The School.
Please note that the school mentioned within this assignment is fictional however, it is loosely based on a school known to the author for the purposes of data. 
The school was formed in 2009 by the amalgamation of three smaller schools. It has a population of 452 children, most of whom live within the two neighbouring valleys. The school has four specialist additional learning need classes, which cater for children from outside the catchment. Subsequently, the school has an above average percentage of additional learning needs (ALN) currently 26%.  (Estyn 2016) 
In their latest report, Estyn called the current performance of the school adequate, commenting on the need to increase overall expectations of the children in order to increase attainment and the need to improve teaching This is especially concerning given that the CNCRC(no date) claim in article 28 that ‘Young people should be encouraged to reach the highest level of education of which they are capable.’ 
The school is set in an area of high deprivation and poverty within the South Wales Valleys. Deprivation is defined by NFER (2014) (Appendix 2.5) as a lack of opportunities and material resources, whereas poverty is defined by WAG (2015) (Appendix 2.9) as a lack of money. The Children’s Society as cited in BBC (2018) (appendix 2.6) believe that children who come from this type of environment are more likely to under achieve throughout their education. This is a theory recognised by WAG (2014) who state that ‘pupils who are eligible for free school meals (FSM) and who live in a deprived area, experience a double negative impact on their attainment compared to pupils from more affluent areas.’ It is important to recognise this double negative effect because ‘The school guide’ (Appendix 2.2) shows that only 80% of pupils achieve the expected outcome by the end of foundation phase, some 7.3% below the national average. This figure drops to 72.9% at key stage two, some 17.5% below the national average. WAG (2014) states that if this issue is not addressed at primary school the gap increases through secondary, resulting in reduced employment opportunities, poor health and a shorted life span. Therefore, it is the school’s responsibility to aid in the prevention of this situation as Donaldson (2015) states, the purpose of education is to provide a future that enables young people to become active, valued and productive members of the community.


