Personal Development Plan 
	What do I know already / What have I learnt so far? 
Emergency first aid, Safeguarding, United Nations Convention on the Rights of the Child, Dyslexia Awareness, Introduction to Additional Learning Needs Wales, Fire Marshall, Fire Safety Awareness, New Curriculum for Wales, Effective Study Skills, Food Hygiene, Child Sexual Exploitation, Bullying and Harassment, Violence Against Women, Domestic Abuse and Sexual Violence  
  

	What do I want to develop?  
 I would like to develop my I.T skills, especially using One Drive. I would also like to extend my knowledge of safeguarding, improve reflective skills and develop my Welsh language skills. Gain a better understanding of multi-agency approach and support for children and families and how they collaborate effective partnerships.   
  

	Objective  
  
  
	Actions   
  
	Resources  
  
	Target Date    
  
	Success criteria   
  

	To develop confidence with IT Skills, particularly when using One Drive and Teams. 
	 Book a study skills session at UWTSD. 
	 Laptop or another internet device and access to Hwb account. 
	 April 2024 
	To be able to confidently use One Drive and being competent using the features and content fully. 

	Extend my knowledge of Safeguarding Practice and Multi-Agency partnerships and organisations. 
	Complete Safeguarding level 3 training. 
Attending meetings with Educational Welfare Officer, Early Help Hub, Social Workers and other external agencies involved with school safeguarding practices and those who provide support within the community to children and families. 
	Working with the head teacher and nurture support to become a valuable participant in external, multi-agency meetings. 
	 January 2024 
	Completion of Level 3 Safeguarding. 
Attend Early Years twilight session (22/11/23). 

	To develop Welsh Language Skills. 
	Download Duolingo App and complete the daily activities. 
Practice Welsh language skills in school with children & class teacher. 
	Duolingo App 
Welsh activities in Hwb  
On-line courses  
	 April 2024 
	To have a better understanding of the Welsh language and being confident when using conversational Welsh with colleagues and pupils. 
Competently leading learning in class with Welsh activities.  

	Improve my knowledge and understanding of Reflective Skills Practice. 
	Complete ECEY4009 module. 
Research different methods of reflection and practice to find personal preference. 
Practice with class teacher and peers. 
	Use models shown in lectures (Gibbs, Kolb’s, Driscoll and ERA) 
	December 2023 
	Reflective practice becomes a formal, written process used with class team and peers on a regular basis. 

	To gain more experience of working with external multi-agency departments. 
	Liase with Headteacher and attend meetings with Educational Welfare Officer, Early Help Hub and Social Services. 
	Support of Headteacher and class teacher to attend and facilitate meetings 
	July 2024 
	To have an improved knowledge and understanding of different agencies and how they work together, and with schools, to support safeguarding best practice. 

	To complete Early Years Education and Care; Practioner Status. 
	Attend lectures and complete coursework in full and on time. 
Use University library to develop good study habits.   
	Lectures, presentations and Powerpoint slides. 
Library for access to related literature on reading list 
	July 2025 
	To obtain BA (Hons) qualification. 
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Briefing Paper – Reflective Practice
	What is reflection and reflective practice? 
Reflective practice is a combination of critical, creative, and constructive thinking where you reflect on your experiences and actions in a developmental way (Brooks 2022). The aim of which is to not only improve in the way the experience or action took place, but to recognise which ones were successful and should be repeated. Reflective practice is a form of self-analysis which can enhance performance by being aware of how effective you are and how effective you could be. It is how you learn from your actions. It can develop creative thinking and problem-solving skills, linking meaning and purpose to outcome goals.  
	Why is reflective practice important to EY practice? Reflective practice is a cyclical process and in an Early Years setting would support continual development of skills, knowledge, and experiences (Kelly 2015). By developing a deeper understanding of these skills and experiences, better quality of care would be achieved along with the practitioners own pedagogical growth and development, which would support them in achieving and maintaining the best possible outcomes for children.  

	The theory of reflective practice: 
The theory of reflective practice, a set of principles on which the practice is based, can be attributed to several theorists, such as Graham Gibbs, David Kolb, or one of the first to identify reflective practice, John Dewey. Reflective thought is a vital cog in a cycle that allows one to learn from an experience. It often starts when an experience result is unexpected, providing an opportunity to look back and reflect on the actions which led to the experience and the result. It is a specialised form of thinking, questioning why and how the result was achieved and what influenced this. Could a different outcome be achieved if something had been delivered in another way? And so, the reflective cycle begins. 

