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Catalytic leadership

Section One
Change is a natural element of life and a significant factor for social progress, for example in early years change occurs through the sharing of best practises, the organisation of community projects, the implementation of national government policies, and international agreements. (Siraj-Blatchford and Hallet, 2014). The challenge for early childhood leaders in the educational environment is to serve as a catalyst and to steer the process of change (Clarke, 2012). Therefore, the objective of this assignment is to provide a critical analysis of catalytic leadership and demonstrate how the demanding nature of managing and leading early childhood programmes ensures that the early childhood practitioners is prepared to handle the complex demands of sociological factors and issues that have an impact on the lives of young children.
Ella Baker is an example of a catalyst leader who played a significant role in the civil rights movement and was able to engage with people in order to realise the highest objectives of the community (Parker, 2020). Another example of nowadays catalytic leader is Adam Broun who is driven and caring to transform the lives of numerous children around the world by constructing schools in some of the most distant regions of the globe. Adam was able to make the change by persuading many volunteers to serve to improve the lives of children (Braun, 2014). These examples explore the present movements and changes to the educational system that social justice and catalytic leaders are working for (Grandolfi and Mills, 2022).
Following on from the previous  a catalytic leader in early years settings is a positive change agent who improves people’s and children’s life and shapes inspiring educational practices (Siraj-Blatchford and Hallet, 2014) including: show children how to study and think by using effective teaching methods (Ministry of Education, New Zealand, 2017); set an example for effective education and care, and help and guide other professionals (EYP) (Coleman et al., 2023; Cooper, 2022 ); consider the effectiveness and quality of the service, evaluate it, and help to develop and promote best practises (Hadfield, 2015; Grantham,  and Fontcuberta, 2021).  

What is more, catalytic leadership is essential in the early years because it serves as an outstanding role model for transition, adjustment, adaptation, and tolerance (Coleman, 2023).  Hadfield, Jopling, and Needham (2015) agree that the early childhood catalytic leader is someone who improves the practises of others in ways that are likely to increase the quality of care and children’s outcomes. As a result, the early settings are the most important level in the microsystem of Bronfenbrenner's theory of ecological systems, and if children are thought by catalytic leaders one day, they will develop leadership personality (Aubrey et al. 2013). Therefore, the ideas and pedagogical theories from Froebel, Montessori, Vygotsky and Piaget, (Aubrey and Riley, 2019) and pedagogical practices from Reggio Emilia pre-schools in Northern Italy (Pelo, 2016) and the Te Whariki (Ministry of Education, New Zealand, 2017) can be an example for creating catalytic leadership in early years. 
According to Education of Scotland (2020) pedagogical leaders are catalytic leaders because a playful adult creates a comfortable environment for children to feel joy and laughter, and thus build playful learning dispositions. When pedagogical leaders recognise each child as an individual, teachers make a difference by being attentive to children's interests and understanding how children learn. These leadership practices are examples for leading the process of change where the educators believe that children contain limitless potential and ready to interact with and contribute to the world (Pelo, 2016). 
As a result, a catalytic leader must be determined and enthusiastic in order to promote confidence in the team as well as knowledge and understanding, which has a positive impact on people's values, beliefs, and practises (Nicholson et al., 2018). Catalyst leaders inspire people to learn every day, to believe in themselves, and to promote the idea that people in communities can lead themselves on critical topics, with a focus on social justice (Paker, 2020; Prowle and Hodgkins, 2020). Catalytic leadership in early years plays a critical role first to support staff to remain motivated and once staff is motivated there is improving in teaching and learning (Siraj-Blatchford and Hallet, 2014).
According to Clarke and Murray (2012), the desire to promote and safeguard children's well-being and learning is widely articulated as compassion in educational circles. Passion was at or at the top of the list of what makes good leadership in discussions with parents, teachers, and students in the school context (Aubrey, 2011). Some think that true leadership arises from those whose primary motive is a desire to help others, and that this desire is abundant among those who enter the care and teaching professions (Lindon and Lindon, 2014). The care ethic entails the maintenance of caring relationships and directs professional activity by putting children's interests at the forefront of decision-making. As a result, Catalytic leadership in the early years should model and promote caring as a social value (Prowle, and Hodgkins, 2020).
However, McDowall Clark (2012) conducted a research study on leadership expectations among early years professionals (EYP), and it was clear that early year’s professionals experienced uncertain in their leadership responsibilities due to misconceived preconceptions of what catalytic leadership entails. There are practitioners, for example, who fear change, consider experience qualifications as a type of status, and have a lack of compassion, understanding, and tolerance within the group (Gandolfi and Mills, 2022). As a result, practitioners require training to become catalytic leaders, which will have a huge impact on settings and children's experiences (Hadfield, Jopling and Needham, 2015). 

