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Reflections on early years provisions.
Element one.
To being this portfolio it will begin with discussing how the use of models of reflection as resources for supporting effective practice within early years practice. Starting with a brief description into what is meant by reflective practice and reflection. Moving on then to a description into what reflective models are and brief examples of two. Then explaining some benefits and weaknesses to the use of models in early years practice. Finally, bring information found to a conclusion.
It is stated by the University of Cambridge (2020) that Reflective practice is when you complete something and then use the opportunity to look back on it and see how it went, what went wrong and what you could do to correct or make it better as well as still carrying out the ways in which it went well.
The difference in reflective practice compared to reflection is that reflective practice tends to be recorded in some form, whereas reflection is a cognitive process on the situation. (College of policing, no date)
Reed (2008) states that reflection allows practitioners a process in which they can change the landscape in which they work, providing the ability to also reflect and challenge their existing ways of working.
There are a variety of models that are ways in which can be used in early years practice, showing ways in which practitioners are able to look back over experiences and learn from them. In each model they all outline a number of steps, some show that undergoing the experience itself is adequate enough for reflection to happen whereas others outline a range of steps that should be undertaken in order to get to the level of reflection. Although models do show a variety in the number of steps that are needed, most involve a form of cycle whereby an action is carried out, reflected upon, reviews and the improved with a refined action. (Davey and Gallagher, 2016)
A simple reflective model was developed by Driscoll in the mid- 1990s. Driscoll’s model was based on three questions:
-What?
-So what?
-Now what?
By looking at a situation and asking ourselves these three questions, it allows a starting point to being breaking up an experience and learning from it. For example, the ‘what?’ would be where the situation or experience is looked at in order to give a clear idea of what needs reflecting upon. Moving on then to ‘so what?’ this allows time to look at what was learnt from the situation, what went well? What could be improved? Then the final stage ‘now what?’ is there improvement that will be carried out next time? How will these be done. There again may be nothing that needs improving or altering if it is felt that everything carried out was done well and how it should have been in the situation, this being an equally valid outcome from reflection. (Driscoll, 2007)
A more complex model of reflection was developed by Gibb’s which consists of six stages: 
-Description
-Feelings
-Evaluation
-Analysis
-Conclusion
-Action plan
The same as other models Gibb’s beings with an outline of the situation looking at being reflected on. However then moves on to encouraging focus on feelings about the situation, both during and after. Next involves evaluating the situation, looking at what was good and bad about it? Then using the evaluation to analyse the situation to make sense of it. The analysis then brings together a conclusion about what could have been done to reach a different outcome. Finally, then provides an opportunity to create an action plan of steps that can be taken if a situation is to unroll in the future. (Gibbs, 1998).
Reflective practice and ongoing development for practitioners are key factors in order to ensure a high standards of quality provision in early years education and care settings (Dahlberg, Moss, and Pence 1999; UNESCO 2004; CECDE 2006a).
One aspect that could have a negative point to how models support practice is that many people may struggle or be fearful of reflective practice due to having the perspective that they do not want to look at what they are seen as doing ‘wrong’ as a practitioner.
However, College of policing (No date) explain how undertaking a form of reflective practice on a regular basis can often increase your self- awareness, self- confidence, emotional intelligence as well as being able to improve your decision-making abilities. 
In early years practice, reflective practice can also help you to provide better quality experiences for children and their families and overall, more effective working relationships. All these all link to showing how reflective practice benefits how models support early years practice by allowing practitioners to extract value from experiences and enabling them a greater appreciation and awareness of any development needs. (Brookfield, 1995)
When it comes to reflective practice with other people such as practitioners, families etc within early years practice, feedback can be a great form that can be carried out. For example, arranging time to undertake formal and informal conversations in which you can give and receive feedback from both other colleagues and families without feeling criticised or becoming defensive. (Davey and Gallagher, 2016)
Feedback is another important factor in reflective practice in early years practice, this is because as discussed already people can often struggle to be objective about their own practice whereas receiving the feedback from someone that is trusted to give an honest view of practice can help towards being able to take the next step in your choice of model of reflection. (Tassoni,2010)
To conclude this part of the portfolio, with the information gathered in my opinion there are many pros and cons to the use of reflective models in early years practice. One main benefit that stands out to me if how using the models allows there to be a structure to be followed for those who may be unsure of where to begin or when the process is complete. A negative aspect that shows to me is that by using models implies that all steps must be followed in their exact order which may not be the case in some situations. Overall, in my opinion I believe that the use of models with practice is beneficial, due to there being a variety of models given the correct time to carry out reflection on practice, it allows to look into what model is most useful to your situation.
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Maintaining quality service by involving reflective practice.
Teachstart (2016)
Why is reflective practice important?
The Open University (2021) say that reflecting is beneficial as it encourages you to develop upon your skills and be able to review their effectiveness instead of just continuing and maintaining the same level as you originally produce. They state that reflecting is reflecting is about questioning but not in a negative way, asking questions such as what you done and why it was done and then furthering it by deciding if there is a better, more efficient way in which it could be carried out in the future.
‘The importance of practitioners being able to engage in reflection is central to the development of reflective and democratic professionals.’- Hallett, 2013:103



