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Children with Additional Support Needs: Inclusion, Advocacy and Equity
Section A: 
Let us begin by acknowledging early intervention, as a means of identifying and providing early, effective support to children and young people who are at risk of poor outcomes (Early Intervention Foundation, 2021). According to Halliwell (2016), attention deficit hyperactivity disorder (ADHD) is one of the most common lifelong neurodevelopmental conditions of childhood, causing significant effect to a person’s behaviour. Healthline (No Date) highlights, the three main symptoms of ADHD consist of inattention, hyperactivity and impulsivity, which are noted as difficult to identify, as are misconceived for general behavioural issues. Children often face struggles involving frustration, increased inappropriate behaviour, poor academic achievement and eventually low self-esteem and depression, due to lack of support and misunderstanding of their condition (Russin, 2016). This is backed by ADHD Coaching (2020) that identify, undiagnosed and untreated ADHD can lead to poor time management, disorganisation, trouble completing tasks, difficulty maintaining daily routines, poor social skills, as well as impulsive and angry outbursts. Yarney (2013) agrees by claiming, identifying symptoms of ADHD alone can be challenging, though persistent and impairing symptoms of hyperactivity, impulsivity and inattention occurring in more than one setting, causing significant impact on a child’s ability to function effectively, and on those around them, should be referred to health professionals. However, Carey (2016) emphasizes, early and appropriate intervention can evert these significant consequences and instead stimulate healthy development with the prospects for a more satisfying life in childhood and as an adult. Notably, article 24 of the UNCRC promotes children’s right to inclusive education, assuring all disabled pupils a right to participate in all forms of mainstream education with appropriate support (The Alliance for Inclusive Education, 2021).
Central to this analysis, is the process of early intervention, that is said to take place in different forms, inclusive of home visiting programmes supporting vulnerable parents, school-based programmes in support of children’s social and emotional skills and mentoring schemes for young people who are exposed to the involvement of crime (Feil et al. 2016). As a result of this, early interventions in this population have the potential of limiting the disorder’s negative impact and preventing future impairments in affected individuals (ADHD Foundation, 2017). NHS (2018) agrees by implying, early intervention and effective management can significantly improve the ability to function normally and the whole quality of life for the person with ADHD. Paikin (2015) argues, early intervention specific to ADHD is said to include speech and physical therapy, as well as other types of services based on the needs of the child and family, who meet the criteria for developmental delay. This is supported by Wise (2021) that indicates, research-based interventions for the effective treatment of ADHD in children include academic and family-based interventions, exercise, medication and classroom behaviour management. However, those with unmanaged ADHD frequently experience unnecessary impairments and long-term consequences, due to the subsequent cost to society (Birnbaum et al. 2005). Research undertaken by Centres for Disease Control and Prevention (2020), based on medication and behavioural treatment for children 2-17 years of age with current ADHD, identified 62% were taking medication and 47% received behavioural treatment. Significant to this analysis, is the acknowledgement of every child’s right to have their voice heard in decisions that affect them (Carmarthenshire County Council, 2019).
An equally important aspect to note, is that there is no single test used to diagnose ADHD, rather a process of medical and psychological examinations of the child, including a checklist for rating symptoms using SWAN and IV-rating scales to document as well as recording a history of the child from parents, teachers and sometimes the child (Madsen et al, 2018). Armstrong (2017) adds, specific approaches for ADHD assessment will combine the medical history with observing the child in a range of contexts, performance tasks to assess such traits as vigilance, with the psychological tests measuring memory, learning and functioning. However, the Children’s Act 2004, signifies the importance of speaking to the child as part of any assessment (Legislation.gov.uk, 2004). This is backed by Manchester Safeguarding Partnership (2021) that highlight, when working with children, it is essential to gain a clear understanding of their wishes, thoughts and feelings. We can argue further by suggesting, notable issues of insufficient diagnosis consist of scrutiny of false positives, labelling or identifying ADHD, when the problem is of another (Brown, 2013). To illustrate this point, one might refer to Spratt (No Date), who stresses the significance of inclusive pedagogy, that discards the notion that children have a fixed ability, that a children’s current learning can be used to predict future learning and that intelligence can be defined in terms of test and assessment. It follows that, children and young people participating in decisions regarding their lives is an essential part of growing up and if done well, can enhance children’s safety and well-being, improving services designed to support and protect them (Fawcett and Jones, 2020). 
