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Critical Reflective Writing 
‘Womanizer’ participant
During my placement at Hijinx, I encountered a challenging situation involving a participant whose behaviour was considered inappropriate. As outlined in Appendix A, this individual directed sexual gestures toward me during sessions, creating a profound sense of discomfort and confusion. This experience prompted a series of ethical questions regarding my role and responsibilities in such a context. These reflections were inspired by a question posed by Sadeghi-Yekta and Prendergast: “What ethical guidelines and modes of ethical practices are appropriate in working artistically with lived experiences, particularly when the project is focusing on difficult and painful experiences?” (2022, p.152). I consolidated this inquiry into a broader question that would underpin my critical reflection: What ethical principles and practices are appropriate for artistically engaging with the lived experiences of vulnerable individuals in professional and creative settings?
The implications of this encounter extended beyond my personal discomfort, impacting group dynamics and the wider atmosphere within the project. In the weeks following the incident, participants expressed protectiveness towards me, offering 'warnings' about the individual in question. This informal safeguarding by peers also led to a subtle social exclusion of the participant, intensifying their need for attention and further inappropriate behaviour. As a facilitator, I struggled with how best to respond, particularly given that other staff members similarly appeared uncertain. Eventually, I drew on advice from a Hijinx contact: “sometimes you have to pick your battles” (see Appendix D). This decision highlights the practical complexities of facilitation in ethically ambiguous situations.
The situation prompted me to reflect on the broader nature of interpersonal relationships in collaborative artistic environments. The marked gender imbalance—where male participants significantly outnumbered females—may have influenced the dynamics of behaviour and group responses. Moreover, participants appeared to draw on safeguarding advice previously received from staff, suggesting that informal safeguarding strategies had been internalised. Nevertheless, the practical consequence of these strategies was the isolation of the participant in question, a result that seemed to exacerbate rather than resolve the issue.
It is important to note that I entered this group after it had already established strong community ties. My integration was sudden rather than gradual, and although I was informed about some dynamics, I received no direct coaching. Staff assumptions about my ability to navigate such situations independently may have contributed to a sense of complacency regarding safeguarding implementation. This led me to a critical realisation: while participants were culturally framed as ‘vulnerable,’ within Hijinx they were empowered individuals. However, this empowerment did not negate the need for robust safeguarding practices.
This re-evaluation of vulnerability reaffirmed the importance of adhering to organisational policies and ethical frameworks regardless of personal interpretations of empowerment. It also circled me back to my central inquiry: What ethical principles and practices are appropriate for artistically engaging with vulnerable individuals in professional and creative settings?
In analysing this situation further, I referenced Liselle Terret’s work, Who’s Got the Power? (2009, pp.336-343), which explores empowerment dynamics among participants. Terret suggests that empowerment fundamentally shapes group interaction, and that disruptive behaviour may signal an individual's struggle for recognition and agency. In this light, the participant’s inappropriate behaviour might be understood not solely as an act of disrespect but as a clumsy attempt at communication, framed by limited social understanding and skill.
Zakes Mda’s analysis in When People Play People (2021, pp.193-199) also offers critical insights. Mda discusses how behaviours, including silence, disruption, or manipulation, act as forms of censorship and exert subtle power over social interactions. Within this framework, the participant’s actions could be interpreted as attempts to reframe the relational dynamics, asserting a form of control that inadvertently disrupted the group’s cohesion.
Thus, integrating Terret’s and Mda’s perspectives deepened my understanding of the complexity at play. Participant behaviour influences not only their personal empowerment but also the collective experience. Ethical facilitation, therefore, demands sensitivity not only to individual needs but also to the broader dynamics of power, inclusion, and exclusion within the group.
Importantly, recognising and addressing inappropriate behaviour must go beyond individual reprimand. It requires a systemic, group-wide approach that acknowledges how others respond and adapt to disruptive conduct. In the future, I aim to adopt a more impartial, critically reflective stance when observing inappropriate behaviour, analysing who holds power within the room and who is rendered vulnerable as a result.
Addressing this issue moving forward would involve engaging three distinct groups. Firstly, staff at Hijinx must be included, as existing safeguarding measures were inadequate for the specific circumstances encountered. The participant involved did not appear to comprehend the seriousness of their behaviour, and the organisation's response seemed insufficient. Preston (2016) in Applied Theatre Facilitation emphasises the pitfalls of a "toolbox" approach to facilitation, where standard techniques are applied without fully considering the context, often "missing the mark" (p.71). The reliance on generic safeguarding measures in this situation ultimately rendered both me and participants vulnerable and underscored the need for a more intentional, context-specific approach.
Secondly, individuals exhibiting inappropriate behaviour must be engaged through clear, compassionate conversation. I propose a three-strike policy, where each incident is acknowledged, discussed, and accompanied by appropriate support structures, including the presence of an additional facilitator. This ensures that the participant is held accountable while being given genuine opportunities for learning and growth.
Finally, the wider participant group must be involved to address the risks of social exclusion and intolerance. Fostering a culture of collective responsibility, open dialogue, and empathy will support a more collaborative and resilient environment. Building such skills is crucial, not only for immediate group cohesion but also for participants' broader social development.
I acknowledge that adopting this approach will be challenging. Deep-seated group habits, my own instinctive reactions, and the difficulty of maintaining objectivity in emotionally charged situations may all pose barriers. However, through deliberate practice and ongoing reflection, I aim to strengthen my ability to respond to inappropriate behaviour thoughtfully rather than reactively, fostering an environment rooted in both empathy and accountability.
In conclusion, my experience at Hijinx highlighted the complexities inherent in facilitating artistic engagement with vulnerable individuals. By drawing on critical literature and reflecting deeply on my practice, I have come to understand that ethical facilitation requires a nuanced balance between empowerment, protection, and collective responsibility. Moving forward, I am committed to developing strategies that uphold these principles, ensuring that creative spaces remain inclusive, safe, and genuinely empowering for all participants.

