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Professional Observation 
Introduction
This is a self-reflective account of my experience of six hours of professional observations at a College in Wales on the first year of fine Art Bachelor of Arts degree course. I explore and analyse how teachers and students enjoy their experience and share responsibility for their learning. This course is rich in exploration following a balance of andragogy with constructivist learning and academic research including instructional teaching methods. Teachers use dialogical method of teaching to engage and access their development and support students to overcome things they may miss understand. I will explore the uniqueness of the teachers and strategies used to best enable the learners to achieve aims, objectives and learning outcomes.
Students learning on the first-year fine art course, explore and investigate materials allowing them to experience materials both traditional and non-traditional. Students and teachers demonstrate a commitment to sustainability using recycled materials from carboard to metals like aluminium for the foundry, even rubbish (Welsh Government, 2017).  The students learn to value the importance of stainability by  utilising the materials within their practice. Students work in new fresh ways through haptic experiential learning. It was heartwarming for the teacher and me seeing the student's discovering things for the first time, it was interesting watching  individuals play with the materials. During the sculpture lesson the teacher said it is all about the play for her and many students said they feel that childlike wonder of learning through haptic senses. Its cathartic for me to watch as much as it is for the students to experience, they enjoy the process and freedom of subjective haptic experiential learning. The entire year is based on the significance of investigating materiality, so it is especially important that they felt safe enough to take risks to explore and experiment as much as possible (Teacher Tool Kit, 2017). 
I feel one of the most difficult things for students practising their art is accepting that failure or mistakes are an integral part of learning in non-traditional art practice and sometimes more useful. It is a balance between the teachers creating the right environment and direction for them to actively feel able to let go of preconceptions when experimenting with materials, while still moving in a purposeful direction. I admire and clearly experienced the complexity and skill the teachers demonstrated implementing a constructivist approach with dialogical method within their practice in relation to holding structure clarifying misunderstandings without telling them what to do (Gregson & Duncan et al, 2020).
 The student ‘s are learning to create art that moves away from represented work to a place of subjective learning and creativity that values materiality, within their developing art practice. Students are embracing this opportunity to explore many mediums of making and to find meaning in this. The sessions are filled with happy sounds of discovery and thinking aloud. Building positive collaborative relationships actively encourages students with a passion for their subjects to participate in talking about their work in every lesson. This is organically developing their ability to trust their own judgment, collaborate with peers, learn from each other, and challenge their perspectives collaboration is essential (Welsh Government, 2017). It is also developing their growing ability and confidence to self-reflect and critically analyse their own work. They are happy to use art language for formal analysis and it is becoming second nature to them. This is resulting in not only their ability to independently explain their visual body of work but also happily put forward conceptual ideas of their subjective creative process. I am watching as their soft skill of problem solving develops each week and there is some valid justification being vocalised by students (Gangwer, 2015).
Teaching strategies
The drawing and sculpture teacher demonstrated a good balance of Instruction with student driven exploration. Collaborative learning and constructive criticism are foundational strategies that have a high participation rate in lessons, pairing well with the dialogical approach to create a better balance of power between students and teachers making room for clarifying and debate (Gregson & Duncan et al, 2020). Generating diverse ideas and working out solutions. Student's model their approach from how the teacher demonstrates her response in the lesson. I find it interesting and enjoy how the teachers are skilled at reserving their own judgments while responding, backed up but directing them with a question that will direct them where they need to find the possible answer, that enriches learning for themselves.
Question and Answer is one of the most fundamental strategies and diversly utilised with this constructivist dialogical approach to teaching. The painting teacher utilises question and answer recapping student's previous session bringing them back to the present and checking their entry level behaviour (Reece & Walker, 1997). Teacher uses the recap as an enabler for the students making  links between old and new added information to build strength, knowledge and confidence within their painting practice. This is a noticeably clear introduction to each lesson. I feel even though this seems simple on paper, holding all the student's attention in a morning group session can be challenging. The teacher responds well in a relaxed but upbeat congruent manner prompting a response and praising the great body of work they produced the previous week checking every individual is settled in before introducing the new part of the lesson. Question and answer is used at every stage of every lesson by teachers and students  (TES Magazine, 2019). It allows for teachers to continuously assess students, and focus on