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Introduction
[bookmark: _Hlk65782584]The United Nations Convention on The Rights of The Child (UNCRC) state all children have a right to education, article 23, 28, 29 and 31 all highlight the importance that regardless to race, religion or disability, education must be provided for all children, and their right to inclusion, participate and shows the responsibility that education must encourage and develop all children to reach their full potential (Save the Children UK, 2021). There are many barriers in education for some students, there will be more than others. Maslow, (1943) Hierarchy of Needs which is a motivational theory, shows the importance that inclusion has for all children to reach their full potential. This highlights the importance of overcoming barriers in education to prepare all students with the skills they need to reach their full potential and to prepare them for an inclusive and sustainable world. (OECD, 2018).
There are 31,739 students across Mid and South West Wales with Special Education Needs (SEN) however only 4,185 of these students have a statement (Stats Wales, 2020). Soan, (2004) cites Department for Education and Skills (DFES), (2001) children who have difficulties learning and need intervention with special education provision are classed as SEN. The code of practice identifies there is a wide spectrum of SEN and that some needs may be inter-related, the suggested four specific areas which cover cognition and learning, communication, and interaction, sensory and/or physical, and behaviour, emotional and social development. However, a new framework created by the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (‘the Act’), states that all children and young people with a learning difficulty or disability are now referred to under the new term, Additional Learning Needs (ALN) which came into force September 2020. ALN is described in the ALN Transformation Programme, (2019) as having a difficulty or disability that means extra support is needed to enable them to learn.
This portfolio is going to cover the history of policies relating to ALN to give an understanding of how we got here today with the new Act, (2018). The ALN which will be discussed in detail will be Attention Deficit Hyperactivity Disorder (ADHD), highlighting what is identified as good practice within education and the barriers a child with ADHD will experience which may prevent inclusion. ADHD, according to Passmore, (2014) is a neurodevelopmental disorder, Passmore states that the three core symptoms of hyperactivity, inattention and impulsivity is the reason ADHD is often picked up at an early age.  The lack of ability to stay seated and the need to be on the go or doing something such as fidgeting, unable to stay focused, or listen and carry out tasks. Interruption and lack of self-control for example, waiting turns in a game would be difficult for a child with ADHD. Due to not being in a school setting, all information given throughout is all based on research from School A’s website, theories, policies, frameworks, statistics, and facts which is beneficial to profile the setting and for all information within, which will be referenced throughout. The project itself, will not be from personal experience of an ADHD child within a setting but from research best to describe the experience or get the feeling of the experience as though it was completed through hands on experience within a setting.
Placement Description
	Pembrokeshire is a rural area southwest of wales with a population of 125,00 people (Data and Statistics, 2019). It is home to fifty-two primary schools, two middle schools, six secondary schools, one special school and a learning centre. Employing over 2,025 education staff and educating over 17,200 pupils (Education and Children's Services, 2021). 4,285 of these pupils which are included in the figures above are classed as having ALN, however, only 385 of these figures hold statements (Stats Wales, 2020).
 	School A is a Gold Right’s Respecting, Pioneer, Eco school providing education for children aged 3-11. It is a community-governed and English medium school, hosting 650 pupils, 21% of these have ALN and 26% are eligible for free school meals (Hwb, 2021). The school which is classed as equipped to teach in the 21st century with advanced IT facilities costing £6.6m was funded under the Private Initiative (PFI). Although it was built in a partnership with a private consortium and the local authority, in thirty years it will revert to council control. The private sector is to maintain the buildings however, the school has been run by the local education authority (BBC News, 2001).
	The PFI was replaced in 2012 with Private Finance 2 (PF2) and in 2018 the government announced that it will no longer use PF2, however, it will not affect existing contracts and the government declared to honour previous commitments (Anon, 2018). In this document states the public accounts committee has criticised PFI and PF2 for their inflexibility, whilst the office for budget responsibility considered these as being a fiscal risk to the government. This seems such a shame as without the PFI, school A would not be here also the success the school has made would not have been achievable. (BBC News, 2001) cites the Pembrokeshire’s director of education who believed the council would not have been capable to fund the new school which is based in a deprived area. Showing how beneficial the PFI was for the community and for the 650 pupils who attend today.
