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Critically analyse three classroom management scenarios 

This essay will critically analyse three classroom management scenarios. The analysis will explore the responses of the individuals involved and therefore, make recommendations. There will be links to key psychological theories and current good practice regarding how each scenario and situation could be managed. 

Scenario One 
In this scenario, Mr Wilson’s class are well behaved apart from two boys. They are extremely challenging when they are together however, they are fine separately. Boy one has a negative attitude, is normally late and does not complete his schoolwork. Boy two copies him and they are both bright however, there is no work ethic in them. Strategies such as; sending them out of the classroom and talking to them have been seen not to work as their behaviour is not improving. 

The main issues within this first scenario is that two boys are challenging when they are together and their negative behaviour bounces off one another. A strategy to encourage the boys to complete their schoolwork needs to be put in place. When looking at the description of the scenario it displays that the class teacher has tried to take a cognitive approach towards the issue. According to the Welsh Government (2012, p.4) ‘the cognitive approach helps the child judge and reason effectively’. He has tried this by giving the boys time to think outside of the classroom and also by talking to them about the situations. The teacher has shown that Vygotsky and Piaget’s theories have been taken into consideration, as he has focused on the boys minds by trying to change their ways of thinking in order to change their behaviour. According to Ginott (1975) his theory states that teachers should express in a calm manner how the behaviour makes them feel and the class teacher in this scenario has tried this method also which has proven not to have worked. 

The first issue to address is that boy two copies boy one’s behaviour and this links to Bandura (1977, p.1) Social Learning Theory and Observational Learning. According to McLoed (2016) he states that ‘behaviour is learned from the environment through the process of observational learning’. If boy two observes negative behaviour to then learn and see that others get attention from that then he would then copy and act out the same behaviours. A recommendation for this could be for the class teacher to introduce a ‘Buddy System’ within the classroom. This is a system where children work together and can be used to promote support for schoolwork, friendship, social and behavioural needs if carried out correctly (Better Buddies, 2019, p.6). The class teacher could pair each boy up with different peers who he knows behaves in the desired way. KDH Research & Communication (2019, p.3) suggest that a great benefit of using the buddy system is that it can improve classroom management and therefore, improve academic outcomes. According to School A their buddy system was created with the aims to provide their pupils with positive role models and mentors and provide children with opportunities to build self-discipline and a sense of responsibility. Estyn (2018, p.1) suggest that many schools have benefited with the implementation of ‘buddy systems’ in order to encourage pupils to take more responsibility. 

However, if this system is not correctly implemented and managed by the class teacher it can have a negative impact. The system is broad and as a result, it can give a sense of less responsibility to students and it may not be taken seriously which consequently, some students may not benefit from the buddy support system (Asiam, 2014, p.12).  

Another recommendation which would help stop the negative behaviour being created is for the class teacher to enforce a classroom seating plan so that both boys are not sat near each other. The idea of having a seating plan within a classroom links to Bronfenbrenner’s Ecological Systems Theory. The theory defines five complex ‘layers’ of environment which surround a child. The closest layer known as the microsystem is described as being any relationship or interaction the individual has with their immediate surroundings – this includes school (Ryan, 2001, p.1). The theory suggests that the environment in which a child is surrounded by within the mircrosystem has an impact on the child’s development as they influence them (Bronfenbrenner, 1979, pp. 56-81). The idea of a seating plan links to this theory because for example, if a child is sat next to their peers who are concentrating, working well and behaving in a positive manner they will therefore, be influenced to also mirror this behaviour. Jones (2000, p.4) suggests that a seating plan within the classroom helps to manage and control the classroom environment but this can only be done if the class teacher knows their pupils in order to create a seating arrangement which is suitable. 

However, a drawback to using seating plans within the classroom could be that children need to learn to take responsibility for their education and by choosing their own seats, the class teacher can encourage them to practice good self-control and discipline. Therefore, by having seating plans children do not learn how to focus on their education whilst sitting next to their friends. (Goodwin, 2019, p.8)

Scenario Two
Lucy is a supply teacher and she works mainly in the Foundation Phase. However, she has difficulty getting and holding children’s attention. She has noticed that throughout her teaching the children instead of paying attention they would roll, tap and wriggle. It is very frustrating for her and therefore, she had tried to keep carpet time short but she needs around 15 minutes to carryout phonics with them.

The main issue in this scenario is that the children are not engaged with what Lucy the supply teacher is trying to carry out with them. Lack of interest from the pupils can be seen through them not paying attention by rolling, tapping and wriggling on the carpet. Lucy seems to be dragging out activities which are meant to be interesting and quick for the children.

