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[bookmark: _Toc161955844]Introduction
Inclusivity and accommodating additional needs are crucial aspects of post-compulsory education. Educational institutions have a legal and moral obligation to ensure that all students, regardless of their backgrounds or abilities, have equal access to learning opportunities. Exploring the relevant institutional and national policies, as well as legislation such as the Equality Act (2010), that guide the implementation of inclusive practices in the post-compulsory classroom will help to inform the reader and develop a better knowledge of any actions and consequences of the implementation of the policies in place. 
National Policies
National policies provide a framework for educational institutions to develop their own inclusive practices. In the United Kingdom, the Department for Education (DfE) sets out guidance and expectations for inclusivity in post-compulsory education (Department for Education, 2022).
Institutional Policies
Educational institutions such as University of Wales Trinity Saint David must develop and implement policies that promote inclusivity and support students with additional needs. These policies should align with national guidelines and legislation while addressing the specific needs of the institution's student population (Advance HE, 2022). 

Using The University of Wales Trinity Saint David's as an example it can be seen that the Strategic Equality Plan 2020-2024 articulates the institution's commitment to fostering an inclusive learning environment devoid of discrimination, in accordance with its legal obligations under the Equality Act 2010 (Government Equalities Office, 2013). The Equality Act 2010 is a crucial piece of legislation that underpins inclusivity in post-compulsory education it outlaws’ discrimination based on nine protected characteristics: age, disability, gender reassignment, marriage/civil partnership, pregnancy/maternity, race, religion/belief, sex, and sexual orientation (Equality Act, 2010). The Act mandates public sector institutions, including universities, to eradicate unlawful discrimination, promote equality of opportunity, and cultivate positive relationships between those who possess a protected characteristic and those who do not (Wadham et al., 2016).
Under the Equality Act, educational institutions have a duty to make reasonable adjustments for students with disabilities. This may include providing assistive technology, modifying assessment methods, or making physical changes to the learning environment (Equality and Human Rights Commission, 2014). To create an inclusive learning environment, educators in post-compulsory settings must adopt teaching practices that cater to the diverse needs of their students. Some strategies for inclusive teaching include:
· Differentiation: Adapting teaching methods and materials to meet the individual needs of learners (Tomlinson, 2017).
· Universal Design for Learning (UDL): Designing curricula and learning environments that are accessible and engaging for all students (CAST, 2018).
· Inclusive assessment: Providing multiple ways for students to demonstrate their learning and accommodating individual needs in assessment processes (Hanesworth et al., 2019).


To advance the objectives of the Equality Act 2010, the University’s Strategic Equality Plan establishes five primary goals:
1. Enhancing understanding of the needs of diverse communities and the obstacles they encounter
2. Mitigating inequalities present within communities
3. Fostering safe communities
4. Diminishing the gender pay gap
5. Establishing healthy and inclusive learning communities
These objectives align with the rights enshrined in United Nations treaties and declarations, such as the Universal Declaration of Human Rights and the Convention on the Rights of Persons with Disabilities, which safeguard the right to inclusive education without discrimination (United Nations, 2006) (United Nations General Assembly, 1948).
The Plan acknowledges that while educational attainment gaps have decreased for some groups in Wales since 2015, students with disabilities have experienced widening gaps, as reported by the Equality and Human Rights Commission's "Is Wales Fairer? 2018" report (Equality and Human Rights Commission, 2018). To support students with additional learning needs, the university is implementing resources to enhance inclusive teaching practices and reviewing access to facilities and support services (Wray, 2018). This aligns with the recent Additional Learning Needs (ALN) reforms in Wales, which extend and reinforce the responsibilities of educational institutions to identify and support learners up to age 25 with ALN (Welsh Government, 2018).
Transition planning between educational levels is identified as an area for improvement to enhance the experiences and progression of students with ALN and those from disadvantaged backgrounds (Purcell et al., 2017). This corresponds with the Welsh government's "Prosperity for All" strategy and the "Well-being of Future Generations (Wales) Act 2015," which advocate for a more equal Wales where individuals can achieve their full potential regardless of their background or circumstances (Welsh Government, 2017). The university is integrating the Act's seven wellbeing goals and five ways of working into its strategic equality planning (Davies et al., 2017). Adopting a whole university approach to mental health and wellbeing is another priority, recognizing that students with disabilities and from certain ethnic/racial and LGBT+ groups may encounter additional barriers to accessing support (Hughes et al., 2018). The Plan pledges to implement recommendations from Universities UK's "Stepchange: Mentally Healthy Universities" framework (Universities UK, 2020).
The Strategic Equality Plan acknowledges the necessity for improved consultation and engagement with diverse groups to understand barriers and develop effective solutions. Collecting and reporting on equality data will be essential for monitoring progress (Advance HE, 2019). The university's equality objectives are supported by a central operational action plan and embedded responsibilities within academic and professional units. 