students' questions and interests. Students can build on what they already know withing group sessions this is useful as student learn to develop constructive criticism in their crits. The end of most sessions the teacher scaffolds their ability from how they demonstrate their response within the crits. The most challenging thing for a new trainee teacher like me is having the ability to constantly respond verbally through constant reflection of students questioning, to a group of students that are all working in diverse ways with diverse interests. Demonstrating how the teachers: Value and promote diversity equality of opportunity and inclusion. I am working on directing them with responding with another question, for example I may make a reference to look at a particular artist which can answer their question. This may scaffold their developing conceptual ideas. I am experiencing how the teachers facilitate students to become the experts within their own practice and reserve judgments (Association Of Colleges, 2021). I am very much enjoying this non-judgmental environment and realise the amount of specialist knowledge these teachers need is an ongoing development process. 
Visual aids and demonstrations are used in the form of power point to introduce artist research with a mixture of images and videos to allow students to reflect on how other artists work with materials and find meaning (Gangwer, 2015). This scaffolds student learning to support their reflective process on their own physicality in relation to materials and intellectual ideas. It scaffolds the lessons by using power point to keep timing and clarify instructions in set tasks. Demonstrating commitment to learners, in turn allows for the teachers to focus their time on one on one with each student during physical tasks and after physical demonstration of introducing a new skill this in turn enhances learning safety and wellbeing (Welsh Government, 2017). Students may need extra support developing their finer motor skills with skills acquisition. The sculpture teacher always will demonstrate a new skill and talk about health & safety. Casting of body parts in class has many safety elements to consider making sure students really understood the dangers used a power point video of Anthony Gormley who is an expert in casting that cast his whole body in plaster that was to claustrophobic and could not breathe, he intentionally fell backwards to smash the cast with him in it saying that it is all he could do. The teacher intentionally used this to make sure students consider dangers, checking students are wearing safety overalls and steel toes cap boots for every workshop lesson. After the full demonstration of casting a hand, students chose any body part they wished to cast. Some did experience some body hair loss one lost most of their eyebrow but felt it added interest to the cast and idea taken from artist research of Mark Quinn to add actual bodily material. This is a good example how visual aids scaffold these art students. I really enjoy how the sculpture teacher has so much knowledge and skill she directs the students so naturally while holding structure in the lesson that misleading seems unstructured. This is the skill I admire the most she teaches them to develop the hard skills and has the knowledge and experience to support them in their soft skills to self-direct their own practice trusting their own internal dialog (Reece & Walker, 1997).
Reflective journaling is an important strategy, students need to show case developing ideas and formal analysis skills. Continuation of self-appraisal and development through reflection creates flexibility systematic analyses, developing awareness to social and material contact (Ashwin and et al, 2020). Students are moving away from represented forms of art, so they must dig deep to challenge themselves reflecting on new ways of creating from an internal perspective. Students will articulate, demonstrate and justify their findings with clear progression and external artist research that solidifies their developing conceptual ideas & technical skills, this is a requirement for the end of year submission.  
Peer assessment at the end of every lesson encourages the self-reflective approach. Enables students to grow and learn to trust their own judgment and critically evaluate their own progress and collaborate with each other sharing in their learning experience that allows different perspectives to be herd promoting constructive feedback (Race & PIckford, 2007). Focus is placed on personal development rather than a grade. The art and painting module finishes with a crit at the end of every lesson. I enjoy this almost organic process of measuring students learning. The teacher sees it as a quiet way to focus on specific element like the student's ability to articulate the learning out comes visually and verbally that also transfers into their written work. It was very enjoyable to watch when the teacher cannot get them to stop talking proudly taking ownership of what they have created and supporting each other. The teacher promotes this keen sense of collaborative spirit. Enabling  learners to share  responsibility for their own learning and assessment (Welsh Government, 2017). We all feel extremely comfortable and relaxed in her sessions. The lovely thing about peer assessment is it enhances students learning as they really enjoy articulating what they have learned. I have noticed with one student it scaffolds their ability to take risks to speak from listening to their peers and the teacher validates her contribution with positive reinforcement. I have really enjoyed experiencing students progression she is a bright student straight out of school so finds it difficult to trust the validity of her own ideas. 
