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Introduction
This assignment will critically reflect on the actions, impacts, and the evidence based on one aspect of School X’s departmental school development plan, specifically targeting the objective of improving outcomes and raising standards for boys. The decision to focus on this specific aspect stems from the recognition of a persistent gender-specific attainment gap within the school, particularly evident in data analysis indicating differences in academic achievement between male and female students. School X serves a diverse range of students from the area and surrounding areas, encompassing a range of socio-economic backgrounds. The school has approximately 1,391 students. Despite School X’s commitment to providing equal opportunities for all students, data analysis; both quantitative and qualitative, have revealed a persistent attainment gap between male and female students. Recognising this disparity as a pressing concern, School X has prioritised target strategies to address the specific needs of male students, aiming to enhance their academic performance and overall educational experience. The aim of this assignment is to elucidate how school development plans work, how objectives are decided, and discussing how the chosen aspect is/will be tackled. Through evidence-based framework and a literature review, this assignment will delve into the implementation and outcomes of initiatives undertaken by School X to fulfil this strategic aspect.

Literature Review
In the context of Welsh education, the process of school development is underpinned by various theoretical frameworks and policies outlined by the Welsh Government. One such framework is the National Professional Learning Model (NPLM), which emphasises collaborative learning communities and continuous professional development for educators (Welsh Government, 2017). Additionally, the National Mission for Education in Wales emphasises the importance of equity, excellence, and well-being in shaping school development initiatives (Welsh Government, 2017). Within this framework, the Curriculum for Wales (Welsh Government, 2022) serves as a guiding document, emphasising the principles of progression, coherence, and relevance in curriculum design. Understanding these theoretical foundations is crucial for informing effective school development processes, ensuring alignment with national educational priorities and the specific needs of learners within the Welsh context.
School improvement and development plans serve as vital instruments for advancing educational quality and student outcomes, aligning with the educational vision set forth by the Welsh Government and the principles outlined in the Curriculum for Wales. Within the field of educational scholarship, several foundational concepts emerge as central ideas of these plans.
Strategic planning forms the cornerstone of school improvement initiatives, reiterating the strategic direction set by the Welsh government for educational institutions (Welsh Government, 2017). While strategic planning is crucial for school improvement, its effectiveness may be hindered by top-down approaches that fail to incorporate the voices of all stakeholders. Donaldson’s “Successful Futures” report (2015) advocates for a more inclusive and participatory approach to strategic planning, emphasising the importance of engaging teachers, students, and community members in decision-making processes. Moreover, some scholars argue that strategic plans often lack flexibility to adapt to changing circumstances, leading to implementation challenges and limited success (Spillane et al., 2002).
Data-informed decision making constitutes a fundamental aspect of effective school improvement efforts, echoing the emphasis on evidence-based practice within the Curriculum for Wales (Welsh Government, 2022). While data analysis is essential for identifying areas for improvement, there is a need to critically examine the types of data collected and how they are interpreted. Donaldson (2015) highlights the importance of a broad and balanced curriculum that goes beyond narrow measures of student achievement, suggesting that schools should consider a wider range of qualitative and quantitative data to assess progress. Additionally, scholars caution against overreliance on standardised testing data, which may not fully capture students’ diverse talents and capabilities (Popham, 2007).
Continuous professional development emerges as a cornerstone of school improvement plans, mirroring the commitment to ongoing educator learning articulated by the Welsh Government (Welsh Government, 2017). Desimone (2009) highlights the significance of professional learning opportunities in enhancing teaching effectiveness and fostering pedagogical innovation, in harmony with the Curriculum’s emphasis on teacher professionalism and pedagogical excellence. While professional learning opportunities are vital for enhancing teaching practice, the quality and relevance of these opportunities vary widely. Donaldson’s (2015) report emphasises the need for ongoing professional learning that is tailored to the specific needs of teachers and aligned with the principles of the new curriculum. Moreover, scholars argue that professional development should extend beyond individual teachers to foster collaborative learning communities within schools (Hargreaves & Fullan, 2012). 
Accountability and evaluation mechanisms are integral components of school improvement plans, reflecting the Welsh Government’s commitment to accountability in education (Welsh Government, 2017). While accountability mechanisms are essential for monitoring progress, there is a risk of unintended consequences such as teaching to the test and narrowing of the curriculum. Donaldson (2015) suggests a shift towards a more holistic and formative approach to assessment, focusing on ongoing feedback and improvement rather than high-stakes testing. Additionally, there are scholars that advocate for the use of multiple measures of assessment to capture the complexity of student learning (Stiggings, 2005).
Moreover, community and stakeholder engagement feature prominently in inclusive school improvement efforts, echoing the Welsh Government’s emphasis on collaboration and partnership in education (Welsh Government, 2017). By involving parents, community members, and local organisations, schools align with the Curriculum’s vision of education as a shared responsibility, enriching the relevance and sustainability of improvement initiatives. However, while community engagement is crucial for building trust and collaboration, it can also pose challenges in terms of power dynamics and representation. Donaldson’s (2015) report emphasises the importance of meaningful partnerships between schools, families, and communities, rooted in mutual respect and shared decision-making. However, scholars caution against tokenistic forms of engagement that fail to empower marginalised voices and address systemic inequities (Gaventa & Cornwall, 2006).