In conclusion, the University of Wales Trinity Saint David's Strategic Equality Plan 2020-2024 offers a proactive framework for advancing inclusive education in accordance with the Equality Act 2010, UN conventions, Additional Learning Needs reforms, and the Well-being of Future Generations (Wales) Act 2015. Its objectives and actions demonstrate a comprehensive approach to identifying and dismantling barriers for students with disabilities and additional learning needs. The Plan balances institution-wide initiatives with targeted interventions to promote equality in participation, experience, and attainment across the diversity of the university community.
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For this assignment, I have chosen to focus on Alys, Megan, and Iwan. The educational setting is the University of Wales Trinity St Davids, where I am lecturing the Food and Beverage Operations program. I have provided detailed support statements for each of these three individuals, outlining the impact of their support requirements on their ability to engage with the program and the measures I would put in place to accommodate them within the university setting.

[bookmark: _Toc161955846]Support Statement for Iwan 
As Iwan’s lecturer in the Food and Beverage Operations program at the University of Wales Trinity St David Swansea, I am concerned about his current situation and its potential impact on his studies. Iwan has expressed financial difficulties, which are causing him to fall behind in his coursework. As the first person in his family to study in the post-compulsory sector and coming from a deprived area of Wales, Iwan may face unique challenges that require additional support. Iwan's financial struggles may lead to increased stress and anxiety, affecting his ability to focus on his studies. If he takes on more work hours to cover his expenses, this could further reduce the time and energy he can dedicate to his coursework, potentially leading to a decline in academic performance and engagement with the program (Brown, 2020).
What can be done.
Firstly, I will encourage Iwan to visit the university's student services department to explore financial aid options, such as scholarships, grants, or bursaries that may be available to students from disadvantaged backgrounds (University of Wales Trinity St David, 2021). The University may also offer hardship funds for students facing financial difficulties. I will also recommend that Iwan access the University's counselling services to help him manage stress and develop coping strategies. These services can provide emotional support and help Iwan maintain his mental well-being during this challenging time (Williams, 2018).
Program Specific Measures.
I will encourage Iwan to participate in peer study groups within the Food and Beverage Operations program. Collaborating with classmates can help Iwan stay on track with his coursework, share resources, and maintain a sense of connection to the program (Wilson, 2019). I will encourage Iwan to explore opportunities to connect with industry professionals who may offer insights into balancing work and study in the food and beverage sector. These connections could lead to mentorship opportunities or potential internships that align with Iwan's financial needs and academic goals.
Day to Day Considerations.
I will schedule regular one-on-one meetings with Iwan to monitor his progress, discuss any challenges he faces, and provide ongoing support and guidance (Miller, 2019). Fostering an inclusive classroom environment that acknowledges and supports the diverse backgrounds and experiences of all students, ensuring Iwan feels valued and understood. I will ensure that all course materials, including lecture notes, assignments, and resources, are easily accessible to Iwan on Moodle, considering his time constraints and potential need for remote access due to his work commitments.
By implementing these measures and working closely with Iwan, the university's support services, and other faculty members, I aim to help Iwan overcome his financial challenges, catch up on his studies, and successfully complete the Food and Beverage Operations program. Regular communication, flexibility, and a supportive environment will be key to ensuring Iwan's academic success and well-being.

