




BMPF 7003: Working and Learning: An Introduction to Work – Based Higher Education. This is a two-part assignment.

Part 1 
Critically evaluate a range of theories and models that you have recently studied explaining their relevance to your workplace practice and procedures and develop a strategy to apply what you have learned to improve your practice.
This part of the assignment is 2700 and is 60%

Singing and Wellbeing:

My objective in conducting this study is to explore and ascertain how singing relates to wellbeing and develop a strategy to heighten the wellbeing experience for my students especially in my online teaching practice. I aim to use my research to implement this into my own teaching strategy. I have chosen this subject because as a singing teacher with my own practice for the last 7 years, I have seen first-hand how singing effects my students mood and wellbeing. Now during this pandemic and as my students have had to adapt to online singing lessons in already stressful times, I want to focus on their maximum wellbeing in my online lessons. This study will therefore explore singing and wellbeing, I will use my findings to try and implement a teaching strategy that will try and heighten the online experience for my students. I aim to ensure that my students feel motivated and elevated after their online classes and that the experience is a positive one. 

What is wellbeing?

Dodge & Daly (2012) examine wellbeing as a growing area of research that is still difficult to define whilst Pollard & Lee (2003) further defines wellbeing as a complex and multifaceted construct that continues to elude researchers Pollard & Lee (2003).  Dodge & Daly (2012) conclude that a new definition of wellbeing can possibly be defined by a state of equilibrium that can adjust on a day to day basis depending on life’s events and challenges. This state of equilibrium or balance can change depending on a person’s daily circumstances or challenges and their ability to cope with those daily circumstances or challenges. 

Research from Diener and Suh (1970) demonstrates that subjective wellbeing consists of three interrelated components: life satisfaction, pleasant affect and unpleasant affect. Diener and Suh, (1970). In a further study Diener and Suh then described what ‘affect’ describes in this context which is mood or emotional state and what satisfaction describes in this context which is ‘a persons cognitive sense of satisfaction with life’ (Diener & Suh, 1997)

Wellbeing can therefore be described as subjective and relies on the different interactions that happen when we all have different life experiences. This may then allow us to explore the longer-term effects that wellbeing can have on different people at different stages during their lifetimes. As explained by Diener, (2009) wellbeing can be defined as a state where an individual is, happy, comfortable or healthy. Diener continues by saying that wellbeing also plays an important role in how human beings interact and socialise with each other, their potential, positive emotions and resilience and how they deal with life in general (Diener, 2009).

[bookmark: _Hlk53838265][bookmark: _Hlk54171107]Emerson (1995) explores the emphasis on achieving goals and Felce and Perry (1995) believe that wellbeing originates from an individual’s perception of their current situation and their aspirations or ambitions. Felce and Perry (1995) see the direct link between quality of life and personal satisfaction. They see satisfaction as a personal assessment in which a person will judge or evaluate how much they can possibly achieve in a certain situation. They may set their expectations low or high and these expectations may change as life takes its course and in response to personal circumstances. Research suggests that goal setting improves wellbeing. Setting personal goals, no matter how big or small to help a person achieve their aspirations or ambitions indicates that this would have a positive impact on their wellbeing. Achieving a personal aspiration or ambition will boost a person’s self-esteem and self-belief. This in turn, will help them evaluate with more self-confidence and with higher aspirations in future life experiences or life ambitions (Felce and Perry, 1995).

Having established the importance of wellbeing, this section will explore the link between wellbeing and singing. I am now going to explore the links between Singing and wellbeing by examining its evolution. Our first positive experiences of singing from birth, through childhood and into adulthood. The associations with singing and positive feelings or even memories and how to recreate that in my online studio.


An exploration of the history of singing and wellbeing suggests that singing has a positive effect from the womb. Norton, (2016) discusses oxytocin and how a mother’s voice provides a neurochemical reward in the child’s brain. Mothers sing their babies to sleep at night and so from birth, singing is associated with a calming and safe place to be. Research studies have explored the impact of maternal singing on babies, finding changes in arousal and responsiveness too (Nakata & Trebub, 2004), (Persico et al 2017). The maternal talk or ‘Motherese’ is rich in the building blocks for music. Infant lullabies and songs are steeped in repetitive intervals to help develop a musical schema in the brain. There is a subconscious expectation that singing will calm us Cevasco, (2008). Aiming to recreate a calm sense of security in a singing studio either in person or online will allow for a more positive, favourable learning environment and the student will be more open and susceptible to learning. 

