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‘Supporting pupil progress: a detailed analysis of one child’s holistic 

development, with justification for the next steps in learning.’ 

 
 
Introduction 
 
 

The purpose of this essay is to firstly provide a detailed analysis of a child’s holistic 

development within in the school. Then secondly, discuss the next steps for the 

learner and provide some appropriate strategies that as a teacher would be taken to 

help the learner make progress within school. Throughout the essay the 

confidentiality of the child and the school will be kept protected. Therefore, from here 

on the child will be referred to as ‘Child A’ and the school as ‘School X’. School X is a 

large primary school located in West Wales with just under 400 pupils on roll (Estyn, 

2012), aging from 3 to 11 years old. According to Estyn (2012) around half of the 

school is from an economically disadvantaged background while the other half 

comes from areas which are neither economically advantaged nor disadvantaged. 

As a result of this 40% of pupils are entitled to free school meals (Estyn, 2012). The 

schools is also identified as having around 34% of pupils with additional learning 

needs, this is a large amount compare to that of the average of primary schools 

being 22% (Estyn, 2012). The observations and analysis of Child A were undertaken 

in a class of 32 Year 3 and 4 pupils on a child in Year 3. Child A is an eight year old 

female, from a socially disadvantaged background, eligible for free school meals 

(FSM) and is that of a low to medium ability.  

 

Data Collection  

The data collection process will take the form of the ‘Mosaic Approach’ put forward 

by Clark and Moss (2001; 2005). The Mosaic Approach, was originally developed 

during an 18 month study which was designed to investigate the daily experiences of 
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young children in the early years (Blaisdell, 2012). This approach uses multiple 

methods to research children’s views and opinions (Greenfield, 2011), which in this 

occasion is in relation to their learning. This approach will allow young children to be 

listened to (Clark, McQuail and Moss 2003; Clark, Kjorholt and Moss 2005) which is 

an important right in which children are entitled to (UNCRC, 1990). The ‘Mosaic 

Approach’ during this data collection listened and encouraged the pupil’s voice on 

perspectives on themselves in their learning.  

 

The ‘Mosaic Approach’ combines the traditional research tools of observations and 

interviews with children and practitioners, with practical tools for the children to be 

more actively involved, including the use of photographs, learning walks and pupil-

led feedback on learning experiences (Clark, 2007). Researchers can use a variety 

of these tools to discover children’s experiences. During this data collection the use 

of observations, learning walks, samples of work, photographs and pupil-led 

feedback on learning experiences have been used. The research was conducted to 

explore one child’s developments in differing areas of learning and next steps for the 

learner to bridge the gap in their developments.   

The strength of using the ‘Mosaic Approach’ is that there is a number of different 

tools from which the children can chose (Cowie, Huser and Myers, 2013). By using 

the range of diverse data collection tools which are presented using this approach 

means that the researcher can increase the quality of their interpretation (Cowie, 

Huser and Myers, 2013). A limitation which is faced with this approach is that it is a 

time-consuming process. However as addressed by (Clark and Moss, 2001) the 

researcher should not underestimate the time-consuming process of data 

interpretation and complexity of using such a multi-method approach.  
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During this data collection the analysis of the learner will reflect a holistic view of the 

child. This holistic approach will follow the ASK model which was put forward by 

Nottingham (2013). This model acknowledges the role of the attitudes, skills and 

knowledge of the learner (Nottingham, 2013). This model provides learners with a 

language to think and talk about leaning (Nottingham, 2013). When this model is 

used as a structure for learning it helps to improve teacher clarity and raise 

expectation for success (Nottingham, 2013).    

 

Ethical Consideration  

As the research was based on a child in a school setting, before any observations or 

analysis were carried out it was made sure that the data collection was ethically 

sound. Firstly, the child was made aware of the part that she would play during the 

research. It was also made clear to the child that they had the right to withdraw at 

any given time if it deemed necessary (Bera, 2018) and that no pressure would be 

put onto them if this was to be the case. It was after being made aware of this, verbal 

assent was given by the child. The classroom teacher gave informed consent (see 

appendix one) to conducting the research on the individual child’s learning.   