Furthermore, the social and economic burden of ADHD is significant, with a recent study based on the costs of ADHD throughout Australia, identifying the total costs as 12.76 billion, averaging at 15,664 per person, per year (Sciberras et al. 2020). This identifies the need to raise public awareness of the considerable socioeconomical impact and burden of ADHD, to drive investment and policy decisions that improve identification and treatment of ADHD (Sciberras et al. 2020). Moreover, a longitudinal study conducted in Germany, identified controversies of diagnosis and appropriate assessment existing and the association to pre-academic skills and later academic performance (Schmiedeler and Schneider, 2013). Additionally, qualitive and quantitative research methods conducted on 196 primary school staff in Germany discovered, practitioners feel less prepared to supervise children with ADHD, suggesting the importance of trained staff in the supervision of children with ADHD requires emphasizing (Domsch, Ruhmland and Lissmann, 2021). At the same time, ADHD Foundation (2017) argues 23% of teachers would not refer a child or student suspected of having ADHD to a health professional, 42% of teachers have conducted no training on supporting children with ADHD and 22% unaware of the process of referring children for further support. Therefore, the additional learning needs and educational tribunal (Wales) act, focuses on increasing collaboration, whereby the new ALN system will encourage information sharing between agencies, which is essential to ensuring that needs are identified early, and the right support is put in place to enable children and young people to achieve positive outcomes (Welsh Government, 2020). This is continually reinforced throughout articles 28 and 29 of the UNCRC, that upholds, children and young people have the right to education no matter who they are regardless of race, gender or disability (Unicef, No Date). 
Section B: 
According to Curatolo, D’Agati and Moavero (2010), there are multiple genetic and environmental risk factors to attention deficit hyperactivity disorder, with small individual effects that in act concert to establish a spectrum of neurobiological liability. Child Mind Institute (2021) highlight, children with ADHD experience additional obstacles in their path to success than the average student. As a result of this, children with ADHD are at increased risk for significant language delays, due to processing language differently (Bertin, 2014). Cummins (2012) claims, a common communicating challenge for children with ADHD is being distracted by what is going on around them or inside their mind. Moreover, approximately sixty to eighty percent of children with ADHD will have at least one other condition, such as a social communication disorder, considerable language, reading or motor difficulties (Great Ormond Street Hospital for Children NHS Foundation Trust, 2021). Health Guide Info (2010) argues, in a society that places emphasis on passivity and order, individuals on the active end of the spectrum are seen as problems, with a medical label of ADHD helping to remove the guilt and blame from the people who are the cause of the problem. Additionally, the use of labels can be damaging for children, as being labelled as different can lead to bullying and marginalisation within schools. Labelling and categorizing children based on the diagnosis of ADHD, makes it difficult to tackle problems on a holistic approach (Plows, 2014). However, The British Phycological Society (2017) suggests as a society, individuals are encouraged to be able to understand the factors that influence a child’s behaviour and be able to respond with relevant support, including early psychological support for children displaying behaviours consistent with an ADHD diagnosis, that can avoid the inappropriate use of medication in children. Furthermore, educational psychologists are particularly keen to ensure that consideration is given to the influences of exposure to domestic violence, abuse and neglect, inconsistent parenting, living conditions, and poverty, to ensure that misdiagnosis and inappropriate use of medication is avoided (The British Phycological Society, 2017). In support of this, The Secret Teacher (2015) signifies the importance of teaching children that its normal to be different, and not every form of different needs a label and prescription. All of this, points to the idea that the medical model views disability as defect within the individual, with disability being an aberration compared to normal traits and characteristics, implying to have a high quality of life, these defects must be cured, fixed or eliminated (Shakespear and Watson, 2002). 
