Critically Reflect on your Progress in Planning, Preparing and Teaching Lessons that Incorporate Specific Pedagogical Principles. (This evidence should be taken from you Professional Learning Passport – PLP).  Identify one of these Pedagogical Principles as an Area for Development and Justify the Next Steps in your Development. 
ECAD6008: Part 1 
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning 

	What did you do and why?

	An Assessment for Learning (AfL) strategy which I used in my teaching practice during my time on placement was that of ‘self-assessment’ which was a strategy already in use on a whole school approach basis.  This AfL was used during every lesson that was planned, whereby a ‘chitty’ was created to stick in each child’s learning book for every lesson which displayed the lesson objective (LO) and success criteria (SC) for the children to understand exactly what they were going to do during the given task.  The ‘chitty’ created also displayed a self-assessment area (traffic light system) for all learners to colour in the face that was most appropriate to their learning at the time e.g., Smiley face (green) = I understand, middle face (yellow/orange) = I’m not sure and sad face (red) = I don't understand.  This was for the learners to express how they found the task overall in order for the teacher to identify areas which they needed to adjust to ensure future improvement. 

	What have you learned?

	During my placement, I have learnt that self-assessment encourages pupils to get more involved in their studies and to express and reflect on how they felt about completing the task in the classroom.  This also allowed children with lower confidence to express whether or not they found the task to be difficult instead of sharing their feelings with the whole class.  I also became aware from using self-assessment in my teaching practice that this allowed me to focus on both the learners who possessed good judgements in assessing their schoolwork and those with poor judgments.  However, from using self-assessment in my teaching practice, I also noticed that some learners who were within a higher ability (HA) group sometimes coloured in the sad face when they found the activity very easy.  Also, on occasions, some learners from the lower ability (LA) group would colour in the happy face when they found the task to be difficult and these learners needed some support.  As a result, I found that a few children either didn’t quite understand the self-assessment process itself or opted to colour the faces according to how they were actually feeling in their own wellbeing that particular day. 

	What next?

	In future, I would ensure that all learners fully understand the process of self-assessment, and I would also explain to the class as to what exactly each face represents when they complete the self-assessment exercise at the end of their task.  I would also emphasize to the learners that self-assessment is intended to represent how they found the task themselves, on a personal basis and not how their friends found the activity.  The reason for this being that I became aware that a few children would copy from the learner seated next to them. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences 


	What did you do and why?

	Throughout my time on placement whilst teaching lessons some children were able to ‘choose’ something to undertake from the enhanced provision which was planned for that week while others completed the focused task.  There were several areas to choose from e.g., maths, literacy, creative, small world, and there were different activities to carry out in these areas, in order to enhance the children’s learning.  During this time of choosing, learners were encouraged to take photographs of their learning material and link these photos to an app named Seesaw.  This app was a digital tool designed for children to use throughout the school day, to share any additional work they had completed with their class teacher and families.  In addition to this, with the app they could also use it to share any work they had completed at home, with their teacher.  The reason for using this tool within the classroom, was to give the children a chance to become more independent in the sharing of their work while the teacher was busy completing the focus task, without having to deal with 25+ children coming up at the same time to the teacher, attempting to show their own work.

	What have you learned?

	From using this digital tool in the classroom this allowed me as the class teacher to keep some form of control of the children’s work by the avoidance of having many pieces of paper to manage at the same time.  It was also an easy way to share work with families as it allowed the parents to become aware of what their children had achieved during the school day.  I also learnt from using seesaw in the classroom environment, that there were many different ways to present pieces of work in addition to the fact that it could be easily accessed by children with additional learning needs (ALN).  However, from using seesaw, I also became aware that there were some disadvantages in its use such as children occasionally using the digital tool in an incorrect way, which tended to cause some confusion for the reader in relation to the work carried out.

	What next?

	As a result of the above, for future preference, I firmly consider that setting strict guidance in the use of seesaw in the classroom is essential as I sometimes discovered that a few learners, and especially younger children, would use seesaw in a way not intended e.g., taking a picture of their friends and not actually taking a picture of the work they had completed during that day.  Also, in the future, I shall make more use of seesaw as I find its use an easy way for learners to share their work with others whilst, at the same time, finding the use of such a digital tools, a fun way to present their work. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 


	What did you do and why?