 

Analysis of learner: Numeracy  

Child A is currently situated in the low ability setting for numeracy and currently 

below the national standard in mathematics.  Child A’s attitude towards the subject is 

generally positive and she does have a ‘desire to succeed’, an element of 

Nottingham’s (2013) ASK Model which is a positive element to hold. However, the 

fact child A is in the low ability setting suggests that there are many challenges which 
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are faced in her mathematical development. . Through the examples of child A’s 

work, during the lesson of ‘Place Value’, Child A was able to show a suitable amount 

of subject knowledge during the activity and was able to exchange the units into the 

tens in her sums when using the columns provided in the lesson (see appendix two). 

However challenges were faced when it came to adding 2 digit numbers which 

meant exchanging tens into the hundreds column, this was a difficult task to 

complete.  According to the Literacy Numeracy Framework (LNF) (2014) a child of 

eight years of age should be able to ‘use mental strategies to add and subtract 2-

digit numbers’. During this lesson to help with this challenge, Child A began to use 

maths resources to assist and help her with her work (see appendix two, three and 

four).Through the observations that were made it is evident that Child A benefits 

from using mathematical resources in adding or subtracting two digit numbers. 

These resources prove to be a positive factor in improving performance. Through the 

pupil-led tour and photographs which were taken of the resources (see appendix five 

and six) it is evident through the pupils own feedback that these resources are 

supporting and allowing for Child A to achieve in her mathematical development. 

When observing Child A during a mathematics lesson it is clear that more confidence 

is shown when the child is able to use the resources to help with her mathematical 

tasks. Through an interview with the classroom teacher, it was acknowledged that 

“the use of concrete resources benefits and enhances the pupil’s maths in the 

classroom”. This is also highlighted in the work of Gates (2008) that says that by 

providing learners with chances of using vibrant colourful resources gives them 

opportunities to work towards abstract mathematical ideas and concrete 

experiences. 
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Another challenge which Child A has and is affecting her addition in numeracy is 

recalling number bonds, these are pairs of numbers that make up a given number. 

This is a simple way of finding two numbers which make one number. For children to 

grasp this idea, adding and subtracting would become easier for the child to 

understand. Number bonds are taught from the age of four. Children’s inability to 

grasp these simple rules and number patterns can have a continuous negative effect 

on their developing number skills.  Child A is also facing difficulty with number 

patterns for example 2+2=4 and 20+20-=40. This is due to not having enough 

practice and not having a sufficient amount of modelling on how to complete number 

patterns, with focus being on other areas of mathematical learning.  

 

Analysis of learner: Literacy  

Child A demonstrates a sound knowledge in most areas of her literacy development. 

She is able to able to write in sentences giving opinions with reasons (see appendix 

nine) she is able to identify how texts are organised (see appendix eight) and shows 

good reading skills. This is a key element to note as it was highlighted in the learning 

walk through photographs and interviews (see appendix nine and twelve) that Child 

A enjoyed reading and she found it “helps me with my language work, in finding new 

words”.  

 

However an area where Child A is lacking in knowledge and understanding is in the 

‘Strand’ of ‘Writing across the curriculum’ in the LNF (2014). Child A demonstrates 

poor understanding of ‘spelling high frequency words’ not only that, more simple 

words are also being miss-spelt (see appendix ten). Children at the age of eight 

should be using their knowledge of ‘word families, roots, morphology and graphic’ to 
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spell words correctly, however with Child A this does not seem to be the case and 

common miss-spellings are happening throughout her work. The reason behind the 

underachievement within her spelling may be due to not having enough phonic 

awareness. Research shows that difficulty with phoneme awareness is a predictor of 

poor spelling development. Readers with poor phonological processing tend to be 

the poorest of spellers (Cassar et al, 2005). Another area of Child A’s literacy 

development where a gap has been identified is within her handwriting. According to 

the LNF (2014) children in year 3 should be able to ‘produce legible handwriting and 

present work appropriately joining letters in some words’. Through examples of work 

(see appendix ten). Child A does not demonstrate this element. Even though an 

attempt is made to join up words, when examining the work thoroughly not all words 

are clear to read and make out.  