However, in recent years EYP have faced a variety of challenges including: a lack of enthusiasm and self-assurance (Clark, 2012), daily difficulty in balancing their roles with their own perceptions of what leadership includes (Dyer, 2018) as well as Carvery (2017) adds that practitioners' brains, like those of children, need support and encouragement. Furthermore, Gandolfi and Mills (2022) agree with Dyer and Carvey that some educators feel like robots while others feel discriminated or undervalued. Therefore, according to Garvey (2017) and Aubrey (2016) the educational system needs catalytic leaders who catalyst positive changes in the communities, boost practitioner confidence, and help practitioners apply theory to their practise.

Furthermore, the relevance of quality settings for children is required in order to support children and their families if they face some of the sociological factors that affect children's lives, such as mental health, poverty, obesity, and others (Davis, Krieg, and Smith, 2015). Toomer (2018) concurs that effective leadership in early childhood settings benefits not just children but also their families and communities in general. As a result, adults' contributions have always been viewed as one of the most important components in promoting the development of young children. (Clark and Murray, 2012). 
The idea of the school as a community is vital, and professional leadership can use it to make schools more caring and productive places for both teachers and children (John, 2019, cited in Walley et al., 2019). 
However, Parker  (2020) outlined some strategies for overcoming the sociological elements that professional leaders have historically utilised to influence young children's lives. One of the strategies is when leaders use poetry, visual arts, media, performance, and cross-border political actions as catalysts for change. For instance, stories help leaders identify new opportunities for change. According to Parker (2020) stories awaken people who are impoverished, addicted to drugs, or dealing with domestic abuse and develop a sense of interdependence and community. Through the use of stories, leaders can inspire followers to take action by guiding them from apathy to empathy. Another strategy is the relationship between communities, where leaders act as catalysts to foster relationships within communities, like in school festivals where parents and organisations serving children are all present (Siraj and Hallet, 2014). Therefore, being a catalytic leader in an Early Years setting benefits not only practitioners and children, but also their families. For example, the Pen Green Centre for Children and Families (2022) aims to provide families with a variety of possibilities. They offer the Early Help Assessment tool, which assists in identifying methods to support families who may be experiencing difficulties. Therefore, catalytic leaders must be aware of community inequities and provide opportunities to build strong relationships with all children and their families. (Mcdowall, 2012; Anna Freud National Centre for Children and Families, 2022). Nicholson et al. (2018) reinforce this by stating that practitioners should have an ethical viewpoint to ensure that they comprehend the complexities of families' experiences. It will allow the practitioners to provide the necessary assistance while also providing an inclusive and varied service.

To conclude recognition of the importance of catalytic leader in the early years as the key underlying factor in determining a child’s future success. Lindon and Lindon (2012) claim that because of the emphasis on meeting the economy's childcare demands and the desire to enhance children's lives, leadership was required to address best practises and bring about improvement where it was required. Campbell-Barr and Leeson (2016) agree that the leadership is the most important aspect of establishing and maintaining high-quality early childhood care and education for children and their families. 