Renegotiation
At the midpoint of my placement, I recognised the need to reassess my role at Hijinx, as I found myself engaged in passive tasks that did not align with my academic requirements or professional aspirations. This realisation prompted me to reflect on my position as a 'helper' or volunteer, leading me to evaluate how my contributions impacted the team's broader objectives and the project's overall success. By understanding the significance of my role, I became more capable of supporting my colleagues meaningfully, fostering collaboration, and enhancing our collective achievements through more purposeful engagement.
This self-reflection aligns with the principles discussed in The Critically Reflective Practitioner by Thompson and Thompson (2023), which emphasizes the importance of open-mindedness, self-awareness, and informed decision-making in complex professional contexts. Open-mindedness allowed me to reevaluate my role without defensiveness and facilitated my personal development through embracing new challenges. Self-awareness helped me recognize how my actions corresponded with Hijinx's goals, deepening my empathy and understanding of both my strengths and weaknesses within a collaborative setting.
Informed decision-making was crucial during my process of renegotiation. By reflecting critically on my evolving responsibilities, I acknowledged the need to adopt a more proactive approach to further my professional growth and fulfil the placement’s academic expectations. Although I initially hesitated, fearing that seeking additional responsibilities might overstep established boundaries or be misinterpreted as overconfidence, I ultimately realized that a successful placement is a collaborative endeavour that benefits both the organization and my personal development as a reflective practitioner.
When I approached my supervisor, I presented a clear plan that outlined areas where I could take on greater responsibility in line with my learning objectives and the organization's needs. The conversation was constructive and empowering, resulting in my assignment to more challenging projects, which allowed me to develop new skills, expand my professional network, and gain a deeper understanding of the organization's operations and ethos.
This experience highlighted the importance of self-advocacy, effective communication, and a proactive mindset in shaping my professional path. It also underscored the significance of cultivating the confidence to navigate professional uncertainty thoughtfully and ethically, while maintaining sensitivity to team dynamics and organisational culture.
The process of renegotiation during my placement at Hijinx was pivotal for both my professional development and my contribution to the organization. Through critical self-reflection, grounded in the framework of Thompson and Thompson (2023), I shifted from a passive participant to an active collaborator, aligning my work more closely with both my academic objectives and the organization's broader mission. This experience underlined the value of self-awareness, open-mindedness, and informed decision-making, particularly in navigating professional environments where roles may initially be ambiguous or fluid. My ability to advocate for greater responsibility and engage in constructive dialogue with my supervisor demonstrated that effective communication and a proactive mindset are essential to fostering mutual growth in professional settings.
Moving forward, I plan to embed structured self-reflection into my ongoing practice, using reflective models such as Gibbs' Reflective Cycle or Rolfe’s framework to regularly assess my role, contributions, and areas for growth. I will also seek feedback proactively, ensuring that I remain aligned with organizational goals while pursuing my development objectives with clarity and intentionality. Additionally, I intend to cultivate a confident yet respectful approach to renegotiating responsibilities when necessary, recognising this as a dynamic and inevitable part of professional life. These strategies will support my transition into future roles with increased agency, resilience, and a commitment to collaborative success in diverse organisational contexts.