The Physiological benefits of singing have been researched and studied for many centuries. Music exercises the brain, improves breathing, posture and relieves stress. Jing and Kang (2017) conducted a study and found that singing improves our sense of happiness and wellbeing. People feel happier after taking part in a singing session in comparison to just listening to music. In this study Jing and Kang observed 210 adults over an 18-month period. 108 members were recruited into the singing group to participate in community singing rehearsals, while the remaining members were recruited as the control group. Results revealed a significant reduction in the proportion of adults in the singing group classified as depressed and a significant increase in resilience levels, quality of life, sense of connectedness and social support among the singing group (Jing, Kang et al, 2017).
Whist singing is often looked at as a form of entertainment, as described by Kang, Jiang et al (2017) it has also been linked to numerous health benefits. As far back as 1920 Rollrath found that famous singers had lived to be 80 and even more to 100 years old suggesting that singing could increase longevity (Hunter, 1999). Studies by Bonilha (2009), Wade (2002) Shih (2012) Tamplin (2014) realized the effects of singing on Lung disease such as pulmonary disease and asthma as well as Parkinson’s disease and quadriplegia. This is due to increased LVC lung vital capacity end enhanced respiratory muscles. Singing has also had positive effects on dementia and aphasia Maguire (2015). In relation to my teaching practice this could be developed. My work with Active Retirement choirs has ceased due to Covid 19 and although I have created online singalongs with the retirees. Many are not overly enthusiastic about joining in whilst online. Developing this to entice them to join in would help elevate feelings of isolation and could potentially help have a positive impact on other health conditions that they may have.

Researchers such as Ilari, (2011) believe that humans are innately musical, and that singing is an important part of infancy and early childhood. Ilari once again refers to the characteristics of singing in 2013 – such as the use of the voice and repertoire and how this expands and changes as a function of a child’s development and growth, not just within their families and communities, but also within their schools Ilari et al, (2013.) Through singing, children share in rich communication and relationships, a sense of belonging, meaningful learning and many happy experiences Dolby, (2017). Singing is used as a positive vehicle through all stages of infancy, childhood and then adolescent years. Incorporating Singing classes as part of a child’s education helps develop memory, perception, language, vocabulary, spoken skills and reading skills (Chau & Riforgiate, 2010). In my own practice, feedback from parents has been that their child’s development has improved in all aspects of their social and educational development since starting singing lessons. The parents note a big improvement in confidence and self-belief in their child which in turn gives the child confidence to try and believe that they can achieve goals in other aspects of their lives.

An overview of some studies has examined why music is so important to adolescents (Campbell, 2007; Saarikallio & Jaakko, 2016; Hargreaves & O’Neill, 2000). The results of these studies indicate that the following results are common motivations for adolescents involvement with music they include to satisfy emotional needs Hargreaves & O’Neill, (2000) and the social aspect – listening to music is an activity associated with friends Larson et al,. (1989). Music may also be a component that helps with the transition from child to adult. “Where words fail Music Speaks” singing and music acts as a vehicle for emotional expression, release and understanding. This particularly resonates with adolescents who are finding their identities’ and looking for ways to help them to connect with others (Arnett, 1995; Larson, 1995).
In recent years, the value of music for future academic success has been researched by Olsen, (2000 - 2006), Trimmis, (1997) and now in an ever-growing digital world, parents have even more choice looking to technology as a source of music education for their children Hanrahan et al, (2019).   In my opinion more could be done to educate our adults and older generation about the online medium for education as they would then consider it as an acceptable and very workable learning tool for singing, music and choir lessons. 
To summarise, singing plays an important role in every stage of our lives. We evolve with singing and music as a constant and singing and music evolves with us, adapting to our every need through infancy, childhood, teenage years, adult life and our senior years. Music and song is with us during our life journey it becomes part of us. Songs map out our memories and feelings and help us to connect with our emotions which all has a positive effect on our wellbeing. 


Research suggests that online learning can also be packaged according to student learning styles (Verawardina, 2020). He further describes how the teacher must act as the facilitator leading and guiding the lesson like in a normal classroom scenario. The teacher must also motivate the student in order to optimise the online learning experience (Verawardina, 2020)
Verawardina (2020) also defines online learning as ‘learning that uses internet technology that allows teachers and students to carry out learning wherever and whenever outside the classroom’ (Verawadina et al., 2020). Further studies indicate that children extensively use their senses to learn, making learning fun and effective through use of technology is crucial. Mohit (2020) observed children’s online learning over a period and his findings demonstrated that using games as a teaching tool aids higher engagement and motivation for younger students. This helps to build motivation with the students and creates a positive anticipation for the fun aspects of their online lesson. 
On a personal note, I have been hosting dress up Halloween online singing lessons this week with my younger students. This has added lots of excitement with the younger students which I hope added to their learning motivation in classes. The option of online lessons also provides another learning option for parents and students who are juggling work/life balance. Online lessons can still take place during holidays, during bad weather conditions, for family rescheduling convenience and as we all know, during a pandemic. 


