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Introduction 
This assignment will critically evaluate and identify next teaching and learning steps that focused on a case study of a group of learners based on an observed critical incident. A critical incident is an ‘incident that happens but critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event’, as stated by Tripp, (2012, p8).  It is important to understand they can be either positive or negative incidents (Bassot, 2016) and they assist you to reflect on what is observed and how as a teacher you may do things differently. With a positive incident you may use it to enhance your teaching method, with a negative incident you may look at how to improve practice to make it more effective or engaging (Bassot, 2016). I will discuss the role of critical reflection explaining its importance within the developing teaching practice. 
I will then provide a brief outline of the context of the school and classroom followed by a description of the critical incident (appendix C) and how it relates to one of Donaldson’s, (2015) four purposes. Following this there will be a literature review that will look at a constructivist approach to learning and the theory of scaffolding in the classroom, which are the areas identified from the critical incident. 
I will also reflect and evaluate the critical incident and from the literature researched and my critical incident, I will identify my next steps explaining how I will develop these areas within my own teaching practice. I will end with a short conclusion.

The role of critical reflection
Critical reflection is important because it helps with the building of confidence and knowledge in our practice, to assist us to work in an effective way a view supported by Bassot, (2016). The role of reflective practice has been around many years with theorists such as Schon, who introduced ‘reflection in action’ and ‘reflection on action’ (Griffin, 2003). In Wales there was a framework developed between 2005-2007 entitled ‘Professional Development Framework for Teachers in Wales’ devised by The General Teaching Council for Wales (GCTW, 2007). This document highlighted that there needed to be more of a focus on reflective practice whilst student teachers undertook their training. This meant that a ‘professional development portfolio for all student teachers’ needed to be put in place by 2010 as stated by GTCW, (2007, p3). It continues to inform us that before this there was little emphasis on the role of reflection and no common guidelines developed. However, now whilst I am beginning my teaching practice, there is very significant emphasis on critical reflection that follows Schon’s model of ‘reflection in action’ and ‘reflection on action’ which makes you examine all possibilities that occurs whilst teaching a view supported by Griffin, (2003). 
In 2017 the ‘Professional Standards for Teaching and Leadership were updated and published in September (Welsh Government, 2018). These standards are implemented in teaching practice so as student teachers we can reflect on our practice within the classroom. These standards work well alongside the new curriculum for Wales because when Donaldson, (2015) was developing the new curriculum for Wales he considered feedback from teachers, and this has now enabled them to have more freedom in what they teach (Roberts and King, 2021). However, teachers need to consider how their pedagogy will work and use their judgement and skills which is all relevant to reflective practice (Roberts and King, 2021) 
Critical reflection has become a crucial role within teaching practice because reflecting on what we do in the classroom is essential to the development of professional judgement a view supported by Tripp, (2012). Zwozdiak-Myers, (2012) explores the importance of critical reflection and suggests teachers need to reflect on their lessons as it is part of our professional growth. Being critically reflective is an important component of practice, we learned this when schools were pioneering the model for the new curriculum for Wales, as it was ‘committed to both empowering and supporting teachers to develop their own practice’ as stated by Evans, (2021, p381). 
As a student teacher critical reflection will enable me to evaluate my lessons and question myself, for example, how well did I do? Did I engage my pupils enough? as suggested by Zwozdiak – Myers, (2012). This helps us ‘become more aware, more in control, more able to see our strengths and development needs’ as informed by Tarrant, (2013 p2). When critically reflecting in my practice I will be evaluating both positive and negative aspects that I identify in my lessons. It will be important that I do this as a continuous process to develop myself professionally so I can become an effective classroom teacher (McGarr and McCormak, 2016)  

School and class context with observation of critical incident 
I will follow the British Ethical Research Association (BERA) Guidelines (2018, p.21) ensuring ‘the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research’ and therefore will keep the school, staff and pupils who I observed anonymous throughout.  
My observation was undertaken in a primary school for children aged 3 – 11 years old in Neath Port Talbot in South Wales. The school has a total number of 476 learners, this includes 83 nursery learners who attend part time. The school has two classes per year group and is split into an upper and lower school and they are in separate buildings. Almost all the learners that attend are English speaking as their home language. There are around 22% of learners on free school meals which is around the national average. About 24% of learners have Additional Learning Needs (ALN), (Estyn, 2015). 
My observation took place in a year 5 class with 25 learners. The classroom had a square shaped carpeted area and the perimeter had three benches and a wall with the white board. The main part of the classroom had 6 tables in the centre laid out into 2 rectangles and another 3 tables by the window in shape of a rectangle. There were another 4 tables placed in a line and around the perimeter of the classroom were small units for storage and some display boards.    