Representation
During my placement at Hijinx, I engaged with a project centred on the complex theme of representation. When I joined, the group had already progressed halfway through the project, and the initial session proved particularly challenging. The absence of a co-facilitator, coupled with the emotive nature of the discussions, created an atmosphere of tension and discomfort. Participants, while eager to engage, seemed to struggle without sufficient facilitative support, and I found myself uncertain about how much to intervene or lead. However, the introduction of a co-facilitator in subsequent sessions had a transformative effect, helping to alleviate tensions and foster a more supportive and collaborative environment. As demonstrated in Appendix B, the group’s ability to create collective representation statements improved notably once these dynamics were addressed, illustrating the crucial role that facilitation structures play in promoting inclusive participation and safeguarding emotional wellbeing during sensitive projects.
Nevertheless, new challenges emerged during the recording phase, particularly when external disruptions—specifically, loud repairs and music from neighbouring employees—threatened the session’s cohesion. In that moment, I grappled with uncertainty regarding my authority to intervene. Conscious of maintaining the lead facilitator’s authority and respecting organisational hierarchies, I hesitated. Ultimately, I chose to quietly initiate a foosball game to preserve participants' engagement without escalating the situation or directly confronting the disruption. While my intention was to maintain group momentum and emotional safety, I later reflected critically on whether my actions had blurred professional boundaries by stepping outside of the facilitator’s directive role.
This dilemma illuminated a recurring tension in applied practice: balancing personal initiative with respect for role demarcations. Although the passive stance adopted by other staff members subtly reinforced my decision to act, I now recognise the need for greater clarity regarding my responsibilities and limitations within the facilitation team. My reflections align closely with Thompson and Thompson’s (2023) emphasis on critically reflective practice, particularly their assertion that practitioners must balance self-awareness with informed decision-making within complex relational contexts. In retrospect, earlier negotiation of my remit with supervisors would have enabled more confident, context-sensitive interventions, reducing the ethical ambiguities I faced.
The theme of representation, as explored through this project, revealed itself as a multidimensional and intersectional process, extending far beyond verbal expression. As evidenced in Appendix C, participants utilised visual and performative mediums to communicate aspects of their identities, often bypassing the limitations of written language or traditional dialogue. Appendix D further highlights how the creative process empowered participants who faced literacy challenges, enabling them to contribute meaningfully and to feel seen and valued. These examples underscore the critical importance of accommodating diverse forms of expression, particularly when working with individuals from marginalised communities where conventional modes of representation may be exclusionary.
This notion is reinforced by the reflections captured in Liselle Terret’s Who’s Got the Power (2021). Emma’s assertion that marginalised individuals often possess a stronger and more nuanced voice than is commonly assumed resonated deeply: “We made it especially for AGM because we wanted to show them that given the chance special needs people have more of a voice than they originally think” (Terret, p. 340). This observation parallels my experiences at Hijinx, where participants demonstrated profound insight, resilience, and agency when provided with inclusive and accessible platforms for expression. It was not the act of being "given a voice" that mattered, but the creation of an environment where their voices could be heard on their own terms.
Similarly, Emma’s comments on the need for both freedom and protection—“don’t trap us, give us the opportunity to speak and to have freedom but at the same time protect us when necessary” (Terret, p. 338)—echoed my internal struggle during the disruptive session. I was tasked not only with facilitating self-expression but also with safeguarding the participants’ emotional safety within a chaotic and, at times, unpredictable environment. Ian’s reflection that the project made him feel “on an equal” (Terret, p. 337) further reinforced the central role of representation in fostering belonging, dignity, and empowerment—outcomes that I consciously sought to support through my practice.
Critically, these insights have significantly shifted my understanding of representation. It is not merely the act of self-expression; it is the creation of the conditions that enable authentic, secure, and sustained participation. Representation involves negotiating a delicate balance between empowerment and protection, agency and support. My intervention during the disrupted session, though well-intentioned, highlighted the fine ethical line between necessary advocacy and the risk of overstepping established boundaries—an ever-present tension in participatory and applied arts contexts.
Looking ahead, I am committed to refining my practice in three key ways. First, I will establish clearer communication with supervisors and colleagues at the outset of projects to clarify my scope of authority and pre-emptively address potential ambiguities. This will help foster a shared understanding of responsibilities and appropriate interventions. Second, I will strengthen my situational judgment by developing greater sensitivity to when immediate action is necessary versus when patience or consultation might yield better outcomes. Third, I will continue to cultivate inclusive, flexible spaces that celebrate diverse forms of representation, recognising that authentic empowerment is a process that requires both strategic facilitation and respectful restraint.
In conclusion, my experiences at Hijinx, supported by critical engagement with academic literature, have deepened my understanding of the nuanced responsibilities involved in facilitating representation. Representation is not simply about providing a platform; it is about constructing and sustaining environments where participants feel genuinely safe, valued, and empowered to articulate their identities in diverse and authentic ways. Critical reflection on practice, particularly in complex and ambiguous contexts, is essential for evolving ethical, inclusive, and effective facilitation strategies that honour the lived experiences of all participants.
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Appendices 
Appendix – A – 1st Week on Placement
11th of Feb
In the pedagogy of Jenifer Toksvig,  
The Copenhagen Interpretation unfolds,  
Creating an ‘Open Space’ where ideas thrive.  