The school prospectus states being a gold respecting school the pupils voice, choice and Children’s Rights are at the heart of everything they do (Prospectus.pdf, 2021). The aim of the school is to provide an environment to prepare student’s to be confident, happy citizens. They aim to ensure all pupils become the best they can be physically, academically, emotionally, and socially. Developing ambitious, capable learners, who are healthy, confident individuals and become enterprising, creative contributors who are ethically, inform citizens. Which are the four purposes of the curriculum (Anon, 2021). School A states in their school ethos under inclusion:
We have an inclusive supportive ethos which promotes high self-esteem and aims to meet the needs of all pupils. We recognise that pupils have different abilities, talents and learning needs and we plan and organise the formal and informal curriculum to meet these and to raise standards for everyone.
We aim to ensure that our children have every opportunity to develop confidence and the capacity to become successful, lifelong learners.
	The school has a large support team within the school known as the inclusion team who work alongside mainstream teachers to support pupils with ALN, they also have their own Learning Resource Centre (LRC) (Specialist Provision, 2021). Having this within the school shows how School A promotes inclusion and understands that not all learners learn the same, creating opportunities for all pupils to reach their full potential, by offering a broad and balanced curriculum which is highly differentiated to support all pupils. Having an LRC within the school gives opportunities for all pupils to socialise and be a part of mainstream whilst their ALN needs are being met. 
	Leicester, (2008) pg34 paragraph 4 and I quote “the process of change is important and the more people that are involved in that process the more effective the changes are likely to be”. This statement shows the importance of partnerships with outside agencies to be beneficial in making sure all needs of ALN students are met and are in the best interest for that individual as previously mentioned, school A understands that not all students have the same needs and not everyone learns in the same way. Pierson, (2010) describes partnerships as being an overall goal to which a group of individuals or organisations are involved in joint efforts. Education for Sustainable Development and Global Citizenship (ESDGC) is embedded in the school curriculum to prepare all students for life in the 21st century! (Welsh Assembly, 2008) consider partnerships to be fundamental to the delivery of ESDGC to develop global awareness in education for all students. 
This pioneer school is considered to have good partnerships by working with other schools to ensure a stimulating range of learning opportunities, they also host visits for other education providers across wales regularly and presents at national conferences. This shows their involvement to the wider society and the effort that goes in to providing these experiences for all students with ALN needs as previously stated in their inclusion policy. They are in partnership with the closet university and provide trainee teachers work base placements for hands on training, they also offer a range of credited training programmes creating opportunities for the community to gain qualifications such as NVQS and diplomas. Providing this helps the future employment status of many people showing it to be beneficial and again the importance of partnerships.
Literature Review
	Inclusion is highlighted in many policies and frameworks today, Education and inclusion policy and strategy (Anon, 2021) aim for an inclusive education for all, by promoting achievement and wellbeing. The aim of this framework is everyone has the same opportunities by giving all student’s equal access to services and that young people have their voice heard and opinions listened to. This framework’s overall goal is to provide a clear framework for special education within Pembrokeshire to guide the local authority and schools, also for those involved in the education for children and young people. According to Mednick, (2002) inclusion promotes friendship and respect, which Maslow, (1943) shows to be beneficial in development to reach their full potential. However, there are still many barriers to inclusion. and equality has not always been the case. 
Inclusion is important for all students as Maslow, (1943) motivational theory shows, to reach full potential you must feel like you belong. For students with physical or learning difficulties there would be many barriers in mainstream education, some which may cause the feeling of not belonging. Since the Warnock report, (1988) Inclusion in schools, according to Leicester, (2008) was more associated with disability, he felt that the recommendation to see the integration of students in special schools to mainstream schools, saw the focus of inclusion was more for disabled students. However, Soan, (2004) disagrees and believed that children with disability was still seen with the medical label, that The Education Act, (1944) defined disabilities with, by their medical term. She questions how a disabled student would not be segregated further in mainstream school? Showing cause for concern as Mednick, (2002) states the benefits of inclusion for promoting friendships and respect which according to Maslow you need to reach your full potential.