In critically analysing these key ideas, it becomes evident that while they form the foundation of school improvement efforts, there are complexities and nuances that require careful consideration. By engaging with additional literature and frameworks such as Donaldson’s  “Successful Futures” report and insights from curriculum scholars, there is an opportunity to deepen the understanding of these key ideas and their implications for educational practice in Wales.
As the assignment focuses on the aspect ‘to improve outcomes and raise standards for boys’, it is important to consider the literature that supports this objective within School X’s departmental development plan. In addressing the imperative to improve outcomes and raise standards for boys in education, Welsh educational discourse has increasingly emphasised the need for targeted interventions to address the persistent gender gap in academic achievement. Research conducted by the Education Policy Institute (EPI) in Wales underscores the significance of this issuer, revealing substantial disparities in attainment between boys and girls across various academic subjects (Education Policy Institute, 2020). Such findings highlight the urgent need for evidence-based strategies to narrow this gap and ensure equitable outcomes for all learners.
A key aspect of efforts to improve outcomes for boys in Wales involves the promotion of inclusive teaching practices that cater to diverse learning needs. The Curriculum for Wales framework emphasises the importance of personalised learning experiences tailored to individual students’ strengths and interest (Welsh Government, 2022). By adopting a holistic approach to education that recognises and accommodates the unique needs of boys, educators can create supportive learning environments conducive to their academic success.
Furthermore, initiatives such as the National Professional Learning Model (Welsh Government, 2017) provide educators with opportunities for continuous professional development focused on addressing gender disparities in education. By equipping teachers with the necessary knowledge and skills to implement evidence - based practices that supports boys’ learning, such initiatives play a crucial role in driving positive change within the Welsh education system.
Additionally, scholarly works such as “Learning the Hard Way: Masculinity, Place, and the Gender Gap in Education” offer critical insights into the complex interplay of gender, identity, and educational achievement within the Welsh context (Carter, 2015). By examining the socio-cultural factors shaping boys’ educational experiences, such literature informs targeted interventions aimed at improving outcomes and raising aspirations for boys in Wales.
Furthermore, studies by Connolly and Vincent (2018) have highlighted the importance of addressing socio-economic factors in understanding boys’ underachievement in education. Their research emphasises the role of poverty and social disadvantage in shaping educational outcomes for boys, suggesting that holistic interventions must address broader societal inequalities to effectively support boys’ academic success.
In summary, the literature highlights the multifaceted nature of efforts to improve outcomes and raise standards for boys in Welsh education, underscoring the importance of evidence-based interventions, inclusive teaching practices, and ongoing professional development initiatives tailored to address gender specific disparities and promote equitable educational outcomes.

Developing an Action Point
The development of an action plan within the school development framework at School X demands a critical examination of the prevailing educational landscape, particularly concerning the persistent challenges faced in raising standards and improving outcomes for boys. This section critically assesses key steps School X can take in self-evaluation, data analysis, stakeholder involvement, strategic planning, and impact measurement.
Self-evaluation is crucial for identifying areas of improvement, but School X must adopt a critical lens that goes beyond surface-level assessments. Bennett (2019) emphasises the need for school to interrogate deeply entrenched beliefs and practices that may perpetuate gendered inequalities in education. Therefore, School X should engage in critical self-reflection, questioning prevailing norms and assumptions about boys’ education, and challenging systemic biases that may undermine their academic success.
Despite the widespread use of data-driven decision-making, Harris (2001) warns against the uncritical acceptance of data without considering its context and limitations. School X must critically interrogate its data, recognising that quantitative metrics alone may not capture the full complexity of boys’ educational experiences. Moreover, a critical analysis of data should include an exploration of intersectional factors such as race, class, and socio-economic status, which may intersect with gender to exacerbate disparities in educational outcomes.
While stakeholder involvement is essential for fostering collaboration, MacBeath and Mortimore (2001) caution against tokenistic engagement that fails to address power differentials. School X must critically examine the dynamics of stakeholder involvement, ensuring that marginalised voices, including boys from disadvantaged backgrounds, are not only included but empowered to shape decision-making processes. Additionally, stakeholders should be encouraged to challenge prevailing narratives and advocate for strategies that prioritise equity and inclusion.
Fullan (2001) highlights the importance of critical reflection in strategic planning, urging schools to question conventional wisdom and embrace innovative approaches. School X should critically assess its strategic goals, interrogating whether they adequately address the root causes of boys’ underachievement. Moreover, strategic planning should involve a critical examination of resource allocation, ensuring that interventions are targeted and adequately resourced to address the diverse needs of boys.
