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This document will provide information reflecting upon what is quality assurance? and why it is important to maintain within practice? With the use of quality assurance practitioners and other professionals are able to enhance provision for all individual children, allowing them to further developmental skills as well as progress. 
Firstly, quality assurance allows practitioners and other childcare professionals to enhance their practice, by using provisions that would allow them to take great stride with personal professional development (Mercer, A. 2000). To use quality assurance within practice through the correct capacity shows support in achievements that can reflect upon a child’s wellbeing, development and skill. As similarly stated in ‘What we know about children’ to use quality care of a child and it being positively portrayed by the professional, supports and has influence regarding the child’s cognitive development (Clarke-Stewart, A. and Allhusen, D.V. 2005). Lev Vygotsky Holds a strong attachment to quality assurance, as Vygotsky theory provides understanding of developmental progress of a child. 
Ensuring best quality in practice would be for the professional to seek out multiple ways to engage and supply children, as well as their parents or carers with opportunity to commune effectively with one another. To render effective care at the best of a professional’s ability can be complied, as practitioners and professionals must work as a team to provide an outcome that would benefit all individuals involved (Pfeffer, N and Coote, A. 1996). 
[bookmark: _Hlk5011456]The role of the professional within a childcare setting or practice is to ensure the welfare, care and safety of the child is paramount. It is vastly important that professionals are able to show a clear identification of this role, and are able to provide suitable outcomes that would work in favour to ensure a positive reflection on a child’s development as well as the practitioners own development. For a professional working with children to understand the guidelines of the role in question is important however, for a practitioner to engage with the children they must show care and empathy (Rose, J. and Rogers, S. 2012). Building bonds and forming a professional relationship with both child and their parents or carers supports John Bowlby’s theory of attachment, as forming bonds allows parents to feel at ease when leaving their child in the care of another adult as well as the child to feel comfort when being separated from their care giver (Holmes, J. 2014). Showing care, compassion, empathy and sympathy towards a child not only supports the individual with feeling secure it also provides valuable opportunity for developmental progress to be made. Professionals that show these skills are able to reflect ability and security onto the child or children (Welsh Government: National Minimum Standards for Regulated Childcare. 2016), this provides support for the practitioner to also follow the National Minimum Standards Wales where the best quality assurance is adhered to provide positive practice. 
As previously stated, working as a team supports children and the practitioner to create opportunities that allow the child to develop as well as enhance their skills. For a practitioner or professional to adapt within a childcare setting, this skill to work alongside other professionals is immensely important due to the work provided as a team provides opportunities to encourage one another in the ability to support children (Johnson, J. 2010). Initiating Sustained Shared Thinking (SST) into daily practice provides practitioners with a vast amount of opportunity to commune with one another, providing advice, help and support to use in their developmental progress of the child. 
[bookmark: _Hlk5012173]Sustained Shared Thinking (SST) is a method in which quality assurance can maintain a positive effect within practice. This method allows practitioners to work alongside one another as well as working alongside the children enabling a shared experience (Vygotsky, L), by doing so practitioners are providing children with the opportunity to have their voice and views heard supports the United Nations Convention on the Rights of the Child (UNCRC), articles twelve and thirteen. Both articles support a child with the right to have their views heard and express themselves as they feel necessary (UNICEF: United Nations Convention on the Rights of the Child. 1990). Proceeding with planning of activities and the quality of provision in itself acknowledging the child as well as their views, provides the child to develop in a sense of self. This would be where the child would be able to develop their own opinions on situations and further their knowledge to support them in the future, doing so the child becomes an individual henceforth they adapt their own identity (Brodie, K. 2014). 
High quality practice in relation to the method allows equality within the setting, as a professional to allow the workplace to become a positive environment and proceeding with quality provision, it is vastly important that policies such as equality are taken into consideration. Due to each professional aiming for high quality provision which would ensure all aspects of the environment to show a caring, nurturing and accessible atmosphere (Hodgman, L. 2011).