 

Within the ‘Oracy’ strand of the LNF (2014) Child A shows that she is able to ‘speak 

clearly with varying expression’ and enjoys giving her opinion, however is unable to 

‘organise what is meant to be said so listeners can understand’. Child A has a 

tendency to jumble up her words when trying to speak out in front of the class (see 

appendix eleven), this is down to the lack of confidence which Child A has. As 

specified earlier Child A comes from a disadvantaged background. It is said that 

children from all backgrounds see the advantages of school, but children who are 

from a more disadvantaged background are more likely to feel anxious and 

unconfident about school (JFR, 2007). This may be a reason for the lack of 

confidence which Child A portrays in her oracy development.  
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The fact Child A is from a socio-disadvantaged background and is entitled to FSM 

may be having an impact on her literacy development. This factor is said to have an 

impact on pupil achievement. The Welsh Assembly Government (2018) has made a 

strong link between achievement and the level of entitlement to free school meals in 

schools: as the level of free school meals entitlement increases, the level of 

achievement decreases. This is also highlighted in the work of the Joseph Rowntree 

Foundation (JFR) (2007) who explains that, children growing up in poverty and 

disadvantage are less likely to do well at school. The JFR (2007) also highlighted the 

importance of homework. Children from differing backgrounds had different 

experiences of doing homework. It would also be important to highlight here that 

Child A had a tendency not to hand in homework given out to complete. This lead to 

a less understanding of the subject in hand. It was shown through a study by Kellett 

and Dar (2007) that the homework experience of the differing backgrounds affected 

literacy development. Children from a deprived area got little help with homework 

from a parent compare to the help the more affluent peers had from their parents. 

However the research conducted by Kellett and Dar (2007) did not imply that poorer 

parents did not care about their children’s education, it was just down to the lack of 

resources to help out with the homework task.  

 

Analysis of learner: Well-being and Social Development  

Child A shows characteristics of a kind, happy, friendly young girl. She enjoys 

socialising and spending time out on the playground with her friends. Child A ‘loves’ 

being outdoors and enjoys taking part in gymnastics with her friends (see appendix 

thirteen). During an interview conducted with Child A she identified that “being 

outdoors and playing, helps me forget about all the problems and worries that I may 
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have had”. Most of the time Child A is socially respectable and acts in an appropriate 

manner in most areas of her learning.  

 

Child A is a very independent learner and also works hard during her tasks and 

activities. During a topic lesson Child A was involved in group work with 3 other 

members of her class (see appendix fourteen). Child A displayed key elements of 

acceptable social behaviour. She was acting responsibly and demonstrating 

independence in her task and really wanted to complete the task in hand to her best 

ability. However, as the lesson went on there was a considerable change to her 

behaviour (see appendix fifteen). As seen through the observational notes made, 

Child A did not act in a socially acceptable manner. It is noted that a recurring theme 

with children from disadvantaged backgrounds is that they feel less control in school 

settings. (Anderson-Moore et al, 2009). This possibly being the cause for the 

unacceptable social behaviour, Child A was unsure on how to control the situation 

she found herself in and acted inappropriately. A key area where there is a gap in 

Child A’s social ability is with regards to interacting effectively with others at all times. 

However, it has been identified that living in poverty has been known to cause 

aggression in children (National Centre for children in poverty, 2009).   

 

A number of different instances were also identified similar to the one above taking 

place where Child A got into situations which were socially unacceptable. These 

circumstances seemed to take place when another child or group of children who 

were usually form her friendship group did something which Child A didn’t like or 

agree with. Instead of just responding in the correct way by saying she didn’t like 

what they were doing, or coming to tell a teacher, she would act in a physical way 
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towards the other children. This would be a first instinct and she wouldn’t take time to 

think what the appropriate way of responding was.  

 

Next steps for the learner 

As seen earlier, in Child A’s mathematical development an area in which she was 

finding challenging was addition and subtraction using 2 digit numbers. To improve 

on this area of learning it would be key for Child A to develop effective mental 

strategies. Effective mental strategies are important if children want to develop ‘true’ 

fluency in mathematics (Handley, 2019). ‘True’ fluency can be best defined as 

“children being able to confidently use and apply their knowledge of number 

relationship, number facts and our number system in order to calculate and solve 

problems” (Handley, 2019). For this to be effective in Child A’s numeracy knowledge 

and understanding in number bonds, number pattern and sequencing need to be 

addressed.  

