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Introduction 
Effective teaching has been generalised in recent years as a student-centred approach. Effective teaching should inspire effective learning and should be constructive, self-regulated, situated and collaborative. A role in effective teaching is school climate; this is a crucial area in attaining educational goals in the classroom and throughout the school community. It should be a supportive atmosphere which shares beliefs, responsibilities and values (Oder and Eisenschmidt, 2016). Engagement and motivation are key facilitators in an effective learning environment, when students become engaged in their learning and being an active participant of what they are learning is a positive (Rusticus, Pashootan and Mah, 2022).A learning environment can be placed in different contexts, this could be outdoors, indoors, academic or clinical. Practitioners need to develop learning environments which align with the knowledge and skills they are teaching their learners. There is not just one learning environment which can be seen as ‘optimal’ there are many different learning environments which can be an advantage for some and a disadvantage for others (Alinier and Hssain, 2019)   A lesson which is being conducted in an effective learning environment is a positive climate where the pupils and their learning are placed centre when it comes to planning the lesson as well as teaching the lesson. By using a positive teaching style and interaction with the pupils by providing feedback and identifying what they have done well, utilising positive reinforcement in the classroom can improve child’s self-esteem alongside their improving their performance (Whitehouse, Barber and Pepperell, 2020a). An example of an effective learning environment is following a study conducted by Bacova (2024), following an innovative school in the Czech Republic. This school had created a safe and supportive learning environment through collaboration with the pupils; this includes the participatory rule making. By allowing them in the to engage the students in the decision-making process it allows the children to feel a higher sense of responsibility and can lead to more commitment in following the rules set in place. The UK Government (2021) have created a guideline alongside Ofsted for practitioners to create an environment where children can flourish. This environment should be a place where children come to learn and have positive interactions with the school staff. The foundation of this climate should involve the promoting and protecting children’s rights, building relationships and understanding and knowing how to diffuse a situation or distract the child where possible. 

Growth Mindset 
What is a growth mindset?
[bookmark: _Int_ieFBn9Jy]The theory behind the growth and fixed mindset was bought to light by psychologist Carol Dweck who was a psychologist whose expertise was in social and developmental psychology. She studied and researched methods for improving learned helplessness. In 1999 she developed self-theory, following this she wrote a book on mindset and how one's mindset can lead to success (Khunaprom and Chansirisira, 2025). A growth mindset it the belief individuals have in their own talent and that these can be developed through hard work and input from others. These individuals tend to achieve higher than those with a fixed mindset, who believe their talents are innate and cannot be changed or developed. Those with a growth mindset worry less about how they come across and focus on their own personal learning (Dweck, 2016). These beliefs can largely influence the response students have to any academic challenges they face and impact their learning performance. A growth mindset allows them to perceive these challenges as an opportunity for learning rather than barriers they cannot get over (Platte, Xu, Groot, 2025). Students who have a growth mindset view their talents and abilities as something they can control and see them as malleable. Teachers can develop a student’s growth mindset through their teaching. The use of verbal statements along with instructional practices can further convey the purpose of having a growth mindset to the students (Yu, Kreijeks and Salmela-Aro, 2022a). The importance of a growth mindset has been acknowledged by the programme for international Student Assessment (PISA), which now has implemented a tool called ‘growth mindset’ to help in assessing children’s perceptions regarding the development of their intellect. Students who have adopted these mindsets have been shown to have positive changes in their academic performance (Muthukrishnan at al, 2024). There has been an increasing interest in the use of growth mindset in an education setting, some schools try to foster a culture of growth mindset and teachers hold workshops to identify ways to promote a growth mindset in children. It is key to understand how growth mindset underpins a learning climate (Ulduz and Gunbayi, 2018). 
Examples in schools 
Oakleigh House has been identified as a school who used growth mindset in their school climate which was found to be effective by Estyn (2017). The school promoted the belief that each step in the students learning was toward a larger goal and not the final goal. Instead of focusing the challenging tasks on the students who were deemed more able the school ethos was changed to “challenge for all” which influenced the children and their mindset to believe they all can achieve more than that they expect of themselves. They were taught to be more flexible when approaching a task or aspect in their learning which they found challenging and encouraged to find an answer independently. 