The comparison between methods of quality assurance and quality schemers are very slight, each method can be interoperated amongst a scheme ensuring the best positive outcomes. Where as a method is used to help the professional seek understanding as to where improvements need to be made, by partaking in minor methods such as observations to enhance knowledge which can then prompt Sustained Shared Thinking (SST) between other professionals to allow the outcome of an activity or situation to differ at chance of it reoccurring in the future (Arthur, L. et al. 2018). Using observation and other methods provides the practitioner with the vast opportunities that allow their role to be for filled maintaining high quality provision throughout. Schemers on the other hand or as individuals may recognise as being ‘professional assessment tools’, use methods to enhance quality by allowing detailed documentation supporting their setting, learning style and the practitioners themselves. Each scheme is maintained through documents which benefits all professionals within the setting to reflect and adapt where necessary (Woods, A. 2016). This would allow the practitioner to mimic their role by identifying issues that may be interoperated within the environment of the setting or reflect upon their personal professional development, to recognise where and how as an individual they are able to improve ensuring the further developmental support of the children.
One scheme or professional assessment tool which is maintained to a high level amongst settings is the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale.  Within this scale practitioners and other early years professionals are able to place a child into a scenario and then observe the child regarding how as an individual they are able to express and explore using their own knowledge, input and the surroundings (Siraj, I. et al. 2015). 
What is the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale?
The SSTEW Scale is specifically designed to address the quality provided by professionals within an early year’s practice (NDND: National Day Nurseries Association. 2019), this quality is assessed through the use of environment as well as how the practitioner portrays themselves reflecting upon a nurtured and cared for atmosphere. 
A professional’s role when participating in the Sustained Shared Thinking and Emotional Wellbeing Scale is to work amongst a team to clarify how to support the children in an effective way whilst maintaining a firm understanding of how to portray quality assurance. The scale itself holds a focus on how the adults of early years provisions adapt to their role, with maintaining an understanding of the importance in learning and development. To understand development practitioners, have to use the environment as a learning feature, this would reflect upon Reggio Emilia as it is an approach which uses natural tools to help support a child’s development as well as encourage a hands-on approach to learning (No Small Matter. 2016). This would provide the children with opportunity to enhance their own learning by becoming independent as well as maintaining consistent cognitive development (Vygotsky, L) (Doolittle, PE. 1995).
Allowing practitioners and early years professionals to use the environment supports how quality assurance is perceived, as quality ensures that all individual children who attend the setting have equal opportunity to progress (Friendly, M. et al. 2006). It is suggested that to endure quality in practice is to exceed in continuous development, this is also participated by the practitioners as Professional Personal Development Plans are created amongst one another. The Professional Personal Development Plans provide practitioners with a clear view on where and how they are able to improve within practice, each plan is designed to support the individual reflecting on how they are projecting themselves during teaching or interacting with the children (Evans, A. et al. 2009).
Plans such as the Professional Personal Development, are created within the SSTEW Scale to recognise the importance of maintaining as well as exceeding learning and development. SSTEW’s focus is to maintain development by allowing individuals to have opportunities that would reflect on the quality of care. To define quality of care would be for the professional to recognise all needs and abilities of the children and then adapt to allow equal opportunity creating a diverse setting (Donabedian, A, MD, MPH. 1988) (Equality Act, 2010), this provides the practitioners to support diversity and inclusive practice by opening the environment and setting so that children with additional learning needs or additional needs has easy access (Disability Discrimination Act, 1995). Care and high quality interlink as the outcomes would support as well as show influence in developmental progress, learning and skill. 
In relation to the quality of care and high-quality provision within the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale is ensuring security, support and stimulation of all within the setting. However, as an early year professional the goal is to create opportunities for the children allowing them to obtain skills and knowledge for the future. Initially care is used for the defined understanding of quality assurance, ‘how do professionals care for the children? What tools and environmental change do practitioners use ensuring developmental progress can be made? How do practitioners perceive safety as well as care?’ however, care combines with all areas of early years to promote the best ‘quality’. 
Beneficial aspects of the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale is that, the Scale itself holds high opportunity for children to develop in multiple skills. Social skills are positively achieved by using this scheme/tool as SSTEW uses current framework such as The Foundation Phase to promote learning and development through play as well as environmental form. Other skills and developmental stages which are prompted through the use of SSTEW are:
-Problem Solving as well as assessing and identifying risk independently.
-Language, Communication and Literacy.
-Physical development features such as; gross and fine motor skills.
As many opportunities SSTEW provide in regards to skills and development features, Following the framework for Wales (The Foundation Phase) is also important as the framework was designed to enhance children’s opportunities through learning areas (Welsh Government: Foundation Phase Framework. 2015). Using SSTEW within these learning areas enhances quality provision by the practitioner positively influencing multiple ways in which children are able to independently stimulate themselves through the assistance of the professional. 