In order for Lucy to restore this situation and gain management of the classroom some recommendations need to be made. Therefore, to keep children engaged the importance of the environment which surrounds the children needs to be known. According to Kuh et al (2007, p. 541) they suggest that:
Every student can learn under the right conditions, the talent development view requires that the institution organize its resources and create conditions for teaching and learning based on educationally effective practices. 
This quote implies that a child’s engagement within a task is all down to how effective the teaching conditions are. The use of effective practices from the teacher will therefore, create a learning environment which stimulates and engages children. A main positive of having the ability to engage students can include that it promotes reducing the gap between students with a range of different ability levels (Carini, Kuh & Klein, 2006, p.10). 
In order to gain children within the Foundation Phase’s attention and engagement, a method which has proven to work is the use of rewarding the desired behaviour with prizes and rewards. Children’s positive behaviours need to be encouraged and recognised (Canter, 1992, p.1). According to the Welsh Government (2012, p. 10) they agree and state that teachers should use ‘rewards (or reinforces), when they follow behaviour’ in order to ‘make that behaviour more likely to occur again’. The Welsh Government (2012, p.10) suggest that rewards are effective only when teachers ‘immediately reward behaviour you wish to increase’ and that teachers need to ensure that ‘all children are fairly rewarded during the school day’. 
Rewards and prizes which are given to children by the class teacher as a way to praise children’s positive behaviour, are known as Reinforcers. Reinforcers are responses from the surrounding environment which are then used to increase the probability of a behaviour being repeated again in the future. (Skinner, 1953, p.34). 
Intervention Central (no date, p.4) make a range of suggestions of what type of rewards and prizes teachers should use in order to praise positive behaviour. They suggest that teachers can reward children with stickers, points or stars on a reward chart, take an instant prize from the class prize box or even having special responsibilities within the class like taking the lead position in the line. 
However, Kohn (1994, p.3) questions how prizes work as he suggests that by promising rewards and prizes it only creates temporary obedience from the children. According to Kohn (1994, p.5) he states that:
Research and logic suggest that punishment and rewards are not really opposites, but two sides of the same coin. Both strategies amount to ways of trying to manipulate someone’s behavior–in one case, prompting the question. 
Although, in this scenario the teacher is only supply and therefore, it does not have to be for a long term solution. However, the Welsh Government (2012, p.10) mention that in order for rewards to work, they need to be given ‘consistently to help maintain the desired behaviour’. 
Scenario Three 
Mike applied for a job to teach year 5 students in a tough school. However, during his interview he had to carry out a demonstration lesson which did not go to plan. His starter activity dragged out and the children were bored and Mike found it difficult to control low-level misbehaviour. He tried to move some of the children around in the classroom and then a fight between two boy pupils started. He felt once he had ‘lost’ the children’s attention he did not know how to get it back.  

The main issue in this scenario is that Mike’s starter activity dragged out longer than it needed to have been and therefore, this had a knock on effect for the rest of the lesson. Once he had lost the children’s attention it is hard to regain it. Therefore, a quick, interactive and engaging starter activity needed to have been carried out. Also, another concern is the lack of ability to control low-level misbehaviour
There are a few methods which could ensure that the children’s engagement present. The first method which could be used is the ‘acknowledgement system’ and this is where the teacher gives praise to individuals who are doing the desired behaviour in front of the whole class. In this case, the class teacher would point out and give positive praise towards an individual who is listening and engaging in the task at present. According to the Welsh Government (2012, pp.93-97) they display tips to teachers on how to respond, control and engage children, they mention that teachers should ‘start the lesson with a positive remark to any child or a child who normally behaves negatively’ and ‘reward good behaviour’. The advantages towards this method according to Bogmeier (no date, p.4) is that it can turn a negative cycle into a positive cycle. 
Similarly, the strategy of giving positive praise links to Skinner’s Positive Reinforcement theory. According to Gordon (2014, p.3) ‘positive reinforcement means that if someone gives a positive response to something or do some positive action he or she should be rewarded positively’. The use of this technique in order to manage a classroom often works in a ripple effect because if one child is being praised for positive behaviour, this is regularly picked up on by their peers who then tend to mirror the desired behaviour. 
This theory and strategy also links to the Biological approach to classroom management with in this scenario may work well. According to Welsh Government (2012, p.4) regarding the biological approach they state that ‘when dealing with behaviour, attention needs to be paid to creating a positive environment and experiences to promote good behaviour’. 
A drawback to using the strategy of positive reinforcement could include praise overload if used too often. However, it should also be used frequently and needs to be carried out immediately after positive behaviour is being displayed. Then again, too much praise in the classroom can often cause more harm than good (Sutton Trust, 2014, p1). 
[bookmark: _GoBack]Although, within this scenario by the class teacher’s use of positive praise and reinforcement the management of the classroom should be restored. By a teacher using the tool of praise it can be a powerful motivator for their pupils and this is because it allows the teacher to selectively encourage different types of student production or output (Intervention Central, no date, p.7). An example of how teacher praise has its benefits is that it can motivate children but also offer encouragement not by focusing on the product but focusing on the effort given by the pupil (Daly et al., 2007, p.9). 
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