Reflective practice importance in improving quality service.
Settings that often work the best and are effective usually are dynamic and changing environment. This is due to, year after year, settings see a variety of children and families with a range of different needs, expectations and interests. Therefore, having staff that also reflect and develop on their skills and knowledge means that effective settings rarely do the same thing year after year. Communication with families, other service users and colleagues is key factor for both the setting and practitioner when working on improving their own working strategies. Things such as area, links to routine, curricula or policies need to be working well and it needs to be looked at if any are needed to be tweaked or even overhauled. The national standards and frameworks may also be changed which in turn will have an impact on how a setting should be run. When reflecting for improvement it can be helpful to break things down at look at certain areas of your job role and look at them one by one. – Tassoni 2010

What is reflective practice?
Reflective practice is a term used to describe the way in which professionals continually evaluate their work and ways in which they can improve on it. (Tassoni, 2010) 
According to Brookfield (1995) the purpose of reflective practice is to allow better quality of experiences for both children and their families. Provision and practice can be improved when reflection is carried out by practitioners, this can be seen by making being able to make informed decisions as to weather work undertaken with children is effective or not.
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‘Remember that, in the end, reflective practice is about the way you work, how you think about it, how you could improve your practice and how this could improve outcomes for the children and families in your care!’ Lindon & Trodd, 2016: 1

The university of Edinburgh (2020)
Dr Nicole Brown (no date)
Reflective models.
One of the simplest models available is the ERA cycle (Jasper,2013) in which only contains three stages. Firstly experience, this is the situation that took place, it can be a positive or negative situation which you are looking at reflecting on. Second stage is Reflection which allows you to think through the experience and start to pull it apart with what you felt went well and what could be improved if anything. Finally, then you have action, what is going to be done as a result of this experience, if it were to happen again how would anything different be carried out.

Another option of models includes Kolb’s(1984) who takes it one step further including four steps. Again, this starts with the experience or situation looking at being reflected on. Moving on to then reflecting on the situation and noting anything that stands out that we have not come across before. Next, Abstract conceptualization, this being where anything that stood out you investigate why this may have been the case. The final stage then again involves applying any new ideas to other situations, taking away and using what was learnt from one experience to another and showing development.

How is reflection done?
If being reflective is new to you it can be difficult when trying to understand where to begin to the process of reflecting. However, may theorist have put together cycles/models in which you can use to guide you in your reflection.
Although these models can be seen as having many common themes, each model is slightly different when it comes to its approach however, they all cover similar stages. One of the main differences to these models is the number of stages included and the depth in which the theorist has chosen to take it. Depending on yourself and the situation will depend on what model stands out to be your preference but overall, they all gain the same result. - University of Cambridge 2020



Element three.
	Brief description of the activity (no more than 50 words)

	[bookmark: _Hlk61612531]The activity that was carried out was to make coloured ice cubes with a group of 8 children who were all aged between 3 and 4 years of age. The activity was carried out with me being the only practitioner involved.


	Aim/Objective of the activity

	[bookmark: _Hlk61612557]For the activity, the children had to mix food colouring with water to begin with, place into a freezer and evaluate the outcomes a few hours later. The aims of this activity is to provide the children with a fun but educational way to develop on their knowledge and understanding of the world skills, engaging them into the thinking and understanding of ‘what might happen if?...’ as well as this using a range of different colours and shaped moulds to make the ice developing on their mathematical development skills.


	Your role

	[bookmark: _Hlk61612572]As the activity leader my role was to firstly plan the activity, then ensuring all the equipment needed for the activity was in the placement, organising and preparing the equipment and resources needed before beginning the activity and then to carry out the activity with the children explaining to them as well as to encourage and support their learning throughout.



	Positive aspects – why?  How could these be developed further?

	[bookmark: _Hlk61612594]The children enjoyed the activity because they were able to be hands on and involved, fascinated and coming to an understanding of how the water changed colour completely with just a small drop of colouring kept them engaged and interested.
After returning with the ice from the freezer the children began to develop of their learning of how the water again changed form from being liquid to being completely solid, as well as gaining an understanding to if the ice was to be left out in the sun what would happen to it. Therefore, this also being a positive aspect that the aims of the activity were being seen.


	Challenging aspects – why?  Link to your own practice.

	[bookmark: _Hlk61612618]One challenging aspect that was seen during the activity being carried out was that one or two children struggled to maintain their focus with being involved in the activity when it was someone else’s turn to mix their colouring with their water or have a touch of the ice. They showed to lose interest and have difficulty in being able to take turns and be patient for others to have a turn as well as themselves, therefore, needed reassurance to stay involved, be patient and they will have another turn.


