As a practitioner your main goal is to provide the best outcomes for children. A high quality of early education matters as children not only benefit from everyday experiences but also because they are only realised if the provision used is high quality (Peisner-Feinberg and Burchinal, 1997; NICHD, 2000). To be able to achieve this it is vital every settings complete quality assurance. Quality assurance has been designed to help and support early years practitioners to think about what they do and how they might do it, promoting a quality outcome for children (Brighton & Hove City Council, 2023). It is a route for every individual setting to reflect using a cycle of self-assessment and self-evaluations to help raise standards. Therefore, setting can identify areas for improvement and put in place action plans, while monitoring the progress of each one (Francis et al., 2016).

If Early Years setting engage in quality assurance, practitioners can provide an inclusive approach to support children in strengthening their values and principles. Research has also proven that is children go onto achieve better in later life if they attend a good quality setting from an early age (Dickerson et al., 2016). This can also support parents, as it specifies and gives recognition to the setting showing how it has achieved an accredited grade, to help them make a choice of a childcare setting that will support their child with positive cognitive, social and behavioural outcomes (Rouse, 2012; Sylva et al., 2004).

A High-quality provision is particularly important for children who have disadvantaged backgrounds, this will help lessen the effects of social disadvantage (Sylva et al, 2004). Public funding can break the cycle of disadvantage by concentrating on provision to focus on q positive effect on young children’s outcomes. 

To achieve this, there are a number of measuring tools to assess quality within the setting, which in hand will help stakeholders identify high quality provision, and support them in improving it (Harms, Clifford and Cryer, 2005; Pianta, La Paro and Hamre, 2007). 

However, even if a measure can capture quality within the setting effectively, this does not guarantee if being practical or useable tool for improvement of the setting or outcomes of children. Different tools that are out there for practitioners to use also might have not been validated by research, therefore practitioners may not know if using these tools with give them the best outcome.

Care Inspectorate Wales (2018) (CIW) state as practitioners such as childminders or day care settings need to complete an annual Self-Assessment of Service Statement (SASS) as a legal obligation. This is designed to assist CIW to monitor to see if setting are in compliance with Child Minding and Day Care Regulations Wales (2010). As a reflective tool SASS is designed to help practitioners think about what they are doing well and any improvements within the setting that need to be made, impacting on the care opportunities for staff and children as well as the environment. By reviewing the settings quality of care will help settings provided and consider how the service can be maintained or if needed improved. For all day care settings, CIW introduced ratings against four inspection themes in 2016, which are Leadership and Management, Wellbeing, environment and care and development (CIW, 2016). These ratings outline the quality of care within the setting and how it effects the well-being of the children. This can also be achieved by individual settings implementing The Foundation. Phase which can provide quality education. Although it is not compulsory, it can help practitioners see how each of the seven areas of learning are being met and encourages positive outcomes for children. It can then be shown in the settings annual SASS report.

The SASS report is mandatory compared to voluntary quality assurance schemes such as WPPA or NDS, this means inspection ratings are standard across Wales and every setting is included which will increase the standard of care across Wales. This is support by Green, (2015) who suggests this will benefit businesses as it will put further pressure on each setting to improve and achieve high standard outcomes for children. This can help settings by setting examples of other settings to help others improve on their practice. This then will incorporate collaborative working for settings across Wales to promote quality care above the minimum standards, including collaborative working within the setting. Lingo, et al., (2011) supports that as they state collaborative working is important amongst practitioners to achieve positive effect on the children’s outcomes. Although this can be seen as a benefit there is a disadvantage as some smaller settings may commit to unrealistic targets for the setting from gaining ideas from bigger settings, in hand this can then affect the settings rating (CIW, 2017).