Section 2
Ella Baker thought that communities and individuals might develop the capacity to take charge of crucial decisions, putting the decision-making process at the centre of the movement for social justice (Parker, 2020). One such leader is the Children's Commissioner for Wales, who encourages the community to foster and catalyse awareness of the views for the interests of children (Welsh Government, 2022a). 
Despite Wales now having its own government, authorities wanted to make an effect and enhance the lives of children and young people in order to make the country a better place for them (Welsh Government, 2015). As a result, the Welsh Government accepted the United Nations Convention on the Rights of the Child (UNCRC) as the cornerstone for all policy decisions in 2004 and in 2011, Wales passed the Rights of Children and Young People, which ensures that children's rights are taken into account in everything Wales undertakes (Welsh Government, 2019). Therefore, this assignment will critically examine the function of the Children's Commissioner and examine a report from the children's commissioner that details adjustments that have been made in response to various environmental difficulties faced by children.
Current Children’s Commissioner for Wales is Rocio Cifuentes who will continue the work of previous Commissioners by assisting children and young people in learning about their rights under UNCRC. (Welsh Government, 2019). However, Swansea University (2008) made a study that the Commissioner was not well-known to young people. In order to reach the children and young people who are most at risk or likely to need help, the Commissioner's team has undertaken a deliberate effort to raise knowledge of the Commissioner and children's rights (Swansea University, 2008). This is why, nowadays, Community Ambassadors inform the rest of the children who are members of a special interest group and have volunteered to be ambassadors for the Commissioner's work (Children’s Commissioner for Wales, 2018). Some of the commissioner's responsibilities include helping children and young people learn about their rights under UNCRC, listening to children, giving them advice, advocating on their behalf, and influencing the government and organisations to improve the lives of children (Children’s Commissioner, no date).

Furthermore, all of Rocio Cifuentes' projects are linked to improving children's lives in Wales, such as: hearing directly from children and young people about what they think, connecting multi-agencies, practitioners, and parents, adhering to the new law, integrating children and young people with Additional Learning Needs (ALN), and others (Children Commissioner, no date). However, Rocio Cifuentes, on the other hand, faces major challenges that illustrate concerning developments in children's rights as a result of caused by the UK's exit from the European Union (Brexit) and the Covid-19 epidemic, which offer serious obstacles to children's rights across the UK (Children Commissioner, 2020). For example: The COVID-19 epidemic has had devastating effects on children, with severe physical, emotional, and psychological ramifications (The United Nations, no date) where the Article 29 of the UNCRC stipulates that "Education should help develop every child's personality, talents and mental and physical abilities to the maximum".
Therefore, the Commissioner and her team feel that services should be tailored to families and assistance should be provided as soon as possible to avoid more significant problems developing (Children Commissioner, no date a).

Likewise, bullying is an issue that Rocio Cifuentes and her staff need confront. Bullying causes adverse childhood experiences (ACEs) (Welsh Government, 2019 ) and can cause children to suffer socially throughout their adult lives, affecting relationships; consequently, it is critical that children receive support and have healthy interactions and support networks. As the first Children's Commissioner, Peter Clarke was concerned about bullying and Peter Clarke also thought that as those who interact with children can have a significant impact on their lives (Philpot, 2007; Children's Commissioner for Wales, 2008). In the Annual Report and Accounts, Peter Clarke noted how bullying is a problem that nearly always comes up in contact with children and young people. Nowadays, children still exhibit deep concerns about the impact of bullying and indicate a desire to inform a trusted adult in order to try to remedy the problem (NSPCC, no date). Therefore, the purpose of the Sam's Story report is to highlight the genuine impact that bullying continues to have on children's lives in twenty-first-century Wales, as well as to create awareness about the need to focus and how to deal with bullying in schools. (Children Commissioner in Wales, 2017). These experiences impacted recent Welsh Government bullying recommendations for schools and gives practitioners ideas and recommendations for how to utilise 'Sam's Story' to investigate gender-based and physical bullying in the context of children's rights and equity (Children Commissioner in Wales, 2017). 
For example: the Welsh Government should make it a statutory requirement for schools to keep track of all incidents and categories of reported bullying (Children Commissioner in Wales, 2017). The schools have a significant impact on the child’s development because it is in the microsystem environment that is closest to the child using a Bronfenbrenner approach (Aubrey and Riley, 2019). Introduced a guideline of reporting and documenting instances of bullying behaviour where children and young people should be encouraged to report bullying events in schools and other settings, and this should be made as simple as possible (Anti-bullying Alliance, 2022). However, schools are not required by law to deal with cyberbullying that occurs off school grounds as well as it is challenging for a school's authorities to guarantee that a record of every claimed bullying incidence is retained (Meredith, 2021). Nevertheless, schools must take action to stop and deal with any bullying, whether it occurs in person or online (Wales Government, 2019). Therefore, the Children's Commissioner for Wales (2022) has expressed concern for settings and schools by stressing that they must make sure they are documenting bullying incidences in order to try to resolve problems and to be held accountable for examining their practise and the help they offer.
Estyn's 2014 report 'Action on Bullying' discovered evidence that students reported less occurrences of bullying in schools with a strong commitment to children's rights and an attitude of respecting rights, supporting equality, and fostering diversity (Children Commissioner for Wales, 2017). This recommendation, which is a part of Exosystem from the Bronfenbrenner approach, focuses on the interaction between the government, schools, children, and parents. According to UNICEF (no date) children would grow up with healthy, accepting connections and respect for others' rights when a school included children's rights education. However, a study revealed that the school was in an area where there were many unfavourable opinions about immigrants and refugees and to teach children about Islam, teachers planned a trip to a nearby mosque, but many parents objected at allowing their children to go (UNICEF, no date, b). Therefore, parents are urged to use the UN Convention on the Rights of the Child (CRC) as a foundation for all aspects of their children's education, and schools are encouraged to explicitly state how everything they do promotes and defends children's rights. Schools should make their anti-bullying policies widely known to parents and include information about the role of parents in them.