	What knowledge did you demonstrate?

	[bookmark: _Hlk61612645]I was aware before carrying out the activity that one of the children can often have issues with touching things, which I knew the ice could have been a problem for them to touch and gain an understanding of how the form of the water had changed in the process. From this I was able to pre-plan and ensure that I had a big bowl and a spoon at hand in order for them to be able to ‘mix’ the ice in the bowl with a spoon to gather the understanding of how it was no longer in a liquid form as it was when it was the water.
As well as this I also was able to put my knowledge of the foundation phase forward in being able to put the educational aims of the activity across to the children in a fun way for the children.


	What skills did you demonstrate?

	[bookmark: _Hlk61613477]Some skills that I demonstrated for carrying out this activity included being planned and organised, I made sure that I had the activity fully planned out as well as making sure that I was fully prepared with all the equipment and resources at hand in the activity area before engaging the children to be involved in order to ensure that the children did not have to be sitting and waiting around whilst everything was being organised, this is important because had the children been made to be involved and then wait around for equipment and resources to be prepared, the children could have struggled with maintaining their interest and focus towards the activity before it even began.
As well as this, being the leader of the activity, it allowed me to show my leadership skills by carrying out the all the prep but also being able to control the activity and maintain the involvement for all the children.
[bookmark: _Hlk61613882]Finally, communication skills were show by being about to talk and involve all the children in questions and answers throughout the activity.


	Which values did you demonstrate?

	During this activity I ensured that all the children were and felt included, I was able to do this by making sure all children carried out the same number of aspects to the activity as each other, for example them all had to take turns in putting an amount of water into an ice mould they had chosen, placed a drop of colouring into their mould and mixed to see the colour of the water fully change. After the ice had been removed from the freezer they then all got to take turns again but to feel the ice, and discuss how the texture had changed from the liquid water to solid ice, as well as their input to what they thought would happen is the ice was to be left in the sun for a while, it is an important factor for inclusion to be a main focus when carrying out activities for all the children to feel equal, involved and it also help to keep all the children focused if they feel equally involved to their peers.
After the activity was complete, we all sat and discussed what aspects of the activity each individual child enjoyed and why they enjoyed it, this again ensures that they all feel involved and that their opinions and feelings matter and are always taking into account by being listened to.
 

	What could be done differently in future?  Why?

	Looking back on the activity even though over all it went well, due to having one or two children who did struggle at time to maintain focus and involvement, if I were to carry out this activity again, I would aim to plan a little more carefully and change the practitioner to children ratio. For example, I would either bring an extra practitioner into the activity or carry the activity out with maybe a small group of four children instead of eight. I would do this so that more children can be involved at one time and there not being a wait as such for them to take turns, therefore, taking away the struggle of maintaining focus.






Element four.
	Area for further development  
	Why?
	How?
	Who/Where?
	When?

	Complete my Research module resit.
	Due to having to apply for an extension on the work as I was unwell I now need to ensure I complete it in order to be up to date with my years assignments.
	I need to complete the work and then carry out a presentation via a Teams call.
	I need to arrange a time that I can carry my presentation out with Paul via a Teams call.
	Before January 22nd 2021

	Renew my First aid
	I need to complete renew my first aid certificate due to my workplace if there we to be any accident or incident I am fully up to date in what to do in case of an emergency situation.
	I plan to carry this out via High Speed Training’s online course. 
	Link for this course in which I will need to complete is Online First Aid Course | Same Day Online Certificate (highspeedtraining.co.uk)


To carry this course out the cost will be covered by my workplace.
	I aim to complete this by the end of January.

	Complete a level 2 Safe guarding course
	This is again needed for my workplace, in order to understand what to do in certain safeguarding issues and ways in which can help or report the issue if needed.
	This course will also be carried out via High Speed Training’s online course.
	Link for this course in which I will need to complete is Level 2 Safeguarding Children | Accredited Online Course (highspeedtraining.co.uk)


To carry this course out the cost will be covered by my workplace.
	I also aim to complete this by the end of January.

	Undertake some placement hours in a school setting.
	I feel like this would be beneficial to me, my university degree as well as future job opportunities after completing my degree.
	I plan to speak to my current workplace and look at taking some time off there in order to get a few week’s worth of hours carried out in a local school.
	As mentioned I will need to speak to my current workplace in order to gain some time to carry out hours elsewhere.

I will need to visit and speak to a few local schools, take a CV with me and see if any of them are open to taking me on for some voluntary hours. 
	Before March 2022.

	To complete my Early years university degree.
	This is important in order to make the correct steppingstones for me to move on in the future with what career I would like to move on to and to better myself.
	To do this I will need to stay on to of all my assignments and put effort into completing everything on time and to the best of my ability.
	I will continue this with University of Wales trinity saint David and the Early years lecturers.
	By May 2022.
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