The intervention.
The intervention is a mixture of ‘Family Learning’ and ‘Language and Play’ (LAP), it is designed improve overall attainment and to address concerns mentioned in Estyn (2016) report (Appendix 2.1).
· Low levels of attainment in language, literacy and communication; 
· Low level of engagement with the parents/carers and the local community;
· Insufficient use of ‘catch up’ sessions.
· Lack of differentiation for more able and talented children.
 (Estyn 2016) 
Family learning is a multi-generational approach to education which reinforces learning, enables the parents to help their children and understand what is happening in school. This brings together schools and the families thus improving home school links and communication channels. (Save the children 2018) Appendix 2.10 
[bookmark: _GoBack]LAP is run across Bridgend county and is aimed at enhancing language skills from 0 to 5. (Appendix 2.3) It is designed to target children from disadvantaged backgrounds because WAG (2014) states that these children often have language skills a year behind their peers by the age of 5. WAG (2015) Advise that early intervention is essential to reduce this gap and improve their futures. Therefore, to maximise the impact of the intervention and reduce the language gap the intervention will be implemented in to reception class.  
Within this school, LAP is a continuation of a programme run throughout flying start and nursery and offers scope to be developed in to other areas of the curriculum such as Number and Play (NAP) or emotional development. (Appendix 2.3 and Appendix 2.10). Family learning is also a natural extension of another intervention run in the school for parents to improve their key skills. 
Family learning- Language and Play will: 
· Follow on from previous learning for both parents / carers and children;
· Enable the teacher to run catch up learning, reinforce learning and progress learning for the more able and talented in a discrete, effective and time productive manner;
· Strengthen home school links;
· Provide parents with the knowledge and strategies they need to help their children at home;
· Create productive and engaging learning environments both at home and in school. 
· Raise attainment for all pupils however, primarily the 53% of children eligible for FSM. 
The intervention is low cost and high impact, with the school currently having the resources needed. Estyn (2016) identified issues with teaching within the school so funding will be used to increase staff skills through half a days training at a cost of £275 each. Cover will have to be provided which is an addition cost of £75 for the teacher and £30 for the LSO. However, these skills and the intervention can then be shared with other schools to demonstrate good practise, which is a requirement within the professional standards for school professionals. (WAG 2018) 
Each session will be relatively informal and fun, creating an engaging and motivating experience. This will help to foster both formal and informal communication between home and school and break down pre-existing barriers that may relate to negative experiences of the school. Every child matters (2003) (p.g 41) (Appendix 2.7) 
To provide flexibility to the programme, each session will use a hierarchical approach to cross curricular learning. (Barnes 2015. p.g 78) Thus, allowing for the development of secondary topics such as, Curriculum Cymreig and numeracy. 
The intervention will be run by the class teacher and learning support officer (LSO), it utilises many areas of the school addressing Estyn (2016) concerns that’ teachers are not planning for effective use of the outdoors’. The sessions will run between 1:30pm and 3:00pm once a week increasing parental/carer participation by reducing the need to return to school at 3:15pm for collection. Younger siblings are welcome and children can work with any significant adult support within their life. For children whose parents or careers cannot attend they will work with the LSO however, great care will be taken to ensure that they do not feel left out because they do not have an adult present. It will be explained to the children that some parents are unable to make the sessions due to work commitments etc, but that is okay because the LSO needs the children’s help as well.  
Estyn (2016) highlighted the need for clear learning objectives in each lesson and to allow the children to guide their own learning rather than being teacher dominated. Therefore, Family Learning has a clear and structured link to the Foundation Phase Framework (2015). By referring to the curriculum the children, parents/carers and teachers are able to explain and give reasoning to what the children will be doing and how the activities will be completed. By doing this the teacher is also complying with ‘The Qualified Teacher Status’ (2009) standards S3.3.3 and S3.1.1. (Appendix 2.4) For an itinerary of the intervention with the connections to the foundation phase, please see Appendix 2.11
Save the children have implemented a similar intervention in England called Family Connect, their data shows great improvement and satisfaction for all participants as well as significant academic improvement across the curriculum. (Appendix 2.12) The school is hoping to replicate this success however, to measure the value added to the pupils and the success of the intervention, teachers will monitor progression carefully. To do this a baseline reading will be taken using guidance from ‘Progress Tracker’ (talking point 2018). If the results of the baseline identify a child as having significant speech development issues than the school will refer to and work with the speech therapist however, the child will still participate in the intervention because it is a multi-faceted intervention with many benefits to the child. 
A counter reading will be taken at the end of the eight weeks to fully assess and compare progression. Staff will use observation concentrating on the types of language used, the interaction with books/reading material and the use of song and rhyme within a relaxed and informal situation. This setting is important, children need to want to engage with newly learned key skills rather than being forced. For example, a child is using the new songs and rhymes correctly during unstructured play at lunch time. Staff will also measure the home school links however, there is no structured method to do this, therefore, staff will have to use their professional judgement assessing how, when and where parents interact with the school. 
Throughout the process, all participants will be aware of their own ability and what needs to happen to progress, Black and William (1998) and Sadler (1989) agree on the importance of the pupil understanding their own ability and taking control of their learning journey in order to progress however, this is a topic that will need to be carefully handled due to the lack of education in the area (Welsh Index of multiple deprivation 2014) and the offence that could be taken which will create more barriers to the learning process. 
Appendix 2:11
The intervention. 
Family learning - Language and Play.
Year group – Reception
	Week
	Focus
	Curriculum Coverage including the LNF.

	One
	Getting to know each other:
An informal meeting between parents /                      carers, teacher and the learning support officer (LSO) 

Parents and carers can talk to staff about the intervention, what they would like to gain from it, any concerns they have about the intervention or their child and provide input to guide the learning. This is a valuable way of gaining an insight in to the children’s interests which will enable the teacher to structure the sessions to engage with the children.

The progression of the children will be mentioned along with what is expected of them and why it is important to complete such interventions. This will need to be done carefully and with significant consideration to confidentiality. 