Another example is Ysgol y Foryd who have taken on the growth mindset culture in their school. The pupils' ideas and opinions are valued and are given constructive criticism which will enable them the ‘grow their brains’. The learners have become more independent with their learning and can understand as well as identify what needs to be done to improve their work. They show confidence in deciding their level of challenge and they can reflect on their own learning (Estyn, 2018). 
Ysgol Dolbadarn is another school which in recent years has implemented the growth mindset into their school. They teach children about having a growth mindset and using coloured stars which represent their ‘learning power’, staff and students respond to the work using these learning power stars to reflect on their work. It has been found that this is a highly effective practice in raising the confidence of students in their personal education (Estyn, 2019).
Effectiveness and Limitations
The use of growth mindset interventions has been studied, Gazmuri (2025), researched the effectiveness for these interventions and found that the use of growth mindset in schools has shown positive outcomes in the improvement in academia, these differences are modest, but they show the use of these interventions work, they are also cost effective. The outcome of this study was promoting the use of growth mindset in schools as long as they remain cost effective and do not interfere with student’s time in school. 
For growth mindset interventions to work in schools, the teachers must also hold the same mindset they are trying to promote. Teachers who have a fixed mindset have been found to engage in teaching practices which encourages the belief that students who have a low academic ability also have low motivation and expected to be lower in academic achievement. This view of intelligence can cause them to communicate the learning in unproductive ways and may be counterproductive to the student’s achievements (Fraser, 2017). 
However, a team at the university of Edinburgh conducted their own study into growth mindset and if it works with children in school. They found that by discarding the growth mindset interventions it was found hard work and perseverance were found to be vital in pupils making headway academically. By discarding the interventions, they found pupils made progress faster. Children aged nine to thirteen were studied and found using a growth mindset in this age group and these interventions had no effect on their resilience or motivation. They also found children who have a growth mindset performed worse not better on more difficult material (Li and Bates, 2019). 
Many research studies have claimed the use of growth mindset interventions can lead to a large improvement in academic achievement however, one study found that their results do not match these claims. These interventions were insignificant to typical children and those facing situational challenges such as moving schools. The study found that academically high-risk students and those who are economically disadvantaged may benefit from using growth mindset interventions. The results from this study to not support the claims that these interventions work for both low and high achieving students (Sisk et al, 2018). Another challenge to the implementation of growth mindset in schools is sustainability. Some studies found in the research conducted found these interventions do not hold well after there is an improvement in the academic outcomes of the learner. There may need to be ongoing support to maintain and reinforce this mindset in a whole school culture (Mohamoud, 2024).

Assessment for learning 
What is assessment for learning?
Assessment for learning (AfL) was described by Black and William (1998) as the process of seeking and using evidence for the learner and their teacher to identify where they are currently in their learning, what their next steps are and what is the best way to get the student there. Assessment for learning uses a range of pedagogical techniques which includes self and peer assessment and providing feedback and clear expectations of the learners (Zhang and Zheng, 2018). AfL is the concious attempt from the teacher to make classroom assessment a large part of their learning which is ongoing practice in the classroom which should improve the children’s learning process (Wolternick et al, 2021). The idea behind assessment for learning is teaching and assessment should be integrated. Used in a formative context it’s a progressive evaluation which teachers use to oversee the learners daily and adapt their instructions based upon the needs of the children in the classroom. This gives them exact feedback so they can modify their learning. In a summative context it’s where the teachers summarise the learning towards the end of the term. They may then use this information as feedback for the children (Durga and Kumar, 2020a).
Examples in school
Hendredenny Park Primary school is an example of a school which uses assessment for learning. All the staff engage in assessment for learning by observing the children and recording their findings along with evaluations of performance which they share amongst other staff electronically. This has allowed all the class teachers to be more responsive, and this allows them to put in place what the school calls ‘close the gap’ interventions. This is done through the allocation of staff and resources to address the need of a group or just one learner, they often do this on the same day which set’s the student on the path they need. The older children such as year 6 are encouraged to identify their personal next steps. They make the record of what they found to be challenging which is then given to the teacher to allow them to prepare any resources the learner needs. This allows them to develop these skills independently (Estyn, 2017a)
Gaer Primary School is another example of a school using assessment for learning. The process used in this school was to share their ideas of feedback between learner and class teacher. They made use of tools such as an editing checklist and self and peer assessment models. They were created with the purpose of supporting the learners as well as enhancing their process to provide more effective support. They introduced a form of marking which was built around shaping questions and understanding what prompts to use to challenge the learner allowing them to progress (Estyn, 2018). 
