Dear Parents/ Careers 
A very warm welcome to Ysgol Cennen Primary School. Please see details below of the schools Prospectus, feel free to contact the school to discuss any matter if you are unsure or would like any more assistance.
Introduction:
Ysgol Cennen is set in an area of outstanding beauty where children get the opportunity to explore and make the most of the outdoor facilities available throughout the school day. The school is based on children from the ages of 4-11 and will enable them to meet the forever changing challenges of an education within the 21st century. With this in mind the school also works closely with the fundamental ideas behind the United Nations Convention on the Rights of the Child (UNCRC) as well as the Wellbeing of Future Generations Act (Wales) 2015. 
This prospectus will be looking at the school's aims, ethos and values as well as outlining the school’s structures, the curriculum and the types of assessments that will be used, it will also look at the pedagogy of the school. The prospectus will be looking at what will be taught throughout the school and why, the different style of teaching that is proposed, and it will explain how lessons will be taught and structured. It will also be looking at the different atmosphere of the school and how children have better relationships with each other and why. At Ysgol Cennen we are passionate about offering children a stimulating, exciting and rich curriculum, based on real reasons for learning. We believe that every child should have an opportunity to meet their full potential and develop the academic, creative and social skills needed that will enable them to reach and fulfil a happy and prosperous life (Estyn, 2016).
The curriculum throughout the school is carefully based on different learning styles, and within the school, the aim is to use a wide range of styles and resources towards education to help motivate, excite and challenge young people to succeed, to develop solid academic foundations with the added excitement of new subjects that are based inside and outside the classroom (Estyn, 2016). Aubrey and Riley (2017) believe that children learn better if they have more control of what they are learning and with this in mind the school is passionate of the mantle of the expert approach to teaching (Heathcote, 2019). 
Setting the context:
Schooling is seen by many as a learning that is taught by passive listening rather than hands-on learning. Freire (1973) describes this as banking, supported by Smith (2015) by suggesting that schooling is a way of depositing knowledge that is then poured into exams at the end of the year, and by drilling learning into people. This is seen as a way of turning learners into objects, where things are being acted upon instead of related to (Smith, 2015). Hooks (2003) believes this could be seen as a problem as the way some schools teach, whilst the aim is to help people learn the way it is being delivered is trying to drill learning into people who may not be something that can be called education (Holt, 1990). 
Ysgol Cennen, however, focuses on children being at the heart of learning, aiming for lifelong learning and knowledge, Ysgol Cennen will use the approach similar to that of Steiner education (Avison, 2019). Steiner education works for all irrespective of ability, and its aim is to develop a love of learning and school (Steiner, 2019). Similar to that of a Steiner Waldorf school, Ysgol Cennen will take into account the needs of the whole child, their academic, physical, and emotional needs, it is a tried and tested approach and is part of the state-funded, mainstream provision (Steiner, 2019).
The ethos of the school's aims and visions are to create a learning environment where children can find fun and joy through learning opportunities within a broad and balanced curriculum rather than the traditional, such as teacher talks child learns approach to education (Meeta, 2018). The curriculum itself will be flexible and will use pedagogical guidelines, giving equal attention to the emotional, cultural, intellectual and physical needs of each child (Estyn, 2016). All core subjects of the curriculum will be taught with a balance of practical, artistic and intellectual lessons. 
Education, however, does not just happen in the classroom. With this in mind, our view to schooling is based around the theory of Dewey (1916) focusing on encouraging and giving time to explore, a social process looking towards living and not preparation for future living (Lieberman 2013). It is based on education and not schooling. Thomas (2013) and Dewey (1916) also believe that children want to learn more about their social world and how it works, which is the most important part to any learning, and not just be taught for the sake of being taught (Lieberman 2013).
Ysgol Cennen regards education as a fundamental part of children’s learning and it is important to remember that all children have a right to education as stated in article 29. We are also mindful that article 28 states that schools need to administer discipline in a manner consistent with human dignity (Unicef, 2019). Although there is no law to suggest that children need to attend school, The Education Act 1996 states that all children must attend education, be that home schooling with suitable education or within a mainstream school. Whilst we encourage parents involve themselves and their children in the life of the school, we will work with you to support those who perhaps prefer sometimes to be taught at home. As Holt (1990) argues, parents and children should be at liberty to choose the type of education that suits them best. 
It has been seen that children have a natural curiosity and interest in the world in which they live. Piaget argues that children are little scientists which builds a capacity to learn (Piaget, 1896). Whilst the core part of the Steiner approach is retaining this keen interest, by exercising and engaging the children's thoughts and feelings, helping to create creative thinking that will later enrich the child's academic, professional and personal life (Thomas, 2013). Murphy Paul (2013) also agrees with this approach as in recent research it has been seen that having a keen interest can help children to think more clearly and to transform those that may struggle to perform and turn them into high achievers. 
John Dewey states that interest works in the same ways a process of "catch" and "hold" firstly the interests must be captured, and then it must be maintained (Dewey, 1938). In agreement with this Ysgol Cennen's aims of education are deliberate, acting with purpose to be able to develop with much focus on self-education (Apple, 2004). For instance, watching wildlife programmes as we are interested in wildlife, or sometimes self- education will be used as well as seeking encouragement from others, an example of this may be animators and pedagogues helping groups to work together (Brookfield, 1984).
Ysgol Cennen will also focus on Article 28 and 31 of the United Nations Convention on the Rights of the Child (UNCRC) that states that everyone has a right to education and play (Unicef,1992). Education shall be free and for the respect of human rights (Unicef,1992). Learning for the children will look at the past and present, returning to and recalling all events (Cresswell, 2019). We have a wide range of excellent recourses, which include laptops and I pads in every class, wildlife area, vegetable allotment, interactive whiteboards throughout the school, a dance studio, cookery rooms, Design and Technology department and a library where children can choose a book to amuse, inspire or inform (Neill, 1921).