Location: Hall, facilities for tea and coffee needed. 
	

	Two
	The importance of talk:
· To help parents and children develop ways to listen, speak and play with each other and how it can be encouraged further within the home.  
Using a picture the participants have drawn, encourage discussion about what the children like and dislike about the pictures.  

Encourage descriptive words through modelling them with the LSO. 

Location: Classroom.
	· Talk about things they have made or done, adding some description.
· Express what they like and dislike.
· Exchange ideas in one-to-one and small group discussions, e.g. with friends.
· Take part in activities alongside others, with some interaction.


	Three
	Sharing book and stories:
· To develop reading strategies that can be used at home. This will help develop listening skills and encourage an interest in reading.  
The teacher will read ‘round and round the mulberry bush’ and use the corresponding CD. Each part of the story has a song with an action that the children will carry out. This will encourage listening skills and give the story an added interest. 
The children will have been asked to bring in books last week to share with their partner. They will be expected to tell the teacher or LSO about their story. 

Location: In the Library.
	· Listen to and carry out a three-step instruction.
· Follow action words/commands. 
· In simple terms, re-tell narratives or information that they have heard.
· Understand that print carries meaning and is read left to right, top to bottom.


	Four 
	Song and Rhyme:
· To immerse participants in a language rich environment that will help build confidence and provide them with an alternative method to develop speech. 
The participants will sing along with songs and rhymes within a group. The songs will include actions (to reinforce last week’s session) counting and Welsh.

Location: Playground in a circle on blankets. If the weather is bad, the hall will be used. (chairs will be available if required) 
	· Join in, repeat or memorise rhymes, songs and stories with some support.
· Follow action words/commands.
· Recite a range of number rhymes and songs.
· Recite numbers up to 20, forwards and backwards, and from different starting points.


	Five
	Out and about:
· To develop questions and answers with detail to give them depth and meaning. 
Focusing on the book ‘We’re going on a bear hunt’ The participants will be taken on a woodland walk through the nature reserve in the village. They will stomp, march, climb and wade until they find their own LAP bear.  They will then have to tell the teacher or LSO how they found their bear using the new vocabulary learned from the story.

Location: Classroom for the story then the nature reserve in the village. If the weather is bad the hall can be used with sheets, blankets, crate paper and other sensory resources to climb through, over or under. 


	· Take part in activities alongside others, with some interaction.
· Answer ‘Who?’, ’What?’, ‘Where?’ and open-ended questions relating to own experiences, stories or events.
· Show understanding of basic concepts to include over, under and behind.


	six
	Become an author: 
· To practise all the new skills learned over the last few weeks. 
The participant will create their own story, song or rhyme using pictures, letters, mark making or the iPads and the story making app. 

Location: Classroom. 
	· Convey meaning through pictures and mark making.
· Hold writing instruments appropriately.
· Recognise the alphabetic nature of writing and understand that written symbols have meaning.

	Seven
	Informal coffee meeting and feedback from participant.

The group will meet without the children to discuss how the intervention went, what could be improved and why and what they liked or thought worked well. 
	





