school also has access to benchmark data so that they can compare themselves to best performing schools and those schools that are within their local area, which will function as a useful tool in evaluating the progress and outcomes. Furthermore, the information gathered from this monitoring activity will provide school ‘X’ with a baseline to ensure that they are able to identify an appropriate success criterion to measure the impact of the plan. It is important to highlight that whilst the school monitoring programme is on a termly basis, I have witnessed through my own observations that the class teacher has made numerous positive changes on a weekly basis within the four different levels of the RWI groups, witnessing real growth in the pupil’s concept, understanding and development. The school will also be using qualitative data by applying learning walks, work scrutiny, pupil progress, pupil voice and feedback from the parents on how their child is progressing with their literacy skills at home and how well school ’X’ is running the RWI programme. Kelly and Downey (2010), reinforce that perception data is valuable qualitative data is crucial in providing information from stakeholders revealing attitudes and beliefs, standard of school leadership, quality of instruction and school climate. Also, a school must use longitudinal data which will identify trends which is key to understanding the long-term effects of the impact of the program.

Through my reflective process of School ‘X’s SDP, I have developed my own thoughts on how I would not necessarily change anything, but rather include an additional strategy to help assist the success criteria more efficiently and effectively. In reaching these recommendations I have used the model reflective framework of Gibbs (1998), six stages of exploring an experience, description feelings, evaluation, analysis, conclusion to assist myself in deciding on how I will make practical suggestions towards school ‘X’’s SDP. My findings are, although School ‘X’ had identified parents as important stakeholders within their SDP, there was no evidence of how they would monitor their input within this process. For the school to accumulate rich qualitative data on how the RWI program is progressing, the feedback of parent’s perceptions is invaluable. The recommendation is that all parents should be issued with a questionnaire on a termly basis which is a critical part of collecting the overall data in evaluating the effects of the program. Kelly and Downey (2010), reinforce that perception data is valuable qualitative data and is crucial in providing information from stakeholders, revealing attitudes and beliefs, standard of school leadership, quality of instruction and school climate. Also, the WG (2015) ‘Family and community engagement toolkit’ is a useful toolkit to help meet the requirements of the SDP regulations specifically encouraging families to be fully engaged with the school, as fostering the mutual development of respect and trust is the foundation for how schools can actively help families to engage with their child’s learning, consequently raising standards and improving the learners well-being. Secondly, all schools learning platforms should accommodate the unified inclusion for parents for all aspects of the children’s learning via the integrated use of technology, with simple technical integrations to enhance the learning of the RWI program with games, PowerPoints and internet homework challenges to enhance and reinforce the learning process and keep the parents fully aware of the of the school related programs and development. In a study by Selwyn et al, ( 2011), ‘Providing a platform for parents’, the implementation of learning platform was used for show casing work to parents, photos and videos from lessons and replication of lesson plans which proved to be successful in pupils sharing the resources with parents and consequently allowing school-based learning to be more visible and accessible to the parent. Results showed that parents appreciated being able to access the information and felt more connected to the child’s learning. 

I have gained valuable insight and knowledge of the importance of an SDP. The SDP is a live document that is ever changing in accordance with aspiring to further develop the pupil’s learning and academic outcomes in accordance with the school curriculum purposes, policies and objectives. It is essential that all schools research and implement a strategic plan to gather clear and achievable measures to reach the targets that they aspire to. Most critically, for the learners to achieve the desired results within the school, there must be a whole school vision approach with full participation from all key stakeholders, for effective planning, collaboration, use of data and evaluating the necessary changes in supporting the learner’s development outcomes and future targets. Within my future teaching practice, I will continue to develop professional learning in developing a growth mindset to assist all learners in achieving their full potential and academic outcomes within the school development plan.
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