The school will be focusing on going eco-friendly, being an Eco school, the aim is to improve people's environmental awareness, it will be pupil-led. It will involve hands-on learning from all students, which in turn helps to let the children take control of their learning and also gets the whole school and the wider community involved with what is going on in the school (Fulleron, 2019).
We will also be working in line with global programmes that are in place, and the school will focus on earning a green flag award. The school has chosen three topics to focus on, such as wildlife, litter and healthy living while doing all it can to support the environment (Fulleron, 2019). One of the projects that will be taking place will be with children and parents, and the wider community. It is providing the opportunity to be able to help with the building and planning of a plastic bottle greenhouse, encouraging parents and children to bring in and use their old plastic bottles in line with the recycling within the school (Jenkins, 2006). 
School Structure 
As such, within Ysgol Cennen, we do not have the same set structure as mainstream schools. Instead, we believe that the day should be child-led with teacher facilitating activities (Ofsted, 2014). All children will be in school from 9.30am and will finish by 3.30pm, there will be a breakfast club that is run at the school for those needing the extra help in the mornings with breakfast or just the extra support for working parents. Ysgol Cennen believe it is important for children to have access to breakfast clubs as not only providing a healthy and varied breakfast to all children it also helps children gain opportunities for social interaction with others (Cresswell, 2019). Ysgol Cennen also believe that having a breakfast club and children eating breakfast also helps concentration and behaviour throughout the school, similar to that of children’s attainment and children’s friendship groups also have a positive effect as does their confidence from mixing with others (Davies, 2011). Frank (2019) also agrees with this by stating that if children start their day with a balanced breakfast it can make a difference to school performance and children are more energetic.  please feel free to be able to speak to a member of staff to get more information if needed (Cresswell, 2019).
The school day will be structured a little different from a traditional school, and each day will start with the child's main class teacher, where the aim is to deliver all core curriculum content in the mornings. In a multi-sensory, vibrant balance of artistic, intellectual and practical content and all special subjects will be taught in the afternoons (Steiner,1998). 
The main core curriculum lesson is always taught in the morning as it has been seen that the children's minds are more focused and work faster in the morning as opposed to in the afternoon. In contrast, research suggests that the tasks that involve evaluation are better after lunch (Turner, 2017). Weale (2017) also agrees with this and states that children's reaction time is much quicker in the morning and children's energy is also much greater than the afternoon, which is leading to better achievements. 
After morning registration, subjects that need less repetition will be taught, repetition does not always mean completing the same thing over and over again, instead it refers to opportunities to practice skills similar to the theory of Montessori ‘practice makes perfect’ (Montessori, 2017). Children will spend the morning between special subject lessons that will be rotated from week to week so that each child will always get a chance of doing different things (Clouder, 2009). These lessons will be taught by specialist teachers and will cover things such as modelling, movement, woodwork and games (Steiner, 1998). This is a powerful way of teaching across the curriculum for all ages and abilities. As children develop a 'can do' attitude and because the children know they are making things it is helping them to be able to picture the next steps needed to be able to reach their goals (Clouder, 2009). 
Ysgol Cennen has chosen this approach with much confidence that it has the children's learning at heart. As stated by Bartlett and Burton (2016), children's learning takes place through discovery and experimentation. We have found that children's motivation and confidence is much stronger based on this theory, and children are happier to try new things based on the positive experience they have had (Barrow, 2011). Turner (2017) also agrees and suggest that children's results could improve by just rearranging their timetables, which can also be a cost-effective way for schools to improve their overall results.
Curriculum 
Here at Ysgol Cennen, we aim to be able to deliver a distinctive curriculum that offers an inspiring nurturing education which is based upon the whole child, through a wide variety of lessons, alongside the personal, social and health education (PSHE). Learners should be able to access a wide range of curriculum activities and work wherever possible alongside peers allowing all learners access to relevant skills, knowledge and understanding at the appropriate level (Neill, 1921). It is our main aim that all children reach their full potential. The planning of the curriculum and lessons aim to ensure all pupils have a wide range of experiences that will inform, excite and prepare them for the next stage of their life which will provide a foundation for a lifelong learning not just focusing on college or careers (Apple, 2011). 
At Ysgol Cennen, our curriculum will also be focusing on supporting Science, Technology, Engineering and Mathematics (STEM). As stated by Carwyn Jones, First Minister (2012), these are the bedrock for innovation in business and industry and the Welsh government will push forward in linking these with education which will help children to be able to get a grasp of work in the real world. The nature of STEM means subjects are used effectively, helping to demonstrate key skills and knowledge (Harries, 2012). 
The curriculum that will be delivering will be more focused on life skills, personal confidence and health and well-being. With fun-filled lessons where the children want to learn, and do not feel pressured into learning just to be gaining a qualification. The curriculum will focus mainly on the four purposes, which are making sure all children are: ambitious capable learners, healthy, confident individuals, enterprising, creative contributors and ethical, informed citizens, as defined in Donaldson's new Successful Futures curriculum (Donaldson, 2014).
Subjects that will be taught are all in line with the recognized subjects of the national curriculum, including Literacy and Numeracy. These are all based on the 6 areas of learning as detailed in Donaldson's Successful Futures curriculum giving each child a broad educational experience (Donaldson, 2014). These are:
· expressive arts
· health and well being
· humanities
· language, literacy and communication
· mathematics and numeracy
· science and technology 