The script.
Welcome and thank you for attending tonight. My name is Caroline Pound and I am currently your Reception Teacher. I have identified a need within our school which I am here to talk to you about tonight. Our clerk has kindly sent out a synopsis of what I am proposing within the governor’s pack for you to refer too. (Appendix 2:14) 
Within our local community there are issues that, as a school we have to contend with. When looking at Statistics Wales (Power point 1) Many of our children come from homes that have below average educational levels, are deprived and considered to be poverty stricken. These issues mean that a huge proportion of our children are entering reception with limited language skills, something that Estyn has identified as a priority for improvement in their last two reports. It is important to tackle this problem early because as the children progress through foundation phase it has an overall negative effect as can be seen when looking at the data for children finishing year two who are approximately 7.3% behind the national average. (Power point two) This is a situation that cannot continue and has significant, lasting, negative implications throughout life.
As a school we have a responsibility to improve our children’s experiences; academically, emotionally and socially. Therefore, I am proposing an intervention that will start with the immediate language need however, can be adapted to address many factors within the school and local area. 
The intervention will initially be implemented in reception and is an eight-week programme called Family Learning which focuses on Language and Play or LAP for short and address four of Estyn’s main concerns highlighted in their recent report:
· Low levels of attainment in language, literacy and communication; 
· Low level of engagement with the parents/carers and the local community;
· Insufficient use of ‘catch up’ sessions and an inability to enhance lessons to challenge more able and talented children.
· Inadequate teaching levels. 
(Estyn 2016) 
Family learning is a multi- generational approach to education which reinforces learning, enabling the parents to help their children whilst improving their own key skills and understanding what is happening in school. It brings together schools and families in an informal and friendly manner thus, improving home school links and communication channels.
The intervention is low cost and high impact with the school currently having most of the resources needed. As you can see from the overview provided in your packs, each session uses our school environment and local area as stimuli, whilst making sure to meet several criteria from the foundation phase framework which will help to improve and structure teaching. The participants will be involved in various activities which link together week on week reinforcing the learning and allowing us to identify gaps in knowledge then recap, to fill these gaps. The nature of the intervention means that all children and parents are involved regardless of ability, this allows us to enhance the sessions for the more able and talented which often results in friendly competition with other pupils striding to achieve the same level of knowledge. 
For the adults the sessions are designed to provide tips and techniques that they can use at home which will reiterate and reinforce what we are doing in school. It will also provide them with an insight to their child’s school life and what is expected by the school from home. This could be explaining why reading with the children is important. 

The intervention will run for eight weeks each term, between 1:30pm and 3:00pm to increasing parental / carer participation by reducing the need to return to school at 3:15pm for collection. Younger siblings are welcome and because several our children are related, the children can work with any significant adult support within their life. For children whose parents or careers cannot attend they will work with the LSO however, great care will be taken to ensure that they do not feel left out and that there wellbeing is catered for. 
I am proposing that two members of staff complete half a day’s training provided by save the children, at the cost of £275 each. Cover will have to be provided which is an addition cost of £75 for the teacher and £30 for the LSO. These members of staff will then share their knowledge and good practice with the others. I believe that this is the most cost-effective way of upskilling our workforce to meet the present needs of our school. These costs can be covered by a number of funding revenues, the pupil development grant currently supplies the school with £181,700 which can be used to cover the cost of training for our staff members whilst, we can apply for a big lottery grant called family learning programme grant which supports activities that aim to improve the lives of people living in areas that have been identified as deprived and lastly the coalfields community grant because we are making a difference through education to the local community which has evolved from the old coal industry. (Appendix 1.3) (Power point slide 2) 
Currently LAP is run across the country with great success, especially in strengthening home school links. (Power point 3) Here you can see that out of twenty-seven schools asked by save the children, 89.5% of them found the scheme had a positive influence on the home environment with a further 25% reporting an increase in children’s reading ability which in turn had a positive effect on overall academic ability.
I am confident that we will see similar results within two rotations of the intervention. My aim initial, is to reduce the attainment gap within our cluster group, (Power point 4) of which we are currently the lowest attaining school. However, please understand that two rotations will not be enough to solve the problems faced. This intervention has been designed to have longevity and continuity by being flexible enough to extend across the whole of foundation phase with limited cost and great ease of implementation. By doing this it enables us to build skills year on year embedding language patterns and knowledge in to everyday activities.
To measure the success and ensure progression, we will be taking a baseline reading of the children before the start. Throughout the process the teacher will be carefully observing all participants to assess their language skills, ability to interact with each and, to what level the children are meeting the requirements of the foundation phase framework. This information can also be used to adapt the intervention to meet the needs of the participants which will in turn add depth and diversification to their learning. Training was delivered during the training day to ensure that staff are confident and capable of tracking in this manner. 
As a school, it is our job to educate, inspire, and enhance our pupils. Therefore, we must stride to provide a holistic approach to the curriculum that caters for all considering many factors that affect the children with the most influential being their family. To do this within an area such as ours, we must first ingratiate ourselves in the community and gain their trust. By using Family learning we are capable of making these connections and raising attainment for all of our pupils which, will increase their long-term prospects and improve their lives as adults. Which, going forward, is one of the main recommendations made in the new curriculum, successful futures. 

