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How a positive approach to diversity can ensure all pupils are motivated to engage in purposeful physical activity for life. 

Inclusive education is an ethical and vitally important topic, delivering equity and a positive change in attitude, both in education and in sport generally. Inclusive practices for every child taking part in Physical Education (PE); should be the main focus for today’s educational system, regardless of any obstructive predisposition or challenges. The Welsh Government are determined to support and encourage teachers to succeed in delivering an inclusive and meaningful lesson to all pupils. The, ‘Special Educational Needs code of Practice’ (Welsh Assembly Government, 2004), defines that children with Special Educational Needs (SEN), may experience challenges intellectually, emotionally, behaviourally, physically or mentally. A recent census in 2017, (Gov.UK, 2017) states that the percentage of pupils in the UK with SEN is 14.4%, however 25% of children specifically in Wales with SEN are integrated into mainstream schools (Welsh Assembly Government, 2018). We are now currently in a decade that is characterised by a radical educational reform, which is ambitious and fortunately, inclusive. Schools are on a continuum platform of change, to redress the standard of teaching with focus on prioritising education to meet the learning needs for the hegemony, specifically concentrating on children with SEN and additional needs. This paper will demonstrate understanding of different types of learning needs and circumstances relating to a child’s ability to respond in physical education and youth sport. Continuing to discuss the importance of teachers understanding and attitudes towards an inclusive practice in PE. Further Discussion in this paper will consider physical educator’s influence on promoting high quality experiences and learning. Finally discussing the vast range of resources and strategies that teachers can implement to improve their inclusive teaching practices, to become liberal advocates to promote physical activity for life, to all students.

Teachers are at the heart of change to create a forward-thinking curriculum for the 21st century and beyond. The current national curriculum according to (Welsh Assembly Government, 2008) is no longer meeting the needs for the young people of Wales due to the current financial state, teacher training and facilities; hence change is necessary. However, there are abundant amounts of free or affordable programmes available, such as; Sainsburys Active Kids for All (InclusivePE, 2018), which provides tips and guidance on how to dilute the lesson structure, specifically for children with disabilities, using minimal or no equipment, in turn offers teachers ideas to become creative on facilitating an inclusive teaching practice. 