I was a non-participant observer and observed a Language, Literacy and Communication (LLC) lesson which is one of the Areas of Learning Experience (AoLE) within the new curriculum developed by Donaldson, (2015). The lesson was to develop a story map based on the book the class had been reading over the last two weeks and it began as a whole class session before moving into groups to complete their individual story maps.
The class teacher undertook the lesson, all learners were seated in the carpeted area facing the teacher and the white board. The learners were very attentive while the teacher discussed the lesson objective which was to compile their own story map. He asked questions to engage the learners regarding what they thought a story map was to instantly get their attention and get them thinking. Following a brief discussion, the teacher showed examples on the interactive white board of three different types of story maps comprising of pictures, words and pictures and just words. The teacher explained their focus was going to be a picture story map and proceeded to model one on the white board to aid the learners understanding of the lesson objectives. After two pictures he encouraged the pupils to participate in completing a further six pictures verbally on what could come next based on the story they had read previously. This approach should help enhance their learning further.
Following this, pupils were seated into 5 groups by the teacher and were given a sheet with a section of the story to read so they could begin their own story map. They were able to collaborate with each other which provided an opportunity for the teacher to walk around and observe how well the learners understood the task set. He also used a point system on an app called Dojo to reward learners’ for working well together and starting their own story map. If any learners asked questions the teacher always used positive language to reassure and increase confidence. 
Following my observation of the whole lesson for the purpose of this assignment, the critical incident I am focusing on includes a constructivism approach to learning and scaffolding and it took place from the time the learners worked in groups at the tables. My critical incident links to ‘Successful Futures’ Donaldson (2015) and identifies one of the four purposes of the curriculum, the purpose is ‘Enterprising, Creative Contributors’(p29). The incident was developing on learners’ previous knowledge and they were applying their skills to develop an end product. It provided them with an opportunity to think creatively as they had to choose pictures to replace words and they could work together to come up with these ideas. As learners they were able to provide their energy and skills so their peers could benefit a view supported by Donaldson, (2015). In my view the critical incident I observed was a positive incident, as a critical incident can be seen as either negative or positive a view supported by McGarr and McCormak, (2016).

Literature Review
From the critical incident observed, the teacher used a constructivist approach to learning and Bruner’s scaffolding theory to assist learners in their learning. 
A constructivist approach to learning is defined as learners actively learning and they learn through a social process, (Stapleton and Stefaniak, 2018 and Tiilikainan et al, 2019) and this appears to be the way forward in education. This approach enables learners to build on knowledge they already have as it ‘allows learning that is continuous’ as Jones, Jones and Vermette, (2010, p.33) informs us. In contrast to this, Srivastava and Mishra, (2021) highlight, if we look back at traditional ways of teaching, it was seen as one to one, the use of material and learners being independent and sitting quietly. Richardson, (1997) backs this view as he informs us that traditional teaching does not promote interaction ‘between prior and new knowledge’ (p.3). However, with the curriculum reform taking place in Wales, they wanted to move from a direct teaching approach and develop a more inclusive one. A main area that was focused on was to make it a more inclusive approach and include the learners more in all aspects of learning plus developing skills that can be continually developed when they leave school a view supported by Robert and King, (2021).  
There are many theorists who believed in using a constructivist learning approach such as Vygotsky and Bruner as they started work looking at cognitive development and how learners will process and store information, a view supported by Yilmaz, (2011). Teachers today still use a constructivist approach as Donaldson, (2015) informs us that with changes in the curriculum it can encourage use of different approaches, some will be seen as direct teaching and others as ‘favouring discovery learning or constructivism’ (p.65).  Other literature informs us that within education the use of a constructivist approach is ‘compatible with any curriculum’ as stated by Selley, (2000, p.3).
The use of a constructivist approach to learning within education is that it provides learners to be active in their learning which is a more effective approach than being teacher led (Meina, 2020), she pointed out that traditional education was seen as a one to one process, now people argue this is not the best way to learn as it is a more isolated approach a view supported by Srivastava and Mishra, (2021). In contrast to isolated learning, being taught in a social setting, provides a social process and it is one of the best forms of learning a view supported by Meina, (2020) and as Stapleton and Stefaniak, (2018, p.5) highlight, ‘learners learn best within a social setting’, as a constructivist theory is described as learning being a physical progress. Within education nowadays, specifically with the new curriculum for Wales underway it is to engage learners and provide them with meaningful learning experiences and ensure it is linked to previous knowledge a view supported by Jones, Jones and Vermetter, (2010) and Pritchard, (2009).   