The aim of each lesson is clearly outlined, and the learning out comes clearly defined, with technical, practical, and understanding artist research, health, and safety. Flexibility is in the form of accommodating the student's ability to develop both hard and soft skills and develop their own practice with external investigation of artist research to develop critical thinking explored through their visual and formal analysis skills within their own practice within each of the ten modules for the year. Developing their methods in 1D and 2D in the drawing and painting module. Investigating materials like charcoal, graphite, and pigment. Focus is on mark making, special inquiry is materiality through observation abstraction and experimentation with collaborative work. Technically a material understanding of water based, oil-based process with painting. Technical knowledge and understanding are making painting supports, grounds, sizing, and preparation for painting outcomes. Sculpture workshop is 3D investigation with clay, plaster, steel, special inquiry materiality from observation work abstraction experimentation and collaboration. Students demonstrate the knowledge from experimentation an investigative art practise in materiality. This is done from a in interdisciplinary approach from environmental and nature context. Knowledge is developed through introduction to both modern and post-modern and contemporary issues, ideas, and experiential approach across painting, drawing and sculpture. The developing body of work needs demonstrate outcomes based on technical understanding and use of experimental exploratory approaches to making meaning, developed from actual experience of materials and ideas towards final outcomes backed up by artist and contextual research documented processes and ideas and technical research in sketchbooks with referencing. Assessment is level 4 criteria is based on the student's ability to submit 100% body of work demonstrating their progression and engagement of subject grading is pass or fail (Welsh Government, 2017). 
The Passion the teachers display thought their sessions has been infectious for both me and the students. I feel very much at home here. It has been a pleasure to observe them in action, embodying a genuine love for fine art. Teachers nurture students' creativity and expression was a key motivator, valuing the student's ability to be both learner and teacher in a sense. Teachers openly share their experiences and struggles as artists, demonstrating in a way that artist are forever students on a journey of exploration. I feel this to be a level of empathy that builds up a rapport with the students that recognise their own struggles as evolving artists. Reflecting on what resonates on a deep level the most with me is that art is a medium of personal expression of how we experience the world in some shape way or form. There is no right or wrong. Teachers place emphasis on every student's voice is  valuable demonstrating dignity, courtesy and respect toward others (Welsh Government, 2017).
The teaching style of both the painting and sculpture teachers was proactive on interaction and student-centred. The teachers facilitate and enthusiastically encourage students to express their personal viewpoint. The lessons are informal and relaxed yet structured and industrious, allowing ideas to organically flow freely as they occur. Teachers foster techniques and environments of collaboration an independent thinker with group crits with peer assessments and lots of question and answering at every stage of the lessons. I observed a great mix of demonstration with exploration every time the sculpture teacher introduced new techniques, teachers show artist research first in power point to scaffold the technical skill, also promoting equality and diversity using a good mix of women from many cultures back grounds (Knowles et al, 2020). Teachers demonstrate technical skills step by step and talk through it with health and safety. Teachers build on student's skills acquisition by honing their motor skills by re demonstration each week and build on the skill with introducing how to apply the technique mixing another material to apply layering their knowledge to help with long term memory, a developing technical application and mixing various materials. Encouraging students to feel confident to experiment themselves fostering a hands-on approach offering students more accessibility to materials and agency to make sense of their experience and to engage subjectively while learning the technical aspect of construction as well as deconstruction (Welsh Government, 2017).
Conclusion 
Observing the fine art teachers offered multifaceted insights into effective teaching that focuses on creating the right environment for discovery, growth, and support. The teachers show a passion and dedication for the extra time and thoughtfulness it takes to immerse themselves in a student led- approach. Clear demonstration of great skill and knowledge in their field to hold a structured environment, fostering personal growth and creativity. I hope to take what was learned from this experience to celebrate the students' voices in my own lesson in the future. On deeper reflection the true role of an art educator is not merely to teach but act as a facilitator for the growing creativity self-discovery and investigation of the self-actualising student. These are important values we need to nurture for future generations of artist to become skilled, expressive and celebrate their individuality that also places value on others uniqueness.

ACTION PLAN
	SPECIFIC
	Develop dialogical teaching through active listening skills through Questioning & Answering.


	MEASURABLE
	Measured by the students success to be self-directed in finding information for themselves. 


	ACHIEVABLE
	Ongoing progression throughout the year in my teaching placement and student feedback.


	RELEVANT
	This is relevant to my teaching skills and learning, gaining confidence in the learning environment to be more effective teacher with directing students to find their own answers. 

	TIMED
	I would like to achieve this by the end of the first year teaching placement. 
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