I contemplate how these principles shape my path into Hijinx.
These ideas are referred to as the Law of Freedom which influence,  
Capturing the essence of Butterflying, Bumblebeeing, and the Bluebird
.
The Law of Freedom

Freedom flourishes in our choices,  
Bringing joy and diverse voices.  
When happiness fades, seek the light,  
Cherish experiences held tight.  

Cultivating liberty strengthens bonds,  
Inspiring ideas that go beyond.  
In quiet moments, let voices unite,  
Together, we reach new heights.  

Championing autonomy shows we care,  
Spreading compassion everywhere.  
Pursue passions, follow your dream,  
In unity, our voices gleam.  

Butterflying

In the chrysalis, we transform,  
Caterpillars to wings, our true selves born.  
Awareness sparks a bond, spirits unite,  
In stillness, we gather, revealing our light.  

Reflection, a treasure in life’s swift race,  
A journey unfolds, holding sacred space.  
In quiet, we find wisdom and dreams,  
A remarkable voyage, where insight gleams.  

Bumblebeeing

In thought's realm, ideas unite,  
Collaboration fuels progress bright.  
Fostering growth, both shared and personal,  
A tapestry rich and universal.  

Adaptability sets our pace,  
Spontaneity guides this space.  
Each thread weaves our unity,  
Together we thrive and believe.  

The Bluebird

In joy's realm, the Bluebird soars,  
A symbol of hope, inviting us to explore.  
Within ourselves, we find delight,  
A journey of discovery, igniting light.  

In creation's tapestry, collaboration thrives,  
Each soul a traveller, where individuality drives.  
Sharing visions of our Bluebirds' meaning,  
Cultivating understanding, a collective dreaming.  

Characters wander on quests,  
Chasing Bluebirds, striving for the best.  
This pursuit enriches the tale,  
As joy's essence weaves through every trail.  

As I delve into the essence of Toksvig’s perspective,  
And reflect on the principles of Hijinks West’s collective,  
I contemplate the journey I should embark on.  

Should I metamorphose, like a butterfly, unconfined,  
Welcoming transformation, finding peace of mind,  
With beauty in contemplation and vision refined?  

Or might I embrace the bumblebee’s flight,  
Sharing ideas joyfully, basking in delight,  
In the lively dance of an ecosystem so bright?  

Or do I long for the bluebird’s melodious tune,  
Seeking connection, where everyone can commune,  
In joy and collaboration, where spirits are attuned?  