The current Covid 19 pandemic saw both teachers and students manage with the closing of schools, teaching institutions and studios. Lessons were brought online to keep education progressing during this time. As online learning is not limited by distance, space or time it provides a much-needed tool to help facilitate and continue education. Exams were also moved online in a bid to try and keep students progressing and meeting their educational deadlines. Provided there was a Wi-Fi connection, the learning could still take place. As further indicated by Verawardina, (2000), in order for students to have the motivation to learn independently through online learning, the teacher must use repetition and motivation to fully engage the student in online learning and help the initial implementation of the online classes. In my opinion, especially in relation to motivation, I feel that this is needed at all times and not just in the implementation stages of online or any lessons in order to keep the student excited about learning. 

The role of the teacher must also facilitate and monitor students. Gaytan (2005) explains that self-discipline is a crucial skill for students to persist and succeed in online classes. Furthermore Beqiri, Chase & Bishka (2010) found that students were more satisfied with online learning if they generally liked online courses, perceived online courses as an appropriate way of learning, or were somewhat familiar with the course background (Beqiri, Chase, & Bishka, 2010). 

Zimmerman’s (2008) model of self-regulated learning focuses on students’ active agency and use of learning strategies, which are crucial for success. Panadero. E, (2014). Zimmerman describes three phases that students undertake when performing a task: forethought, performance, and self-reflection. During forethought, students first evaluate and assess the task considering their goals and expectations. Students evaluate their interest, purpose and ability to complete the task. During performance, students utilize learning strategies and techniques to help them achieve their goals. During self-reflection, students evaluate their performance and reaction to the task. Zimmerman, (2008)


The mindset of the student is also a major factor in a productive online lesson. A student must be in a positive state of mind in order to be more open to a favourable outcome. A student’s belief about their abilities (self-efficacy) and their use of learning strategies (self-regulation) evaluates how they perceive both satisfaction and usefulness.  This in turn will have an impact on their sense of wellbeing. If they over expect the outcome, favourable conditions for positive wellbeing are less likely to occur. Diener et al (2009).

There are many challenges singing teachers are now faced with in an online scenario and I will explore this in my Reflection. A singing lesson in the first instance is about trust. The teacher must connect with the student and they must connect with you (forethought) As the singing voice instrument is inside the body a student must feel comfortable and at ease in order to release their voice (performance). The division of the computer screen separating the teacher from the student makes this connection more difficult to establish and as a teacher you must work twice as hard especially with new online students. I have found that adapting to online lessons with my regular Students is less demanding as this connection and trust has already been established in person first.


From a teaching perspective I have found many benefits from online lessons. Online lessons provide me with a window to observe my students from a closer proximity than normal. My attention is drawn more closely to their face and upper torso whilst they sing directly into the computer screen. In a one to one singing lesson, I would never be able to observe my students faces at such proximity. It draws my attention to their breath, posture, tension issues in the jaw, face and body. This offers the singing teacher with another perspective and a closer analysis of their student. I have found in my time working as an online singing teacher that my attention has been alerted to bad habits or techniques from these closer observations. 




















Assignment 2

A Reflective Review Comprising of Two Parts:
a) Reflect on your current learning experience, and the value of learning you acquired.
Assess your current competencies and identify future development needs in the context of the work situation.
b) Devise a detailed personal development plan which incorporates development objectives, activities to be undertaken, methods, resources review periods and timescales.

1,800 words.


In order to reflect on the learning process throughout this study, I am drawn to Schon’s methodology. As a teacher of singers, I am cultivating and developing creativity and artistry in my students. Schon emphasises that professionals find themselves constantly facing situations that are unique and, in these situations, they tend to use their knowledge and experience to ‘frame’ for action Schon (1983, 1987). A singing lesson can sometimes divert from the original lesson plan. Allowing some improvisation in a lesson in my opinion helps develop the artist. Like in music, improvisation can develop into composition. In my opinion allowing some freedom in a class helps the students develop creativity. This must be guided with some structure from the teacher – ‘knowing in action’.  Schon refers to this ‘knowing in action’ as knowledge that emerges from their intelligent action leading to ‘Reflection in action’ (articulating spontaneous intelligence through language).  I will use Driscolls model of reflection using 3 stem questions, What? So What? and Now What? to demonstrate the learning cycle. 