	[image: ]Gibbs’ model 


	ERA model 
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		Analysis of models – compare/contrast/pros/cons: 
The ERA cycle (Jasper, 2013) is one of the most simplistic forms of reflective practice. Using three stages of Experience, Reflection and Action, this model starts with an experience, whether positive or negative. Once the experience has taken place, you start to analyse what happened. Thinking through what exactly happened and why, what your feeling may be and what, if anything, could be done differently. This leads to the final part of the cycle, the action. Once you have considered all the reflections, you can create a plan to overcome negative outcomes, or embed successes for the next experience. The cycle will then return to the start.  
The Gibbs model extends the three steps of the ERA model, making a more detailed model of reflective practice. There are six stages in this cycle; description, feelings, evaluation, analysis, conclusion, and action plan. The Gibbs cycle allows a more in-depth reflection, with more specific areas to consider. As with previous models, you start with your experience, describing what happened. The next step considers your feelings both during and after the experience. Once you have explored your own emotions, you can start the next stage of evaluating. Examine what made it particularly good, or not so good. You need to be honest and objective in this stage. You can then use this evaluation to analyse and make sense of the experience, focussing on the meaning of the experience, asking yourself why and what. From here, you will form your conclusion about the experience and where you should begin to summarise your findings into actions that can improve future experiences. These actions can be incorporated into an action plan, a step-by-step instruction for the next time. 
The advantages of using the Gibbs or ERA models are that they both provide a framework to follow which allows you to consider your own thoughts and then form actions for the next time, but there are some significant differences in the approach with Gibbs providing a more extensive framework to consider more aspects including your own emotions. Secondly, they both allow an assessment of the information in a logical approach. Finally, you know you are at the end of the cycle as you will have your actions which may be solutions or recommendations, for next time. 
There are, however, some disadvantages of using one cycle or the other. The ERA approach may be considered too vague as it is not prescriptive enough and does not encourage you to explore your own emotions of the experience.  On the other hand, the Gibbs model may be considered too comprehensive for some scenarios. Neither cycle uses nor encourages any in-action reflection, only on-action.  