14th of Feb
My first day, filled with excitement, is unexpectedly overshadowed by illness, leaving me disoriented. The vibrant energy feels slightly off-kilter, but stepping into the grand Lyric Theatre brings back nostalgic memories of my interview. Unexpectedly, a familiar figure catches my attention but not the face I was expecting. At first, I can't quite place the person sitting in the chair. Her hair, skin tone, and distinctive style all seem so recognisable, yet I can't identify her. Perhaps she reminds me of someone from my past. As I approach, her features become clearer, and I suddenly realize with a shock that I know this woman—it's Rose. This encounter perfectly encapsulates the essence of my entire experience so far.
In the midst of unfamiliar faces, I find myself in a setting that feels oddly familiar. The people around me, though strangers, quickly transform into companions as their warm and inviting natures draw me in. Joining this group felt like entering a vibrant playground, where connections were already established. The participants regarded me as a newcomer, their curious looks a mix of excitement and hesitation. Surrounded by warm smiles and friendly chatter, I was highly aware of this dynamic within the room. There was also backdrop of shared challenges, such as illness and absence, propels me into a role that demands adaptability. I dive into supporting, collaborating, participating, and encouraging in every way possible. This immediate call for my presence prompts me to establish boundaries, ensuring I protect myself while engaging with the group. During this time questions arise:
How do you cultivate a safe environment for everyone to feel safe and for everyone to feel able to express themselves honestly?
What do they have in place to protect themselves from any inappropriate behaviour?
Where do I fit into this group once this illness and absences have lifted? What role should I take?
Is representation what these participants truly want?
Is there a barrier in the language that we use that hinders participants from communicating their wants and needs?
Considering the statement assume I can so maybe I will do that apply to participants voice representation and expression?
Is this the first-time participants have considered representation?
Members of staff have identified that participants have massively improved since the start of this Academy, on this trajectory where might these participants B in the future? Will they be able to achieve their dreams? Or will they be able to dream bigger and strive for those dreams?
What is it about dance/movement that supports memory? Is it the choreography? Is it the virbal instructions? Is it the physicality? Is it the music? Is it the repetition? Is it all the previous statements combined? 
Staff members have varying approaches when it comes to dealing with the inappropriate behaviour of certain participants. While some staff are prompt in addressing and disciplining such actions, others tend to be more lenient, and a few overlook the behaviour entirely. Given that the facilitators I’ve encountered do not work exclusively for Hijinks, I find myself curious about how the staff at Hijinks handle instances of inappropriate conduct.
18th of Feb
 Ethical Dilemma 
One participant considers themselves to be ‘a womanizer’ and took a liking to me and attempted to be close to me at all times which the other participants were quick to call out or ‘protect’ against. I didn’t encourage any of this instead I privately set my boundaries with this participant which they respected. My dilemma now is that I know this inappropriate behaviour will continue and people will continue to ‘discipline’ this participant and I will continue to set my boundaries, but I am concerned that because of this behaviour the participant will be isolated by the others, and I might lose my objectivity. As I reflect back on my reflection I have noticed although not obviously this participants’ behaviour was most prominent consideration. How do I remain objective while this behaviour continues? How do I reflect on the other participants and their qualities that they bring? How you I observe other the facilitators while this continues? 

Appendix – B – 2nd Week on Placement
20th Feb
Rife with illness. 5 participants.
Change of location. A moment of miscommunication.
Late start. Pounding heart.
My tender muscles taut and tense. Unkept so I am paying my penance.
Silent space. Missing the larger characters vocal embrace.
Participants quick to accept. Like school kids unsure what to attempt.
They are capable of so much more. But need clear instructions as an anchor.
Employees in the building creating a disturbance during a recording.
Did I overstep? I don’t know my position yet 

21st Feb 
This week at Hijinks, I could only attend one of the two planned sessions, as one was cancelled due to illness. The other session had a notably lower turnout, with just five out of the usual thirteen participants. Furthermore, they met at a different location, Dr. MZ, because their regular venue, the Lyric, had limited availability. As a result, the facilitator for the morning session arrived late due to a miscommunication. Given these circumstances and the small number of attendees, the facilitator openly stated their intention to adapt the workshop on the spot, which they successfully achieved through gameplay and scene creation. 
The facilitator of the afternoon session proceeded with the agenda to develop one of the major projects of a participant that is also receiving government funding, aiming to represent the collective group. This session proved to be significantly more productive than the previous week, as participants demonstrated a willingness to share their thoughts and collaboratively formulate statements that encapsulated their collective identity and representation. 
During the recording phase of this section, the employees at Dr. MZ were engaged in repairing a pool table, which resulted in considerable noise. Once they completed the repairs, they began playing a loud game of pool and activated Bluetooth speakers, all while the facilitator was attempting to record the participants' statements of representation. I found myself uncertain about how to proceed, as I was aware that the employees knew we were recording. I contemplated whether to remind them of this or to let the situation be. In search of guidance, I turned to another employee for suggestions on managing the disruption, but their advice was to ignore it and focus on keeping the participants quiet. I felt this approach was futile, as the participants remained silent while loud music played through the speakers, leading to their evident boredom as they awaited their turn. To alleviate the situation, I initiated a quiet game of foosball with one of the participants, which eventually evolved into a rotating game involving several participants as they waited to record their representation statements.
I have concerns about whether my decision was appropriate, given my new relationship with the participants and staff. However, I felt compelled to intervene as the participants were losing interest, which could undermine ‘representation's’ importance. After hearing their negative views on ‘representation’ last week, I aimed to foster a more positive understanding. I realise this may have overstepped my role, and I'm unclear about my specific purpose at Hijinks. I intended to review a checklist with Crisian to clarify my responsibilities, but I forgot, and the session was cancelled on Friday.