Another recommendation is that the Welsh government should make human rights education for children a required part of the curriculum. Teachers should get ongoing training and initial teacher education to ensure that they understand the value of students having a positive self-image and the need to recognise and respond to bullying situations in a timely and constructive manner (Children Commissioner for Wales, 2017). Diam and Welton (2020) claim that there is no link between teachers, the government, and policies that encourage diversity and human rights. Chalke (2013) stresses the need for practitioners to create solid relationships with the government in order to present their own pedagogical notions in a way that demonstrates academic development and competence in the early years. On the one hand teachers can promote being different and human rights for children through stories and other teaching techniques (Diem and Welton (2020), but on the other hand government leaders need to focus on three main areas: problem identification, recognizing that teachers need better preparation, and professional development on how to be anti- bullying leaders (Dunhill, 2018). Therefore, bullying needs to be considered in every aspect of teachers' work, including planning, subject areas, policies and procedures, the learning environment, resources, and teaching moments (NCPSS, no date). As well as, schools are required to explicitly state how everything they do promotes and protects children's rights and utilise the UN Convention on the Rights of the Child as well as Children Act 1989 as a foundation for all parts of their work (UNICEF, no date).

In conclusion, the Children's Commissioner for Wales released The Right Way - A Children's Rights Approach in Wales, which guides those working with children to prioritise children's rights in an effort to better all facets of their lives (Children's Commissioner for Wales, 2017, Children's Commissioner for Wales, 2021). As well, as part of building a rights-based curriculum, the Welsh Government's curriculum reform team should ensure that children are assisted in learning about healthy relationships and how to positively settle disputes. What is more. the appointment of Children's Commissioners has helped to promote children's rights and ensure that children are aware of them and that their ideas and feelings are taken into account. However, more effort has to be focused on improving the lives of many children in Wales.

Section 3
Years ago, Bruce Pery published a photograph of two 3-year-old children's brains: one with normal growth and the other with shrivelled brains and disturbing black holes. This picture shows how adverse early experiences impact children's lives and how crucial early intervention is (Gillies, Edwards, Horsley, 2017; Lake and Chan, 2014; Jones and Walker, 2011). One of the sociological aspects that challenges early years children life is racism that can affect the rest of their lives Waite and Ryan, 2020; NSPCC, no date). Therefore, the purpose of this assignment is to examine how racism impacts children's daily lives and to offer a critical evaluation of the early interventions and programmes that are available to help this aspect.
Racism is defined by the NSPCC (no date) as prejudice based on a person's skin colour, nationality, ethnicity, or citizenship. Mendes (2015) agrees that racism is a construct of society. However, there is only one race, the human race, but society has divided individuals into many categories and given each group its own terminology (Wales Government, 2016 - 2020). What is more, children and young people can experience severe distress as a result of racism like racial abuse or bullying (Leaver, 2016). Maholmes (2014) agrees that children's physical and emotional health is negatively impacted when they experience racism. McCarthy (2020) claims that racism is a condition that may trigger chronic stress in children, and that this pressure, which a mother experiences during pregnancy, can have an impact on children even before they are born. For example, due to extended exposure to stress chemicals like cortisol, which have been related to inflammatory reactions that predispose children to chronic health disorders including asthma, obesity, diabetes, and heart disease, racism has a severe influence not just on mental health but also on physical performance (Dunhill, 2018). Therefore, racism can hinder a child's physical development, emotional well-being, social relationships, learning, and conduct in addition to having a significant detrimental influence on their mental and physical health as well as those working in the early years sector must take into account how and in what ways racism affects children while working towards reducing racism from the sector (Waite and Ryan, 2020).