Although SSTEW provides multiple opportunities and beneficial aspects for children as well as professionals the Scale itself can be critiqued that when SSTEW is taking place there is not always a ‘same’ day, each day is different and, in some settings, holds different professionals on occasion. Therefore, the scale cannot always be an accurate representation of the practice at hand. On the other hand, the environment itself does not change, this would provide the Scale with a clear concept of what the learning environment would consist of allowing the professional partaking in SSTEW to develop and extend their thinking as to how development takes place. 
The format that the SSTEW Scale uses has similarities to the Early Childhood Environment Rating Scale (ECERS-R) as the marking scale is built up of numbers from one to seven and categories such as; inadequate, minimal, good and excellent. The Early Childhood Environment Rating Scale (ECERS-R) is a pre scale before the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) Scale therefore, it maintains similarities (Melhuish, T. et al 2015). 
What is the Early Childhood Environment Rating (ECERS-R) Scale?
The Early Childhood Environment Rating (ECERS-R) Scale similarly to the SSTEW Scale focuses on the quality within practice, however; this scale not only focuses on quality but how professionals maintain quality through observation (Harms, T. et al 2015). 
The environment is the main feature when presented with this specific scale, as professionals use the environment to assist with key developmental learning of children. ECERS-R Scale is a heightened opportunity for professionals to enhance their knowledge as, it provides stimulating ways to support the practitioner in initiating child development within their surroundings (Cryer, D. et al 2003). Within the environment practitioners would follow guidelines that provide children to have a practical hands-on learning experience, this reflects upon the Montessori method as this method uses experiences within practice to initiate opportunities and developmental gain (Montessori, St Nicolas. No date). 
Beneficial opportunities this scale provides children is that it allows children to develop at their own pace using tools and materials within the surrounding environment to offer support. An accessible environment that hold various developmental stability promotes children with their own sense of ‘freedom’ (UNICEF: United Nations Convention on the Rights of the Child. 1990), this would allow each child to adapt a sense of self and identity with what they like and dislike. 
Proving accessible areas within the environment and children the opportunity to develop as an individual support quality in itself, to use quality in a valuable learning way ensures the children are being their own person by absorbing information for themselves and perusing it with a clear understanding. Having environmental quality provision supports assessing and identifying risk and opportunity, this would support not only the children but practitioners as well as aspiring professionals. Having skills which support the understanding of risk is vastly important for self-development (Kagihara, L.E, DDS. MSED. 2009).
Maintaining important skills and development aspects such as risk assessing is important, however; this scale much like SSTEW can be easily influenced as daily characters are not always the same and changes happen regularly. ECERS-R in particular has more influential change occurring as, the scale uses environment to initiate quality and observation therefore using all environmental features such as the outdoors can be of issue regarding weather change. However, each child should have access to the outdoors as stated in Welsh government: Foundation Phase Framework (2015) so, creating a shelter that children maintain regular access to walk in and out or having access to suitable clothing would support this problem.
Early Childhood Environment Rating (ECERS-R) Scale is used to adapt and create new scales as the environment is its focus. Environmental aspects of learning are an essential role in which a professional undertakes, as it holds structure and stimulation which then also supports the child with feeling comfortable, safe and secure (Welsh Government: National Minimum Standards for Regulated Childcare. 2016). 
To conclude, quality or to have quality provision within practice is to use all aspects of the environment and maintain professional relationships with both parents/ carers and the children themselves. This would support the role of a practitioner by allowing them to provide the best quality of care enabling developmental progress of each individual child. 
The SSTEW Scale is created to support a shared experience amongst both practitioner and child, as well as the scale itself being used to have influence on practice enabling the best quality to be maintained throughout the setting. 
The ECERS-R Scale is a pre adapted version from the SSTEW Scale which uses environmental influence, it helps to allow practitioners to adapt the environment providing furthered opportunities which can enhance development.
Both scales in question show and have positive reflection regarding skills and development, by allowing children to be their own teacher with the assistance of the early years professional. Quality provision is shown clearly throughout each scale as both adapt to assist the best care towards the children, this is shown by professional development plans as well as self-assessments. Management and higher leaders use each scale to assess practice, this ensures quality is never rendered and high quality is kept as a key feature within practice by all professionals. 
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