While impact measurement is crucial for assessing the effectiveness of interventions, Creemers and Kyriakides (2008) caution against narrow conceptions of success that prioritise standardised metrics. School X must critically evaluate its impact measurement practices, recognising the limitations of quantitative data in capturing the holistic outcomes of education. Moreover, impact measurement should be approached with a critical eye towards unintended consequences, ensuring that interventions do not inadvertently perpetuate inequalities or marginalise certain groups of boys.
In conclusion, developing an action plan for School X to raise standards and improve outcomes for boys requires a critical and reflective approach that challenges prevailing norms and assumptions (Darling-Hammond et al., 2009). By critically examining its practices, policies, and interventions, School X can identify opportunities for meaningful change and create a more equitable learning environment for all students, particularly boys.
To further enhance the action plan, School X consider incorporating proactive measures to address the issues such as gender bias in teaching practices, stereotypical representations in the curriculum, and unequal access to extracurricular opportunities. Additionally, School X could explore innovative pedagogical approaches that cater to diverse learning styles and promote boys’ engagement and motivation (Hargreaves & Fullan, 2012). By embracing a critical stance towards existing practices and embracing inclusive strategies, School X can work towards fostering a more equitable and empowering educational experience for all male students.
Moreover, it’s essential for School X to prioritise professional development for teachers and staff, providing them with necessary training and resources to implement evidence-based strategies effectively (Leithwood et al., 2008). Creating a culture of continuous learning and improvement is vital for sustaining progress and ensuring that the action plan remains responsive to the evolving needs of students. Through collaborative efforts and a commitment to equity and inclusion, School X can cultivate a supportive learning environment where all male students have the opportunity to thrive academically and personally.

Reflection and Evaluation
Reflecting on the development and potential implementation of the action plan at School X, it is crucial to critically assess its effectiveness and identify areas for improvement. While the plan outcomes commendable strategies to address the gender gap in academic achievement, there are opportunities to enhance its impact and ensure it aligns with the overarching goal of improving outcomes and raising standards for boys.
Firstly, a critical evaluation of the action plan’s overarching goals and objectives is essential to ensure they accurately reflect the complexities of the gender gap in education. Bennett (2019) emphasises the importance of interrogating deeply entrenched beliefs and practices that may perpetuate gendered inequalities, suggesting that School X should adopt a more nuanced understanding of the socio-cultural factors shaping boys’ educational experiences. Therefore, the action plan could benefit from a more comprehensive analysis of systemic barriers and the intersectional dynamics influencing boys’ academic performance.
Furthermore, the reliance on quantitative metrics in data analysis raises questions about comprehensive and inclusivity of the evaluation process. Harris (2001) stresses the need for contextualised data that considers intersectional factors, such as race, class, and socio-economic backgrounds. Therefore, School X should incorporate qualitative data and student voice into its evaluation framework to provide a more holistic understanding of boys’ experiences and inform targeted interventions.
Stakeholder involvement is another critical aspect that warrants reflection and refinement. MacBeath and Mortimore (2001) caution against tokenistic engagement and emphasise the importance of empowering all stakeholders to shape educational initiatives, as mentioned in the action plan. Therefore, School X should strive to create opportunities for meaningful collaboration and amplify the voices of marginalised groups, including boys from disadvantaged backgrounds.
Strategic planning and impact measurement are integral components of the action plan, yet they require ongoing evaluation and adjustment to ensure they remain responsive to the evolving needs of the students. School X has provided that they evaluate this aspect every term. Fullan (2001) underscores the importance of questioning conventional wisdom and embracing innovative approaches in strategic planning, while Creemers and Kyriakides (2008) advocate for a nuanced understanding of impact measurement beyond standardised metrics, as explained in the action plan. Therefore, School X should engage in continuous reflection and evaluation to refine its strategic goals and assessment practices, ensuring they are aligned with equity and inclusion goals.
Ultimately, reflecting on the development and potential implementation of the action plan at School X highlights the importance of criticality in driving meaningful chance. By embracing a reflective stance and actively engaging with diverse perspectives, School X can enhance the effectiveness and inclusivity of its efforts to improve outcomes and raise standards for boys in education.


Conclusion
In conclusion, the exploration of School X’s efforts to improve outcomes and raise standards for boys has underscored the complexities inherent in addressing gender disparities in education. Through critical reflection on theoretical frameworks, policy directives, and scholarly insights, the assignment has highlighted the multifaceted nature of school development processes and the importance of evidence-based interventions. As a student teacher, the insights gained from this assignment will inform future practice by emphasising the need for continuous reflection, collaboration, and responsiveness to diverse student needs. By aligning with the professional standards such as those outline by General Teaching Council for Wales (Welsh Government, 2022), the student teacher can strive to create inclusive learning environments that empower all students to succeed academically and personally. Ultimately, the journey towards educational equity requires a commitment to critical inquiry and ongoing professional learning, ensuring that every student, regardless of gender or background, has the opportunity to fulfil their potential.
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