The ideas behind this type of learning is for children to build on their previous experience knowledge and life skills (Barrow, 2011). As supported by Bruner (1960), the Curriculum within Ysgol Cennen will be based on a play-based topic helping children to take chances, problem solve and make decisions as well as reducing stress. Neill (1921) also agrees with this as does Eden (2008) who states that children need to be able to generate their own connections and be able to discover new things for themselves whilst also letting them restore confidence. Unicef (2018) have also suggested that a child centered approach is an essential strategy for learning and teaching, whilst it has been seen that play-based learning is a distinctive and essential part of effective learning. The United Nations Convention on the Rights of the Child (UNCRC) also state that children also have a fundamental right to play (Unicef, 2018).
By focusing on this type of curriculum, children have the opportunity to take part in hands-on learning that will help to prepare the children to understand the world in which they live. The core of Ysgol Cennen's curriculum is the development of self-image, self- esteem and feelings (Neill, 1921). As suggested by Holt (1990), children do poorly in school because they are bored so with this in mind the aim of the school is to be learner-led to keep children interested in what they are learning. 
At some stages during the school year the children will be asked to get involved in a mantle of the expert type project that will provide them with an innovative way to learn many subjects across the curriculum (Barrow, 2011). Mantle of the Expert helps children to capture their imaginations and makes learning more meaningful and exciting whilst also covering many core subjects in a more meaningful and exciting way (Heathcote, 2019). An example of this would be a topic on The Enchanted Wood that would take place in the school's wildlife area; the children would focus on Science, Geography, English and Art all within this one project. A group of children would be asked a question, and then the group will divide up into teams to resolve the answer (Heathcote, 2019). 
There will also be a lot of focus on outdoor learning throughout the curriculum at Ysgol Cennen there is big belief that outdoor learning should be an important part of every child's childhood, and it is also important in raising the standards within the school (Welsh Government, 2012). Likewise, in agreement with Gatto (2001), we note that learning is based on real-life experiences, and learning should not be limited to just the classroom. In line with Ofsted (2004) we have put a lot of time and money in providing programmes that the children can use to help broaden their horizons and develop their knowledge and skills with the use of outdoor space. This will include a range of outdoor classrooms with wildlife areas and raised areas for planting vegetables, wildlife pond and an adventure playground for the children to explore and enjoy as well as a newly developed willow arbor and willow tunnel (Macquarrie, 2018).
The teacher aims to use these spaces to integrate the outdoor learning within the topics of the curriculum being taught. The school will be working closely with children when planning new activities, as well as any development of the new areas. Ysgol Cennen can see the enjoyment received from the children as it is reflected in their good attendance and behaviour (Gatto, 2001). 