Together with the Equality Act 2010, which states that you cannot be discriminated against because of your race, colour, nationality or citizenship, there are some interventions in Wales against racism such as 'Hope not Hate (HopeNotHate, 2023)’, ‘Zero Racism Wales’, ‘Show Racism the Red Card,' where these organizations’ aim is to  develop a solution to racism through study, advocacy, and community support (Race Council Cymru, no date). However, these services, in conjunction with the legislation, do not protect people's acts or change people's prejudices (Welsh Parliament, 2019). Therefore, early intervention is crucial for ensuring that children who experience racism are supported and their needs are met, according to Featherstone, Morris, and White (2014). Articles 2 and 8 of the United Nations Convention on the Rights of the Child (UNICEF, no date  c) state that all children have a right to be treated equally and right to an identity. Furthermore, the Children's Commissioner for Wales (2021) has published the Right Way approach, in which every school is required to participate in delivering the curriculum on children's rights, and the Children's Commissioner's team provides an Investigation and Advice service to children who consider they have been treated unfairly. However, the Children’s Commissioner for Wales (2022) expressed concern for settings and schools, stating that they must make sure they are documenting incidents of prejudice in order to work to resolve problems and to be held accountable for assessing their practice and the support they offer. Therefore, the schools and other institutions can only combat harassment when they are aware of the conditions (NHS, date unknown). Although it is recommended that settings and services keep track of incidents of racial discrimination, however there is currently no legal requirement to do so. As a result, schools are unlikely to evaluate their support-giving efforts and improvement strategies without the information being recorded, which poses a risk to the safety of the schoolchildren (Children's Commissioner for Wales, 2019). Additionally, it is crucial to address any conflicts between children, even if they do not initially appear to be "racist," because schools and other settings can only address situations of racism when they are aware of the conditions (NHS Direct Wales, 2020).

What is more, young children live in their own little worlds and are constantly taking in new observations and information from their surroundings (Millam, 2020; Maholmes, 2014). So, children begin to form identities and connections with others around them at a very young age (Bruce, 2012). According to numerous studies, babies begin to detect differences in skin tone and hair texture between the ages of six months and a year (Reyes-Jaquez, Escala, and Bigler,. 2021). Therefore, adults ought to be aware of their actions because adults can communicate with children through their actions before they can interact with them vocally. (NSPCC, no date). 

However, Diem and Welton (2020) claim that there is no distinction between educational leadership and educational policies, and then that policy at the local, state, and national levels should have an immediate impact on educational leaders. Dunhill, (2018). agrees that educators must comprehend the relationship between racism and policy. As a result, in order to enhance equality, today's policy frameworks must connect racism's role in education where teachers can promote being different through stories and other teaching techniques (Goldin et al, 2021)

In conclusion, it is crucial that the Welsh Government (2022) introduce a new anti-racism policy and that the Government prioritises examining its existing policies to ensure they are anti-racist in every sector, including health, education, employment, housing, and many others. According to Diem and Welton (2020), in order to eliminate injustice, schools must establish systems based on transformative concepts where the impact of equitable systems must extend beyond the boundaries of the classroom and school (Kishimoto, 2018). Wagoner (2016) agrees and proposes that enhancing educational leaders' racial consciousness is critical. Therefore, Welsh Government (2022) presents anti-racist tools to help practitioners navigate policies that can make a genuine difference for children.
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