	During my time on placement, one of the weeks included Remembrance Day and, as the result of this the children learnt the facts about this memorable day in the calendar.  In the lesson, the children engaged in a class presentation, the aim of which was to give them an understanding at their particular level of what this day stood for.  The children also watched a presentation given by the Year 6 Class about Remembrance Day.  They also took part in a whole class focused task to record their own facts on a ‘poppy template’ in order to remind them about this special day.  Linked to this, a foundation phase school trip was organised in which all the children walked down to the local Cenotaph to enable them to partake in a minute’s silence to remember all the military personnel who have fought and died for our country.  In addition, as part of the trip to the Cenotaph, a member of staff played ‘The Last Post’ for the children to hear and prior to leaving the school the children made poppies which they left at the Cenotaph as a mark of their respect.  As far as this trip was concerned, I was used as a member of the school teaching staff to escort the children in my class to and from the cenotaph ensuring that everything was carried out safely.  Another aim of the trip was to give the children a real-life experience of what happens on Remembrance Day and the reason why people and organisations assemble at the Cenotaph on this particular day.  The children really enjoyed the school trip, which I’m sure they all found to be a memorable experience.

	What have you learned?

	By organising the trip, this allows the children to become more engaged in the learning process and provides an extra element of excitement for the children.  During the trip, the children showed that they were very interested in what they were learning and asked many questions during the day and wanted to be involved with further activities relating to Remembrance Day.  However, from this experience, I have learnt that the organisation of a school trip is not an easy task to undertake and that many factors have to be considered in order for such a trip to successfully go ahead. 

	What next?

	For future teaching practice, I would definitely like to include more real-life authentic contexts to enable my leaners to obtain a better understanding of what actually happens in the real world and how the subject they are learning about relates to the real-life context.  I believe that this will allow my teaching methods to become more interesting and engaging for children resulting in them being more enthusiastic in their desire to learn. 



	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes 


	What did you do and why?

	Throughout my time on placement, one lesson that I delivered to the children was about the celebration of Diwali.  This is a religious festival which is celebrated by Hindus all over the world.  This lesson was delivered by giving children a short presentation about the Diwali festival to give children more of an understanding about this celebration as many children in the classroom hadn’t heard of this festival before.  The children were also read a story about the festival of Diwali (Rama and Sita) which further explained why this festival is celebrated all over the world.  During this story, selected children were asked to come up to the front of the class to help re-enact the story of Rama and Sita.  After the introduction of the lesson, all the children engaged in a focused task by drawing a picture about the story of Rama and Sita and then recorded a simple particular fact that they had remembered about the story.  As a result of this, the lesson allowed me, as the class teacher, to incorporate different cross-curricular themes into the lesson including humanities, expressive arts and language, literacy and communication.  

	What have you learned?

	From delivering this lesson within the foundation phase, I have learnt that by incorporating expressive arts e.g., drama into a humanities lesson such as the study of Diwali, gives the children more incentive and excitement in the learning process relating to the topic.  I also became aware that by using expressive arts during the introduction stage of the lesson children are inclined to remember a lot more about the subject to take forward into the focused task.  I also learnt that by pitching the level of the presentation at the start of the lesson to that which was suitable in relation to the children’s age, allows them to become far more engaged in the lesson.  This, in turn, encourages them to relate to the subject matter in such a way that they would have celebrated themselves, based on their own personal experiences.  By including expressive arts in my lessons, I also learnt that using other teachers who might be in the classroom at the same time for support and participation, was also another way of getting the children to engaged more fully in the lesson as they found this way of learning to be quite humorous.  However, in saying this it was also my experience that on occasions a few children became overly excited which resulted in me having to take a firm approach to refocus the children’s’ attention back to the subject matter of the lesson.

	What next?