“Low achievers are often low achievers not because they know less, but 

because they don’t use numbers flexibly.” (Boaler, 2015) 

For effective mental strategies to cause effect, 10 minutes of differentiated mental 

maths at the beginning of all lessons for all children to work independently on 

addition and subtraction questions will be introduced. This will improve and reinforce 

skills which will be during the lessons. This idea will keep the knowledge and 

understanding of addition and subtraction at the forefront of Child A’s mathematical 

development. Children will be encouraged to answering these questions how they 

deem fitting. Giving children the opportunity of answering these mental math 

problems will allow them to use and apply facts, through a range of mental maths 
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strategies that are important (Handley, 2019). It is important however that these facts 

are kept current and practised and used regularly (Handley, 2019). 

 

As stated earlier, Child A benefits from the use of mathematical resources. This is a 

positive factor to address and implement into her learning which will allow for 

improvements to be made on the challenges she is facing in her mathematical 

developments. A strategy for teaching number bonds which will help Child A with 

addiction and subtraction is through the Concrete, Pictorial, Abstract (CPA) 

approach. The CPA approach is a highly effective approach in the teaching of 

mathematics and develops a deep and sustainable understanding of maths for pupils 

(Gates, 2002). The CPA was developed by American psychologist Jerome Bruner 

(1960). Many children find maths difficult because it’s abstract, this may the difficulty 

in which Child A is facing. The CPA approach builds on existing knowledge by 

introducing concepts in a concrete and tangible way (Gates, 2002).  

 

This approach involves moving from concrete materials, to pictorial representations, 

to abstract symbols and problems. The Concrete stage of this approach is the 

“doing” stage, the concrete objects are used to model problems. The CPA approach 

brings fun to learning by allowing children to experience and handle physical objects 

(Toh, Kaur, Tay, 2007). For example, if a problem involves sweets, children can first 

handle the sweets. From there, they can progress to handling abstract counters or 

cubes which represent the sweets. The next step is the “seeing” stage, this is the 

pictorial stage. Here, visual representations are used to model the problems. This 

stage encourages children to make a mental connection between the physical object 

they just handled and the abstract pictures, diagrams or models that represent the 
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objects from the problem (Toh, Kaur, Tay, 2007).). Building or drawing a model 

makes it easier for children to grasp difficult abstract concepts. For example, for 

Child A, who finds number bonds challenging this step will allow her to visualise 

abstract problems of number bonds and make them more accessible. The final stage 

is the abstract stage, this is the symbolic stage, where children use the abstract 

symbols to model problems (Toh, Kaur, Tay, 2007)). However, it is important to note 

that Child A or any child involved in their approach will not progress to this stage until 

they have gained a solid understanding of the other two stages of the approach. This 

stage involves the process of introducing abstract concepts, for example for the 

development of Child A’s addition and subtraction the symbols introduced will be ‘+ 

and –‘. At this level children are introduced to the concept at a symbolic level using 

only mathematical symbols (Toh, Kaur, Tay, 2007).). Through this process children 

can gain craft skill in mental connections between the concrete, pictorial, and 

abstract phases. It is a fun way for children to learn. For Child A this approach would 

seem effective and purposeful in enhancing her mathematical development, as it will 

allow for her to use the resources, which she enjoys which will have a positive effect 

on the child’s engagement. 

It was made clear through observations during literacy sessions that Child A faced a 

small number of challenges during her learning. The aim is to improve on these by 

making learning exciting and meaningful with a variety interactive teaching and 

learning techniques for Child A in hope that she responds successfully to learning. 

During Child A’s literacy it was identified that she commonly miss-spelt high 

frequency words. To overcome this problem specified ‘flash cards’ of most common 

used spelling words will be available to child A to support her in the correct spelling 

of these words. The benefits of flashcards is that they make it easy to maximize the 
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benefits of repetition and to improve kids’ important memorization skills (Moritz-

Saladino 2017). This is also echoed through the work of Lewis (2019) who stated 

that flash cards are an effective memory-aid tool that can help students learn or re-

call material. By using these flash cards often the spelling of these words will 

become imbedded for Child A to remember in future learning. This flash cards will be 

easily accessible and available to her in any task she is undertaking. Word-mats will 

also be created on the specific topic to support Child A’s spelling throughout her 

learning of the subject and not just most commonly used words. This will allow Child 

A access to number of different words to improve on her spelling across the area of 

development.  