Educational and Residential Visits
Ysgol Cennen is committed to providing the children with life skills and different learning opportunities. With educational visits, it allows the children to take learning to the next level and provide the children with a range of learning experiences they will always remember (Khan, 2020). Educational trips are a powerful and positive tool to help children's personal, social and emotional development, Gill (2009) believes it helps children to build character and personality through facing different risks and building resilience. Studies have also suggested that being exposed to the outdoors has positive effects on children physical and emotional health, and educational visits are beneficial to the curriculum. 

Assessments 
At Ysgol Cennen assessments will be formative and will support that of The Commission on Assessment without Levels (2015) (CAWL) in the removal of levels and be able to focus on a more in-depth teaching and formative assessment approach to improve classroom policy and practice (Perry, 2013). Ysgol Cennen supports that of Cawl (2015) who states that it will increase children's motivation and engagement which in turn would give a better working environment for the children. Also, it gives the teacher more time to be able to support children more effectively and be able to have more time to focus on a deeper understanding rather than rushing to meet targets, making the classrooms more child-centered, which gives children more independence (Berkeley, 2019).
Formative assessment is defined as by many as planned classroom practice to elicit evidence of learning within the classroom minute - to – minute and day to day helping to inform teacher what children may or may not know, helping the teacher to be able to adjust instructions accordingly for each (Dyer, 2013). This idea of formative rather than summative assessments is supported by Friere (1972) as discussed below. With the term' banking concept' an example of formative assessment can be as simple as children raising a hand when asked if they feel they have understood a new concept that has been introduced or even by oral questioning (Clarke, 2012).
Lewis (2019) also agrees with this approach to assessments and stated that it is a proven strategy, and it also engages students. Which in turn is helping children to be able to gain ownership of their learning which then helps to change their mindset positively, thus helping children to develop a stronger understanding of their strengths and weaknesses (Clarke, 2012). Dell (2020) also supports this by stating that after using this approach towards testing, he has seen children's attainment increased. Likewise, their overall ability to learn has also increased as children do not feel as pressured to pass tests (Browne, 2016). Harrison (2013) supports this and believes that formal learning does not take into account that everyone learns differently. 

Pedagogy- How teachers teach 
Teachers will provide learning environments that will allow the children to be self-directed, while the teacher's role will be that of the facilitator. They will not be standing in front of the class delivering lessons but observing the children and giving guidance when needed (Shor, 1987). Holt (1990) argues that traditional teaching allows teachers to take control of learning and that school is a place where children learn to become stupid, similar to that of Freire's banking concept where he sees children as empty vessels that need to be filled with facts. This system, he argues, is an instrument of oppression, and is used to maintain the existing societal power relations. The characteristics of the banking concept is where the teacher teaches, and the student are taught (Freire, 1970).