	In planning future lessons in my teaching practice, I believe that making subjects that children are not so aware of, more interesting and by using cross curricular themes in my lessons, such an approach becomes more beneficial to the children’s learning experience.  This encourages them to become more engaged and more excited in the learning process and greatly benefits them in both the processing and retention of knowledge of what they have been studying.  It is my belief that as I go into Key Stage 2, I should also research more ways to get older children to become more engaged in their learning, with a view to preventing them ever becoming bored, as was my experience with some of the children in the foundation phase of my teaching experience.  Also, for future teaching purposes I firmly believe that having a list of classroom management strategies in place is very important to efficiently and effectively manage every eventuality that might occur during teaching e.g., on occasions, a humorous session can sometimes become somewhat chaotic, requiring the teacher to quickly gain control by use of such a management strategy.


ECAD6008: Part 2 
Introduction
This assignment will explore Assessment for Learning (AfL) as an area which I have identified for improvement within my teaching practice which commenced at the beginning of this academic year.  There will also be a focus on the potential next steps that I could take which could be used within my teaching practice to benefit pupils’ learning, and the organisation and delivery of my own lessons.  As such, I hope to develop new methods of delivering AfL strategies within the classroom which, in turn, will be beneficial to the students.
AfL, which is also associated with formative assessment, is defined as a “process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there” (Broadfoot et al. 2002, p. 2-3).
This strategy can also be a very useful tool for both pupils and teachers, as it not only supports the learning potential of all pupils but also acts as being a good guide to instruction in the learning process (Shute and Rahimi, 2017).  By using AfL, this allows the learners to get effectively involved in their own learning process which allows their motivation and confidence to develop as it focusses more on their progress and achievement as opposed to any weaknesses they may have (Stiggins, 2001).
Hence, the reason I have chosen this particular area to assist me in developing my teaching practice delivery is that AfL is such a crucial element in relation to teaching methods as it enables strategies to be put in to place for the benefit of both teachers and pupils (Baird et al. 2017), especially those of low achievement (Black and Wiliam, 2009).
As a result of participating in an online bridging day as a part of my university course, AfL was chosen as a pedagogical standard to assist in developing my teaching practice.  During this online bridging day, students shared their own methods of AfL strategies which they had previously used during their own experience and, at the same time, highlighted the successes which they had experienced.
By my participation in this bridging day, different strategies were identified which could be trialled in the classroom environment in order for me to develop my skills.  Dweck (2015) believed that by focusing on enhancing the learning process by trialling new strategies this could help to develop a ‘growth mindset’.
I also chose AfL as an area to develop as my class mentor indicated that AfL was already an area of strength within practice and to research AfL further would be more beneficial in understanding the topic.
Critical Discussion
On studying the outcome of the research of AfL within education (Stiggins, 2001; Broadfoot et al. 2002; Black and Wiliam, 2009; Shute and Rahimi, 2017; Baird et al. 2017) it became quite evident that the use of AfL strategies over the years has had a substantial impact on pupils learning in the classroom environment.  
Self-Assessment 
One strategy that has been used a significant number of times within the classroom is that of self-assessment (Noonan and Duncan, 2005).  
Self-assessment is a learning strategy undertaken by the pupils in the classroom by way of which they reflect upon their performance in a particular activity in order to establish either what went well or to identify an area that needs improving during their studies (Brown and Harris, 2013).  However, according to Yan and Brown (2017, p. 1249) there remains no doubt that the definition of self-assessment has been completely unresearched and still remains in a ‘black box’.

It has been identified that the use of self-assessment technique within the classroom environment has been considered as being a very useful method of gathering student feedback in relation to their learning (Andrade, Du and Wang, 2008).  Research has suggested that the use of self-assessment by pupils is a strategy that has a beneficial effect on the quality outcome of students’ academic work (Jay and Owen, 2016), by having a positive effect on both their independence as well as their self-efficacy (Cassidy, 2007; Kissling and O'Donnell, 2015).