[bookmark: _Toc161955847]Support Statement for Alys 
As Alys lecturer in the Food and Beverage Operations program, I am committed to supporting her academic journey during her pregnancy and after the birth of her child. Alys has expressed her desire to continue her studies as much as possible, and I will work closely with her, and the university's support services to provide the necessary accommodations and guidance. Pregnancy and motherhood may present various challenges for Alys, including physical limitations, medical appointments, and the need for flexibility in her study schedule. These factors could potentially impact her attendance, participation in practical sessions, and ability to meet assignment deadlines.
What can be done.
I will familiarize myself with the university's pregnancy and maternity policy to ensure that Alys receives the appropriate support and accommodations outlined by the institution (University of Wales Trinity St David, 2021). I will encourage Alys to engage with the university's student services department, which can provide information on her rights, available support, and any accommodations she may be entitled to during her pregnancy and after the birth of her child. Also liaising with the university's health and safety team to assess any potential risks associated with Alys's participation in practical food and beverage sessions during her pregnancy, allowing for appropriate modifications to be made to ensure her safety and well-being.
Program Specific Measures.
I will arrange catch-up sessions for Alys if she misses classes due to pregnancy-related issues or medical appointments. This will help her stay on track with her coursework and maintain her academic progress. Guiding Alys to apply for extenuating circumstances and deferring assessments if Alys's pregnancy or postpartum recovery necessitates additional time (Roberts, 2018). Clear communication and documentation will be maintained to ensure fair and consistent support.
Day to Day Considerations.
I will ensure that the classroom and practical learning spaces are comfortable and accommodating for Alys during her pregnancy. This may include providing a comfortable seating arrangement, allowing for frequent breaks, and ensuring easy access to restroom facilities. Being available to listen to Alys's concerns and provide emotional support throughout her pregnancy and the transition to motherhood and encouraging her to access the university's counselling services if additional support is needed.
After the birth of her child, I will work with Alys to identify suitable arrangements for breastfeeding and childcare during class times (Jones, 2019). This may involve liaising with the university's childcare facilities or identifying quiet spaces for breastfeeding on campus. I will maintain open lines of communication with Alys to discuss her needs, progress, and any challenges she may face. Regular check-ins will help ensure that the support measures in place are effective and can be adjusted as needed.
By implementing these measures and collaborating with Alys, the university's support services, and other relevant departments, I aim to create a supportive and inclusive environment that enables Alys to continue her studies throughout her pregnancy and after the birth of her child. Flexibility, understanding, and ongoing communication will be essential to ensuring Alys's academic success and well-being during this significant life transition.

[bookmark: _Toc161955848]Support Statement for Megan 
As a prospective student for the Food and Beverage Operations program at the University of Wales Trinity St David, Megan has declared mental health support needs, including anxiety issues and potential dyslexia, although she does not have an official diagnosis. As her future lecturer, I am committed to providing a supportive and inclusive learning environment that accommodates her needs and enables her to thrive academically (Jones, 2019). Megan's anxiety, particularly in social situations and when speaking up in class, may hinder her ability to actively participate in group discussions and collaborative projects. Additionally, her difficulties with concentration and maintaining attention during taught sessions could impact her understanding and retention of course material. If Megan does have dyslexia, this may further affect her reading, writing, and information processing abilities.
What can be done.
I will encourage Megan to contact the university's disability services department to discuss her support needs and potentially undergo an assessment for dyslexia (University of Wales Trinity St David, 2021). The disability services team can provide guidance on accommodations, assistive technology, and study skills support. I will recommend that Megan engage with the university's counselling and well-being services to access mental health support for her anxiety. These services can offer coping strategies, therapy, and ongoing emotional support throughout her studies. I will work with the university's teaching and learning support team to ensure that the program's curriculum, materials, and assessment methods are designed with inclusivity in mind, considering the needs of students with mental health issues and specific learning difficulties like dyslexia.
Program Specific Measures.
I will provide a supportive and low-pressure classroom environment for Megan (Roberts, 2018). This may involve offering alternative ways to contribute to discussions for example, written reflections or online forums, allowing breaks during long sessions, and providing clear and structured instructions for tasks and assignments. I will explore the use of assistive technology to support Megan's learning, such as text-to-speech software, audio recordings of lectures, and mind-mapping tools to help with organization and concentration. I will encourage Megan to work with study support to develop effective study strategies tailored to her needs, such as breaking down tasks into smaller, manageable steps, using visual aids, and providing additional time for reading and processing information.
Day to Day Considerations.
Gradual exposure to speaking will create opportunities for Megan to build confidence in speaking up in class by starting with low-stakes activities, such as small group discussions or one-on-one conversations with peers and gradually progressing to larger group settings. I will schedule regular one-on-one meetings with Megan to discuss her progress, address any concerns, and provide ongoing support and guidance throughout her studies (Miller, 2019). Encourage her to engage with a supportive peer network within the program, by encouraging collaborative learning activities and promoting a culture of understanding and inclusivity among students will also benefit her learning (Wilson, 2019). I will provide constructive and sensitive feedback on Megan's work, considering her potential dyslexia and anxiety. 
By implementing these measures and working closely with Megan, the university's support services, and other relevant departments, I aim to create an inclusive and supportive learning environment that enables Megan to manage her anxiety, develop effective study strategies, and succeed in the Food and Beverage Operations program. Regular communication, understanding, and a commitment to accommodating her individual needs will be crucial to fostering Megan's academic growth and well-being throughout her studies.
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