Reading for the week 
The effects of illness on quality of life: findings from a survey of households in Great Britain - PMC
How illness affects family members: a qualitative interview survey - PMC
Full article: Health, Illness, and the Psychological Factors Affecting Them
Emotional effects of an illness or condition | NHS inform
Intellect Books | Journal of Applied Arts & Health
Accessed on the 21st Feb

Last week’s reading
Quantum Theatre | Touring Theatre companies!|Schools and open air touring theatre|1-11 Bannockburn Road, London, UK
Home | Jenifer Toksvig
The Copenhagen Interpretation Homepage | World Anvil
Open Space Freedoms in The Copenhagen Interpretation | World Anvil
https://open.spotify.com/episode/1z2AykfVcrb226Mejmzm4s?si=e5e5a27df6c442b9
Accessed on the 11th Feb

Appendix – C – 3rd Week on Placement
27th of Feb
Session 1 Footprint Reflection
Rose
1. Rose took the lead in the warm-up, seamlessly transitioning into her improvised session. 
2. She opened the floor, inviting participants to suggest a game, and one eager voice proposed "What Are You Doing?" 
3. This lively game became the centrepiece of Rose's session
4. To enhance the experience, she introduced a new rule. 
5. While some participants dove in with enthusiasm, others hesitated, unsure of how to contribute to the unfolding scenes. 
6. To uplift these more reserved individuals, I chimed in with ideas and posed engaging questions like, "Where is the ambulance headed?" and "Who do you think they're trying to reach?" 
7. This encouragement helped spark their creativity and participation.
Session 2 Footprint Reflection
Amy/Jorge
1. Amy welcomed Jorge to the group, highlighting him as a photographer.
2. Which thrilled one participant who had been eagerly asking photography-related questions throughout the day. 
3. Jorge enthusiastically guided us on how to adjust our cameras for shots.
4. He delved into the importance of symbolism and the narratives we can convey through our lenses. 
5. He encouraged everyone to capture themed photos centred around the colour green.
6. This was to help participants in preparation for the themed images they would be creating based on the representation statements.
7. They were recording the statements with Amy upstairs.
28th of Feb
Session 3 Footprint Reflection  
Crisian/Aimee
1. Crisian let me lead a segment with just 20 minutes of prep.  
2. I started with a new vocal warm-up.  
3. After physical exercises, I introduced the warm-up, and they enjoyed singing "I Like the Flowers."  
4. We sang it together, then I taught "121" and "878," encouraging them to embrace mistakes.  
5. For our final song, they chose "I Like the Flowers" again, and we attempted it in canon, creating fun chaos.  
6. I was surprised at how quickly I adapted to the group despite the short prep time. I wanted to facilitate longer but didn’t want to intrude on Crisian’s session. I’m grateful for this opportunity and look forward to more collaboration.  
7. I may have another chance to lead during Crisian’s session on March 21st, depending on timing.
Session 3 Footprint Reflection
Crisian
1. Crisian guided the participants through the audition process with the help of a booklet supplied by Hijinks. 
2. However, the booklet was incomplete. 
3. Acknowledging the oversight, Crisian addressed the issue candidly and navigated the challenges that arose. 
4. The participants gathered around, reading the material together, though some found it difficult. 
5. Many had encountered this process previously; some had memorized the entire booklet, while others had not. 
6. The booklet covered essential topics such as the casting audition process, self-tapes, and various casting requirements.
7. Participants rehearsed monologues
Session 4 Footprint Reflection
Angharad
1. To engage the participants, they began with a lively counting game from 1 to 20. 
2. Angharad then introduced a fun guessing game about movies and TV shows, igniting excitement with favourite soundtracks. 
3. In an impromptu twist, she asked for their next activity, and they eagerly suggested creating fight scenes. 
4. Inspired by West Side Story, Angharad encouraged them to choreograph improvised dance fight sequences. 
5. The blend of styles infused drama and humour, 
6. Resulting in an energetic session that left many participants enjoying the experience.
7. Participants had mixed opinions in the feedback session, with some enjoying the casting activities, monologues, fight scene practice, and or vocal warm-ups.