Gaining feedback from students in the classroom also allows teachers to identify the areas where the learning is being positively facilitated as well as identifying the areas which need improving even if such improvements are of a minor nature only (Westbroek, et al. 2020).  
Another reason for engaging pupils in self-assessment is that it assists in enhancing their learning ability throughout the year and improves the levels of their learning outcomes at the end of the year by engaging them in the management of their own leaning by them becoming more involved and engaged in the academic work (Zimmerman and Schunk, 2004).  Such an approach to teaching, also enables teachers to improve their skills and modify their methods in order to deliver more meaningful lesson in the future.  

However, despite the positives outlined above, Ross (2006) argues against this, and casts doubt around such a strategy by questioning its accuracy and value believing that it leads to incorrect assessment outcomes.  Ross (2006) further states that when children use self-assessment methods some children with a higher capacity for learning often doubt their own work standards and underestimate their own achievement capabilities.  Contrary to this Ross also states that children with a lower capacity for learning tend to overvalue their performance and potential achievement level in their schoolwork. 
Therefore, as a result of Ross’s views, self-assessment may be seen by some to bring an element of construct-irrelevance variance into the equation which can endanger the validity of any assessment outcomes. 

In addition to students sharing feedback in relation to their schoolwork, research has determined that by students’ being honest in rating the levels of their standard of work throughout the self-assessment process this enables them to make positive changes to their own efforts.  Boud, Lawson and Thompson (2013) were of the view that by students again being honest in relation to the feedback of their performance, then this allows them to put more emphasis in the areas which need improvement in order to develop their learning potential.  
The strategy of self-assessment can be introduced in children at a very early stage in life e.g., pre-schoolers.  Despite the fact that their intellectual levels are low when it comes to the learning process, young children can still begin to process visible concepts and start to build skills to enhance their metacognitive abilities at such a young age (Warash and Workman, 2016).  Such an approach will then be of benefit to these young learners in their development of a positive concept of self-assessment throughout their journey in both school and further education, as the case may be.
However, not all students have the same attitude towards their schoolwork and, as such, some find it difficult to view schoolwork in a positive way.  Butler (2011) identified this in his study whereby he declared that one of the negatives of using self-assessment in the classroom is students having excessively adverse thoughts in relation to their own standards of work.  Butler noticed that these students would frequently have a negative perception as to the standard of their work and, as a result of this, their confidence in their own ability fell to such an extent that they later became impersistent in their learning.  Therefore, if teachers provide a clear set of criteria at the beginning of the pupils learning journey to assist students in the self-assessment technique this will allow them to digest the necessary knowledge needed to successfully complete the process without any feeling of negatively, whatsoever (McMillan and Hearn, 2008).

Another important element of self-assessment is that of teachers knowing exactly the position their students are at in their learning journey, in order to put the necessary strategies in to place to enable their pupils to progress and achieve the highest of standards in their leaning outcomes (McMillan and Hearn, 2008).  By teachers correctly implementing this element of assessment for learning, this then allows the leaners to become more autonomous and accountable in their understanding of and ability in the learning process (Dochy, Segers and Sluijsmans, 1999).  
However, it has been debated within research that although self-assessment might be worthwhile within an educational environment, the process needs further support, time and practice in order for it to become more beneficial and valuable to learners (Andrade and Du, 2007).

There are several approaches to implementing self-assessment in the classroom in order for it to engross pupils and become efficient in practice (Stallings and Tascione, 1996).  The most common process is to: - 

(i) articulate expectations e.g., show good and bad examples of self-assessment 
(ii) to self-assess the work, and 
(iii) revise the self-assessment in order to improve the work. 
 
Andrade, Du and Wang (2008) stated that using this three-step method resulted in significant improvement in students’ work.  Schunk (2003) stated that by participating in self-regulation within schoolwork by means of self-assessment this allowed students to flourish in their future learning.  
However, in considering self-assessment there are some factors which can affect the process e.g., the impact of cultural difference by way of an individual’s personality (Brown, Andrade and Chen, 2015).  As such, what is considered to be most accurate about an individual’s personal work and whether it is appropriate feedback in the self-assessment process, is the main question which challenges the accuracy of any student’s learning outcomes.  This challenge is especially experienced in younger children whereby they relate how they feel about their work according to their feelings in self-assessment, instead of relating as to how they actually believe to have found the work.  
As a result of following the above process to ensure effective self-assessment, it should be considered that such a process might not always work for children of differing ages.  For this reason, teachers of children of younger ages should put more emphasis on articulating expectations in order for the children to develop a more in-depth knowledge around the meaning of self-assessment with a view to becoming more accurate in this area.