The Department of Education and Employment, (DfEE, 1997) state that a child who has a Special Educational need would demonstrate difficulty in learning, compared to the majority of children the same age. Children with SEN require additional assistance or guidance that is different to the general teaching strategies put into place. There are currently an abundant amount of circumstances relating to a child’s ability to respond in PE lessons. Challenges within the classroom aren’t always physical or intellectually, a teacher may need to consider children of poverty, cultural, racial, ethnic, socioeconomic, religion, language barriers, Gender Dysphoria and LGBT pupils, (Moore and Hansen,2012, p.28). Nevertheless, students desire to feel accepted into the norm in mainstream schools, pedagogical practices of categorisation and classification can make the individual feel more segregated, so teachers must not treat the individuals any different, Ball 2013). 
 The teacher must be compassionate and understanding in every student’s circumstance, being unprejudiced, approachable and considerate to the student is imperative. It is the teacher’s obligation put the student at ease, to gain respect and trust from the student. The vast amount of diverse circumstances that may occur within schools, places greater pressure on the education system to deliver a high-quality level of teaching, “There is a greater focus on support that enables those with SEN to succeed in their education and make a successful transition to adulthood” Department for Education and Skills, (DfES,2017, p.16). Hayes and Stidder (2014) discuss the relationship between PE and increased opportunities for “employment, reduced crime, improve the physical environment”, these positive characteristics are facilitated by social inclusion through PE and Sport, increasing social interaction, confidence and self-esteem. 
Are teachers changing their mindsets, attitudes and approach to ensure a diverse level of inclusive education is being devliered? This is a controversial topic that continues to raise significant questions on whether the education structure needs to make significant changes to the curriculum to meet the demands and needs of every child with further teacher training. Department for Education (2015, p.16) states that the principles of inclusion are to set suitable learning challenges, to respond to pupils’ diverse needs, whilst overcoming any potential barriers to learning. Educators are required to adjust their teaching styles including auxiliary teaching aids and resources to ensure that they are improving their education standard, to meet the needs of all children with no disadvantage to individuals with a disability. To maintain an inclusive lesson, it is the teacher’s duty to provide plenty of thought into the pupil’s individual requirements. Teachers must learn to become creative and remain open-minded to integrate the students with additional consideration for the equipment, facilities, and deliver suitable tasks, in order to maintain an inclusive lesson that reach the demands to deliver the key aims of the National Curriculum (DFeS, p.16). The High-Quality Physical Education for Pupils with Autism in (Youth Sport, 2008) has provided a strategy for teachers to consider ‘STEP’, Space, Task, Equipment and People. For any child with a disability the teacher must have a forward-thinking approach to the lesson and make the space appropriate to support the learning. Breaking down the task, ensures all activities are adaptable to the individual needs. Choice of equipment ensures that the lesson supports proficiency with additional assistance and appropriate adjustments, thus increases confidence and engaged participation. Teachers should consider that students with SEN work best in small groups or pairs, it becomes inclusive and isn’t overbearing for the individual with a disability, allowing the individual to experience a higher participation and increase their skills and confidence, Petrie, Devcich and Fitzgerald (2018, p.353).
Teachers feel they lacked experience and were insufficiently informed to create inclusivity for students with disability in their classes, due to availability of resources and potentially the teachers attitude rather than the facilities or any material objects (Tant and Waitlain, 2016, p.11). This study suggests the main constituent indicates that if teachers enhanced and furthered their knowledge and continued their professional development, this would in turn generate a positive influence on the students learning experience. However, working towards inclusivity requires patience, continued commitment and constant adjustments, which may not always have a positive outcome. Practitioners innovations may not always exceed their expectations due to unexpected challenges, time and resource constraints. It may be that there are several children within one class with differing needs that the teacher has to consider. Thinking divergently, adapting activities to create a functioning lesson and refining the delivery of the lesson is some main factors to consider, and can be improved by teachers experience and persistence. Teachers who advocate a constructive education should have patience, non-discriminatory, empathy, and have enthusiasm to become a resourceful and respectable teacher. Teachers must treat all students the same regardless of their needs and must continue to express their confidence in every student’s individual ability. By teacher’s encouragement promotes a self-fulfilling prophecy and students will behave in accordance to the teacher’s expectations, Moore and Hansen (2012, p.30).
Additional training can involve didactic strategies and pedagogical adaptions to support physical educators. Looking closely at the Additional Learning needs (ALN) transformation programme, which is designed to create a “unified system for supporting learner from 0-25 with ALN” (Welsh Assembly Government, 2017). The Welsh Government is determined to allow teachers to deliver a fully inclusive education system for all learners. It is vital that teachers can identify the needs of each individual to maximise the student’s full potential. Implementing strategies and using tools, resources, extra training and programmes such as the ALN can assist the teacher in their future planning, prioritising the learners needs and putting the student at the heart of the learning delivery with an inclusive approach. Successful futures, within the (Welsh Assembly Government, 2015) includes strategies and recommendations to meet the needs of teachers who wish to cultivate their skills to provide a coherent basis to use appropriate techniques to aid their professional skills. Furthermore (Disability Sport Wales, 2018) provide a range of activities around Wales covering over 750 sports to suit any child that can be transferred into schools depending on the diverse needs. Youth Sport Trust (2018) support teachers to use their expertise and knowledge to guide young people with SEN into an authentic and meaningful education to encourage involvement in sport. Youth Sport trust is an organisation that can deliver training, regulation, activities, extra-curricular opportunities and pathways to further the individual’s physical activity. These resources are particularly beneficial if the school lacks funding to finance the equipment necessarily needed for the individual with a disability or special requirement. By using the resources available, this is an affordable and simple method to become creative and gain ideas to integrate all students using the available facilities. Youth sport trust and Step into Sport (SIS) also empowers teachers to become progressive role models to the life of the student, demonstrating meaningful lessons to support the individual’s aspirations and sporting life. 
The National Curriculum of Wales state that schools must work to reduce any barriers to inclusion and provide opportunities to enable children to meet their potential to transfer into furthering learning and life (Welsh Assembly Government, 2008). Tant and Watelain (2016, p.19) delivered a systematic report specifying that physical educators were concerned about lack of accessibility, equipment and assistance for the lesson, and they lacked training; which may have the potential to produce a negative impact on the teacher’s lesson planning, imagination and ability to adapt their lesson accordingly. Furthermore, supported evidence collected within a qualitative study discussed teachers’ perceptions of inclusion for adolescents with SEN participating in full time education in a secondary mainstream school. The main consensus of this paper suggests that teachers are affected by the level of support and training opportunities they receive and the activity area and facilities aiding them to deliver a successful inclusive lesson, Morley et al. (2005, p.84). 
Smith (2004, p.38), considered that even after the demands that are expected by the National Curriculum (Welsh Assembly Government 2008) and the (Special Educational Needs and Disability Discrimination Act 1995) that Physical Educators may still practice a ‘traditional’ team game lesson. By using the traditional method of teaching it appears to adopt an exclusive approach, which does not meet the criteria and facilitate optimal lesson efficiency. Casey and Goodyear (2015, p.57), supported that the legitimate learning outcomes are only achieved by pedagogical models being the forefront of education where the curricular should step away from the multi-activity approach. Collective studies in Smith and Green (2010), have established that schools are creating a paradoxical situation by concentrating their lessons solely on competitive and collective activities, which aligns with what is currently being taught in mainstream schools. Teachers stated that the Curriculum is focused too broadly on competitive and collective activities which is not suitable for inclusion (Smith and Green, 2010). Competitive games are a small fraction of the curriculum categories, further sections within Physical Education are; Creative, Outdoor Education and Health and Well-being and the later three are the most adapting and creative for all children to take part in PE and sport. Gymnastics and dance would be examples where teaching styles and planning, can be adjusted significantly to meet the needs of an individual, Welsh Assembly Government (2008). Supporting a broader curriculum allows teachers to consider physical activities that can be amended and modified to meet the needs of all pupils, introducing new sports will further knowledge and interest in a specific sport that is unfamiliar and unusual, Smith (2004). Furthermore, if teachers do not amend activities within the curriculum it will have a negative impact on the experiences of the learners and may hinder their enjoyment and motivation to consider further physical activity, Petrie, Devchich and Fitzgerald (2018, p.347). 
Morley et al. (2005,p.91) found that from discussing with current physical educators in the system, the major challenge was “adapting the activity or increasing the range of differentiation strategies used within the lesson”, moreover, teachers within this study contain a perceived lack of competence and confidence when teaching children with SEN, as they reportedly do not encompass the ideas, tools, knowledge or creativity to adapt their lessons accordingly. On the other hand, it can be stated that teachers may not have the time or desire to seek additional training regardless of any useful tools that are available. Educators might already presume that their multi-activity approach or current teaching methods is a sufficient way of teaching, which all stems from the attitudes, productivity and standards of the teacher. 
  Inclusive practices are reflected on how a positive approach to diversity can ensure all students are engaged in valuable physical activity. Educators are seen to be the main advocate and are at the grass root for empowering young people to transfer their enjoyment and experiences in PE to become an active member of their community and transfer their physical activity into their adult lives. Teachers can influence this continued motivation for activity by providing a wide range of opportunities not only in school but in extracurricular activity and leisure time by introducing parents and guardians to a full range of local services and voluntary agencies. Teachers are a significant link between PE and engagement in physical activity outside of school timetable, DfEE (1997, p.5). Unconscious bias could be displayed by Teachers who have learnt behaviours from taking part in sport themselves, resulting in conflicting outlooks to sporting attitudes and inclusive sport, and may foster a control and domination methods when leading the lesson, from what they are accustomed, Theordoulides (2003, p.37). Nevertheless, teachers can still adapt the traditional games to make it inclusive and purposeful, however, the teacher has to be inventive, and use the equipment available with modifications to the activity. Irrespective of any former personal experiences, standards are predominantly set by the teacher and by the pedagogy to promote an effective learning, and therefore teachers have a personal responsibility to foster creativity, independence and articulacy, Whitehead, Durden-Myres and Pot (2018 p.253). Effective and appropriate teaching methods will advance the four learning outcomes for Physical Education which are; Social, Cognitive, Affective and Physical skills. The four domains can be achieved by encouraging social skills and maintaining an appropriate and effective pedagogical approach, which is reinforced by the attitudes and motivation from the teacher to deliver an effective lesson, Casey and Goodyear (2015, p.56). 