According to Soan, (2004) The children with disabilities had to fit into their new system, a system which was already in place. She felt that students under the medical model of disabilities affected how children where educated, as they were still labelled as being the problem or classed as faulty! Under the medical model of disability, the focus is fixing the disability or giving it a solution, for example, give the person a wheelchair and the problem is fixed. This is not the case as a disabled person is also disabled by barriers in society (Ayers, Clark, and Murray, 1996), the social model is another outlook on the same disability with the focus being on the physical barriers such as steps in a school and no lifts, or classroom doors not wide enough or spacious enough to ensure access is to all (Oliver, 1996).
This shows how ALN students being integrated into mainstream risk facing further exclusion, as these students would not be able to just fit in to a ready-made system mentioned by Soan, (2004) and without removing the barriers that fall under the social model students with physical disabilities would not be equal in mainstream school (Disability charity Scope UK, 2021). The report recommended that only those with long-term, complex and multi disabilities attend segregated special schools. Although, School A shown above was built fully accessible for all students with physical disabilities and with a LRC being fully adapted and equipped with resources to teach all students to a high standard and prepare students for life in the 21st century. Also, as a legal requirement under the children Act, (1989) Local Education Authorities (LEA’s) are required to provide children with disabilities, opportunities to lead a normal life if possible (Mednick, 2002).
The Education Act 1944 saw that children where categorised by their disabilities which was defined by medical terms, most of these children which was believed to be incapable of being educated and therefore was educated away from normal mainstream and attended special schools (Your Guide to BESD, 2012). Hamill and Clark, (2005) believe that children who experienced some difficulty in learning was labelled as handicap. The Warnock report (1978) which introduced the term SEN and has been influential to the way education is for those with disabilities and has been beneficial to the many changes within policies today (Soan, 2004). According to Hamill and Clark, (2005) not long after the Warnock report the term special education need was widely used throughout education and was seen more of a positive image than the term handicap. The report suggested to steer away from labels and to focus on the strengths and difficulties of everyone.
Following the Warnock report came The Education Act (1981) which introduced the idea of statements and an inclusive approach to education based on goals, regardless of children’s disabilities. Selikowitz, (2004) believed these statements was beneficial for ADHD as an official diagnosis had to be made before a plan was put into place. However, Selikowitz also states that due to ADHD having similarities to other disorders it is not quick to diagnose and must be done over a period with the correct agencies. This also shows the importance of partnerships within education as Leicester, (2008) has previously quoted above, the more people involved the effective the change will be, showing this to be beneficial to the diagnoses of ADHD in students. However, this also shows the lack of support an ADHD student would receive without that statement and questions the ability to fit it to a ready-made system. Selikowitz states learning difficulties occur in students with ADHD with or without the behaviour problems, so to be no official diagnoses with a statement, would the teacher be equipped with strategies to teach the whole class and would there be any interventions in place?
Stibbe, (2009) believes life and learning is a lifelong process and should not be limited to education. These changes to education highlight’s the forever changing world we are living in and is also shown within the importance of inclusion. School A prospectus highlights the change within education by the development of the new curriculum and identifies this as being exciting times for Wales (Anon, 2021) The new curriculum is to include digital competence as one of the key components, the aim is to provide student’s and young people with better learning opportunities to create skills and develop on existing skills to ensure young people are ambitious, enterprising, ethical and healthy individuals who adapt their skills to participate in the 21st century (Children in Wales, 2015). Technology enhanced learning (TEL) describes the demand of technology to both learning and teaching and according to Cullen, (2018) it is transforming education beyond recognition. This again shows how the world we live in is developing so Stibbe, (2009) is correct with learning is a lifelong process, which is clear by the many changes over the years.