Appendix – D– 4th Week on Placement
6th and 7th of March
Renegotiating placement terms  
I reached out to my contact at Hijinx and sent a detailed email on Wednesday to initiate a discussion aimed at clarifying my requirements for this placement, as there appeared to be some miscommunication at some point. Upon my arrival on Thursday, I engaged in an open dialogue with my connection, who informed me that my email had been forwarded to her colleagues for coordination and to address my needs. Following this conversation, I began to question my approach and my presence in the situation. I started to have doubts about my capabilities as a facilitator; however, I promptly noted my concerns and set them aside to help the tutors for the day.
I have often struggled with the term "help" and the label "helper," as the associations tied to these words in my culture are often seen as diminishing and derogatory. However, I was recently enlightened by the Hebrew interpretation of the word "Helper."
The Hebrew word for helper is (Ezer) עזר
ע is the symbol of sight
ז means Sword, sharp weapon, food, sustenance, nourishment 
עזר as a whole means treasure, help, aid, strength who rescues
The Hebrew language is beautiful with is nuanced meanings and how they build words with symbolism. I like this depiction of helper, and I readjusted my perspective of my role as a ‘helper’. 
I assisted Simon in conducting his script workshop, empowering participants facing literacy challenges by providing encouragement and utilizing hand signs as cues for their lines. All individuals engaged actively, and by the conclusion of the session, they were able to perform without relying on their scripts. Simon and I discussed the significant impact this had on the participants, recognizing the progress evident in the room. He remarked, "Two months ago they wouldn’t have put down their scripts. Now look at them. Not a script in anyone’s hand.”  
During the photography session led by Jorge, one participant brought to my attention that another participant had violated a rule and requested my intervention. I was previously unaware of this internal guideline regarding food sharing. I communicated to the participants that I would notify Crisian, and we would take the necessary steps. At that moment, Crisian was engaged in a discussion with another participant concerning a separate issue, so I opted to wait for her to conclude before addressing the matter. I also observed that the participants were capable of resolving conflicts independently, which often negated the need for intervention from either Crisian or myself. Once Crisian was available, I informed her of the situation, and she remarked that "sometimes you have to pick your battles," a sentiment with which I concurred. Ultimately, the issue appeared to resolve itself with little disruption. 

Appendix – E – 5th Week on Placement
A gathering more subdued on Thursday's stage,  
Voices rise, sharing woes, turning the page.  
Not the smallest crowd I’ve ever spied,  
Yet more than half had slipped away, a curious tide.  

Some off to perform, lost in their play,  
A newcomer appeared, if just for a day.  
Confident and daring, with a glimmering gaze,  
Staff pondered his place; would he thrive or just graze?  

These intro sessions, like auditions unfold,  
Each tale a thread in a tapestry bold.  
They measure the fresh face against those who’ve been,  
Will he harmonize well, or stand out too keen?  

Morning brought props for improvisation's cheer,  
Afternoon’s video, a fundraiser near.  
Throughout the hours, discussions did flow,  
Reflecting on journeys, how each one did grow.  

A car breaks down, leaving space in the fray,  
I linger in shadows, my presence at bay.  
In past conversations, I learned to be still,  
To wait for their beckon, to honour their will.  

Participants, unsure of what’s yet to unfold,  
Staff and volunteers share a bond, strong and bold.  
On Thursday night, a message took flight,  
Propelling me forward, to craft with delight.  

As Friday's glow embraced the dawn, my patience found its grace,  
They summoned me to share the helm, a path I longed to trace.  
With dreams ignited from the past, I shaped my grand design,  
Polishing it with gentle hands, aligned with my partner's frontline shine.