  

Handwriting and sentence formation is another key area in which Child A is 

challenged in. To overcome this Child A needs to have access to good models 

across a range of genres as examples of good writing (Department for Children 

Schools and Families (DfCSF), 2009). This can be done through the use of 

handwriting books which will be used through registration period during the school 

day to get Child A practicing her joined up letter formation to enable clear letter 

recognition. By teaching and giving children the opportunity for handwriting, spelling 

and grammar children will become more effective writers (DfCSF, 2009). By 

demonstrating and modelling acceptable sentence formation to Child A will allow her 

to have more of an understanding of what she is expected to accomplish in a lesson. 

The models presented to the learner will provide new ways of developing sentences 

which will extend her own sentence formation. In order to scaffold sentence 

formation for Child A the use of writing frames will be used. The use of the writing 

frame strategy will be used to offer a generic structure of different genres of writing 

http://brainscape.com/blog/2011/05/repetition-is-the-mother-of-all-learning/
http://brainscape.com/blog/2011/04/why-rote-memorization-is-more-important-than-you-think/
https://www.brainscape.com/blog/author/amanda/
https://www.brainscape.com/blog/author/amanda/
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for example explanation, discussion and persuasion (Wray and Lewis, 1996). They 

will be used to support Child A until she is familiar enough with the structure and can 

begin independent writing repertoire.  The framework will consist of key phrases, 

words according to the piece of work that has been set. The writing frames will help 

the child by offering structure, helping the pupil maintain the ‘sense’ of what they are 

writing, offering varied vocabulary, connectives, sentence starters and enabling all 

pupil to achieve some sense of success at writing which will be improving on self-

esteem and confidence (Wray and Lewis, 1996). However, by using the form of the 

writing frame the child may become increasingly familiar with it (Wray and Lewis, 

1996). To prevent this from happening writing frames will not be used at all 

opportunities of writing and children will also be encouraged to write independently 

when it deems necessary.  

 

To overcome the gap Child A faces in Oracy with her confidence Child A will actively 

be encouraged to speak throughout her lessons. There will be more emphasis on 

paired and group work to enhance her oral skills and build her confidence. Allowing 

children more opportunity for purposeful talk during the lesson will improve on 

confidence (DfCSF, 2009). By encountering a range of situations for talk and 

discussion; competence, accuracy and confidence in speaking and listening will be 

development (DfCSF, 2009).  

 

Child A’s areas for improvement through her social development is knowing how to 

deal with situations in the correct manner. To begin with I think an effective strategy 

as a whole class approach would be to introduce a circle time. It would be a 

beneficial approach to raise awareness of being unkind to children and how this will 
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affect children’s feelings. Circle time allows for children to develop a positive 

relationship with one another, therefore creating an environment where pupils learn 

to treat each other with respect (Curry, 1997).  This is a key element which would 

develop how child A is treated or treats other children in the classroom. Circle time is 

also said to improve listening and social skills (Canney and Byrne, 2006; Lown, 

2002). The implementation of circle time will develop the social skills of Child A and 

allow her to cope with any instances in an acceptable way. Circle time is said to help 

pupils co-operate with one another and leads to improvements in speaking skills 

(Housego and Burns, 1994). These are two key areas which would change the way 

Child A would deal with any problems she may face with other children by being able 

to co-operate and talk to those children who may be upsetting her and be able to 

resolve the solutions in a suitable way.  

 

As well as circle time, talking and explaining to Child A about acceptable behaviours 

in school would deem appropriate. Child A will be encouraged to speak to a teacher 

if a situation has upset her and also to take deep breaths and count to three before 

reacting inappropriately.  

  
Conclusion  

 
approx 250 words) 

Evaluate the data in terms of strengths and limitations.  Reflect on what you have 
learnt from the process.  
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