In addition, SASS requires settings to collect children’s opinions as well as parents on the care they receive. This is support by Cottle., et al (2014) who suggests it is a crucial part in providing quality service by working in partnership with parents/carers. Furthermore, by receiving opinions from children, the setting is meeting Article 12 from the United Nations Convention on the Rights of the Child (UNCRC, 2018) that children are involved in the decisions that are made about their care, and children knowing their own rights (Landsown, 1995).

When completing an SASS report it needs to be online and once submitted it goes directly to the CIW, the aim of this is reduce paperwork for settings and less time consuming. This may not be the case for every setting though, for example if the setting is not up to date on digital literacy, this may cause mistakes or if the IT systems fail at the time of completion, it may be submitted by the deadline (Bowling, 2016; Mauthoor, 2016). As it can be difficult at times and settings need to meet deadlines organisations such as the Family Information Service (2018) and PACEY (2017) provide workshops for settings, assisting them in complete the report. The deadline of submission for the SASS report could also be an occurring problem if the setting is not open on the date given, for example school holidays, Vallen et al. (2014) agrees with this stating it could cause a detrimental effect on practice.

A disadvantage of using a SASS report has been that does it give full and accurate reflection on a setting. This has been supported by CIW (2017) who suggests as not all settings complete or submit this form it cannot offer a true reflection on Wales’s level of childcare service.

The second form of quality assurance that will be discussed is an environment rating scale called Sustainability Shared Think and Emotional Wellbeing Scale (SSTEW). This has been adapted from the environment rating scales for early years provision for birth to 5years. Over the years there have been many studies shown that using the environment rating scale is reliable and valid which being related to children’s cognitive and socio-emotional development (Burchinal et al., 2002; Phillipsen et al., 1997). A study called Effective Provision of Pre-School Education (EPPE) suggested it was important to consider other aspects of development and practice when promoting children’s outcomes Siraj-Blatchford et al., 2002; Siraj-Blatchford, 2009). This is then how the SSTEW environment scale was introduced by promoting the concept of ‘sustained shared thinking’ (SST), Siraj, et al. (2015) states SST is ‘the active engagement of practitioners in children’s learning and extending thinking, which has been widely used in many curricula across the world’. Sustained shared thinking (SST) refers to “an 7 interaction where two or more individuals ‘work together’ in an intellectual way to solve a problem, clarify a concept, evaluate an activity, or extend a narrative. Both parties must contribute to the thinking, and it must develop and extend the understanding” (Siraj Blatchford et al., 2002 p 8; Howard, et al., 2018). This Scale can also be used along side the other environmental scale such as Early Childhood Environment Rating Scale and Infant/Toddler Environment Rating Scale.
The STTEW scale focuses on pedagogy within the early year setting, it states the adult’s role in in supporting a child’s learning and development is considering interactions between children and adults, making sure it is high quality, and that this scale needs to complete by someone who understands the appropriate practice and knowledge of the development of children (Hoare, 2022). This can be a disadvantage as if a person does not understand the development of children they will not be able to help and support children to progress. Vallikat (2021) states ‘Child psychology not only pays attention to children's physical development, but also considers their psychological, social, and emotional development. Child development and pedagogy is an important part of child psychology to understand the physiological and biological changes that occur in students.’ Understanding a child’s development is also important as Vygotsky’s ZPD the level of potential development as determined through problem solving under adult guidance (Wang and Cook 2016), therefore if a practitioner does not understand what steps are next they will not be able to guide a child in the correct direction.

In conclusion, quality assurance tools can benefit practitioners and setting to reflect on their practice, to be able to achieve the best outcomes for a child’s development. Although there are many different measuring tools or report to support settings, it is vital that all stakeholders remember to include a range of people opinions, to assure a accurate representation of the setting. SASS supports settings to make sure they are meeting the quality service they should be ensuring from their setting whereas the SSTEW looks at the emotional well-being of the children also. Looking at just two of the scales or reports setting can help guide them for the best quality of service, it shows using one of the methods may help practitioners implement new ideas to help support children to gain the best experience and development. 
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