During the Friday morning session, I co-facilitated with one of the assistant facilitators from Hijinx. This facilitator, who had a background in set design and lecturing, felt somewhat out of their element when it came to guiding actors. To address this, I adapted a vocal warm-up workshop that I had previously conducted for another group earlier in the week, tailoring it specifically for the Hijinx participants. I felt quite at ease while facilitating, as the participants readily followed my instructions and incorporated creative elements into some of the exercises, which I encouraged and adjusted as necessary.
I discovered that my co-facilitator intended to focus on script work during the morning session, having observed other practitioners successfully engage the participants in similar activities. I inquired about the script and proposed that I modify my vocal warm-up workshop to complement her session plan. She was enthusiastic about collaborating on this idea, and our combined efforts resulted in a cohesive environment that allowed the participants to flourish.
As the vocal warm-up progressed, the participants began to develop and embody their characters both vocally and physically, which enriched their script work as they continued to explore the physicalising of their roles. The script we were working on was "Jack and the Beanstalk." I encouraged the participants to express themselves in whatever style they preferred, whether pantomime or serious, emphasizing that this was an experimental exercise. The feedback we received from both the participants and my co-facilitator indicated a strong desire to repeat this experience, as they enjoyed the process of character creation and found it beneficial for memorizing their lines.
This was on the 13th and 14th of March

Appendix – F – Workshop Plan
_________________________________________________________________________ 
Warm-up
Vocal warm-up
Box breathing
Breath control
Sighs
Face Tapping

Vocal placement Exercise
Vocal Go Stop Crouch Jump
Vocal Physicality
Vocal Characterisation (Jack and Beanstalk Characters)
Jack and Beanstalk Script - Uniting

Break (Creating groups)

Script Work/Rehearsal (Remind them of Character voices)
Script/Scene Performance 
_________________________________________________________________________

Appendix – G- Creating Groups
_________________________________________________________________________
Participant Z						4 groups – 2 pairs, 2 trios 
Participant I
Participant C – Cow
Participant B						Unit 1-3
Participant F		
Participant T						4 Characters
Participant G						Jack 
Participant V 						Cow
Participant J – Cow					Trader
Participant S						Jack’s Mother

Participant S, Participant V, Participant J
Participant C, Participant F, Participant T
Participant B, Participant I
Participant Z, Participant G
_________________________________________________________________________

Appendix – H – 6th Week on Placement
20th of March
Thursday session
The assistant facilitator is stepping in for someone else. The tutor is also filling in for another person. The group is small and somewhat unfocused as there where excited about the fundraising danceathon happening of Friday. I appear to be the steady presence in this session. The Tutor was introducing participants to the concept of facilitation. Since the group was small, I took half of them while she took the other half. This division unintentionally placed two participants with significant literacy challenges in one group. The facilitation style resembled forum theatre, where two participants performed a scene while another asked the audience for their observations. Both groups faced challenges; as mentioned, one group struggled with literacy, while my group had trouble following any direction. I worked with my group to develop a scene, focusing on the who, what, where, and why. However, when they performed, they altered everything, and their facilitator found it difficult but still tried to ask the audience questions that I had rehearsed with them. The Tutor refined their piece. I felt no anger or frustration towards the participants; instead, I felt sympathy and offered encouragement. If this had happened during my first week, I might have been frustrated by their deviation from the scene. However, after spending time with them, I wasn't surprised, as other tutors had encouraged these participants to improvise. This approach was entirely new for them.
21st of March
Friday Session
On Thursday during the breaks, I told my participants about a Sully costume I had, but when I got home, I couldn't find it. So, I ended up making a costume the night before for the fancy dress fundraising event. I arrived early to gather a few last-minute items for my outfit. There was a buzz of excitement in the air, and the assistant facilitator, whom I hadn't met before, was fully dressed up and had decorated the room while I waited for everyone to arrive in their costumes. We saw some fantastic outfits, including Princess Fiona from Shrek as an ogre, Peter Pan, Farmer Joe, and a monkey in Lederhosen. The energy was high, and participants were excitedly saying they were saving their energy for the danceathon. The tutor organized games and took song requests for the danceathon. When the time came, everyone gave it their all, but the heat in the room made some feel faint. They stepped aside to rest, and the other facilitators and I checked on them, encouraging everyone to give them space. They handled it really well. In the lunch break, the participants had been informed that this would be my last session with them for the time being. They welcomed me with hugs from those who were comfortable with physical touch, and I received warm words from everyone. In the afternoon, Timara from 'housemates' came to rehearse for the production. However, since the participants were quite tired, she adjusted her approach by introducing some fun, low-energy games and lightly going over the scene. 
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