The literature informs us that compared to the use of old traditional teaching, the use of a constructivist approach to learning can be beneficial to use to engage learners and provide them with continuous learning throughout their time in education and is therefore seen as a positive way forward, a view supported by Srivastava and Mishra, (2021). 
The second method I identified was scaffolding which was introduced through the constructivist approach to learning in education. It was introduced in education by the theorist Jerome Bruner and is described as an ‘interaction between a learner and a more experienced other’ as stated by Smidt, (2011, p.24), who continues to explain, it’s a process that helps them to become more independent from being a dependent learner. Bruner developed his theory from Vygotsky who introduced the Zones of Proximal Development (ZPD) as Vygotsky had suggested that learners are provided support from experienced learners (Smidt, 2009). The ZPD theory identifies what the children can achieve with support and what they can do independently a view supported by Tedick and Lyster (2019) and teachers will use this strategy to gauge where their pupils’ ability levels are by setting tasks for pupils to complete. 
Scaffolding is used in education as a tool for assisting learners to develop their understanding of lessons carried out by the teacher. Teachers use a number of methods of scaffolding in lessons for example, they work through a model example of the task being given, and this was displayed in my critical incident when the teacher models a story map on the board with the inclusion of the pupils and the use a worksheet and a discussion an approach supported by Pritchard, (2009). There are other authors that provide literature agreeing with the use of scaffolding as it is providing support in different ways and helping learners develop a new understanding of concepts or contexts being taught, a view supported by Asselman, Khaldi and Aammou, (2020) and Zaheera, (2022). We also see from other literature such as Mcleod, (2019) and Van De Pol, Volman and Beishuizen, (2010) suggesting quite similar ideas to Pritchard, (2009) as he explains by simplifying lessons and the topics you are teaching through scaffolding and the use of encouragement will both assist in developing knowledge and confidence. Positively reinforcing learners provides them with the success they need to feel in completing tasks, relating it to the task will also help keep them motivated in their learning (Palmer, 2005).     
Scaffolding is not a provision carried out by teachers alone, as Belland, (2017) informs us that ‘scaffolding can be provided by teachers, peers and computer tools’ (p.5). Belland, (2017) advocates that peer scaffolding can be a good method and be positively influential as it promotes not only the building of knowledge but communication and language skills. However, Belland, (2017) also points out with regards to peer scaffolding that they do not have ‘full content knowledge and pedagogical expertise’ (p.26), and as educators that is understood. On the other hand, it is used to build confidence in learners to speak in class and provides them with interaction, a view supported in the new curriculum under one of the four purposes by Donaldson, (2015), which is healthy, confident individuals as it highlights learners being able to build on their emotional well-being by developing their confidence.    
Donaldson, (2015, p.69) ‘Successful Futures’ states, ‘some learners may need more support, more examples,’ and using the scaffolding theory will help teachers develop their learners to become independent and eventually take some responsibility for their own learning.
Although there is significant support for scaffolding in literature it is also recognised that some people will argue that scaffolding isn’t always useful. According to some researchers it’s been used ‘synonymously with any kind of support’ as stated by Margolis, (2020). Van De Pol, Volman and Beishuizen, (2010) discuss in their article ‘Scaffolding in Teacher-Student Interaction: A Decade of research’, a similar view to Margolis, (2020) that authors have argued the concept of scaffolding has been too broadly applied in education research. 
The use of scaffolding within education appears to be very well supported to develop learners and their skills including use of language as collaboration with both peers and teacher will assist this. Scaffolding will help learners to achieve the outcome of the task as it can be adapted to suit the capability of the learner.

Reflection/Evaluation and next steps
As a reflective practitioner, I understand the importance of reflecting in and on my practice, this follows the reflective model of Schon, ‘Reflection in action’ and ‘Reflection on action’ because it will help me be aware of how my practice will impact on the learners’ I am responsible for a view supported by Tarrant, (2013) and it will be my choice to use in my own practice. The reasons for this are that it improves my own professional development and will help me improve lessons if required for learners to be successful. It will enable me to ensure that they understand the lesson objective and success criteria as I will be constantly reflecting on myself and my practice. If during a lesson, I can see something isn’t working and understanding is lacking I can adapt my ideas and implement them into the lesson as I go along. However, I know there are other theorists such as Kolb who uses a reflection model comprising of four areas: reflection, concrete, abstract, and active experiment. He indicates the importance of reflection and that we can experiment and re- think our approach a view supported by Akella, (2010). Sometime in the future I may consider using this approach. Currently within my professional teaching experience on this course, I have used Schon’s model delivering lessons and reflecting on my practice with my mentor. I have discussed after undertaking lessons any changes that would be needed or if I felt something went wrong during my lesson, we have discussed that I would adapt my approach to ensure learners will understand the objective of the lesson.   