In an article published by Dauncy, (2016) stating that the Current SEN system at the time was no longer fit for purpose. A system which had been in place for over 30 years needed a modern approach, according to Dauncy, including multiple agency involvement would be beneficial to individuals to support them through education to create life choices. This is a big step away from the previous mentioned medical label and segregated education for student’s with ALN’s, showing that we are learning as time goes on by these changes which Stibbe, (2009) suggested, learning is a lifelong process. These changes now, could question if previous generations of students with ALN’s have been let down by previous polices and labelling, they also show that learning for everyone involved including decision makers is a lifelong process as we are developing in a world that is moving fast. For example, the digital world we are currently living in.
In 2018 an Additional Learning Needs and Tribunal (Wales) bill came into Act; this is the current framework which is a person-centred approach to improve the delivery of additional learning provision. This Act is to replace statements under the previous framework with Individual Development Plan (IDP) However, these will only be issued to those already recognised as having an ALN and not beneficial to a diagnosis. Although, the new framework is a step in the right direction and this is shown in the Transformation Programme which states the process of revising IDP’s should be easier than statements previously used (anon, 2020). This shows there were delays and barriers in reviewing statements, highlighting cause for concern, and leaving to question if children with statements was supported as they should have been and if not, what affects could this have had on these students. as Maslow, (1943) shows the importance of belonging and having needs met to reach their full potential. It also questions if the teachers in mainstream, had the ability and skills needed to teach if such statements were delayed in being reviewed, as so would interventions to remove the barriers for the ALN child, if plans were not in place this would cause further exclusion for the ALN student whilst potentially disrupting the whole class learning!
This new system identifies the importance of partnerships it also recognises the feelings and wishes of the individuals and their parents by included them on decisions to help overcome barriers which prevent them learning and reaching their full potential. Priority is placed on early intervention and through multi-agency, child, and parent’s involvement, it is believed that interventions would remove barriers. This shows the importance of inclusion by involving all in decision makings. As Leicester, (2008) quote above agrees. According to the transformation programme the new system is designed to be flexible and responsive taking the medical model and the social model into consideration, to help all ALN students overcome barriers to learning. By removing the labels described above and putting the individual at the centre of all decisions, under this new system the focus is on early identification and are now in a position where issues can be addressed quickly. Making sure all learners are supported to reach their full potential by the joint efforts between multi-agencies to ensure Wales has an inclusive education system for all. This shows how far Wales have come for an inclusive education system for all learners to previous acts which promoted segregation for students who may need extra support with their physical or learning needs.
There are many theories beneficial to the developing of children, their learning, and their needs. Maslow, (1943) motivational theory has already been mentioned to describe the importance inclusion has on personal development to reach full potential, by having needs met. Bronfenbrenner, (1979) Ecological systems theory shows how the surrounding environment can affect a child from developing through no fault of their own. The Exosystem part to his Ecological system shows how the environment can affect the child indirectly. For example, if the LEA didn’t remove barriers and see that ALN students have their needs met which is under legal requirements under The Children Act, (1989) and instead, was made to fit into a ready-made system not designed to meet needs of all student’s as Soan, (2004) suggests. It would mean the Student with the disability would be affected through no fault of their own as it is the environment causing the barrier to educate in mainstream and a clear let down by the LEA!
Learning theories such as Piaget, (1936) cognitive development theory focuses on how children acquire knowledge and believes it is on the thinking process, although his theory is beneficial in explaining how children learn and acquire knowledge at different stages of their life, it also highlights the barriers that children with ALN have. For example, according to Selikowitz, (2004) the ability to absorb and retain information in a classroom for some children with ADHD is impossible! due to one of their characteristics being poor concentration, this is down to being easily distracted. This shows how important early diagnoses for ADHD is, stated by Reid, (2017) early identification is key if the child is to succeed, and if teachers are not aware of their ALN, things such as classroom management would be a significant barrier for the child to learn. Moyles, (1994) believes classrooms should have an area in the classroom for displays, students work for example and bright posters with words which may display classroom rules such as, respect, sharing or a display of alphabet and phonics which Piaget, (1936) theory suggests is beneficial to storing knowledge into the working memory.  Moyles also suggests an area where children can play, touch, look, and talk, encouraging them to solve problems together.