Likewise, Gatto (2001) and Holt (1990) argue that children should not be seen as passive receptacles waiting to be filled. Freire also stated that without dialogue, there is no communication, and without that communication, there cannot be true education (Freire,1970). 
The school will, therefore, strive to provide an environment that gives problem-based learning and realistic experiences that children can relate to. Our ethos is that children learn based on what they see with their own eyes and find out for themselves in experiential learning, not just by what they are taught (Irwin, 2012). As stated by Holt (1984), real education should help people respond creatively to the realities of the world in which they live, and people learn better from real-life experiences. The school very much supports this concept of pedagogy of enabling teachers to take a step back and allowing the teacher to provide an environment that allows the child to learn for themselves (Holt, 1990). 

Rules and Relationships 
The atmosphere and relationship between pupils and teachers as well as pupil to pupil in the school has been seen as a positive, with children aggression and bad behaviors being minimal. Children feel supported and do not feel the need to misbehave, as they are taking part in learning they enjoy and have an interest in and do not feel pressure in sitting tests and lifting scores. Within Ysgol Cennen, the aim is to have a happy school where children want to learn, and we feel we are achieving this by having happy, willing children wanting to take part (Croft, 2018).
Regarding rules, Ysgol Cennen believe that children need a structured environment, where discipline is firm but fair. Children must arrive to school on time, work hard and let others do the same, have respect for everything and everyone and follow instructions as to the behavior policy. Rules are based on safety, common sense and aim to support children's learning along the way. Classroom rules are established at the beginning of each term, with the pupils themselves involved so they can understand what is expected of them and why the rules are applied these will be to meet the needs of the classroom, some of which will be (Shalaway, 2005).
 
1. You need to treat all others how you would like to be treated
2. Come to all lessons and do all homework
3. Do not disrupt those that are wanting to learn
4. Always respect others and their belongings
5. Always laugh with everyone, but never laugh at people 

 The school excepts the high standards of behavior and those that fail to follow rules the school will be dealt with firmly. Relationship between pupils is the most important part of a successful school, and a positive environment encourages pupil participation (Cresswell, 2019).

Conclusion 
To conclude this prospectus, it is clear to see that the school structure will be different from those of conventional schools as the main subjects will be taught in the morning. Afternoon lessons will be taught by specialist teachers to help support children to the best of their ability to gain hands-on skills giving children more motivation and confidence in their learning (Barrow, 2011).
In agreement with Unicef (2018) the curriculum at Ysgol Cennen is more distinctive than others. It is more of a positive one with much focus on play-based topics, being very much child-led with a whole-child approach and much hands-on learning based on life skills. Letting children work closely with their peers has a positive effect on children and Ysgol Cennen feel with this approach towards the curriculum children feel they have more of an input toward their futures and are more focused to learning. There will also be much focus on outdoor learning and role-play projects that cover multi subjects within one project this approach has also seen many benefits towards children's learning and involvement within the school with children being more positive and willing to engage 
When at Ysgol Cennen children will not have to take national tests as all assessments are being formative, letting children enjoy their time within school instead of having to worry about meeting national testing grades. We aim to support and guide, changing mindsets and giving positivity to all as each child learns in different ways. We are more on looking at the individual rather than a whole school, with this in mind we will be focusing more on oral questioning and each child's day to day work (Clarke, 2012). 
It is clear that the schools aim, and vision is to provide a unique approach towards teaching and learning with much focus on children's health and well-being and putting children at the heart of their learning (Steiner, 2019). This, in turn, gives children the full potential to gain the skills and knowledge needed to fulfil a happy future with real-life skills (Estyn, 2016).
Ysgol Cennen feel that children will benefit from this style of teaching and learning as we are fully inclusive with the children being at the heart of all we do. By allowing children to play a part in the everyday teaching and learning has more benefits towards children health and well-being as well as their attainment, children feel happy within the school and they also feel they are part of their everyday learning by being able to play an important part in preparing the structure of their day. 
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