Plasmarl primary school is another school which utilises assessment for learning. Estyn (2024) reported on their use of AfL. They adjusted their previous use of assessment to follow the guidance of given following the new Welsh curriculum. They developed what they call an assessment tool kit which similarly to the previous examples focuses on individual learner progress. The purpose is to allow learners to understand their personal education path, how their work can be improved and making sure the children understand their next steps. 
Effectiveness and limitations 
A limitation to AfL is highly dependent on the teacher’s ability to notice and understand and respond the child appropriately with their in the moment feedback. It requires a good understanding of the curriculum and pedagogy. In a classroom environment teachers can easily misread a student unintentionally and give feedback based on the misunderstanding which may have only minor consequences or more severe repercussions on the learner. Teachers struggle with their time and resources in a classroom environment while also assessing and giving feedback accurately it’s already a difficult task to teach a class of thirty children without the additional difficulty of assessing the children in this way (Brown, 2019a)
A meta-analysis and review of previous research, conducted by Heitink et al, (2016a), on the effects that formative assessment, more specifically AfL, has on a classroom. It was found in this research that the use of AfL has a limited amount to no effect on a classroom. This is suspected to be due to a lack of proper implementation. When done correctly it can lead to increased learning. When implementing AfL into a school it is suggested that there should be an investment into the professional development of their practitioners as there needs to be deeper knowledge in this area than simple structures and procedures.
On the other hand, formative assessment in education plays an influential role in the learning of students. It can be used to push students learning through continuous evaluation. Teachers can keep track of student progress and to gather data on their understanding of the subject matter which is being taught in the classroom. The learners' areas of strength and weakness can be identified which can allow the class teacher to adapt their teaching to help the students improve in their weaker areas (Pramesti, 2024). 

Classroom management
What is classroom management?
The modern foundation of classroom management includes discipline and order in the class. It is key in supporting the structure of teaching and learning for children, it acts as a balance between what the teacher needs along with keeping the learners engaged while also allowing the students the opportunity to be involved in their personal education journey. (Freiberg, Oviatt and Naveira, 2020a). Classroom management is the actions in which teachers take to create an environment the learners find to be supportive for both their academic and social-emotional development. An indicator of effective classroom management is there is improvements in student behaviour. Classroom management should be an ongoing collaboration between the learners and the class teacher (Korpershoek, 2016a). Previous research mentioned in the study by Alter and Haydon (2017) talks of including students in the creation of the classroom rules makes the students more inclined to follow the set rules in the classroom. By recommending an initial framework to the children followed by them building on this framework with their own ideas to create the rules in a collaborative way. The classroom rules should be framed in a positive way and should highlight the desired behaviours rather than focus on the undesirable behaviours. Classroom management is heavily influenced by the institutes, the backgrounds of both the teacher and students and their educational goals. Classroom management can only be enhanced and becomes more effective when the class teacher performs their duties correctly this includes their lesson plans, what is being taught to the students along with the methods of teaching and support in the classroom (Ibrahim, Branch and Arabia, 2016). Bronfenbrenner's theory of environmental method talks of a micro system, the enclosed environment where a human being can grow. It talks of the significance of the school and the teachers along with the socio-cultural environment in the process of the development (Ahmed and Plessis, 2024). Although this theory was created for the field of developmental psychology, it can be useful in education. It can inform teachers on how to construct a better classroom envrionment for the children. The theory focused on how children learn within their environments and the characteristics of learners within the context and how they go together. Brofenbrenner’s theory is a nuanced theory, and it helps educators understand, respect and effective responding to the complexities of the envrionment (Tong and An, 2024). 
Examples in Schools
YGG Tan-Y-Llan is an example given by Estyn (2024) gives an example of how their classroom management manages not only behaviour but how this affects their attitudes towards their work. The school has implemented a ‘behaviour ladder’ which the learners aim to climb the ladder and show perseverance toward their own personal progress and create a more positive attitude toward their work in school. When the children come to school it’s treated as a new day and new opportunities to put in the effort and be prepared to learn. The learners also go on to encourage their peers and praise each other as they move up the ladder. 