An additional aspect that is considered very relevant in the use of self-assessment in the classroom is that not only is the strategy beneficial to students but also to teachers.  Although self-assessment allows teachers to gauge how their pupils are progressing it also allows teachers to reflect upon their own teaching practices with a view to them improving their own standards in the delivery of their lessons (Borgmeier, Loman, and Hara, 2016).  By reflecting upon one’s own practice, this supports the professionals’ expertise throughout professional development as well as boosting their self-confidence as a teacher in order to improve their pupils’ learning (Dewey,1933; Brookfield, 2005).  
   
Needless to say, in considering the above statements research also exists which argues that being a reflective professional has also some adverse consequences in practice (Brookfield, 1995).  Such an example could be that teachers have a complete negative judgement about the delivery of their lessons which, in turn, has a negative effect on their self-esteem which results in them becoming demotivated to improve their own teaching practices as well as improving students’ learning.  
In spite of this, if teachers find the right model of reflection which enables them to improve their teaching methods this will allow them to develop better techniques to critically judge themselves and also support them further to enhance their professional development.  

Peer Assessment
Another assessment strategy which has been used within the classroom environment and has become a fundamental element in assessment for learning is that of peer assessment.  Peer assessment is commonly known as a strategy which entails students assessing both the accomplishment and presentation of the work of others.
Topping (2005, p. 630) describes peer assessment as an “acquisition of knowledge and skill through active helping and supporting among status equals or matched companions”. Despite the fact that professionals within education are of the opinion that peer assessment is a standalone method of assessment, some have argued that this type of assessment is not exactly a standalone strategy as it has many similarities to that of self-assessment (Black et al. 2004).  
It has also been considered that peer assessment has strong links to the social development theory of Vygotsky (1978) who affirms that the use of socialisation within the learning environment is of great importance to learners throughout their development especially when interacting with peers, teachers, and parents.  As a result of this, having a productive environment around the learner will stimulate fundamental interaction and advance the learning process.
When peer assessment is used within an educational environment, it is notable that this strategy is most often used as an evaluation tool in assessing levels of students learning. The aim of this evaluation is to ensure that both students and teachers obtain a reasonably good measurement of the learners’ level of understanding within the current circumstances and be able to modify the teaching method, as appropriate, to meet the need of the class.  Johnson (2004) identified that this form of evaluation was a useful teaching method in group discussions and further developed students’ learning experiences at the same time serving to improve their achievements.  In addition to this, peer assessment has also benefitted learners in other aspects of their learning, including their cognitive abilities (Topping and Ehly, 2001) as well as their ability to reflect upon the work of others (Sluijsmans et al. 2002).
However, in coming to these conclusions it must be said that there has been relatively little research carried out around the effects of peer assessment within different educational settings which causes difficulties in measuring the casual relationship of peer assessment in schools, generally.  
In considering this, Brindley and Scoffield (1998) stated that when this strategy was carried out in school environments, many students had cynical attitudes towards peer assessment with regards to judging their peers’ accomplishments.  Also, students were often reluctant to give critical responses about their peers and because of this gave the same assessment marks to each of their peers.  As a result of this, there has to be some questioning around the strategy as studies have investigated the influence of social processes in relation to its validity and reliability and this could well be a factor that casts an element of doubt upon it (Falchikov, 1995; Chang et al. 2011; Li and Gao, 2016).  
Furthermore, as peer assessment in most areas has been identified as a useful teaching tool in the classroom and that learners become more independent in improving their learning capabilities by engaging in this strategy (Bloxham and West, 2004), there are some who argue that in order to peer assess in an efficient and acceptable way there must be clearer guidelines in the implementation of the methodology relating to the strategy (Gielen, Dochy, and Onghena, 2011).  
By teachers becoming clearer as to what constitutes a good peer assessor e.g., setting clear and unambiguous criterion, then this will assist in developing children to become more positive about the learning process and enable them to fully engage with the task.  Investigations into this area established that of peer assessment is sustained e.g., checklists, training, teacher assistance and monitoring (Miller, 2003; Li and Gao, 2016) then this will improve the whole process of peer assessment and have a beneficial influence on the learning (Topping, 2017). 
With regards to the overall effects of assessment for learning there remains questions in some areas around its effectiveness and, therefore, if we use such strategies in the classroom, the question might be asked ‘are we really gaining a real-life view of our pupils’ learning levels and what must we do in order to further develop them?’.
However, by exploring the literature around assessment for learning, it becomes quite obvious in most areas that teacher classroom assessment is of great benefit to enhancing student learning in the classroom environment.  
Conclusion
During my time on professional teaching experience, it was evident that the use of assessment for learning was used continuously throughout my planned lessons, especially the use of self-assessment for pupils.  One of the main reasons for using this method of assessment for learning in the classroom was that many consider that this is an important way forward in the classroom, for children’s leaning to flourish (Shute and Rahimi, 2017). 