	Conclusion 
Reflective practice can be a very personal process, examining your own emotions and behaviours, and the impact they can have on the outcome of an experience. Also, coming to terms with your thoughts and feelings can be a complicated, uncomfortable process, but one which is imperative for the practice to be successful. Everyone will work differently and find their own preferred method or model of reflection to use. When used correctly and fully, you will learn from your experiences and be able to identify skill gaps to support your own professional development as well as the learning and development of those in your care. 
Reflective practice should also be undertaken in groups or teams. When completed in this way, it can improve engagement and support the development of a team ethos where effective strategies can be collaboratively formed. Again, different methods can be experimented with to find the most beneficial to the needs of the team. When practiced correctly, reflective practice will support the development of yourself and your team, to gain the best outcomes for yourself and for those in your care, 
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An Early Years Professional Practitioner
Professional practice could possibly be defined as the way in which a professional will conduct themselves within the workplace, applying knowledge and experience to the activities within their job role and type of work undertaken. A professional is usually considered to be a person who has gained a specific qualification within their field of expertise. So, when looking at professional practitioners within early years, there could be several types of practitioners identified, however, each would display similar core values. Brock (2012) states that there are seven inter-related dimensions of early years professionalism namely knowledge, qualifications, training and professional development, skills, autonomy, values, ethics, and rewards. According to Dyer (2016) whose blog was posted by the British Educational Research Association, “practitioners are confident in demonstrating the values and ethics that underpin their practice, the importance of social and emotional well-being to successful learning, the need to respect children as individuals and promote their interests, and of the value of collaborative, cooperative and respectful teamworking.”  
Early years practitioners are professionals who dedicate their skills, experience, and careers to supporting young children and their families. To be an effective practitioner, it is essential that they can demonstrate a clear understanding of developmental needs and well-being (Pacey.org). Early years practitioners care for the physical, emotional, and educational needs of the children and will display a range of ethics and values underpinned by promoting their health and well-being. They value individuality, equality, diversity, and inclusion. A successful practitioner would be patient but enthusiastic, kind, and respectful, creative, and imaginative, adaptable, and tolerant, honest, and trustworthy (Powell, 2010). Being able to work with other practitioners would give the opportunity to form collaborative and cooperative relationships, and is equally important in meeting the child's needs, especially with multi-agency approaches.  
An early years practitioner would demonstrate their values by how they conduct themselves, by displaying professionalism in all they do when communicating with children, their families, and any agency they may meet and interact with. They would put the child at the heart of all they do. Observing a child allows the practitioner to identify the individual’s specific learning and development needs. Appropriate activities designed to stimulate physical and emotional development would then be provided in a creative and positive learning environment to support the child in every aspect.  
Observation is integral to planning appropriate experiences in early years practice. Watching, listening, and making notes about what they see and hear helps the practitioner understand and considers the interests of the child's development and ability. Recording observations allows the practitioner to share progress with parents, and with consent, to other professionals. In Wales, the National Minimum Standards for regulated Childcare and Children up to the age of 12 years states: “7.9 what children do is observed and recorded to help plan the next steps for the children’s Play, learning and development;” “7.10 the principles of the Foundation Phase for 3- to7-year-olds and its seven areas of learning are understood and applied in a way appropriate to the age, abilities and stage of development of children in their care and the nature of the provision.” (Pacey, 2017). Observing, assessing, and planning are vital in ensuring the child is put at the centre of all that the practitioner does. The National Curriculum for Wales has recently been redesigned with four clear purposes of education. Pedagogy is at the heart and becoming effective relies on an in-depth understanding of the child and their development (Welsh Government).  
Forming relationships and communicating effectively are pivotal to early years practitioners. The Welsh Government has an ambition that all children have the best start in life, including the acquisition of speech, language, and communication skills, to reach their potential (Welsh Government, 2020). By forming these relationships and communicating effectively, the practitioners are creating a safe environment for children to grow, learn and develop whilst building supportive and trusting relationships with parents. Effective communication within the workplace will also give clarity and set consistent expectations to the practitioners, supporting expanding the knowledge and skills of the child and themselves.  
There are several reasons why having an in-depth knowledge of early years practice is vital. It will help your understanding of your role and responsibilities as an early years practitioner but more importantly, it helps you understand how a child learns, grows, and develops so you can ensure you are providing the best quality care, learning opportunities and experiences. It will ensure you are enabling access to the right opportunities and experiences to support and challenge the child to reach their full potential in accordance with Welsh Governments ambition (Welsh Government, 2020). In addition to this, you will be required to build and maintain effective partnerships with other agencies involved in early years care. Also, it forms part of your continuing professional development. 
To achieve the best possible outcomes for children in the early years, it is essential to work in partnership with various external agencies, professionals, and families in a collaborative way. A multi-agency approach brings professionals together and ensures that the needs of the family, as a holistic perspective, are provided with the right support and services at the right time. This is especially important when matters regarding the safeguarding of children are brought into question. In Wales, there are specific procedures to help practitioners apply the legislation Social Services and Wellbeing (Wales) Act 2014 (Gov.Wales). All practitioners are responsible for following safeguarding procedures to ensure the safety and well-being of children. Understanding the process and how to follow it is crucial when identifying abuse, neglect, or other signs of harm.  
The United Nations created a human rights treaty to protect the welfare and development of children and young people under 18. It is the most widely ratified international human rights treaty in history. The United Nations Convention of the Rights of the Child (UNCRC) has 54 articles that cover all aspects of a child’s life (UNICEF). In Wales, the Rights of Children and Young Persons (Wales) Measure 2011 incorporate children's rights in Welsh law and a Childrens Rights Impact Assessment (CRIA) has been developed to ensure compliance (WAG, 2022). The UNCRC provides a framework to ensure all children have their rights respected, protected, and fulfilled. It contains guidance to governments, parents, practitioners, and anyone involved in the care of the child to ensure their rights are upheld. Professional practitioners use the UNCRC to inform their practice and help identify areas needed to improve. More importantly, they have a role in fulfilling the child's rights and supporting them to reach their potential. These rights include being protected from violence, abuse, and neglect (Article 19); having the right to play and enjoy leisure and culture activities (Article 31) and everything is in the best interest of the child (Article 3). The UNCRC articles all contribute to ensuring children have a voice, are kept safe and treated with respect.  
In Summary, professional practice is crucial in early years education and care. Early years practitioners play a vital role which would be considered as essential in the learning and development of young children. How well practitioners perform in their role can impact the learning environment and experiences of the children. It is vital they fully understand their role, responsibilities, and the professional standards of an early years practitioner. Developing and maintaining effective relationships with external partners to ensure all aspects of the childs needs are met, in line with the United Nations Convention of the rights of the Child is pivotal. Being an effective team member, working together cooperatively supports good practice. Remembering the early years development is crucial, setting the foundation for lifelong learning, health, and well-being of the child. It is an opportunity to shape the whole direction of a childs holistic development and build a solid foundation for their future which is vital.  Continuous professional development is also essential as it contributes to the development of skills and knowledge required to enhance the ever-changing learning environment for young children. 
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