Observing the use of a constructivist approach to learning, providing the opportunity to learners’ to be engaging and active in their lesson and not told to go off quietly and complete the task was successful. I could hear conversations between learners discussing their story maps and different pictures that could be drawn for certain words. The teacher was there to continuously support the learners when questions were asked. This incident also incorporated the theory of scaffolding, learners were able to collaborate, they could assist each other and aid understanding, and they were provided with a written summary sheet that contained the story for them to follow and develop their story map. This also proved to be successful as the learners produced story maps.
Following observing this lesson and reading the literature, it developed my understanding of what a critical incident is and that I can see them every day in the classroom. I realise they can be both positive and negative and by reflecting it provides the opportunity for me to examine my practice and learn how to improve my knowledge and skills.  
Allowing learners to be active and engaging with each other in lessons will be a way forward in my teaching. Seeing first hand from the critical incident and the teacher encouraging his pupils to talk to each other to discuss their plan for the story map and the positive effect it had on their work was inspiring to me.  
Based on the literature I researched and what I observed, the use of a constructivist approach and scaffolding will be methods I will use in my own practice. It has highlighted that being active in learning is more effective than taking a direct teaching approach to learning (Menina, 2020) as Donaldson’s, (2015) ‘Successful Futures’, wants to aim to develop our pupils to be more ambitious and confident. Enabling them to learn from each other is important and I believe letting them collaborate will be more meaningful for the learners. I understand they are not educators as identified by Belland, (2017) but learners can help each other build in confidence and language skills which is important and is also an aim within the new curriculum for Wales, Donaldson, (2015).        
My critical incident identified the use of a constructivism approach to learning in the classroom and the provision of scaffolding during the lesson. These approaches highlighted the importance of learners being active in their learning and engaged in lessons when they are working in smaller groups to undertake a task and the teacher allowing them to be collaborative. The research undertaken has given me a broader understanding of both approaches and how it can be used in the classroom. Highlighted within literature, both constructivism was said to be an effective approach (Meina, 2020) and scaffolding was viewed as effective (Pritchard, 2009) which I could see first-hand as the outcome of the incident was the production of individual story maps.
Reflecting on my critical incident and understanding the effects it has on learners, my next steps will include building on my current level of knowledge on constructivism and scaffolding. This will improve my own practice and professional development. I will discuss with my class mentor opportunities for me to practice these approaches when undertaking class teaching. This will enable me to develop my own skills and encourage learners to become more confident, build on their own knowledge and understanding and provide them with many opportunities to collaborate and be fully active in their learning. I will explore what other ways of developing a constructivist approach and scaffolding would be useful in the classroom, this will also improve my practice, professional development and most importantly provide more opportunities for learners to succeed in their education.


Conclusion
I undertook an observation in a year 5 class of 25 learners to identify a critical incident, ‘critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event’ as stated by Tripp, (2012, p.8). During this incident I identified two areas which were, constructivism this is an approach that allows learners to be actively learning and learn through a social process (Stapleton and Stefaniak, 2018 and Tiilikainan, et al, 2019) and scaffolding which is an ‘interaction between a learner and a more experienced other’ as stated by Smidt, (2011, p.24).
Overall, the literature informed us that the use of a constructivist approach can be beneficial to engage learners and provide them with continuous learning throughout education. It is seen as the way forward compared to the old traditional methods of teaching a view supported by Tiilikaninan, et al, (2019). The use of scaffolding appears to very well supported in literature and will help learners to achieve the outcome of the lesson as it provides adaptations to suit the capability of the learner (Pritchard, 2009). There was very limited literature that was negative on either subject.
Reflecting on the literature and my critical incident, my preferred approach to my own teaching practice is to use both a constructivist approach and scaffolding because it involves learners collaborating with each other and their teachers. Donaldson, (2015) point out that as a educational practitioner providing opportunities to learners to be active in their learning is the way forward in the new curriculum for Wales. Learners being able to engage with each other is important in their education as it provides not just the learning but also language skills and good communication. 
My next steps involve improving my knowledge on constructivism and scaffolding further, taking opportunities when teaching to practice implementing them and finally to explore other ways of developing my constructivism and scaffolding approaches.
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