What?

I was also drawn to Dodge & Daly’s (2012) study examining wellbeing and concluding that it is so hard to define. This solidified my own thinking and my own struggle with defining wellbeing. I found Dodge & Daly’s explanation that wellbeing can be possibly defined by a state of equilibrium that can adjust from day to day depending on life’s event or challenges as a definition that I could grasp. This in turn, helped me have a better understanding of my subject matter. I was also attracted to Emerson’s emphasis on achieving goals and Felce and Perry (1995) belief that wellbeing originates from an individual’s perception of their current situation and their aspirations and ambitions. This resonates with me as my students are all striving towards some sort of goal for example: exams, competitions, auditions, or just self-improvement with their voices. The intention is always there. To improve, and to be better and that feeds into their positive wellbeing and makes them feel satisfied and goal driven.  

Zimmerman’s model of self-regulated learning also resonated with me. As my student are now all taught online, I endeavour to encourage them to prepare in advance for their lesson (forethought), demonstrate what they have prepared and practiced (performance) and practice afterwards taking into consideration the teachers comments and guidance (self-reflection). I already have been encouraging my Students to send me recordings of their practice at home and I have been sending back feedback in between lessons so the self-regulated learning can continue at home. I can now see that this is only the end component of the model, I must encourage the first step in relation to student preparation for class (forethought) in order to maximise the working strength of this model in class. (Panadero, E., 2014).

I can now see the correlations with Felce and Perry’s theory on achieving goals and I feel that the student would gain a sense of achievement whilst following this process from home. 

Schön, (1983) refers to this combination of the ‘Reflection in action’ as a way of developing artistry. During the pandemic I have created opportunities for my students to remain creative from home and to feel part of a singing community. I was constantly mindful of my student’s wellbeing during this time. Many found online lessons more isolating and so, it was important to me to create performance opportunities for my students on our new virtual stage. I devised lockdown home recordings merging my students into online choirs to create lockdown music video recordings for social media which created excitement and received unprecedented public and media response. I have encouraged my students to enter online vocal competitions, fundraisers and took part in virtual concerts during the pandemic. I brought my choirs online and provided weekly virtual popup singalongs for my hospital staff choir and active retirement choir members to experience from home with their family in an effort to remain connected whilst cocooning and to maintain positive wellbeing during the pandemic. I also created a hospital choir lockdown music video which includes the members of my hospital staff choir which is being launched to the public and media before the end of October (Schón,1983).

As Schön’s (1983) research explains ‘professionals find themselves constantly facing situations that are unique’, this resonates with me especially for the times that we are now living in, adapting during a pandemic to continue educating, motivating and inspiring. My students and choir members mostly are not professional singers but have demonstrated direct correlations to Schön’s concepts as they have shown resilience and even though some are very young they have demonstrated real professionalism in keeping with exam targets, competition deadlines, music video recording deadlines and adapting to this new medium of receiving singing lessons online (Schón, 1983).

So what?

I was drawn to Schön’s ‘frame of action’ in which the teacher can use a framework built from experience that can be used ‘as and when’ is required in different teaching scenarios. Developing this capacity to frame problems from different viewpoints results in ‘on the spot’ thinking which also helps in the evolution and development of the teacher Schön (1983). I identify with this same approach in my own teaching style. Understanding how this style evolves from studying Schön’s approach really helps me to understand how my experience teaching in as many different scenarios as possible will provide me with a collection of possible frames to use. This encourages me to extend this Frame of action by putting myself into as many different teaching scenarios as possible. My students range from children and teenagers to adults and senior citizens. I feel that each lesson requires a different teaching style and framework according to how the lesson evolves and in fact, to how a student feels or the wellbeing of a student at the start of the lesson.

Furthermore, I was also attracted to Gibbs model which was developed from an earlier model; David Kolb’s 4 stage experimental learning cycle (1984). Kolb’s experimental model – learning through experience led to the development of Gibbs model – learning through repetition. 

Gibbs refers to ‘feelings’ in his framework and I feel this is especially relevant to identifying student wellbeing before, during and after a singing lesson. My students are living in unpredictable times and I do feel these pressures have affected their self-esteem and self-confidence. In my opinion the singing lesson is serving them because it is helping them to connect with their feelings. That is what enhances the experience for them. Singing is a channel that aids them to connect with and express their feelings. In my opinion my students feel better because they have had that experience. They have connected with their feelings whilst singing during a lesson. 