We can argue further by indicating, in contrast to the medical model of disability, the social model of disability implies that it is the structure of society rather than the individual’s impairment that prevents complete participation (Koyithara, 2013). This could imply, several barriers of ADHD are due to socioeconomic status, including demographic differences including race, gender, age, ethnicity or disability labelling (Vibert, 2018). According to Hodgens, Cole and Boldizar (2010) children with ADHD are said to have substantially worse social skills than other children as well as experiential studies discovering, children with the hyperactive or inattentive form of ADHD can experience rejection within hours of meeting unfamiliar peers. Seay (2021) points out, children who have ADHD have fewer friends, are less likely to be accepted by their peers and more likely to experience social rejection during teenage years, regardless of whether their symptoms continue. Hill (2017) highlights, children’s self-esteem can be influenced by words and/or non-verbal feedback via others, indirect messages from the society one lives, and the events experienced throughout childhood. Consequently, impulsive behaviours, academic struggles and social challenges cause parents and teachers to naturally critique these children more than they would others (Frye, 2015). Sobel (2015) argues, in the case of ADHD, a child’s difficulties can be miss interpreted for bad behaviour, with ADHD not being high enough on the CPD agenda, resulting in staff lacking the skills to manage these behaviours. Furthermore, boys are more likely than girls to be diagnosed with ADHD, as it is thought that girls may be underrepresented in referrals, as well as ADHD being unrecognised in girls (Great Ormond Street Hospital for Children NHS Foundation Trust, 2021). This is backed by Oakes (2019) who highlights, girls need to have more severe and visible symptoms than boys before their ADHD will be recognised. Notably, Hilton et al. (2009) emphasizes the risks individuals with untreated ADHD could experience through future workplace employment that includes stigma of social rejection by peers, name calling, lost promotions, bullying and job termination. Brattberg (2006) reports, at least 24 percent of employees on long term sick leave, met the criteria for ADHD. To illustrate this point, one might refer to the disability characteristics of the Equality Act 2010, in place to protect individuals from unlawful discrimination (Citizens Advice, 2010). However, Verma (2018) reported out of 2000 working age disabled people in Britain, 23 percent feel valued by society, one third experience prejudice in their day to day lives and two thirds reported they have stopped participating in something over the past year because of other people’s attitudes. This signifies, formal laws are one thing, but practical application is another and unless those with a learning disability can enjoy their human rights daily, the point of having these laws in position could be questionable (Ministry of Justice, 2008). The arguments presented points to the idea, that the social model views disability as the inability to participate fully in home and community life, encouraging an end to discrimination and oppression against people with disabilities through education, accommodation and universal design (Shakespear and Watson, 2002).
Section C: 
According to Pfiffner and Haack (2014), there are several factors that need to be considered when supporting children with ADHD to best cope with the educational, behavioural and social aspects of school. Hodge (2015) argues, one-to-one support staff can be a positive assistance for including the child in general education and helping with behavioural needs for them to interact safely with their class friends and teachers throughout school. Wood Small Law Group (2021) agrees by suggesting, one-to-ones can offer instructional support to children for academic programmes, as well as language, physical, behavioural and medical assistance. However, Arcia et al. (2000) identified from teacher reports and semi structured interviews, that teachers lacked information on the behavioural profiles of ADHD, suggesting further comprehensive plans of action for classroom management are required. This is backed by Shire Pharmaceuticals (2017), that discovered from independent poll on teachers at a primary school, almost half of learning support staff have not been appropriately trained, lacking the expertise, confidence and skills required to help pupils with ADHD. Additionally, recent research recognizes one-to-ones direct engagement with the child in receipt of support is said to differ from classroom to classroom, due to teacher’s differences in ability to make correct use of support staff and in the suitably trained skills of the one-to-ones themselves (Hemelt, Ladd and Clifton, 2021). This signifies additional pressure placed onto one-to-ones to participate directly in instruction, for which they may or may not be qualified to do (Barkley et al. 2014). Skipp and Hopwood (2019) support this by acknowledging, several schools reported the need to make further changes to one-to-ones placement, due to funding constraints as well as raised concerns that the responsibility for appropriately supporting and progressing their most vulnerable learners, was often being given to the least educationally skilled and lowest paid members of staff. 
We can argue further by indicating, one-to-one support staff hold a vital role in enabling safe and supportive environments for children with ADHD to learn (Gibson, 2021). (Safe Supportive Learning, 2021) claim, one-to-one support staff connect with children frequently throughout a school day, implying they model positive behaviour and send positive messages to the child. It follows that positive, trusting relationships can be fostered between the support staff and the child, which is said to improve school climate, through encouraging parent and family involvement to their child’s education (White, No Date). However, Webster (2014) contends, one-to-one adult support can sometimes make the child feel separated from their classmates, become very attached and over dependent on their aid, resulting in feeling stigmatized or singled out. This suggests children can become over-reliant on one adult and have fewer opportunities to benefit from interaction with their peers, which is said to stimulate future anxiety and depression (Wiscarson and Lewis, 2021). The ALN Working Group (2017) agree, whilst many children do require support throughout the day to make good progress in their learning, the strategies of a one-to-one are not always the most efficient resource. Moreover, a survey conducted on primary school teachers admitted, 83% could recognise the symptoms of ADHD, but did not feel they were suitably equipped and trained within the school to implement the correct strategies for the child (Wales Online, 2008). 
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