Project
 Although a classroom that has all the above sounds picture perfect for a learning environment for children, it would not be an inclusive environment for all children. Train, (2005) suggests that children with ADHD rely on the teacher to design the classroom to help them cope, as Selikowitz, (2004) has shown a child with ADHD is easily distracted. He also suggests they are socially behind peers due to their social cognitive part in the brain being more mature than that of an ADHD child and believes peers may reject children with ADHD. This is due to behaviour and outbursts which is another characteristic which may lead to difficult behaviour which is socially un-appropriate for their age. Robinson, (2013) questions why students are taught by age, he suggests all students learn different and may thrive in different areas, yet it is the system developed with education and something that’s always been done. Robinson also suggests students with ADHD are bored with a curriculum that’s not changed with how it is being delivered and feels that education should be encouraging them to express themselves instead of getting them to fit into a ready-made system which is not inclusive to all students as Soan, (2004) has previously shown.
This leaves to question if Piaget’s theory excludes students with ADHD as Selikowitz, (2004) shows, by the brain developing slower than peers they would be unable to be on par with their peers for social interaction and learning, meaning Piaget’s stages of learning would not be the same for all, showing Robinson, (2013) is right to question why we educate students by age rather than ability. Jones and Jones, (1986) cited by Moyles, (1994) believes good classroom management and organisation is vital for student’s well-being, achievements and feeling of success. Showing how important the environment is which is also highlighted by Bronfenbrenner, (1979). Although, we are currently living through a change with how education is to be delivered as previously mentioned above in school A’s prospectus which highlights the change in education with the development of the new curriculum. Learning for children in primary and secondary schools will be different, although knowledge is still important and is included in these changes, skills and experiences are equally important and teachers will be given more freedom to teach in a way that is suited to them and will have the best outcomes for the students (GOV.WALES, 2021).
Hamill and Clark, (2005) recognise the changes for ALN students have been a continuous process to create inclusion but identifies teachers as a barrier to this, they believe that for changes to be successful, the teachers are the key. By recognising the need for change and being prepared to take ownership to drive it forward, however, Hamill and Clark question if inclusion can be sustained if not all teachers have identified the need for change and are willing to take on the challenge! Train, (2005) suggests that teachers who believe and wish to teach all students in the same way, without identifying they are different, and all have different ways of learning certainly wouldn’t be able to cope with a child who has ADHD. This also leaves to question if teachers are able and willing to adapt to the new curriculum and shows cause for concern, as if they are not then the delivery of the new curriculum will not be successful for all learners.
There are many characteristics associated with ADHD, some have already been mentioned. Selikowitz, (2004) shows the importance of knowing these to equip the teacher with skills to identify these, the behaviour problems, lack of concentration, impulsivity, lack of social skills and low self-esteem just a few of the many issues associated. These here can have a great impact on an ADHD student throughout school and later in life. Maslow, (1943) shows the importance of belonging and friendship which shows the importance of teachers for students with ADHD. Soan, (2004) states that behaviour always has a purpose and is a result to relationships between teachers and peers, unfortunately, according to Train, (2005) when teaching a child with behaviour issues in a class of thirty students it is easier to exclude the student and the teacher may reject them. Causing further exclusion to any child with ADHD. Bronfenbrenner, (1979) cited by Soan, (2004) theory shows relationships is an influential factor that affects student’s ability to achieve. Showing that if teachers suggested by Hamill and Clark, (2005) are not willing to take on the challenge of change then there will be no change in the way they deliver through the change of the new curriculum, showing the new curriculum does not necessary promote inclusion for all!
Mentioned throughout is the importance of relationships, partnerships, and the changes with policies, seeing the statements replaced with IDP’s. Although, as shown in the current and new ALN framework IDP’s do not help with the diagnosis. The transformation programme, (2019) however states an increased participation of the child and parents/carers in the planning process, the plan is done with them, promoting inclusion, and encouraging the child to make important life choices which involves them. Developing on skills which is promoted in the new curriculum to equipped them with skills to adapt in the 21st century (Anon, 2021). For those who don’t have a statement or IDP means they are either in the process of a diagnosis or have gone undetected, as previously mentioned a diagnosis of ADHD is a long process due to the characteristics being like other disabilities (Selikowitz, 2004). This shows the importance of the teacher being able to adapt teaching methods and the effects of being excluded by the teacher’s rejection as shown above (Train, 2005).
