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Critically Reflecting on Additional Methods of Promoting and Ensuring Quality Above Statutory Requirements.
Introduction
Quality within early years provision is widely recognised as a complex and multi-dimensional concept that cannot be defined solely through compliance with statutory requirements. It encompasses the extent to which early childhood settings provide safe, stimulating and inclusive environments that support children’s learning, development and overall well-being. Quality includes both structural aspects, such as staff qualifications, adult child ratios and physical resources, and process elements, including the quality of interactions, emotional support and the experiences offered to children (Sylva et al., 2010). While structural elements are often easier to measure and regulate, it is the process elements that are more closely linked to children’s developmental outcomes, suggesting that true quality extends beyond what can be formally assessed.
The importance of high-quality early years provision is strongly supported by research. Studies have consistently shown that children who attend high-quality settings demonstrate improved cognitive development, language skills, social competence and emotional well-being, with benefits extending into later educational achievement (Elliot Hall and Marina Kreppner, 2019). These outcomes are particularly significant for children from disadvantaged backgrounds, as high-quality early experiences can help to reduce developmental inequalities and promote more equitable life chances. This highlights that quality is not simply desirable but essential, particularly in relation to promoting fairness and inclusion within society.
This perspective is reinforced by the United Nations Convention on the Rights of the Child (UNCRC), which outlines children’s rights to development, participation and protection (United Nations, 1989). Article 2 emphasises the right to non-discrimination, while Article 12 highlights the importance of children and families having a voice in decisions that affect them. Article 23 further recognises the rights of children with disabilities to receive support that enables full participation. These principles underline that quality provision must be inclusive, responsive and accessible to all children, rather than focused solely on meeting minimum standards.
In Wales, policy frameworks also emphasise the importance of quality. The Curriculum for Wales promotes a holistic approach to learning, recognising the importance of well-being, identity and social development (Welsh Government, 2023). Similarly, the National Minimum Standards for Regulated Childcare set expectations for safe and appropriate provision (Welsh Government, 2016). However, these frameworks primarily define minimum acceptable standards. While they are essential for safeguarding children, they do not necessarily ensure high-quality experiences. The Equality Act 2010 further strengthens the expectation that settings must eliminate discrimination and promote equality of opportunity, requiring practitioners to make reasonable adjustments to meet diverse needs. Despite this, compliance alone does not guarantee inclusive or high-quality practice.
This creates a clear need for additional methods of quality assurance that go beyond statutory requirements. Inspection systems are often periodic and may provide only a snapshot of practice, which can overlook the everyday experiences of children and families. In contrast, ongoing quality assurance methods allow for continuous reflection, evaluation and improvement. Schon (2003) highlights the importance of reflective practice in professional development, suggesting that practitioners must actively evaluate their own work to improve outcomes.
This assignment critically reflects on the use of parent’s evenings and parental questionnaires as additional methods of quality assurance. It analyses their strengths and limitations, considers the type of information they provide, and evaluates how they contribute to improving quality within early years provision.

Reflecting on Additional Methods of Quality Assurance
While statutory inspection frameworks play a crucial role in maintaining standards and accountability, they have limitations in capturing the full complexity of early years practice. Inspections are typically carried out at specific intervals and may not reflect the consistency of experiences over time. As a result, they can provide a limited view of quality, focusing more on compliance than on the lived experiences of children and families. This suggests that relying solely on statutory measures may lead to a narrow understanding of what constitutes quality provision (Sylva et al., 2010).
Additional quality assurance methods address this limitation by providing ongoing opportunities for evaluation and reflection. These approaches allow settings to gather a wider range of perspectives, particularly from parents and carers, who play a central role in children’s lives. Engaging with families aligns with Article 12 of the UNCRC, which emphasises the importance of participation and ensuring that individuals have a voice in decisions that affect them (United Nations, 1989). It also supports the principles of the Equality Act 2010 by promoting inclusion and ensuring that diverse perspectives are considered when evaluating provision.
In practice, introducing additional methods of quality assurance within a setting can lead to a more responsive and inclusive approach. For example, reflecting on feedback from families may highlight areas of provision that require adaptation, such as communication methods or cultural representation. This demonstrates that quality is not static but requires continuous review and improvement (Schon, 1983). 
Parent’s evenings are one method that supports this process by providing opportunities for direct communication between practitioners and families. These structured meetings allow for detailed discussions about children’s development, well-being and individual needs. One of the main strengths of parent’s evenings is the depth of information they provide. Face-to-face interactions enable practitioners and parents to share perspectives, clarify misunderstandings and build trust (Joyce Levy Epstein, 2018). In many cases, parents feel more comfortable discussing personal aspects of their child’s development in a conversational setting, which can lead to a more holistic understanding of the child.
From a reflective perspective, parents’ evenings can reveal insights that may not be evident through observation alone. For example, parents may share information about a child’s interests, cultural background or emotional experiences that can inform planning and support more personalised learning. This aligns with Article 2 of the UNCRC, which emphasises the importance of non-discrimination and recognising individual differences. It also supports inclusive practice by ensuring that children’s identities and experiences are reflected within the setting (UNICEF, 2022).
