OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context


11:25 – 12:25, year 8, art class. One non-English speaker with interpreter – another student.



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)


learning objective: To understand how to mix shades, tints and tones using paint. A seating plan was in place, as the students came in to the lesson, this was displayed on the board for them all to see so that they were reminded of it to sit in their correct seats. The teacher picked students to answer questions, would ask further questions to get the student to explain further. They then discussed how to work out the circumference of a circle (cross curriculum), they also watched a video explaining how to find the circumference of a circle (visual learning), they learnt these because they created a colour wheel in their books the lesson before. No student really knew how to make tint/shade/tone, the teacher responded with “no worries, that is the learning objective for today.” They then drew bubble diagrams in their book with the method and explanation (visual learning).
The teacher shows an example of each process and asks students what the method is (cold calling), the teacher then handed out equipment to all students even if they didn’t need it. The teacher used an application called OKIOCAM that projected her desk to the display screen for children to see from her point of view and her demonstration/examples. Teacher has asked students to draw shapes in their sketchbook in a certain way, then proceeded to walk around making sure all students understand. Student B threw an object across the class unprovoked, the teacher didn’t raise her voice but simply said “student respect… is something we all adhere to, you know this. Pick it up,” Student B apologised and picked it up. Since it was preparation for practical lesson, all students’ work looked the same, meaning they all understood what the teacher had asked for. The teacher then asked the students why they were doing the activity that they were doing, making sure they understood the context.
The teacher used a YouTube video to show a tutorial for students, pausing in between to ask students questions to know that they’re engaged. The teacher Acknowledged the difference in worksheets and said “isn’t their (the video) worksheet boring guys, compared to ours’” the children replied “yes.” Letting the children freestyle their work is giving them that little bit of independence. The teacher also brought problem solving into the lesson and asked what to do when the process went wrong, asked students if they knew how to solve the solution.
Plenary – Self Assessment
The teacher displayed a board with the following: “Today, I fully understand/mostly understand/am still a bit unsure how to make shades, tints and tones.” Students situate their own needs, the teacher used Welsh phrases and words throughout the lesson. The students wrote down their own statements but said that they felt they’d learn it better if they did the practical side (next lesson). To end the lesson after plenary, the teacher asks students to recap what they learnt and what they’ll next lesson, and finally, rather than picking those individually she asked for a raise of hands for each 3 statement levels. Ended with “what a great lesson.”


Focusing on Student A:
•	Turned up late for lesson – couldn’t find their bag
•	Teacher didn’t address this issue, explained to me that confrontation isn’t for all and that she knows who to confront
•	Making noises, disruptive behaviour
•	Kept glancing at me – a distraction
•	Played with Sellotape which teacher provided for the shape tool
•	Used side of book as ruler rather than asking for one



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


•	Van Lier et al (2004) children who are disruptive within the classroom are at a higher risk of many negative outcomes such as school and academic failure, poor relationships, substance use, conviction of crimes and mental health issues.







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


the lesson after lunch. A middle set class.



























Record 2
	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context


12:25 – 1:25, primary provisional




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)


The critical incident I have decided to investigate and analyse is Student A in class and how they behave in the classroom. To begin with, I was seated next to Student A at the beginning, even though the student had turned up late along with others – this was the lesson straight after break. The student sits down and instantly opens their book and starts drawing, as well as the whiteboard provided, starts drawing on there. As the lesson progressed, the student seemed to lose focus very easily. When asked to write the Learning Objective down, Student A took longer than other students because they decided to write on the whiteboard instead of their book. As the teacher was going round seeing if pupils needed help, Student A had crawled under the table to get to the other side to sit. Both the teacher and one teaching assistant addressed this and reiterated that they never do this and they’re usually better than that. When back in their original seat, Student A takes interest in my metal water bottle on the desk and tries at every opportunity to touch it in some way. I did notice but didn’t react at all and allowed Student A to give up themselves. They did these in 5 second bursts at a time. Following up from the first task of the lesson, the class was then asked to create bar graphs on how many sugars in different branded drinks. I gave assistant to the student, and had to explain numerous times on the understanding of the task. The student had their work and it was messy. The teacher approached them with a ‘speedway ticket,’ and said that they don’t think Student A had learnt anything but just rushed it. When a student is handed a ‘speedway ticket’ it means that they have done finished the task too soon and not given it enough thought to take in any understanding. We (both I and Student A) decided to give the task another go, this time the student had taken more time with a more understanding than before. As the teacher likes to give the students independence, I left Student A to be more independent the second time. Once this task was finished, the teacher gave the students a break and asked them to put their heads on the desk and just ‘let their brain take a break.’ Shortly after, Student A instantly picked up the white board and started drawing, I turned to them and said “you really like drawing, don’t you?” and they nodded. Although this was a distraction to their learning, the teacher took the whiteboard off them and sad they could proceed at the end of lesson.






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Cognitive Load Theory
· ALN
· Operant Conditioning




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)



















































Record 3
	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context


9:00 – 10:00, Students were set in rows, boys were separated – 2 at the back




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)



Opening the Lesson / Task 1:
Teacher opened up the lesson with a “low-stake quiz” with questions referring to last lesson and what they’d learnt. Whilst the teacher set this as a quiet individual task, she went over the questions briefly, picking up different keywords and elaborating on them to help with definitions and explanations. She then called specific students to answer the questions, only those who were in attendance to the lesson. If a student wasn’t sure on the answer she’d the asked “does anyone remember who can help student A. The teacher then displayed the answers on the board after discussing with students to those who needed it. 

Task 2:
The students had to undertake a worksheet, a circle with different categories, and they had to reflect on their personal life and what they use/reuse/throw away. Student B said “miss, I’m confused” to which the teacher responded “never heard of the word consumer before?” so they discuss what consumerism is and try to get examples from life experiences so that it’s easier for the student to relate/identify with. A student (student C) is sat with a plastic bottle on their desk, alone, the teacher stated the student was “contributing to the problem.” Soon after, Student B expresses to the teacher self-doubt “I’m a bit stupid in the head miss” to which the teacher responded no you’re not.


Focusing on Student B:
•	Disrupted the class numerous times, tapping the desk, talking
•	Sat at the back of the class
•	Asked how to spell certain simple words
•	Spoke to peer during individual work set
•	Only filled in half the chart

The teacher offered equipment such as colouring pencils to all students if they needed it, the boys passed one another on the way and high-fived one another – not appreciated behaviour, no voice risen, just a verbal warning. The teacher had to repeat the task and aims to the students a few times.  
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