Are there any questions?



School Development Plan. 
	Content:  
Primarily to improve language, literacy and communication within reception because children are entering reception with below average levels of communication and if it is not addressed WAG(2014) believe that by the end of reception the children will be approximately 18months behind other five year olds. 

To address areas of priority highlighted in Estyn’s 2016 report which were:
· Low levels of attainment in language, literacy and communication; 
· Low level of engagement with the parents/carers and the local community;
· Insufficient use of ‘catch up’ sessions and an inability to enhance lessons to challenge more able and talented children.
· Inadequate teaching levels. 


	Aim:
	Objectives:
	Time Frame:
	Stakeholders:
	Cost:
	How?
	Measurability:
	Success Criteria:

	To improve children’s language skills.

Priority 1.  
	Increase overall academic ability, improve reading and writing. 
	One and a half hours per week for eight weeks of each term. 

Initially one academic year. 
However, to maintain progress the intervention will follow children throughout foundation phase. 
	Children, parents / carers and staff. 
	£655. Which will be funded by three different revenues. 
	Through a programme of family learning that can be adapted to meet the needs of the children and the school at different developmental stages. 
	Twenty-seven schools recorded an overall improvement in academic ability

The school will take baseline readings and use observational tracking to access the productivity of the intervention.  
	Increased use of language in the right content through songs, rhyme, stories and conversation. 

	Insufficient use of ‘catch up’ sessions and an inability to enhance lessons to challenge more able and talented children.
(Inadequate teaching levels.)

Priority 2.
	To improve the children’s education and extend learning for the more able and talented.
	Eight weeks. 
	Staff and children. 
	As above. 
	Through the family learning training programme and the sharing of good practice both within this school and with partnership schools. 
	Through the children’s attainment. 
	Capable happy learners and staff who are confident practitioners. 

	To increase levels of engagement with the parents/carers and the local community.

Priority 3.
	Create strong home school links. 
	Continuous. Intense for the first eight week to establish the link however,  home school links are important throughout the school system. Therefore, there is no time limit as it is a continuous process.  
	Children, parents / carers and staff.
	Nothing. 
	Through family learning and an open door policy. 
	Holistically, the parents and carers will measure the success by how comfortable they feel approaching and communicating with the school. 
	Parents and carers will be able to communicate with the school in an informal manner that is friendly but productive. 









Evaluation:
This intervention was chosen because of the authors personal experience and involvement with it. This made identifying the criteria it needed to fulfil easier and gave the intervention depth and meaning which the author hopes is evident throughout. 
However, to obtain academic knowledge and understanding of the needs was significantly harder, because deprivation and poverty has many influences on a school, its pupils and the community. Therefore, there is copious amounts of information regarding this matter and advice on the best practice to reduce such limitations on education and children in general. This meant that the author struggled to narrow the information available to what was relevant for the development of language and home school links, although found significant evidence on how the home environment can improve or hinder a child’s academic outcomes. After much research it was decided that no one approach is best, however a multifaceted intervention which considered four of Estyn’s concerns listed in the 2016 school report would give the greatest chance of an overall improvement and reduced attainment gap.
The video was filmed within the authors home, this was not ideal and had the author been more organised or held a better understanding of the amount of work required to carry out a full review and analysis of an intervention they could have managed their time better. Thus, being able to hire one of the rooms at the university where they could have used the technology to enhance the overall appeal and professionalism of their video. 

However, overall the author believes that they have identified a need within an area that they are familiar with after receiving training and experience of such an intervention whilst on professional teaching practise. They believe that they have carried out comprehensive research to strengthen their reasoning behind the intervention and conducted themselves in a professional manner in order to approach a board of governors. 