Due to the long process of diagnoses monitoring and keeping a record is vital to help with the diagnoses it will also help with interventions, as records will give a pattern to triggers (Train, 2005). For example, unwanted behaviours when sat in a certain part of the classroom or even with an individual or doing certain work. Train also shows that keeping records such as daily reports can keep parents in the loop as education and parent involvement is important for success. If the parents collected their child at the end of the day and treated them to a McDonalds after impulsive outbursts throughout the day causing class disruptions, then the child is being rewarded for bad behaviour and not learning that such actions have consequences. Skinner, (1948) developed operant conditioning (Nye, 1979), his method and theory shows that being rewarded or punished for behaviours is teaching them what is expected of them, meaning they are likely to repeat the behaviour if rewarded (Baum, 1994).
School A prospectus states that high standards of behaviour and discipline are important within the school. They encourage this with the use of rewards for positive behaviour, rewards vary with age and could be a sticker or golden time which is time given to the student to choose what they would like to do. The school’s prospectus shows the importance of partnerships with parents to encourage good behaviours, by sharing examples of exemplary behaviours encouraging parents to also praise and reward their child (Anon, 2021). Using Skinners, (1948) methods and showing Train, (2005) suggestion of records and liaising with parents to be beneficial with promoting good behaviour.  
Children with ADHD suffer with low self-esteem (Selikowitz, 2004), and Maslow, (1943) has shown how this can affect a child from reaching their full potential. For a child who is not performing as well as their peers, lack of attention spam, and poor social skills, as well as the impulsive outbursts are likely not going to gain or be given any rewards or praise. This is the life of a child who has ADHD!! As all mentioned are just some of the characteristic difficulties associated with ADHD (Selikowitz, 2004). Meaning using Skinners, (1948) theory of operant conditioning through methods of rewards is not an inclusive approach, as a child with ADHD would be excluded as their disability would prevent them from completing tasks, and their surroundings shown by Bronfenbrenner, (1979) could trigger distractions or an impulsive outburst. 
School A’s website also shows great emphasis on empathy and it is embedded in everything they do (Anon, 2021), yet they fail to consider the feelings of an ADHD child whilst sharing praise with parents of other students in the class, on collection. How can a pioneer school who promotes inclusion and teaches their students about empathy, show lack of it for parents with a child with a disability?  Porter, (2000) also points out that in no way does Skinner’s theory help develop creative thinking or problem-solving skills. Skills needed to have the ability to adapt throughout life in the 21st century according to the new curriculum and stated in the ethos of School A (Anon, 2021). Leaving to question why a reward system is in place in a ‘Gold Rights Respecting, Pioneer School!!
However, School A has developed an alternative curriculum for students identified as needing it the most, a team of staff within the school called The Progress Team are on hand to deliver relevant and authentic experiences which focuses on developing their skills and well-being. Sounds like the direction and aims of the delivery of the new curriculum as Gov.Wales, (2021) states skills and experiences are equally important in the delivery. School A states that developing an alternative curriculum shows their commitment to include all, and that all members of staff share a responsibility in the development in appropriate strategies and support in delivering the provision made for students with ALN. Again, showing the importance of partnerships with parents they stress that the ALNCO works closely with parents and oversees the teaching staff to ensure all measures and interventions are effective for students. School A’s prospectus under Additional Learning Needs quote; “All pupils entering the school are usually tested to determine whether additional educational support is needed” (Anon, 2021).