In relation to further studies in online teaching and online singing lessons I found the research sparse. I managed to obtain some articles online in relation to this topic, but I could not find any primary sources. It could be argued that up until now this medium was not explored in detail. However, I do predict that more studies of this kind will become available in the future especially now as online teaching has become an important medium in our education. 

Now What?

As wellbeing is so hard to measure Gibb’s, (1988) reflective model would provide me with a synthesis for analysing my student’s wellbeing by evaluating how they felt before, during and after the singing lesson. I understand how difficult this could be. Many people do not like being asked about their feelings and find it hard to express such in words. I would need to explore how I could measure this using a unintrusive questionnaire that could be emailed to my student after each lesson. This data could be collated over a period which could then be identified in a graph or quantitative measure so I could further explore my findings. In my opinion, selecting students from the different age groups too would also be an interesting angle to research. This measure would help me evaluate my student’s wellbeing in the context of a singing lesson and provide me with valuable knowledge going forward (Gibbs, 1988).

I feel this is how I could then synthesis both Schön, (1983) and Gibbs, (1988) concepts together to develop a strategy and then framework for singing and wellbeing in online teaching.

My aim would be to analyse ‘feelings’ at the beginning of a lesson - ‘knowing in action’ would help me adapt the style of the lesson from past teaching experiences ‘frame of action’ and apply accordingly. 

My aim will be to work towards positive wellbeing outcomes by the end of the lesson measuring this by the ‘evaluation’.  My evaluation would look at ‘What worked? What did not work? and how the experience ended? This could be assessed in my own ‘analysis’ after the class. Reconsidering the things that went badly (cause of action), what I think this lead to (consequences of action) and reconsidering the things that went well and why they went well (causes of action), what I think this lead to (consequences of action). My contribution to the experience and how and why it was useful (Schón, 1983; Gibbs, 1988).



My ‘conclusion’ would then answer relevant questions such as; What could I have done differently?, What did I learn about myself during the experience positive or negative? to develop a ‘action plan’  - What do I need to do, to be better prepared in the future? even if the experience was positive, Can I still improve? (Gibbs,1988). 

In my opinion identifying this post analysis of the lesson and student experience will help me develop a broader ‘frame of action’ to implement into my online singing teaching practice. (Schön, 1983).




Personal Learning and Development Plan

	Why am I doing this course?






	To further develop my knowledge as a teacher. To help apply a strong wellbeing initiative into my practice and eventually develop a strategy that could be implemented for other singing teachers or for schools to help understand and promote positive wellbeing in singing


	What is the direct benefit to me?






	Providing me with a deeper understanding so I can apply this in a beneficial way to my teaching, practice and industry. 

Having course tutors who help direct and steer me in the right direction. I find this extremely beneficial to my learning and motivation. 


To further develop my knowledge as a singing teacher to help me enter the next chapter of my teaching journey with a high level of experience and knowledge.


	What other qualifications have I done that are relevant to the course?


	HDip in Arts in Music Education specialty Voice.



	Developmental area:


1. To develop a teaching strategy to encourage positive wellbeing within online lessons


























2. From this develop a strategy that will cater for and encourage online choirs to create remotely.

















3. Study and understand wellbeing in more depth to understand the data collated above.
	


	Action:


Design a non-intrusive / quick questionnaire with specific criteria that can be emailed to students after their online lessons.


Collate and analysis the data from these questionnaires to help develop a teaching framework to promote positive wellbeing in singing classes. 



Analyse the data from children, teenagers, adults and senior citizens as frameworks will be different for each age group.


Follow up again after the framework has been used in classes to see if it is successful. 

Deadline: To be completed by WBL 30 credit project


Action:


Issue questionnaire to choir members to try and help develop positive online choir experiences remotely going forward.


Develop 2nd lockdown music video recording for hospital workplace choir with a view to applying for funding to record a staff choir EP to raise funds for the NICU department in our specialist maternity hospital.

Deadline: To be completed by WBL 30 credit project



Action:

Attend the Singing and Heath programme with Voice Workshop.


Attend online webinars and training in wellbeing.

Revisit the literature and discuss with other professionals to gain a deeper knowledge.


Liaise with local counsellors (who also are my singing clients) who specialise in developing positive wellbeing with their counselling clients to gain a psychological insight into this area too.

Deadline: Ongoing. 


	
	



Lisa Price – Student Number 1921026 22nd October 2020
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