The way in which this strategy was used during my teaching experience was by using the schools ‘chitty’ (see appendix 1) for every lesson that I delivered especially those lessons which included written tasks with an added self-assessment column for the children to assess their work independently following completion. 

I considered the above to be a positive strategy for the introduction of self-assessment into my lessons as this allowed all learners to assess their own work and state how they believed the task went after completion.  This also supported me, as a trainee teacher, to assess where the pupils were, exactly, in relation to their learning status, in order for me to move forward and continue with their further development.  This was support by Andrade, Du and Wang (2008) who believed that self-assessment was a worthy way of collecting student feedback.  

Throughout my time on professional teaching experience, I also noticed that by using this self-assessment strategy on a daily basis this allowed the learners to become more independent in relation to their schoolwork, which would further support them as they proceed along their school journey.  

This, again, was supported by Cassidy (2008) who believed that self-assessment allowed learners to become more independent within their learning.  It became obvious to me in my placement class that this strategy was embedded into the pupils whereby they would take it upon themselves to complete the self-assessment exercise without request at the end of every lesson.  However, for future development in my teaching practice, I shall ensure to make additional resources available or self-assessment e.g., provision of self-assessment pictorial display cards (see appendix 2), to be used for independent self-assessment purposes following outdoor learning activities, instead of the school chitty.

In addition, the use of self-assessment in the classroom was also advantageous to myself as a trainee teacher, as it allowed me to not only reflect upon my own delivery of lessons but also enable me to put modifications into place with a view to improving my lesson agenda for future practice and to enhance my professional development (Westbroek, et al. 2020).

However, we must consider the accuracy and value of this assessment in the classroom as stressed by Ross (2006), as it was prominent from utilising this in my practice that children often copied their peers in relation to what they believed was acceptable of their own performance and not what they really believe themselves.  Thus, in the interest of future development I believe that expressing the importance of self-assessment at the beginning of every lesson will allow children to remember what exactly they need to do in order to complete self-assessment in the correct way and that this strategy is an independent task of their own judgment.  As Boud, Lawson and Thompson (2013) believe that by children being genuine and honest about their self-assessment this will later lead to greater improvement in the academic work. 

Despite the fact that during my time on placement, I, myself, did not generally experience any negativity from the children in their recording of self-assessment (Butler, 2011), there were some instances whereby I became aware that a minority of them recorded how they felt in relation to their own wellbeing at the time, instead of recording how they felt about the learning activity in question.  

Therefore, to prevent such an event happening in my future lessons, I shall explain the process fully and ensure that no ambiguity exist in this area in order that all children complete the self-assessment process in the correct manner.  To support this, I could draw up a suitable ‘user friendly’ checklist for the children to follow whilst carrying out their own self-assessment just as Miller (2003) and Li and Gao (2016) discovered that by having effective training in place e.g., checklist this will allow positive assessment to function adequately in the classroom environment.
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