However, despite these strengths, parent’s evenings also present challenges. Attendance can be inconsistent, as not all families are able to attend due to work commitments, childcare responsibilities or other barriers. This raise concerns in relation to the Equality Act (2010), as settings have a responsibility to ensure equal access to participation. If certain groups are underrepresented, the information gathered may not reflect the experiences of all families. In practice, this highlights the need to offer flexible approaches, such as alternative meeting times or additional communication methods.
Another limitation is that parents may feel uncomfortable raising concerns in a face-to-face setting, particularly if they have an established relationship with practitioners. This can lead to responses that are overly positive and may not accurately reflect areas for improvement. Additionally, the informal nature of conversations means that information may not always be recorded systematically, making it difficult to identify patterns or trends across the setting (Joyce Levy Epstein, 2018).
In contrast, parental questionnaires provide a more structured approach to gathering feedback. These tools enable settings to collect information from a larger number of families, supporting a broader understanding of experiences. The use of standardised questions allows for consistency, making it easier to compare responses and identify trends over time (Siraj-Blatchford, 2002). This can be particularly useful when evaluating specific aspects of provision, such as communication, inclusion or the learning environment.
From a reflective perspective, parental questionnaires can highlight patterns that may not be evident through individual conversations. For example, if multiple parents identify similar concerns, this may indicate a need for wider changes within the setting. This supports evidence-based decision-making and enables practitioners to prioritise areas for improvement (Siraj-Blatchford, 2002).
However, questionnaires also have limitations. While they provide measurable data, they often lack depth and may not capture the complexity of individual experiences. Responses are typically brief and may not provide sufficient context for interpretation. Additionally, response rates can vary, and some families may be less likely to engage due to literacy or language barriers. This again highlights the importance of considering the Equality Act (2010), as settings must ensure that methods of feedback are accessible to all families. Providing translated questionnaires or offering support in completing them can help address this issue.
Another limitation is that questionnaires rely on parental perceptions, which may not always reflect the quality of teaching or interactions within the setting. Parents may focus on visible aspects, such as communication or facilities, rather than underlying pedagogical practice. This suggests that while questionnaires provide valuable insights, they should be used alongside other methods to gain a more comprehensive understanding of quality (Sylva et al., 2010).
When comparing parent’s evenings and parental questionnaires, both methods offer distinct but complementary benefits. Parent’s evenings provide detailed, qualitative insights and support relationship-building, while questionnaires offer structured, quantitative data that can be used to identify patterns and monitor progress. However, both methods also have limitations, particularly in relation to inclusivity and reliability. This suggests that using a combination of approaches is most effective, as it allows settings to gather both depth and breadth of information (Siraj-Blatchford, 2002).
A critical aspect of using additional quality assurance methods is ensuring that the feedback collected actually leads to meaningful improvements in practice. Collecting parental feedback alone is insufficient, it must be analysed, interpreted, and applied thoughtfully to impact children’s experiences. This requires a reflective approach, as outlined by Schon (1983), where practitioners critically evaluate the information they receive, identify recurring themes, and prioritise actions that will enhance learning and well-being. For instance, if questionnaires reveal that parents feel communication could be improved, settings might introduce regular digital updates, newsletters, or informal discussions to address this. Similarly, insights gained from parents’ evenings can highlight ways to make provision more culturally inclusive or responsive to individual needs, supporting the principles of the Equality Act 2010 and the UNCRC (1989).
It is important to acknowledge the risk of tokenistic responses, where feedback is gathered but not acted upon, which can undermine trust and limit improvement. To avoid this, settings should adopt a structured approach to quality assurance, incorporating feedback into clear action plans, monitoring progress, and involving all staff in implementing changes. When applied effectively, these methods become part of a continuous improvement cycle, enhancing both the quality and inclusivity of provision for all children (Siraj-Blatchford et al., 2002; Sylva et al., 2010).


Conclusion
In conclusion, quality in early years provision extends beyond statutory compliance and requires continuous reflection and improvement. While regulatory frameworks provide essential standards, they do not fully capture the complexity of children’s experiences or the effectiveness of everyday practice (Sylva et al., 2010). This highlights the importance of additional quality assurance methods.
Parents’ evenings and parental questionnaires both contribute valuable insights into provision, although they do so in different ways. Parent’s evenings support meaningful dialogue and provide in-depth understanding, while questionnaires offer structured data that can inform strategic planning. However, both methods have limitations, suggesting that they are most effective when used together (Siraj-Blatchford et al., 2002).
Critically, the value of these methods depends on how the information is used. Collecting feedback alone is not sufficient; it must lead to meaningful changes that improve outcomes for children. This requires a commitment to reflective practice and a willingness to adapt provision in response to feedback (Schön, 1983).
Ultimately, embedding additional quality assurance methods within practice supports a more inclusive, responsive and reflective approach to early years provision. By doing so, settings can move beyond compliance and work towards achieving genuinely high-quality outcomes that uphold children’s rights and promote equality (United Nations, 1989; Equality Act, 2010).
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