Metzler (2011, p.264) suggests that there is an increase in population groups that had typically been denied access to sport participation, such as females, individuals with disabilities, older adults, individuals in poverty, that now have equal opportunities which is progressive in today’s society. Concurrent expansion is the additional growth of sport organisations such as; “youth sport, interscholastic sports, community leagues, private clubs, community recreation centres, and instruction” (Siedentop,1994, p.18). Furthermore, Siedentop (1994) continues to suggest that sport education model is seen as a useful tool to gain motivation and deliver a holistic approach to teaching, increasing long lasting motivation for physical activity and extra-curricular activities. 

In conclusion, inclusive education is a vital part of teaching practices and needs to be extensively evaluated. Whilst pupils with SEN cannot be described as a homogenous group, it is essential for students to feel empowered, included and part of society. Underpinning a rationale in pedagogical approaches, increases equal opportunities in PE for every individual. Physical educators need to invest time to review the curriculum, pedagogy and their approaches to maintain that students are becoming fully integrated into the lessons, whereby the student’s voices are being heard. Physical educators must invest time, compassion, patience and attentiveness in the student’s education to maintain a high-quality lesson. It is the teacher’s obligation to develop the students’ knowledge, expand their own ideas in further training so that the barrier such as, confidence, lack of training, limited resources, attitudes, finances and equipment are considerably reduced. Indeed, continued research regarding the insights of teacher’s and pupil’s perception on inclusion for students with SEN in PE is still necessary, however physical educators must continue to promote a high level of education regardless of any diverse challenges or special educational needs.
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