Ysgol y Gogarth is another example of using classroom management to manage behaviour in classrooms. They consulted with behaviour analysts and maintained close collaboration between the teachers in the school. The aim of these management strategies is to allow students to reach their full potential and make any barriers to their learning feel smaller. This was created to teach the learners academic skills while also reducing behaviours which may affect the learning of that learner and the others in the classroom. This has shown to be effective with all children being able to maintain their placements in the school and them being included in all aspects of the school (Estyn, 2018). 
Effectiveness and Limitations 
A challenge to classroom management is maintaining rule enforcement along with understanding the student diversity in the classroom and being able to adapt the methods used for a multicultural classroom. Through teaching children from a range of different cultural backgrounds find it more difficult to implement “standard” policies while also respecting their heritage in the classroom. Along with these challenges teachers who are already professionally developed needs educational training to provide proper classroom management and implement it correctly (Progga, 2025). Teachers are taught basic management strategies which are sufficient to a large amount of the classroom. If they encounter a student with behavioural needs which are intense, they may not have the basic components needed to meet their needs. A lack of preparation in pre-service teachers leads to ineffective implementation and practice which in turn does not improve student behaviour which is a large stressor for educators (Flower, Mckenna and Haring, 2016a)
An important aspect of classroom management is the effect it has on student achievement in the classroom. Putra and Yanto (2024) conducted a meta-analysis and found through existing research that classroom management does have a positive effect on student achievement. When classroom management is applied effectively it can be used as a pilar to improve student achievement it promotes the idea of the creation of a safe, comfortable learning envrionment for the learners. This idea supports the notion that a well-managed classroom can be helpful in fostering student participation. Classroom management has a large influence on student’s behaviour and the overall learning environment for the learners. This contributes to being able to create an atmosphere where children feel respected and valued which in turn can facilitate positive engagement and behaviour (Hoelscher, 2023)

Conclusion
[bookmark: _Int_eoTcSFuG][bookmark: _Int_WTFWBMUk][bookmark: _Int_pF39L8Z0]To conclude this assignment an effective learning envrionment should be somewhere should be a positive place with children placed at the centre of it, they should be thought of when planning a lesson and teaching a lesson (Whitehouse, Barber and Pepperell, 2020b). Although using a growth mindset has it’s limitations it can allow for a student to feel in control of their academia and that they can build and develop their knowledge through hard work (Yu, Kreijeks and Salmela-Aro, 2022b). This can create a positive climate in the classroom as it places them in the centre of their own learning and allowing them to have control over something which is theirs. Assessment for learning used in a classroom can be used to show students where they are in their learning while also allowing for either real time feedback or a summary of learning at the end of school term (Durga and Kumar, 2020b). The use of this in school’s can help children deepen their understanding of their own learning and allows for teachers to place interventions for the learner (Estyn, 2017b). This does however have it’s limitations in schools. Without proper implementation it can have little to no effect on the learners (Heitink et al, 2016b) along with the struggles for teachers to have the time and access to resources to be able to give effective feedback on top of teaching a classroom of around thirty children (Brown, 2019b). The final area of a learning climate is classroom management. The purpose of classroom management is to support the structure to both teaching and learning in a class. It is a balance of student engagement and teacher needs giving the students the chance to be involved in their own education journey (Freiberg, Oviatt and Naveira, 2020b). A sign of effective classroom management is that students find the envrionment to be supportive both academically and emotionally and fostering collaboration between the class teacher and the students (Korpershoek, 2016b). There is a lack of preparation in teachers and inability implement classroom management effectively may have an impact on them being able to handle the needs of a child who may have different needs to many children in a classroom or which they have not encountered before. This has a knock-on effect, their needs are not being met, and their behaviour has become a stressor for the class teacher. From my research I consider classroom management to be the most important element to an effective learning climate. As mentioned in the conclusion it’s purpose is to create a supporting envrionment and allowing collaboration between the class teacher and the learner to be in the centre. The UK government (2021) guideline talks of how an effective learning envrionment is a place where students can learn while also having positive interactions with school staff. 
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