Usually? Can only leave to question if some don’t get tested! or, are they referring to some symptoms not showing during testing? Shown by Selikowitz, (2004) who believes diagnoses is a long process for ADHD due to many characteristics. As you can see from the quote, they are apparently, usually tested! Showing cause for concern for all students with ALN! At least, according to their prospectus all staff are committed to sharing responsibility in identifying appropriate strategies in delivering a provision suited for their needs. Showing that rejection from a teacher in School A towards a pupil with ADHD would be unlikely to happen as suggested by Train, (2005) who feels that behaviour issues in a class may cause the teacher to reject that child causing exclusion.
[bookmark: _Hlk69211890]Conclusion
As stated at the beginning by the UNCRC, all children have the right to an education regardless of disabilities, it is their right! The changes in policies are a step in the right direction, however, we are living in a generation where there are still barriers for students with ALN’s as shown throughout this portfolio which prevents all students to an inclusive education. The first barrier identified is the process to a diagnosis, Selikowitz, (2004) stated that ADHD was not easily diagnosed due to having similarities to other disorders and was often done with a group of agencies over a long period, Selikowitz was also quick to point out the importance of a diagnoses. Statements would not be issued without a diagnosis and interventions in education would not be put into place without a statement, now changing to IDP. Which according to The Additional Learning Needs and Tribunal (Wales) bill, (2018) has no impact on diagnosis and will only replace those already with statements.
According to Stats Wales, (2020) just under a quarter of the county’s students have an ALN but only 385 of the 4,285 ALN students have a statement. Showing cause for concern for their education and preparation for a forever changing world. The second barrier identified is the Mainstream school which gives many barriers within as shown throughout. The classroom layout displays, or any other distractions could prevent a child with ADHD learning and cause impulsive outbursts. The teacher’s ability to good classroom management and the ability to adapt teaching methods, beneficial to a child with ADHD also the delivery of the new curriculum. Train, (2005) suggests exclusion and rejection from the teacher due to behaviour issues which is a characteristic of ADHD. Selikowitz, (2004) believes that due to the behaviour outbursts peers will also exclude and reject them, showing the importance of an official diagnosis for an IDP. 
School A is shown to be fully equipped with teaching in the 21st century especially with their own inclusion team, however, without a statement/IDP how can they fulfil the aims of the school, to meet the needs of all pupils quoted on page 4? Questioning the school’s ethos which states they aim to prepare students for the forever changing world and life in the 21st century. showing that the changes to policies regarding ALN have no impact to the way ALN students are taught in mainstream, although, School A recognises every child learns in different ways and their website shows they have great partnerships, there is no actual proof that this is beneficial to ALN students as the figures of those without statements/IDP’s show!
Although we can appreciate Students are no longer classed as retarded, handicapped, or unteachable and more is being done with the aim of inclusion for all, as research shows, it does not mean we are in a generation where we have done enough to remove all barriers for students with ALN. Yes, they are now included with their parents in decisions that affect them which previous policies did not allow and more people working together in the best interest of the child, also having the right to an inclusive education being given the same opportunities as all students, which only since the Warnock report, (1988) saw ALN students integrated into mainstream.
what damages are being done to ADHD students by trying to create an inclusive education, in a system where potentially not all teachers can adapt their teaching methods to suit all needs? Doing as School A promotes and showing empathy, would you like to feel rejected by teachers and peers? The affects of the environment and not belonging have been shown by both Bronfenbrenner, (1979) and Maslow, (1943) theories, which suggest would prevent them reaching their full potential. So, is creating an inclusive education for an ADHD student worth the potential affects? According to Robinson, (2013) students thrive in different areas he also suggests ADHD students are bored with the curriculum. So, are we doing more harm than good on their mental health by making them fit into a system that is not suited for their learning and putting them in a position of feeling further exclusion?
 School A shows they can deliver an alternative curriculum with the progression team on hand to intervene when mainstream is too much. Showing it could be a permanent solution within a mainstream school! So why not focus on the areas they thrive in as Robinson suggests and build on the aims of the new curriculum through building on self esteem and sense of belonging, creating, ambitious capable learners who are happy, healthy, and confident individuals and become enterprising, creative contributors who are ethically, informed citizens? Leaving to question if an inclusion team can do this for ADHD students, why can’t teachers do this for all students?
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